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Glossary

Term or acronym

Meaning or definition

Accreditation

Process to ensure that the organisations wishing to receive funding under
an Action of the Erasmus+ programme comply with a set of qualitative
standards or pre-requisites laid down by the European Commission for
that Action

Adult education

All forms of non-vocational adult education, whether of a formal, non-
formal or informal nature

Adult learner

Any adult who, having completed or being no longer involved in initial
education or training, returns to some forms of non-vocational continuing
learning (formal, non-formal or informal). For the purpose of the
Erasmus+ projects, educational staff (teachers, trainers, educators,
academic and youth staff, etc.) in any of the Erasmus+ sector cannot be
considered as adult learners in adult education.

Basic skills

Literacy, mathematics, science and technology; these skills are included in
the key competences.

Blended mobility

Combination of physical mobility and a virtual component, facilitating
collaborative online learning exchange/teamwork

ECHE (Erasmus Charter
for Higher Education)

An accreditation granted by the European Commission giving the
possibility to higher education institutions from EU Member States and
third countries associated to the programme to be eligible to apply and
participate in learning mobility and cooperation activities under
Erasmus+. The Charter outlines the fundamental principles an institution
should adhere to in organising and implementing high quality mobility
and cooperation.

Informal learning

Learning resulting from daily activities and experiences which is not
organised or structured in terms of objectives, time or learning support; it may
be unintentional from the learner’s perspective.

International

In the context of Erasmus+, relates to any action involving at least one EU
Member State or third country associated to the programme and at least
one third country not associated to the programme.

Learning mobility

Moving physically to a country other than the country of residence, in
order to undertake study, training or non-formal, or informal learning.

Newcomer organisation

Any participating organisation that has not previously received support in
a given type of action supported by this programme or its predecessor
programme either as a coordinator or a partner.

National Agency (NA)

A body in charge of managing the implementation of the programme at
national level in a Member State or in a third country associated to the
programme. One or more National Agencies may exist in each country.

Non-formal learning

Learning which takes place through planned learning activities where
some form of learning support is present, but which is not part of the
formal education and training system.

Participant with fewer
opportunities

People with fewer opportunities means people who, for economic, social,
cultural, geographical or health reasons, a migrant background, or for
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reasons such as disability and educational difficulties or for any other
reasons, including those that can give rise to discrimination under article
21 of the Charter of Fundamental rights of the European Union, face
obstacles that prevent them from having effective access to opportunities
under the programme.

SALTO

Support, Advanced Learning and Training Opportunities

Resource centers aiming at improving the quality and impact of the
Erasmus+ programme through providing resources, expertise and training
to National Agencies in specific areas.

Staff

A person who, on either a professional or a voluntary basis, is involved in
education, training or non-formal learning at all levels. Includes
professors, teachers (including pre-school teachers), trainers, school
leaders, youth workers, sport staff, early childhood education and care
staff, non-educational staff and other practitioners involved on a regular
basis in promoting learning.

TCA (Transnational
Cooperation activities /
Training and Cooperation
Activities)

Support activities implemented by the National Agencies aiming to
improve the implementation of the programme in qualitative terms and to
make it more strategic by building closer links with the relevant elements
of policy development. The wording ‘Transnational Cooperation
Activities” has changed to ‘Training and Cooperation Activities’ in the
2021-2027 programme

Third countries not
associated to the
programme

Countries which do not participate fully in the Erasmus+ programme, but
which may take part (as partners or applicants) in certain Actions of the
programme. The list of third countries not associated to the programme is
set out in the Programme Guide

Transnational

In the context of Erasmus+, relates, unless otherwise indicated, to any
activity involving at least two EU Member States and third countries
associated to the programme

Transversal (soft; life)
skills

Include the ability to think critically, be curious and creative, to take
initiative, to solve problems and work collaboratively, to be able to
communicate efficiently in a multicultural and interdisciplinary
environment, to be able to adapt to context and to cope with stress and
uncertainty. These skills are part of the key competences.

Vocational Education and
Training (VET)

Vocational education and training is to be understood as the education and
training which aims to equip young people and adults with knowledge,
skills and competences required in particular occupations or more broadly
on the labour market. It may be provided in formal and in non-formal
settings, at all levels of the European Qualifications Framework (EQF),
including tertiary level, if applicable.

Vocational education and
training (VET) learner

A person enrolled in an initial or continuous vocational education and
training programme or a person who has recently graduated or obtained a
qualification from such a programme.

Young people

In the context of the Erasmus+ programme, individuals aged between 13
and 30.

Youth worker

A professional or a volunteer involved in non-formal learning who
supports young people in their personal socio-educational, and
professional development.
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1. INTRODUCTION

1.1 Purpose and scope of the evaluation/fitness check

Erasmus+ is the European Union programme in the fields of education and training,
youth and sport. It is one of the EU’s most visible success stories. The 2021-2027 programme
generation builds on the achievements of its 37 years of existence and on the success of the
2014-2020 programme, keeping substantial stability and continuity in the structure and
management mode of the programme compared to the 2014-2020 programme.

This evaluation is carried out in line with Article 24(2) of Regulation (EU) 2021/817 of the
European Parliament and of the Council (hereinafter ‘the 2021-2027 Erasmus+ Regulation)?,
which establishes ‘once sufficient information about the implementation of the Programme is
available, but no later than 31 December 2024, the Commission shall perform an interim
evaluation of the Programme. That interim evaluation shall be accompanied by a final
evaluation of the 2014-2020 Programme, which shall feed into the interim evaluation’.
Therefore, this evaluation report covers actions in the period 2014-2020 (final evaluation) and
2021-2023 (interim evaluation) in all Member States, third countries associated to the
programme and third countries not associated to the programme 2.

The baseline for the final evaluation of Erasmus+ 2014-2020 is the mid-term evaluation
performed in 20173, while the impact assessment for the 2021-2027 period* is the baseline for
the interim evaluation of Erasmus+ 2021-2027. In total, the period 2014-2020 corresponds to
a total budget of EUR 16.2 billion, while the period 2021-2023 to EUR 10 billion.

1.1.1 Regulatory and legislative considerations

As foreseen by Article 24(4) of the 2021-2027 Erasmus+ Regulation, the Commission may on
the basis of the evaluation put forward a legislative proposal to amend the Regulation. While
this is not deemed necessary based on the results, it nevertheless provides an opportunity to
revise budgetary allocations between actions for the final two years of the programme, taking
into account priorities that were not foreseen at the time of the adoption in 2021.

1.1.2 Evaluation criteria and focus area

The evaluation assesses the performance of the programme against the five evaluation criteria
established in the Better Reqgulation Guidelines and Toolbox. In line with the 2021-2027
Erasmus+ Regulation, the interim evaluation of Erasmus+ 2021-2027 assesses ‘the overall
effectiveness and performance of the Programme, including as regards new initiatives and the
delivery of inclusion and simplification measures’. The evaluation also assesses the flexibility
and agility of the programme to react to unexpected contextual elements such as the COVID-
19 pandemic (final and interim evaluation), the Russian invasion of Ukraine (interim
evaluation), rising inflation (interim evaluation), and looks at particular areas highlighted in the
2021-2027 Erasmus+ Regulation recitals, such as the progress of institutions financed under
Jean Monnet Actions towards delivering on the programme objectives (interim evaluation).

! Regulation (EU) 2021/817 of the European Parliament and of the Council of 20 May 2021 establishing
Erasmus+: the Union Programme for education and training, youth and sport and repealing Regulation (EU) No
1288/2013 (OJ L 189, 28.5.2021, p. 1).

2 https://erasmus-plus.ec.europa.eu/programme-guide/part-a/eligible-countries

3 SWD(2018) 40 of 31 January 2018.

4 SWD(2018) 277 of 30 May 2018.
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Both the final and the interim evaluations assess the performance of the different (key) actions,
with higher focus on the activities implemented under key action 1 (KA1, learning mobility)
and key action 2 (KA2, cooperation among organisations) under indirect management
(approximately 80% of the programme budget of each programming period). They also cover
the extent to which findings and conclusions differ across the programme fields (education
and training- including higher education, vocational education and training (VET), school
education and adult education - youth and sport), across the different target levels (individual,
organisational and systemic), key actions and objectives under each programming period.

The actions that were discontinued during the 2014-2020 programming period or in the
transition to the 2021-2027 programme are only covered to determine whether their
discontinuation determined any loss in terms of EU added value.

1.1.3 Methodology and data sources

This Staff Working Document (SWD) on the interim evaluation of Erasmus+ 2021-2027 and
final evaluation of the predecessor programme has been carried out in line with the Call for
evidence published in July 2022 5. It draws mainly, among other sources ®, on the National
Reports submitted by the Member States and third countries associated to the programme on
the implementation and impact of Erasmus+ in their respective territories in accordance with
Avrticle 24(3) of the 2021-2027 Erasmus+ Regulation, and the support study conducted by
ICF S.A, (hereinafter ICF), under contract with the European Commission, Directorate-
General for Education, Youth, Sport and Culture (DG EAC) ”. The final report delivered by
ICF provides answers to all evaluation questions? defined in the Terms of Reference and
related to the five evaluation criteria. The final report of the contractor contains also
recommendations addressed to the Commission.

The support study used a broad set of data collection and analytical techniques, drawing on
both primary and secondary data collection:

e Analysis of programme data, of project samples, a review of approximately 1 500
reports, scientific papers and programme documentation, and a social media analysis;

e apublic consultation gathering more than 1200 responses and 64 position papers;

e targeted consultation addressing key stakeholders (more than 250 interviews; 44 case
studies; surveys to implementing bodies, more than 1 800 project assessors, more than
50 000 beneficiaries and 5 000 non-beneficiaries; 5 workshops);

e three meta-analyses °, summarizing the conclusions of scientific studies looking at
individual level impacts linked to the programme’s participation, around skills
development, employability and values.

A counterfactual analysis was also run to assess the effects of participation across beneficiary
organisations and individuals compared to non-participants (control groups), or before/after
participation. Moreover, a behavioural analysis was carried out to explore why some learners

5 https://ec.europa.eu/info/law/better-regulation/

& Annex I1. Methodology and Analytical models used.

7 See annex | Procedural information.

8See annex 111 for evaluation questions.

® The meta-analysis is a popular approach in research for synthesizing data across studies. It has also been used in
the field of study abroad (see, for instance, Di Pietro, G. (2022) "Studying Abroad and Earnings: A Meta-
Analysis”, Journal of Economic Surveys, 36(4), 1096-1129).
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and young people 1 participate in Erasmus+ while others do not, and to shed light on the factors
that hinder participation.

1.1.4 Challenges and limitations in data analysis

Several challenges affected the scope and precision of the evaluation.

For the final evaluation of Erasmus+ 2014-2020, data were available for the majority of
projects, which had already been completed. However, 8% of projects under direct
management were still ongoing at the time of analysis. The overall impact of these projects
could not yet be fully assessed, though the final dataset for indirect management was nearly
complete.

For the interim evaluation of Erasmus+ 2021-2027, several limitations were noted, particularly
regarding incomplete data for 2023. Some recently launched initiatives—such as sport mobility
(first call in 2023) and the DiscoverEU inclusion action (launched in 2022)—could not yet be
fully assessed. Additionally, a large proportion of ongoing projects, especially large-scale
partnerships with durations of up to 48 months, remained at an early stage, limiting the ability
to measure their long-term impact. As of the evaluation cut-off date, 46% of indirectly managed
projects and 82% of directly managed projects initiated during 2021-2023 were still in progress.
Moreover, one key challenge in the interim evaluation of the 2021-2027 Erasmus+ programme
stems from the recent adoption of its monitoring and evaluation framework. The Commission
Delegated Regulation (EU) 2023/2710 *, adopted on 13 September 2023, introduced additional
indicators to improve the measurement of the programme’s various dimensions. However, at
the time of this evaluation, the necessary mechanisms, tools, and methodologies outlined in the
accompanying SWD* were not yet fully operational. This limited the completeness of
monitoring data, making it difficult to assess certain aspects of the programme in a systematic
way.

A major limitation, affecting both the final evaluation of Erasmus+ 2014-2020 and the interim
evaluation of Erasmus+ 2021-2027, relates to challenges in survey-based and counterfactual
analyses. Survey respondents were recruited differently depending on their status: beneficiaries
were selected from programme contact databases, while non-beneficiaries were reached
through social media campaigns. This approach introduced potential comparability issues since
the two groups may differ in demographics, engagement levels, or motivations for
participation. Additionally, since only limited background characteristics were available in
programme dashboards, it was difficult to determine to what extent the responses reflected the
broader Erasmus+ participant population.

The counterfactual analysis, which aimed to compare beneficiaries and non-beneficiaries,
controlled for several characteristics. However, the smaller sample size of the non-beneficiary
group limited its effectiveness in fully accounting for all relevant factors. Although the analysis
found positive links between Erasmus+ participation and skills, employability, and behavioural
changes, it could not confirm a direct cause-and-effect relationship.

Despite these challenges, survey data remains crucial for evaluating Erasmus+, given the lack
of ability to track individual programme participants over time using administrative data on

10 The experiment addressed higher education students, VET learners and young people (youth mobility).

11 Commission Delegated Regulation (EU) 2023/2710 of 13 September 2023 supplementing Regulation (EU)
2021/817 of the European Parliament and of the Council with provisions on the establishment of a monitoring and
evaluation framework for the Erasmus+ programme, OJ L 2023/2710, 5.12.2023.

12 SWD(2023) 296 of 13 September 2023.
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key post-participation outcomes, such as employment rates, wages, and career progression after
learning mobility. Consequently, self-reported assessments continue to be the most widely used
method to gauge the programme’s impact across its various dimensions.

A possible improvement for future evaluations could be to explore, in collaboration with
Member States, the feasibility of using unique identifiers for programme participants. This
would allow them to be identified in administrative datasets, which could then complement
survey findings and enhance reliability. Such an approach could improve the ability to track
long-term outcomes, such as employment trends and career progression, beyond self-reported
data.

To address outlined limitations, the evaluation integrates findings from multiple data sources
and cross-references results to provide a balanced and comprehensive assessment. The final
evaluation of Erasmus+ 2014-2020 has been instrumental in informing the interim evaluation
of Erasmus+ 2021-2027, particularly in areas where strong continuity exists between
programme generations, such as learning mobility.

This SWD provides a separate assessment for the final evaluation of the 2014-2020 programme
and the interim evaluation of the 2021-2027 programme for the bulk of the evaluation
questions. Given the high degree of continuity between the two programme periods, a joint
analytical approach was adopted for (external) coherence, EU added value, and relevance
criteria. However, also for these aspects, the report highlights key differences between the two
periods and new developments. This evaluation ultimately serves as a critical tool for assessing
the impact, effectiveness, and future direction of Erasmus+, ensuring that it continues to shape
education, training, youth, and sport policies in Europe and beyond for the remainder of this
programme period and beyond 2027.

| 2.  WHAT WAS THE EXPECTED OUTCOME OF THE INTERVENTION?

2.1 Description of the intervention and its objectives

Erasmus+ 2014-2020

The 2014-2020 Erasmus+ programme was established under Regulation (EU) No 1288/2013
of the European Parliament and the Council ** (hereinafter ‘the 20214-2020 Erasmus+
Regulation’) as a result of the integration of all previously existing EU programmes
implemented during the period 2007-2013 in the fields of education, training, youth and sport:
Lifelong Learning**, Youth in Action, Erasmus Mundus, Edulink, Tempus, Alfa and
Preparatory Actions in Sport. Erasmus+ 2014-2020 had an overall indicative financial
envelope of EUR 14.774 billion* under Heading 1 (Sustainable growth) and of EUR 1.68
billion under Heading 4 (EU as global player) of the EU budget.

e Challenges and needs

Through cooperation in formal, informal and non-formal learning, the programme aimed to
address the following challenges: economic recovery and high youth unemployment; skills'
mismatches, low employability and education poverty; global competition for talents;

13 Regulation (EU) No 1288/2013 of the European Parliament and of the Council of 11 December 2013
establishing 'Erasmus+": the Union programme for education, training, youth and sport and repealing Decisions
No 1719/2006/EC, No 1720/2006/EC and No 1298/2008/EC, OJ L 347, 20.12.2013, p. 50.

14 Life-Long Learning was itself composed of 6 sub-programmes including Erasmus, Comenius, Grundtvig, Jean
Monnet and Leonardo Da Vinci.

15 Article 18(1) of the 2014-2020 Erasmus+ Regulation.

www.parlament.gv.at


https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:1288/2013;Nr:1288;Year:2013&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:1288/2013;Nr:1288;Year:2013&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=BES&code2=&gruppen=Link:No%201719/2006/EC;Nr:1719;Year:2006&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=BES&code2=&gruppen=Link:No%201720/2006/EC;Nr:1720;Year:2006&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=BES&code2=&gruppen=Link:No%201298/2008/EC;Nr:1298;Year:2008&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=ABL&code2=&gruppen=Code:L;Nr:347;Day:20;Month:12;Year:2013;Page:50&comp=

Information and Communication Technology potential and digital divide; social exclusion and
intolerance; lack of trust in the EU and low participation in democratic life; threats to the
integrity of sport and, more generally, to common European values.

e Objectives

The general objectives of Erasmus+ 2014-2020' were to contribute to the Europe 2020
strategy for growth and jobs, including the headline education targets %', as well as the strategic
framework for European cooperation in education and training (‘ET 2020°), including related
benchmarks. The programme also aimed to contribute to achieving the overall objectives of the
renewed framework for European cooperation in the youth field (2010-2018); to developing
the European dimension in sport, in particular grassroots sport, in line with the Union work
plan for sport; to promote the sustainable development of partner countries in the field of
higher education, as well as to promoting European values in accordance with Article 2 of the
Treaty on European Union.

The specific objectives 8 were structured under the headings of (1) education and training, (2)
youth and (3) sport, in view of tackling:

e the improvement of the level of key competences and skills, with particular regard to their
relevance for the labour market and their contribution to a cohesive society;

e the promotion of participation in democratic life in Europe and active citizenship in youth;

e the improvement of quality of youth work and enhanced cooperation in youth

e the improvement of quality, innovation, excellence (including in European studies) and
internationalisation at the level of organisations and staff/practitioners in education and
training fields;

e support to the modernisation of education and training systems, in particular through
evidence-based policy cooperation;

e the enhancement of the European/international dimension of its sectors, including with
partner countries in complementarity with the Union's external action;

e the promotion of the Union's linguistic diversity and intercultural awareness, in particular
in education and training;

e cross-border threats to the integrity of sport; support to good governance in sport and dual
careers of athletes; and

e the promotion of voluntary activities in sport.

e Programme design

For simplification purposes, following the conclusions of the Impact Assessment for Erasmus+
2014-2020 °, the programme was based on three cross-cutting key actions. These key actions
apply to all education and training sectors (higher education, vocational education and training
(VET), school education and adult education) and to the youth field. This integrated approach
does not apply to the two stand-alone strands for sport and for European integration studies
(‘Jean Monnet’). The 2014-2020 programme, therefore, had the following architecture:

e Key Action 1: Learning mobility of individuals: opportunities for students, trainees,
apprentices, young people and volunteers, as well as for professors, teachers, trainers,

16 Article 4 of Regulation (EU) No 1288/2013.

17 In EU average: rate of early school leavers below 10%; at least 40% of people aged 30-34 having completed
Higher education.

18 Articles 5, 11 and 16 of the Regulation (EU) No 1288/2013.

19 Erasmus+ Impact Assessment, Commission Staff Working Paper, SEC(2011) 1402 of 23.11.2011.
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youth workers, staff of educational institutions and civil society organisations to undertake
a learning and/or professional experience in another country.

e Key Action 2: Cooperation for innovation and the exchange of good practices:
transnational or international projects promoting cooperation, innovation, exchange of
experience and know-how between different types of organisations and institutions
involved in education, training and youth or in other relevant fields.

e Key Action 3: Support for policy reform: actions supporting national authorities and
stakeholders in defining and implementing new and better coordinated policies in the field
of education, training and youth.

e Jean Monnet activities: actions aimed at improving the quality of teaching on European
integration studies, as well as projects and operating grants aimed at promoting discussion,
reflection on EU issues and enhancing knowledge about the EU and its functioning.

e  Sport: cooperation projects, events, studies and other initiatives aimed at implementing
EU strategies and priorities in the field of sport.

Erasmus+ 2014-2020 relied on management modes inherited from predecessor programmes,
involving, as main implementing bodies, the European Commission, the Education,
Audiovisual and Culture Executive Agency (EACEA) and the National Agencies
(implementing a large share of the budget through indirect management). No direct support is
given to individual beneficiaries 2. All support is channelled through participating
organisations, which distribute it to individual learners or practitioners.

In 2019, Serbia joined Erasmus+ as a fully-fledged programme country after 2 years and a half
of preparatory measures. Therefore, at the end of the programming period, Erasmus+ 2014-
2020 was implemented in 34 countries: 27 EU Member States, 3 EFTA Countries
(Liechtenstein, Iceland and Norway), 3 candidate countries (North Macedonia, Tlrkiye and
Serbia), and the United Kingdom. In accordance with the provisions of the withdrawal
agreement between the EU and UK #, Erasmus+ 2014-2020 continued being implemented in
relation to the UK, or entities and persons established in the UK as if the UK remained a
Member State, without disruption until the closure of the programme 2.

A graphic representation of the intervention logic of the 2014-2020 programme is summarized
in the picture below, while a more detailed description of its inputs is given in Annex VI.

20 Students, trainees, apprentices, pupils, adult learners, young people, volunteers, professors, teachers, trainers,
youth workers, professionals of organisations active in the fields of education, training and youth.

21 Agreement on the withdrawal of the United Kingdom of Great Britain and Northern Ireland from the European
Union and the European Atomic Energy Community (OJ L 29, 31.1.2020, p. 7).

22 See also 2020 Erasmus+ Programme Guide, p. 22 (https://erasmus-plus.ec.europa.eu/sites/default/files/2021-
09/erasmus_programme_guide_2020_v3_en.pdf).
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Acrticles 165 and 166 2 of the Treaty on the functioning of the European Union define the EU
mandate in the education, training, youth and sport areas, as follows: develop a European
dimension in education, encourage learning mobility, stimulate cooperation between
organisations, develop exchange of good practices, encourage the participation of young people
in democratic life, develop a European dimension in sport, foster cooperation with third
countries. This sets the scope for the intervention logic of the programme.

While long-term impacts were not directly measured through programme data, the Erasmus+
intervention logic foresees that the programme could contribute to various long-term outcomes
in education, training, youth, and sport.

At the individual level, the programme aimed to bring positive changes at both learners
(students, trainees, apprentices, young people) and staff/practitioners (teachers, trainers,
youth workers). Erasmus+ could support higher education completion rates and smoother
transitions to further education. Participants may have experienced better career progression,
potentially benefiting from increased employability and a stronger commitment to active
citizenship. The programme was also seen as having the potential to promote multilingualism
and intercultural understanding, fostering skills that may have long-term benefits for mobility
and international collaboration.

At the organisational level, the transnational cooperation opportunities offered by the
Erasmus+ aimed at helping develop sustainable institutional partnerships, improve teaching
quality, quality of youth work, and strengthen networks between educational institutions,
businesses, and policy actors. Over time, these outcomes may contribute to the
internationalisation of education and training and encourage the adoption of innovative
teaching and learning methods.

At the system level, Erasmus+ aimed to strengthen policy coordination in education, training,
youth, and sport. The programme also aimed at generating stronger awareness about key policy
challenges in education and training, youth and sport; enhancing mutual learning and good
practice exchanges among policy makers and key stakeholders; supporting research and
training about the EU. It was also hoped that its influence could extend beyond education,
contributing to broader objectives such as social inclusion, equality, and democratic
participation.

Overall, Erasmus+ 2014-2020 aligned with EU strategic objectives, particularly in education,
training, and youth policy, as outlined in the Europe 2020 strategy and other European
priorities. By fostering mobility, cooperation, and innovation, Erasmus+ was expected to help
lay the foundation for stronger education systems, a more engaged youth, and a more cohesive
European society.

Spill-over between intervention levels were also expected. For instance, it was hoped that the
mobility of learners and staff could — in addition to individual-level results — improve the
performance of the organisations. Also, the performance of individual organisations could
benefit from European cooperation in the fields of the programme, including through its
modernising effects on national systems and reforms.

23 These articles set the scope for EU intervention in Education, training, youth and sport: develop a European
dimension in education, encourage learning mobility, stimulate cooperation between organisations, develop
exchange of good practices, encourage the participation of young people in democratic life, develop a European
dimension in sport, foster cooperation with third countries.
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However, several external factors exist in the areas of the programme intervention, consisting
e.g. of Member States’ policy making and spending. This makes it challenging to clearly
attribute and quantify the specific effects and changes the programme aimed to achieved.

Erasmus+ 2021-2027

The 2021-2027 programme is established under Regulation (EU) 2021/817. The programme
has a budget of EUR 26.526 billion %, complemented by about EUR 2.1 billion from EU
external cooperation instruments (IPA 1l and NDICI-Global Europe). The programme
provides learning mobility opportunities abroad for people of all ages and invests in
cooperation and policy development in the fields of education and training, youth and sport.

e Challenges and needs

The 2021-2027 Erasmus+ programme emerged in response to Europe's evolving socio-
economic landscape. That context showed the importance of investing in lifelong learning to
equip individuals with the necessary knowledge, skills and competences, including
languages, and invest in digital literacy and other forward-looking fields (e.g. climate change,
clean energy, artificial intelligence, robotics, data analysis, arts/design), with the objective to
foster resilience and employability, contributing to economic growth and cohesion.

The impact assessment of the Commission’s proposal for Erasmus+ 2021-2027 identified the
need to address the Europe-wide trends of limited participation in democratic life and the
low levels of knowledge and awareness of European matters that have an impact on the lives
of all European citizens. By leveraging the pivotal role of education, the programme aimed to
bolster EU values such as freedom, tolerance and non-discrimination, fostering social cohesion.

The impact assessment also identified the need to make Erasmus+ more inclusive, by reaching
out more and better to people of different ages and from diverse cultural, social and economic
backgrounds. To close the so-called ‘inclusion gap’, the programme had to tackle the various
categories of obstacles hindering access to its learning opportunities, simplify access to funding
and broaden societal participation. The programme also needed to be more accessible for
newcomers with little or no experience, to organisations with smaller capacity, but also for new
types of organisations such as in regions, rural or deprived areas, people with disabilities and
community-based grassroots organisations that work directly with disadvantaged learners of all ages.

Against a background of global challenges and climate change, the 2021-2027 programme
generation seeks to make economies and lifestyles more sustainable; formal, non-formal and
informal education are key to foster environmental awareness and promote behavioural
changes towards a greener society. Additionally, high-quality digital education, digital tools
and platforms, educators with digital skills are essential for European societies to adapt to the
digital transition. The 2021-2027 Erasmus+ programme endeavours to address also these needs.

The impact assessment also stressed that international mobility and cooperation with non-
associated third countries — in particular enlargement, neighbourhood, industrialised and
emerging countries - should be intensified, to better support institutions and organisations in
Europe in facing the challenges of globalisation. To do so, ensuring synergies with the Union's
external instruments to pursue the goals of its external actions was highlighted as key to
contribute to human and institutional development in third countries, including in developing
countries, and to engage with their young people, as an essential element to building more

2 As established in 2021-2027 Erasmus+ Regulation, the financial envelope for the implementation of the
Programme for the period from 2021 to 2027 was set at EUR 24.574 billion (Article 17(1)), increased by an
additional allocation of EUR 1.7 billion in constant 2018 prices (Article 17(2)). The latter amount is estimated at
amounting to EUR 1.951 billion in current prices, for a total amount of EUR 26.526 billion.
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resilient societies and enhancing trust between cultures. Keeping stability and continuity in
the overall structure and management mode of the new programme compared to its predecessor
was another recommendation.

Based on the findings of the mid-term evaluation of the 2014-2020 programme and
stakeholders’ consultations, a number of improvements were put forward to address the
following challenges:

Closing the knowledge, skills and competences gap;
Making Erasmus+ more inclusive (inclusion gap);
Limited participation in democratic life and sense of European identity;

Limited opportunities for and access to cooperation between organisations from
different countries;

Insufficient scope and volume of international (hnon-EU) mobility and cooperation;
o Simplify the access to the programme and reduce burden on beneficiaries;
o Foster synergies with other funding instruments.

e Objectives

Erasmus+ 2021-2027

General objective

Specific objective 1 Specific objective 2 Specific objective 3
Education and training Youth Sport

sindul  SaARdRlgo

=]

= 1 e [ N L L LT

g Key Action 1 o |

& Jean Monnet Key Action 2 EUR 26,2 bn - funding actions i
actions Kev Acti 3 I~ —human resources—IT

3 ey Action tools/management system

=

=

@

2k Organisational / Systemic /
NN el <:> institutional level <:> policy level

The general objective % of Erasmus+ 2021-2027 is to support, through lifelong learning, the
educational, professional and personal development of people in education, training, youth and
sport, in Europe and beyond, thereby contributing to sustainable growth, quality jobs and social
cohesion, to driving innovation, and to strengthening European identity and active citizenship.

sjoedwi

The programme also has three specific objectives, each addressing specific fields:

» Specific objective 1 in the field of education and training (including higher
education, VET, school education and adult education): to promote learning mobility
of individuals and groups, as well as cooperation, quality, inclusion and equity,
excellence, creativity and innovation at the level of organisations and policies.

» Specific objective 2 in the field of youth: to promote non-formal and informal learning
mobility and active participation among young people, as well as cooperation, quality,
inclusion, creativity and innovation at the level of organisations and policies.

« Specific objective 3 in the field of sport: to promote learning mobility of sport staff,
as well as cooperation, quality, inclusion, creativity and innovation at the level of sport
organisations and sport policies.

The delivery on the programme objectives is ensured through four horizontal priorities
encompassing all programme actions: inclusion and diversity; environment and fight against
climate change; digital transformation; and participation and civic engagement.

The 2021-2027 Erasmus+ programme was designed to be a key instrument for building a
European Education Area, supporting the implementation of the European strategic

% Article 3(1) of Regulation (EU) 2021/817.
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cooperation in the field of education and training (ET 2030), with its underlying sectoral
agendas (in higher education, VET, school education and adult education), and delivering on
the European Skills Agenda for sustainable competitiveness, social fairness and resilience. It
supports Europe’s digital strategy and the Digital Education Action Plan, and the European
Green Deal. In addition, the programme is a crucial contributor to advancing youth policy
cooperation under the European Union Youth Strategy 2019-2027 and to developing the
European dimension in sport in line with the EU Work Plans for Sport.

The 2021-2027 programme also addresses challenges identified in the findings of the mid-term
evaluation of the 2014-2020 programme and in stakeholders’ consultations. It helps equip
Europeans with the necessary skills for an increasingly mobile, multicultural and digital
society; increases the inclusivity of and the accessibility to the programme; provides more
opportunities for participation in democratic life; increases the scope and volume of
international (non-EU) learning mobility and cooperation; fosters synergies with other funding
instruments. In line with the impact assessment of the Commission’s proposal for the 2021-
2027 Erasmus+ programme, the current programme has kept stability and continuity of the
2014-2020 programme in its overall structure with three key actions and its management mode.
The current programme has also integrated sport actions in this structure.

e Programme design

The 2021-2027 programme is implemented under both direct and indirect management in
33 countries, i.e. 27 EU Member States, three EEA/EFTA countries (Iceland, Liechtenstein,
Norway) and three candidate countries (North Macedonia, Tirkiye and Serbia). The actions
implemented under indirect management are largely entrusted to National Agencies (NAs)
designated by National Authorities in each Member State and third country associated to the
programme, while those under direct management are implemented by the European
Education and Culture Executive Agency (EACEA) and by the European Commission. The
programme is designed as followed:

Key action 1 (KAL) Learning mobility;

Key action 2 (KA2) Cooperation among organisations and institutions;

Key action 3 (KA3) Support to policy development and cooperation;

Jean Monnet Actions: aiming to support teaching, learning, research and debates on
European integration matters, including on the EU’s future challenges and
opportunities.

The programme is designed to address the individual, organisational and systemic/ policy
levels, in terms of actions, final target groups and short-term results respectively through KA1,
2 and 3 as well as Jean Monnet Actions. This logic is also reflected in the programme
management and implementing modes. The actions expected to deliver most results at
individual level, such as learning mobility, and requiring closer monitoring of organisations in
the national context are implemented under indirect management. Large-scale actions aiming
to produce systemic and policy effects, at national and European level, are mainly implemented
through direct management.

The diagram below provides a graphic representation of the intervention logic, summarizing
the main inputs, outputs, results and impact as well as their relations:

2 hitps://erasmus-plus.ec.europa.eu/contacts/national-agencies
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A more detailed description of inputs, outputs, results and impacts in provided in Annex V1.

For this interim evaluation, the focus will be on inputs, outputs and short-term results, where
data is already available at this stage of the programming period. The results of the final
evaluation of 2014-2020 and the interim evaluation of 2021-2027 will inform the development
of the final evaluation of 2021-2027. Further details are provided in section 5.2 ‘Lessons
Learned’.

In continuity with the 2014-2020 programme, potential spill-over effects can be identified
between the programme actions. For instance, learning mobility activities (KA1) of students,
teachers, trainers, and other staff could, in addition to individual-level results, can lead to
improvements in the performance of the institutions. This is due to the fact that mobility actions
are not contracted at the individual level, but at the level of their institution.

Similarly, while the cooperation projects (KA2) are focussing on the cooperation between
institutions and having effects at that level, the individuals that participate in the projects will
also indirectly develop a set of skills and competences. The policy support activities and
projects (KA3) can lead to concrete follow-up through pilots at the grassroots levels.

Finally, several external factors exist in the areas of the programme intervention, consisting of
e.g. Member States’ policy making and spending. This makes it challenging to clearly attribute
and quantify the specific effects and changes it aimed to achieved.

2.2 Main changes introduced in the 2021-2027 programming period

The changes introduced in the 2021-2027 programme, most of them resulting from lessons
drawn from the mid-term evaluation of Erasmus+ 2014-2020, mainly consisted in:

e Reducing the number of specific objectives from 13 to 3;

e Establishing four overarching implementation priorities across its actions and fields, to
increase consistency in the delivery of programme objectives;

e Embedding all programme fields, including sport, in the three key actions, to pursue the
programme objectives in a more streamlined manner;

e Rearranging the programme actions among the three key actions, linking them with
more clarity to the changes that the programme aims to trigger;

o Several flagship actions were introduced (such as the European Universities initiative,
and the Centres of VVocational Excellence), certain actions were renamed or moved from
one key action to another, while very few actions were discontinued in the transition
from the 2014-2020 programme ?7);

e Providing more flexible formats (e.g. group and blended mobility);

e Reinforcing the international dimension, extending it to a wider number of actions.

Furthermore, ‘DiscoverEU’ has become part of the Erasmus+ programme 2021-2027, building
on the experience of the DiscoverEU initiative, launched as a preparatory action in 2018 (see
Annex VIII for a more complete overview).

A number of simplification measures were introduced at various levels:

a) for beneficiaries:

27 The European Voluntary Service was discontinued from Erasmus+ since the entry into force of the European
Solidarity Corps (ESC) programme in 2018.
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e introduction of the small-scale partnership (lower grants, flexible formats, simplified
administrative requirements), an action specifically designed to increase accessibility
for small and newcomer organisations;

o simplified funding rules for cooperation projects, providing organisations the
possibility to apply for a single lump sum for implementing their projects;

e introduction of the accreditation scheme (‘Erasmus Accreditation’) for mobility
projects in VET, school education, adult education, and youth 2 to simplify accessibility
to funding and reduce the administrative requirements for recurrent beneficiaries;

e revamped IT architecture, including for the implementing bodies, with the
introduction of the ‘single entry point’ for IT applications;

b) for participants:
o digitalised and simplified implementation, in particular through the European Student
Card Initiative;

c) for National Agencies:

e introduction of multi-annual programming, shorter and more targeted annual reporting
(“yearly reports”) and more user-friendly format for feedback;

o simplified contractual requirements (‘contribution agreements’), with increased
flexibility for the management of the funds and a single share for transfers between
actions/sectors);

o (digitalisation of contractual, payment and amendment procedures, use of digital
signatures;

d) for other bodies supporting the implementation of the programme (national VET teams,
SALTO Resource Centres, Eurodesk, National Support Services for eTwinning and the
Electronic Platform for Adult Learning in Europe (EPALE)):

e introduction of lump sum, simplified contractual arrangements.

2.3 Point(s) of comparison

The main point of comparison for the interim evaluation is the impact assessment carried out
for Erasmus+ 2021-2027. For the final evaluation of Erasmus+ 2014-2020, the main points of
comparison are the findings of its mid-term evaluation and of the long-term impact of its seven
predecessor programmes from the period 2007-2013 (ex-post evaluation) . The baseline
scenario for the 2021-2027 programme was to maintain the status quo of the 2014-2020 programme,
which had achieved good results and was on track in achieving its performance indicators *°.

At the end of the 2014-2020 programming period more than 6 million individuals, learners
and staff, had taken part in learning mobility 3!, in addition many more people benefited from
cooperation projects involving almost 140 000 organisations. Despite the good achievements,
the programme was unable to meet the high demand, with only a minority of young people®?

28 Already existing for Higher education. In VET, during the 2014-2020 programme, organisations could apply
for the ‘Erasmust VET Mobility Charter’ for simplified access to certain VET mobility actions, such as
ErasmusPro. In the current programme, this Charter has been replaced by the ‘Erasmus Accreditation’.

29 https://ec.europa.eu/programmes/erasmus-plus/resources/documents.evaluations_en

30 At the time of the mid-term evaluation, in the period 2014-2016 (without taking into account fully 2016 data),
the programme had already benefited over 1.4 million learners and 400 000 staff/practitioners.

31 Mobilities counted by call year. To be noted that thousands of projects have been impacted by COVID-19 in
2020. More details in Erasmus+ Annual Report 2020, Erasmus+ annual report 2020 - Publications Office of the
EU (europa.eu).

32 4% of young people living in Europe at the time of the impact assessment.
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benefitting from an Erasmus+ experience. Findings of the previous evaluation highlighted that
learning mobility activities would have benefitted from more volume and scope, in order to
provide individuals with the right set of knowledge, skills and competences to support
employment and foster social cohesion. To tackle such challenges, Erasmus+ 2021-2027
introduced new opportunities for school pupils, adult learners, young people and sport staff.

The mid-term evaluation of Erasmus+ 2014-2020 underlined the capacity of the programme in
reaching out to disadvantaged young people (11.5% of the total number of participants at the
moment of that evaluation *%); however, it pointed out the need to further widen the access to
the programme, reaching out to more people with fewer opportunities and facilitating the
participation of smaller-sized organisation. The design of the 2021-2027 programme took these
needs into account introducing measures to increase outreach and participation for individuals
with fewer opportunities and of newcomer and low-resourced organisations.

The 2014-2020 programme introduced opportunities for international mobility and
cooperation, but these were limited in scope (only available for higher education and youth)
and in volume. Erasmus+ 2021-2027 has consolidated its international actions, including
activities open to the rest of the world; first through reinforced higher education mobility
to/from third countries non associated to Erasmus+, outgoing mobility towards third countries
for VET learners and staff, and dedicated scholarships for excellent students worldwide. The
capacity building actions were extended to the VET and sport fields, while continuing in the
higher education and youth fields.

| 3. HOW HAS THE SITUATION EVOLVED OVER THE EVALUATION PERIOD?

3.1 Current state of play

This chapter describes the state of play in implementing both programme generations,
explaining, both legally and on the ground, the situation of the period under evaluation.

Erasmus+ 2014-2020

Erasmus+ 2014-2020 had an overall indicative financial envelope of EUR 14.774 billion under
Heading 1 (Sustainable growth) of the EU budget, complemented by EUR 1.68 billion under
Heading 4 (EU as global player) and the European Development Fund (EDF), as opposed to a
total budget of slightly more than a total of EUR 9 billion allocated to its predecessors over
2007-2013 (+40%). The overall indicative financial envelope was then modified to
EUR 14 543 billion in current prices, following the entry into force of Regulation (EU)
2018/1475 establishing the European Solidarity Corps *.

Budget heading Amount (billion EUR)

MFF Heading 1 (billion EUR) 145
MFF Heading 4 (billion EUR) 1.7%

33 With the youth actions being the most successful in this regard, reaching out to 31% of participants with fewer
opportunities.

3 Regulation (EU) 2018/1475 of the European Parliament and of the Council of 2 October 2018 laying down the
legal framework of the European Solidarity Corps and amending Regulation (EU) No 1288/2013, Regulation (EU)
No 1293/2013 and Decision No 1313/2013/EU (OJ L 250, 4.10.2018, p. 1). Article 26 of this Regulation modified
Acrticle 18(1) of the 2014-2020 Erasmus+ Regulation.

3% Coming from different external cooperation instruments funding Erasmus+ 2014-2020 under Heading 4 (i.e.
i) Development Cooperation Instrument (DCI), ii) the European Neighbourhood Instrument (ENI), iii) the
Partnership Instrument for cooperation with third countries (Pl), and iv) the Instrument for Pre-accession
Assistance (IPA)) as well as from the European Development Fund (EDF).
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https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:2018/1475;Year2:2018;Nr2:1475&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:2018/1475;Year2:2018;Nr2:1475&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:1288/2013;Nr:1288;Year:2013&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:1293/2013;Nr:1293;Year:2013&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=BES&code2=&gruppen=Link:No%201313/2013/EU;Nr:1313;Year:2013&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=ABL&code2=&gruppen=Code:L;Nr:250;Day:4;Month:10;Year:2018;Page:1&comp=

| Total (billion EUR) | 16.2 |

The budget profile of the 2014-2020 Erasmus+ programme was strongly backloaded, growing
at a regular, though not even, rhythm year-over-year, with a sharp increase in the last year of
the programming period.

Erasmus+ 2014-2020 financial envelope per year (billion EUR)
4

EHeading 1
2 —— V— ——" —

B Heading 4 & EDF
1 — [ ! S— — B Other fund sources
0

2014 2015 2016 2017 2018 2019 2020
Source: Erasmus+ annual report 2020

The legal framework of the 2014-2020 programme was modified in 2018 following the
adoption of the European Solidarity Corps legal basis. As a result, Article 13 and Article 18,
paragraphs 1, 2 and 3, of the 2014-2020 Erasmus+ Regulation were amended through Article
26 of Regulation (EU) 2018/1475. This implied the following changes:

¢ the volunteering activities implemented through the European Voluntary Service were
discontinued from Erasmus+ in view of implementation under the European Solidarity
Corps,

o the overall indicative financial envelope was lowered to EUR 14.5 billion,

¢ the share of allocations across sectors and actions were further adjusted.

Table 2 -- Key data of Erasmus+ 2014-2020°

KA1 KA2 KA3 JMA Sport Total
Number of contracted 123519 25 313 8828 | 1909 | 135 | 160935
projects
Contracted grants (in 11 058 5359 494 327 274 17 512
million EUR)
Number of distinct 95 070 56 953 9395 993 2831 | 136 155%
Organlsatlons
Number of participants 5182902 | 997594 | 442163 | N/A N/A | 6622659

Erasmus+ 2014-2020 has been monitored through a set of indicators, established in Annex | of
the 2014-2020 Regulation, measuring the level of achievement of the programme towards its
general and specific objectives. Table A in Annex VII of this SWD shows their level of
achievement at the end of the programming period, reported, in most cases, against yearly non-
cumulative targets in line with the corporate guidelines for the 2014-2020 programming period
(see section 4.1 for their assessment).

36 Programme monitoring data, frozen on 5 January 2024 to reflect the state of play for the period under evaluation.
Data are based on Call year.

37 Number of distinct organisations across all key actions. It does not correspond to the sum of the number of
distinct organisations per key action.
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https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:2018/1475;Year2:2018;Nr2:1475&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:A%206;Code:A;Nr:6&comp=6%7C%7CA

The overall completion rate of Erasmus+ 2014-2020 projects at the time of this evaluation is
99.4%, while the remaining projects are still in progress and due to submit their final report.
The cumulative implementation rates at the time of the evaluation were 100.9% for Erasmus+
2014-2020 commitments and 97.25% for payments.

Out of the total number of 2014-2020 contracted projects, 147 594 projects (92%) were
implemented under indirect management, for total grants of EUR 14 billion. 77% of the
Erasmus+ funded projects have supported learning mobility under KA1® and 16% have
supported cooperation between organisations between 2014 and 2020 under KA2%,

Support to learning mobility is the core business of Erasmus+. In the 2014-2020 programme,
the programme benefited over 6.6 million participants, out of which more than 720 000
(around 10%) were with fewer opportunities/disadvantaged background or had special
needs across the three key actions. 80% were learners and 20% were educators and staff.

The outbreak of the COVID-19 pandemic in 2020 exerted unprecedented pressure on education
and training systems, impacted thousands of Erasmus+ projects and affected most mobilities
funded under 2019 and 2020 calls, as well as some under 2018 call. In 2020, the impact of the
pandemic on learning mobilities resulted in a 60% decrease compared with previous years
(average 2016-2019). A decrease of 85% was observed also in terms of activities undertaken
under KA2 in 2020, compared to the average number of activities in the period 2016-2019.

Between 2014 and 2020, 26 488 projects were supported under KA2, involving more than
59 000 distinct organisations. At the end of the programming period, the success rate “ for
learning mobility actions in the VET, school education, adult education and youth sectors
settled in average around 47%, with youth and school education being the fields registering the
lower success rates (respectively 33% and 39% in 2019 and 30% and 32% in 2020). In the VET
field, 89% of learning mobility projects were funded outside the VET mobility Charter system
(assimilated to the accreditation system) with a success rate of 47% in 2020. The table below
provides an overview of the success rates recorded in the last two years of programme
implementation for actions funded under KA2 (direct and indirect management), KA3 (indirect
management), as well as for Jean Monnet and Sport activities, showing an overall
oversubscription also across these actions.

38 The figure includes Erasmus Mundus Joint Master Degree projects under direct management.

39 The remaining 7% being KA3 projects and projects funded under Jean Monnet Actions.

40 Success rate is calculated based on the number of contracted projects over the number of received project
proposals. In the case of KAL activities based on accreditation/charter system (i.e. higher education student and
staff mobility (KA103) and VET learners and staff mobility with VET mobility charter (KA116)), the success rate
is calculated based on the number of participants in contracted projects over participants in submitted project
proposals, and not on the number of projects. Consequently, given their non-competitive character both KA103
and KA116 are excluded from success rate calculations.
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Table 3 - Erasmus+ 2014-2020 Success rate *

Key Action Management mode |FIELD 2019 2020
HED 38% 34%
VET 31% 27%
Indirect SCH 44% 36%

KA2
ADU 39% 30%
YOUTH 18% 17%
Direct Various sectors 21% 19%
KA3 Indirect* YOUTH 33% 31%
Jean Monnet activities | Direct HED 22% 25%
Sport activities Direct Sport 34% 28%

Source: Erasmus+ annual reports 2014-2020 -statistical annexes.

In the period 2014-2020 “, organisations from third countries - associated and not associated
to the programme - participated either as coordinators or partners in 42 800 projects, with a
total contracted grant amount of EUR 1.45 billion. In 2019, after two years and half of
preparatory measures, Serbia joined Iceland, Liechtenstein, North Macedonia, Norway and
Turkiye as fully fledged associated country. This brought the number of participating countries
to 34 (including UK). By the end of the programming period, organisations from these six
associated third countries participated either as coordinators or partners in 34 307 projects, with
a total grant amount exceeding EUR 1.17 billion. In total, third countries (both associated and
non-associated) hosted 471 106 learning mobilities funded by the 2014-2020 programme,
while 734 761 participants (learners and staff) originating from these countries benefitted from
an Erasmus+ mobility. Out of these numbers, the six associated third countries counted for
338 061 incoming mobilities and 501 765 outgoing learning mobilities.

Erasmus+ 2021-2027

The total financial envelope allocated to Erasmus+ in the MFF agreement for 2021-2027 is set
at EUR 26.5 billion #, with an additional indicative envelope of EUR 2.1 billion allocated from
External Cooperation Instruments (IPA Il and NDICI-Global Europe) via a Multiannual
Indicative programme .

Budget Headings 2021-2027

MFF Headings 2 (billion EUR) 26.5
MFF Headings 6 (billion EUR) 2.1
Total (billion EUR) 28.6

As in the 2014-2020 programming period, the budget profile of Erasmus+ 2021-2027 is
strongly backloaded, growing at a regular, though not even, rhythm year-over-year, with an
expected sharp increase in the last year of the programming period. Considering the 2021-2027
programme’s profile, the Commission proposed a frontloading of EUR 100 million from 2027

4! The data for HE and VET do not include accredited projects funded under KA103 and KA116.

42 Most part of the KA3 activities under direct management are not awarded through open calls for proposals,
therefore success rate is not applicable.

43 Data before 2020 includes also UK participation in the Erasmus+ programme.

4 See footnote 24, p. 12.

4 Based on the MFF mid-term review agreed in 2024, the indicative financial envelope allocated to Erasmus+
from the External Cooperation Instruments goes form EUR 2.2 billion to EUR 2.1 billion (https://international-
partnerships.ec.europa.eu/document/download/1d7e2bec-d688-49al-bcfh-a67ba667514d_en?filename=ad-mip-
2024-c2024-7509-erasmus-annex_en.pdf).
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to 2023 (voted in the EU budget for 2023), to support projects facilitating the integration of
people fleeing the war in Ukraine into their new learning environments, as well as activities
supporting organisations, learners, and staff in Ukraine “°.

Erasmus+ 2021-2027 financial programming per year (billion EUR)
5.5
5.0
45
40

3.5

3.0
25 .
20

2021 2022 2023 2024 2025 2026 2027
W Erasmus+ ® External cooperation instruments Other fund sources

Source: Erasmus+ annual report 20234

The legal framework of the 2021-2027 programme was complemented as follows:

Commission Implementing Decision (EU) 2021/1877 of 22 October 2021 on the
framework of inclusion measures of the Erasmus+ and European Solidarity Corps
programmes 2021-2027 . It aims to support an easier access to funding for a wider range
of organisations and to better reach out to more participants with fewer opportunities. The
Commission also published implementation guidelines on the Erasmus+ and European
Solidarity Corps inclusion and diversity strategy , to further support the inclusion
dimension of the programme and help address the potential barriers hindering access to
Erasmus+ opportunities, either as a stand-alone factor or in combination among them: i)
disabilities, ii) health problems, iii) barriers linked to education and training systems, iv)
cultural differences, v) social barriers, vi) economic barriers, vii) barriers linked to
discrimination, viii) geographical barriers. The list is not exhaustive and aims to provide a
reference in taking action, with a view to increasing accessibility and outreach to people
with fewer opportunities.

The Commission Delegated Regulation (EU) 2023/2710 on the Monitoring and
Evaluation Framework of Erasmus+, adopted in September 2023. This Delegated Act
supplemented the 15 indicators established in Annex Il of the 2021-2027 Erasmus+
Regulation with an additional set of 12 indicators to allow a more accurate measurement of
the programme outputs, results and impacts (see tables B and C in Annex VII of this SWD
for a complete overview and level of achievement of all programme indicators and section
4.1 for their assessment).

46

https://erasmus-plus.ec.europa.eu/news/reviewed-erasmus-2023-budget-brings-overall-eu443-billion-to-

support-the-education-sectors-with-specific-support-for-ukrainian-learners-and-staff

47 Solid bars represent the composition of the budget as endorsed in the relevant annual work programmes. “Other
fund sources” includes top-up fines and top-ups brought by the budget authority to the annual EU budget for
Erasmus+. Dashed bars represent the estimated projection of the budget for the upcoming years, in line with the
programme budget profile. They only include the MFF plans.

4 0J L 378, 26.10.2021, p. 15.

4 Implementation guidelines - Erasmus+ and European Solidarity Corps Inclusion and Diversity Strategy -
Erasmus+ (europa.eu)
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Table 6 - Key data 2021-2023 %

Erasmus+ 2021-2023 KA1l KA2 KA3 JMA Total
Number of contracted projects 58 240 11812 886 1080 72018
Contracted grants (in million EUR) 5876 3559 146 175 9757
Number of distinct organisations 56 448 26 638 826 708 77671

Approximately 72 000 projects have been contracted in the period 2021-2023, which represent
a slight increase (5%) in yearly number compared to the 2014-2020 average®. Out of the total
number of projects contracted in 2021-2023, 68 009 (94.4 %) were implemented under indirect
management, for total grants of close to EUR 7.5 billion.

In the period 2021-2023, more than 14 000% organisations were awarded with the newly
introduced ‘Erasmus Accreditation’ in the VET, school education, adult education and youth
sectors %, equal to 26.6 % of the distinct organisations participating in KA1 activities in these
sectors. In total, 25 726 accredited projects have been contracted in the VET, school education,
adult education and youth sectors in the period 2021-2023, against 19 033 non-accredited
projects in these sectors.

Most programme actions are oversubscribed, whether in support of learning mobility
opportunities or of cooperation projects. Demand for mobility in accredited projects has
increased in all fields between 2021 and 2023. In particular, the demand for mobilities in
accredited projects for schools has almost doubled from 2021 to 2022 (from 1 949 received
projects in 2021 to 3 426 in 2022) and more than doubled from 2022 to 2023 (6 988 received
projects in 2023).

The average success rate> of KA2 was 18%, for actions under indirect management in 2023,
while for KA2 actions under direct management it was 23%.

Erasmus+ 2021-2027 - KA2 Success rate (indirect management)

36% 38%
31% 31%
28% 28%
23% 23%
18% 20%
II I 1T

2021 2022 2023

50% 45% 46%
40%
30%
20%

10%

0%

B HE BVET ESCH EMAE HYOUTH

50 Programme monitoring data, frozen on 5 January 2024 to reflect the state of play for the period under evaluation.
Data are based on Call years.

51 http://ec.europa.eu/programmes/erasmus-plus/about/statistics_en

52 The first Call of the Erasmus Accreditation (KA120 and KA150) took place in 2020 to allow organisation to be
able to submit grant requests for accredited projects in 2021 Call year. In the youth sector, the Erasmus
Accreditation (KA150) is not applicable for Youth participation activities (KA154).

%3 Higher education institutions applying to mobility projects need to hold an Erasmus charter for higher education
(ECHE), which is the equivalent for higher education of the Erasmus Accreditation. This measure is in place since
the previous programme generations.

4 The success rate is calculated based on the number of contracted projects over the number of received project
proposals.
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Between 2021 and 2023, more than 81% of the Erasmus+ funded projects have supported
learning mobility and 16% have supported cooperation between organisations,
corresponding respectively to 60% and 36% of contracted grants*. In the 2021-2027
programming period, at the time of the interim evaluation (i.e. without taking into account fully
2023 data — cut-off date 31 December 2023), the programme had already benefited over
1.6 million participants *, out of which more than 245000 (15.2%) were with fewer
opportunities. 77% were learners and 22% were educators and staff >’

The COVID-19 pandemic seriously impacted the first years of implementation of the 2021-
2027 programme. Throughout 2021 all mobility activities continued to be affected. A number
of mitigating measures addressing the restrictions of physical mobility were adopted and
flexibility was applied both in the implementation and in the eligibility of costs within the
applicable legal frameworks. In 2021, to compensate for the sharp decrease in mobility demand,
the main programme focus shifted to cooperation partnerships. It is estimated that, in 2021,
COVID-19 pandemic entailed a 36% decrease of learning mobility compared with the average
over the period 2016-2019. In 2022, the programme strived for a gradual return to a regular
implementation, notably in terms of learning mobilities, shifting the focus of the programme
from cooperation partnerships back to the mobility projects, and a return to pre-pandemic levels
with more than 1.2 million mobilities ¢ across all sectors.

Between 2021 and 2023, 11 812 projects have been supported under KA2, involving more
than 28 000 distinct organisations and contracting over EUR 3.5 billion. Around 20% of
Erasmus+ total granted amount (approx. EUR 546 million) went to newcomer organisations,
I.e. organisations that had not participated in any given Erasmus+ action in the predecessor
programme.

In the period 2021-2023, organisations from third countries - associated and not associated to
the programme - participated either as coordinators or partners in 12 790 projects, with a total
contracted grant amount of EUR 690 million. Organisations from associated third countries
participated either as coordinators or partners in 10 609 projects, with a total grant amount
exceeding EUR 557 million. In total, third countries (both associated and non-associated)
hosted 118 280 learning mobilities funded by the 2021-2027 programme, while 141 549
participants (learners and staff) originating from these countries benefitted from an Erasmus+
mobility during the 2021-2023 period. Out of these numbers, the six third countries associated
to the programme count for 82 442 incoming mobilities and 109 861 outgoing learning
mobilities.

%5 The remaining 3% (1966 projects) being KA3 projects and projects funded under Jean Monnet Actions,
corresponding in total to 3.3% of contracted grants (EUR 321 million).

%6 Data refer to actual participants (completed mobilities).

57 Data at cut-off date of 31.12.2023 extracted by call year. To be noted that some categories of participants have
“unassigned” label, therefore the total of learners and staff does not sum up to 100%.

58 |_earning mobilities in 2022 calendar year.
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4. EVALUATION FINDINGS (ANALYTICAL PART)

This chapter presents evaluation findings for both programme generations according to five
evaluation criteria — effectiveness, efficiency, coherence relevance and European added value.

4.1. To what extent was the intervention successful and why?
4.1.1 Effectiveness

The assessment of the effectiveness of Erasmus+ is overall positive for both programming
periods. This assessment has looked into the extent to which:

e The programme ensured that learners and staff, including people with fewer
opportunities, had access to and benefitted from its activities;

Spill-over, sustainable or unintended effects took place;

Results were disseminated and exploited;

The implementation of priorities was effective;

The response to external factors, such as COVID-19 pandemic, was effective.

An analysis of the level of achievement of outputs and results, as well as of impacts at
organisational and system level, is provided separately for the 2014-2020 final and 2021-2027
interim evaluations of Erasmus+. Impacts at individual level are, however, analysed jointly,
given the strong continuity of the design of most of the actions, and an important coexistence
of activities, funded by the two programming periods, but running in parallel in the first years
of implementation of the current programme due to the impact of the COVID-19 pandemic.
Where applicable, differences are highlighted each time within the text. A distinct analysis is
also provided when major changes in the programme implementation impose a clear
breakdown, as it is the case e.g. of inclusion measures.

The evidence presented across the individual, organisational, and system levels suggests a
generally positive direction of impact, indicating effectiveness of the interventions and
activities examined. However, the findings should be interpreted with caution, as they are not
conclusive due to limitations in the scope and quality of the available data.

The evaluation assesses the stronger continuity that has featured both programme
generations (‘evolution not revolution’) as a strength. The overall needs, priorities and types
of actions funded under Erasmus+ have not changed radically over the two programming
periods. Based on the collected evidence, exposure to and participation in similar types of
interventions over time is likely to achieve stronger results and impacts especially at
organisational and system levels due to the build-up of experience. Although it is too early to
make any assumption on the impact of the 2021-2027 programme, it can be anticipated that the
impacts of the 2014-2020 programme will carry on with the current programme, likely in a
more positive and sustainable manner.

Across both programme generations very few unintended effects > were observed, which
were predominantly positive. These include e.g. i) the increased healthy competition among
the institutions to form partnerships to participate in the programme activities and be more
prominent on the international stage; ii) the attraction of more learners to those institutions that

%9 Finding based on stakeholder perception data only, such as key informant interviews and case study on Pilot
PoVE Water, CIV Water (NL).
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carry out programme activities, iii) the accelerated digitalisation of activities funded by the
programme in response to the COVID-19 pandemic.

4.1.1.1 Degree of achievement of intervention logic against key indicators

Erasmus+ 2014-2020

The 2014-2020 programme has been effective in achieving the expected outputs and
results measured against its objectives. In line with the intervention logic, outputs can be
summarised based on their level of intervention:

i) individual level,
i) organisational level, and
iii) system level.

The table below provides a simplified overview of the degree of achievement of outputs and
results from the intervention logic presented in the previous chapter, and the corresponding
evidence used to assess such achievements. The green shading means that the degree of
achievement is on track/attained, while yellow indicates that the achievement is somewhat
lagging behind, yet not to a major extent. The overview table contains no red shading, which
would have signalled significant underachievement.

Table 7 - Overview of the degree of achievement of outputs and results from the 2014-2020
intervention logic

Achievement of outputs Evidence L::\I7el Achievement of results Evidence
Mobilities for learners Quantltayve' % Improved skills, knowledge, and Quantltajuve.
and qualitative z competences and qualitative
I o . I
Mobilities for staff Quantltapve_ Jc> Changes in attltudg, pc_ersonal Quantltafuve_
and qualitative = development, motivation and qualitative
% Quality improvements at
Small-scale cooperation | Qualitative :6; organisation level (new curricula, | Quantitative
projects evidence z new practices, better recognition, | and qualitative
Q new methods of youth work, etc.)
Large scale cooperation | Qualitative - . .
projects evidence (z) Sy lnternat_longl RS Quantitative
Organisation Quantitative > W'th LT or gamsa‘glons, and qualitative
S . - businesses, international, etc.
participation evidence
Pioliy outpgts (support Qualitative » No short-term results expected in the intervention
tools, experimentation - < ;
L evidence » logic
activities) =
L Quantitative Z Research on EU studies, learning | Quantitative
LA and qualitative and teaching about the EU evidence

e Outputs

Since 2014, the programme reached in total more than 6.6 million participants across its
three key actions, funding more than 6.2 million learning mobilities®. The performance
indicators established in the legal basis of the programme were reported against yearly non-
cumulative targets, therefore no final (cumulative) target was established for the whole
programming period.

80 Under KA1 and KA2, the latter refers to pupils under the School exchange partnerships.
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At level of outputs, performance indicators were generally on track and performing well
until Call years 2019 and 2020. During 2019-2020 Call years, results were heavily affected
by the COVID-19 pandemic in particular with regards to the number of participants (see also
section 4.1.1.8). As a result, quantitative indicators measuring the number of learners (pupils,
students, trainees and young people) participating in the programme show 2020 achievements
slightly below targets at the end of the programming period (617 000 participants, against
667 000 expected participants). In 2020, a lower number of participants was experienced in the
higher education (350 000 students versus a target of 412 000), and youth sectors (117 000
young people against a target of 124 000), while the number of VET learners (150 000) was
higher compared to the target (131 000).

Most of the types of actions funded in the 2014-2020 programming period continued in the
2021-2027 period. In the youth sector, the European Voluntary Service (EVS) supported
around 54 000 volunteers until 2018 .. Although the Erasmus+ 2014-2020 mid-term evaluation
considered the EVS effective, the action was discontinued as a ‘brand’ and removed from
Erasmus+ in 2019, when volunteering activities started being supported under the European
Solidarity Corps.

By end of the programming period, the programme reached a total of 720 000 participants
with fewer opportunities, special needs or disadvantaged background across applicable
fields and actions. This number fell short of the target in 2020, with 43 000 participants against
a target of 77 000, mostly due to the impact of the COVID-19 pandemic. The youth field
performed particularly well and above targets all along the programme implementation, with a
slight decline registered in 2019 (from 44 000 in 2018 to 39 000 participants in 2019) and
underachievement in 2020 (19 000 participants against a target of 37 000). The decrease in
2019 and 2020 is mostly due to COVID-19 (mobility periods take place between one and three
years after project starts), with projects end dates extended for 2019/2020 calls to allow
postponed mobility periods to take place. In the case of youth, the decrease is also related to
the creation of the European Solidarity Corps, and the consequent discontinuation of EVS from
Erasmus+ as from Call 2019.

The Erasmus+ Student Loan Guarantee Facility® had an initial target to provide by 2020
some 200 000 students with access to EU-guaranteed loans for studying abroad. By the end of
2017, only 428 students had opted to take part in the scheme, with the majority of them coming
from Spain . The action proved effective in supporting the needs of disadvantaged students
who were willing to go abroad for a full master’s programme ®, but it never attracted enough
financial intermediaries offering student loans for studying abroad nor a sufficient number of
beneficiaries . The Facility was discontinued in the 2021-2027 programming period as a

61 EVS was covered under Erasmus+ 2014-2020 under KA105 (mobility projects for young people and youth
workers) until 2017. In 2017, KA135 Strategic EVS was launched and in 2018, in preparation of the European
Solidarity Corps, volunteering was moved from KA105 to KA125 Volunteering projects.

62 The facility aimed at fostering higher education student degree mobility among programme countries by easing
access to student loans for students enrolling in a master’s programme abroad.

83 https://op.europa.eu/en/publication-detail/-/publication/444828¢c6-7151-11e9-9f05-01aa75ed71al/language-en
8 The “social inclusion” dimension of the EU-guaranteed loans is supported by the “2018 annual report on
beneficiaries of the Erasmus+ Master Loans and summary of developments 2015-2018: summary report” (which
is already referred to in the 1% section on SLGF (https://op.europa.eu/en/publication-detail/-
[publication/444828c6-7151-11e9-9f05-01aa75ed71al).

8 European Commission, Directorate-General for Education, Youth, Sport and Culture, Combined evaluation of
Erasmus+ and predecessor programmes — Final report — Evaluation of the student loan guarantee facility (Volume
2), Publications Office, 2017, https://data.europa.eu/doi/10.2766/2
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stand-alone pilot initiative for transnational student mobility because it failed to gain significant
traction with financial institutions for this purpose.

The total number of staff involved in education and training and youth organisations
participating in learning mobility was over 1 million (against a baseline of 89 000 for all
sectors). Across the different sectors, the number of staff mobility steadily increased since 2017
until 2019, and remained overall stable in 2020. Between 2017 and 2019, the highest increase
was registered in the school (+69%) and the adult education sectors, which doubled the number
of mobilities . At the end of the programming period, the achievement is well above the
target set for 2020 (136 000), with 203 000 staff mobilities across all sectors.

Also, the 2020 targets set for the international credit mobility in higher education have been
largely surpassed, both in terms of students receiving support to study in non-associated third
country (25 000 against a target of 3 900) and of students from non-associated third countries
to study in a programme country (37 000 against a target of 15 000).

The organisation participations were measured for all expected outputs, across all key
actions, Jean Monnet activities and Sport, considering also the number of projects. The
number of organisations’ participations in 2020 was 82 000 for actions under indirect
management and 3 000 for those under direct management, while the total number of
organisations’ participations largely exceeded 550 000 during the whole programming
period ¢. In addition, specific indicators were measuring the participation of organisations
from non-associated third countries in the higher education and youth fields with regards to the
international dimension of the programme. These indicators slightly deviate from the
expected targets. The one addressing the youth field shows a decrease in 2018, due to the
discontinuation of EVS from Erasmus+ and consequent adjustment of the final target.
However, as from 2019, the number of partner countries organisation participations increased,
allowing to achieve and surpass the target set for 2020 (almost 7 000 youth organisations
involved in international mobility and cooperation versus a 2020 target of 6 000). The indicator
addressing higher education lags slightly behind (partner country Higher Education institutions
involved in mobility and cooperation actions, achieving 1 235 participations against a target of
1 300), with general stability across the programming period.

System level outputs didn’t have any specific indicator for their measurement. This is
because most of these actions were operating grants awarded to identified beneficiaries through
non-competitive procedures %. These outputs include for example yearly operating grants to
seven institutions designated in the 2014-2020 Erasmus+ Regulation ®® pursuing an aim of
European interest under Jean Monnet activities (total contracted grants: close to EUR 162
million). Other activities supporting the transparency and recognition of skills and
qualifications or the EU policy agenda on education and training in the context of the Open
Method of Coordination (e.g. dialogue with stakeholders, evidence-based activities) were
provided through national allocations, which by end of 2020 were equal to around EUR 237

% Yearly progress is displayed in 2022 PPS data (ps_db2023_erasmus_h2.pdf).

67 See footnote 48. No target was established for this indicator.

% Grants can be awarded to bodies considered as de jure monopoly on the basis of Article 198(c) of the EU
Financial Regulation (FR), to bodies identified as beneficiaries in the basic act on the basis of Article 198(d) FR,
or to bodies designated by national authorities on the basis of Article 198(f) FR for actions with specific
characteristics that require a particular type of body on account of its technical competence, its high degree of
specialisation or its administrative power.

8 Article 10(c) of the 2014-2020 Erasmus+ regulation. These institutions are: i) the European University Institute of
Florence; ii) the College of Europe (Bruges and Natolin campuses); iii) the European Institute of Public Administration
(EIPA), Maastricht; iv) the Academy of European Law, Trier; v) the European Agency for Development in Special Needs
Education, Odense; vi) the International Centre for European Training (CIFE), Nice.
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million contracted grants. The few system level outputs based on open calls for proposals
included experimentation actions aiming to fund initiatives for policy innovation (around 300
projects, involving over 2 500 organisations, for close to EUR 177 million contracted grants)
and the action European Youth Together (37 projects, involving 391 organisations, for close to
EUR 15 million contracted grants).

e Results

The programme managed to achieve the expected results, in line with its logic of
intervention. At individual level, four programme indicators (2 for education and training and
2 for youth) track quantitatively the programme performance in relation to improved language
skills and key competences, linked respectively with specific objectives 5 and 7 of the
programme . Results at the end of the period are very positive, surpassing the set targets (80%)
across all fields, with 96% of participants declaring having increased their key competences.
Strong performance is observed also through the indicator measuring the increase in language
skills across programme fields (96% achievement in higher-education and 95% in the VET
field), contributing to the programme specific objective of improving teaching and learning of
languages and promoting the Union’s linguistic diversity.

Targets on the percentage of participants that have received certificates, diplomas or
other formal recognitions in higher education, VET and youth sectors have all been
achieved or significantly surpassed (100% of participants in higher education, 91% in VET
and in youth), contributing to improve recognition of knowledge, skills and competences and
related specific objective. In the youth field, in particular, data recorded along the year of
programme implementation reflect the increasing take up of Youthpass from 77% in 2014
to 91% in 2020 ™, the recognition tool for non-formal and informal learning. Youthpass was
launched in 2007 under Youth in Action, one of the predecessor programmes of Erasmus+
2014-2020, and in the course of Erasmus+ 2014-2020 issued more than 800 000 certificates 7.
Stakeholders’ views also speak to the strong accomplishments of the programme on attitudes,
personal development and motivation of participants, as confirmed by programme monitoring
data: 95% of participants in youth actions consider having reached their expectations in terms
of personal development; over 83% of programme participants consider having improved their
learning competences, and 94% of staff participants in VET, school and adult education are
more motivated to develop their professional skills 7.

The achievement of the expected results at organisational level ™ is confirmed by
guantitative evidence 7 and corroborated by studies ®. 82% of staff in VET, school, adult

70 Specific Objective 1(a) on the improvement of the level of key competences and skills, Articles 5, 11 of the
Regulation (EU) No 1288/2013. The data feeding both indicators were collected through surveys submitted by
mobility participants at the end of the mobility period as part of the project final report.

" Yearly progress is available in the 2022 Programme Performance Statement (ps_db2023 erasmus_h2.pdf)

72 https://www.youthpass.eu/en/about-youthpass/statistics/

73 Data from participants reports submitted by participants in learning mobility as part of the project final reports.
" These include the spreading of stronger organisational networks, the development of quality youth work, and
new methods of youth work, as well as in the area of hew governance practices in sport.

75 Based on the logic of the programme, the participation of E&T and youth staff in learning mobility activities is
expected to provide benefit also at organisational level (see section 2.1). Participant reports (survey) are collected
under the projects’ final report as part of the regular monitoring of the Programme.

76 Quantitative evidence refers to programme monitoring data (participants reports submitted by E&T and youth
staff at the end of the mobility period), and to the network analysis and the socio-economic actors’ survey
conducted as part of the support study by the external evaluator. Among studies in the mentioned areas: RAY
CAP (2019). “Research project on competence development and capacity building of youth workers and youth
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education and youth declare having experienced or developed new learning/teaching
techniques during their learning mobility, with youth staff reporting the highest share (89%),
while 86% of staff in the same sectors have extended their professional network or built-up
new contacts. Organisations’ capacity grew following the participation of their staff in learning
mobilities: according to respondents to the survey of socio-economic actors, the participation
in the programme contributed to develop the capacity for international cooperation of their
organisations and to develop new learning and teaching approaches and tools 7.

The connection with businesses also increased during the programming period. The
number of strategic partnership projects involving companies or businesses has increased along
the years, reaching the highest participation towards the end of the programming period, in
particular in the VET field (over 2 400 businesses out of 6 700 across all sectors). The
Knowledge Alliances (KA2) aimed at bringing higher education institutions and business
together to collaborate on subjects of common interest. Based on the result of a recent study
these activities proved effective to strengthen intersectoral cooperation 7, as they acted as first-
time enablers for organisations to experience university-business cooperation, or as supporting
mechanisms for organisations with prior intersectoral experience. SMEs were involved in 148
out of the 160 projects supported by the Knowledge Alliances, while NGOs/associations/social
enterprises were present in 84 projects.

Under the Sport sector, the programme aimed to tackle cross-border threats to the integrity of
sport, support good governance in sport and dual careers of athletes, and promote voluntary
activities in sport. By 2020, the programme achieved the 75% targets to address these
objectives, measured as the share of participants who used the results of cross-border projects
to combat threats to sport, to improve good governance and dual careers, supporting athletes
who have both their sport career and another professional or educational path at the same time.
This target (75%) was also achieved for the share of participants using the results of cross-
border projects to enhance social inclusion, equal opportunities and participation rates.

Evidence collected from stakeholders signal a strong performance of the programme with
regard to research and teaching about the EU. These insights are further corroborated
through reports studying the impact of Erasmus+ between 2014 and 2020 ™. In particular,

leaders” (https://www.researchyouth.net/projects/cap/); RAY MON (2022). “Research-based Analysis on
Monitoring of Erasmus+ Youth in Action — Comparative Research Report — 2014-2020: Effects and outcomes of
the Erasmus+ Youth in Action Programme” (https://researchyouth.net/wp-content/uploads/2022/01/RAY -
MON_Research-Report-20142020.pdf);  “Sport  diplomacy: identifying good practices”  (2018)
(https://op.europa.eu/en/publication-detail/-/publication/Oefc09a6-025e-11e8-b8f5-01aa75ed71al). “Study on the
European sport model - A report to the European Commission” (2022)
(https://data.europa.eu/doi/10.2766/28433); Outputs produced by the Erasmus+ funded project Good Governance
in Sport: https://www.eusport.org/goodgovernance/GGS_outputs). European Commission: Directorate-General
for Education, Youth, Sport and Culture, Kirdulyté, G., Abozeid, O., Abraham, E., Buitrago, H. et al., Assessment
of the instruments, deliverables, results and impact of university business cooperation — Final report. Publications
Office of the European Union, 2024 (https://data.europa.eu/doi/10.2766/514543).

" Annex V of ICF support study. 79% of respondents to the survey considered that the result of development of
the capacity of their organisation for international cooperation was fully met, and 16% considered it was met at
some extent; while 64% considered that the result of developing new learning and teaching approaches and tools
was fully met for their organisations, while 27% considered that it was met to some extent.

8 European Commission: Directorate-General for Education, Youth, Sport and Culture, Kirdulyté, G., Abozeid,
0., Abraham, E., Buitrago, H. et al., Assessment of the instruments, deliverables, results and impact of university
business cooperation — Final report. Publications Office of the European Union, 2024,
https://data.europa.eu/doi/10.2766/514543

% Erasmus+ Annual Reports 2014-2020, the Combined evaluation of Erasmus+ and predecessor programmes
(2018); Erasmus+ National Agency Lithuania (2019) “Longitudinal study on the impact and sustainability of the
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432 000 students received training through Jean Monnet activities by 2020, surpassing the
expected target (360 000), contributing to the achievement of the specific objective of promoting
excellence in teaching and research activities in European integration worldwide.

e Impacts

The 2014-2020 programme generation didn’t include any indicator measuring the expected
impacts at individual and organisational level. System level impact was measured through
indicators addressing the Europe 2020 headline education target and mobility benchmarks, both
discussed in section 4.1.1.4 below.

Erasmus+ 2021-2027

The programme is on track for achieving the expected outputs and results in the current
programming period , particularly regarding the volume of mobilities (despite the negative
impact of the COVID-19 pandemic), the improvement in participants’ skills and competences,
the influence of Erasmus+ on policy, and improvements in the practices of participating
organisations. Due to the continued impact of the pandemic in the first years of implementation,
the 2021-2027 programme had a relatively slow start, but at mid-term it is on track to meet
targets and expectations (see tables B and C of Annex VII, providing the overview of the
achievement level for all legal basis and delegated indicators at the end of 2023).

The level of achievement of outputs and results has been measured through quantitative
evidence, such as programme monitoring data and programme indicators as set in Annex Il of
the 2021-2027 Erasmus+ Regulation and in the Commission Delegated Regulation (EU)
2023/2710, and triangulated with qualitative evidence. The table below provides a simplified
overview of the degree of achievement of outputs and results from the intervention logic, and
the corresponding evidence used to assess them. The green shading means that the achievement
is on track/attained, while the yellow shading indicates that, at the moment of the evaluation,
the achievement is somewhat lagging behind.

Table 8 - Overview of the degree of achievement of outputs and results from the 2021-2027
intervention logic

Achievement of outputs Evidence Achievement of results Evidence
. Quantitative Improved skills, knowledge, and Quantitative
e and qualitative = competences (individual level) | and qualitative
A Quantitative .2 Cinges m e, per§ona}l Quantitative
Mobilities for staff o development, values, motivation -
and qualitative Lo and qualitative
(individual level)
(Zert:;rl‘fg:lz? fgrrtr?grosﬂ?ritgé Qualitative Quality improvements at
" P ; r? evidence organisation level (new Qualitative
cooperation partnerships) curricula, new practices, avidence
Organisations (participation, Quantitative | | capacity-building, high-quality
NEWCOMers) evidence g practices, etc.)
. _ . I Stronger international networks I
Capacity building projects and Quqlltatlve with other organisations, Qua_llltatlve
large-scale partnerships evidence - . : evidence
businesses, international, etc.

Erasmus+ Programme key action 1 mobility projects for school education staff”’; European Commission (2019).
“Erasmus+ higher education impact study”.

80 Key achievements and detailed progress against targets of core performance indicators are published yearly in
the Programme Performance Statement: https://commission.europa.eu/strategy-and-policy/eu-
budget/performance-and-reporting/programme-performance-statements/erasmus-performance_en
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Achievement of outputs Evidence Achievement of results Evidence
Online platforms and tools for Quantitative
virtual cooperation evidence
Policy outputs (support tools to
p?cl)lrc?]/idﬁveslgﬂ[[nen:é n:g;s#qr:s Qualitative J?i No short-term result is expected from KA3
impﬂerﬂentagilo% golicy evidence & | activities, given their systemic and policy character
experimentations)
Research on EU studies,
Jean Monnet Actions Quantitative E learning and teaching about the Quantitative
and qualitative |> EU (at individual and evidence
institutional level)

e Outputs

KAL outputs are mainly measured at level of number of mobilities of learners and staff. The
reporting on programme indicators takes into account the number of contracted mobility under
each Call year, standing at respectively 2 566 000 and 680 360 for learners and staff at the end
of 2023, which are overall on track with the yearly milestones. The overall (cumulative)
achievement (3 246 360) is already at 40% of the target set for the end of the programming
period (8 215 900). Out of this number, by end of 2023, around 1.6 million mobilities were
completed (1 271 042 learners and 369 205 staff). Only some fields fall slightly behind targets
e.g. adult education learners and staff, VET learners and youth staff. The number of participants
in virtual learning activities (blended mobilities) is also on track, with an 80% progress in 2023
against the final 2027 target. At level of KA1 activities, the 2023 target concerning the share
of activities addressing climate objectives has been fully met for E&T, and sport and largely
surpassed for youth (86% against 16% target). The share of KA1 activities addressing digital
transformation was instead 14% in 2023, against a final target of 20% ®.

KA1 projects and accreditations are functional to ensure that individuals can benefit from
learning mobility activities across the relevant sectors. At the cut-off date of the interim
evaluation, one fourth of distinct organisations taking part in KA1 had received an Erasmus
Accreditation in the relevant fields. The school education sector is the one benefitting the most
from this novelty, given the increasing number of Erasmus Accreditation awarded from 2020
(2 344) t0 2022 (3 113). In 2023, the number of accredited projects doubled the number of non-
accredited ones (12 236 against 5 812 non-accredited ones), with 96% of accredited projects
funded in the VET, school and adult education sectors®. The award of the Erasmus
accreditation confirms that the applicant organisation has set up a plan (‘Erasmus Plan’) to
implement high quality mobility activities as part of a wider effort to develop their organisation,
consequently the scheme is also supposed to contribute to the expected impacts at the
organisational level of the programme intervention logic.

Quantitative indicators tracking KA2 outputs concern mainly the number of organisations,
including newcomer organisations, involved in projects as well as the share of projects
addressing the programme horizontal priorities® (see also 4.1.1.6). Overall, these indicators are
performing well, in particular in terms of organisation participations and of number of

8 Indicator introduced through the Commission Delegated Regulation (EU) 2023/2710 on the Monitoring and
Evaluation Framework, for which no yearly milestones or sectoral targets are foreseen.

82 Non final data, set at the cut-off date of the interim evaluation (end 2023).

8 One legal basis indicator addressing climate objectives, complemented by three delegated act indicators
addressing the inclusion, digital and participation priorities. All four indicators are tracked in same way through
data in KA2 application forms.
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small-scale partnerships (5 894, with 44% progress towards the final 2027 target), an action
specifically designed to increase accessibility for small and newcomer organisations. The total
number of newcomer organisations in KA1 and KA2 shows positive evolutions, in particular
under KA1. The number of newcomer organisations participating in KA1 both in 2022 and in
2023 is about three times (around 9 000 per year) as those participating in 2021 (around 3 000).
This may be partly due to the start of new actions in 2022 (e.g. DiscoverEU inclusion action)
and 2023 (Sport mobility) but also a sign of increased accessibility of the programme. For
further supporting the measurement of this dimension, an indicator measuring the number of
less experienced organisations was introduced in 2023, providing more comprehensive
insights on the programme accessibility after the very first participation in a given action as
well as on its capacity to accompany organisations in their growth. The achievement for 2023
(first year of measurement) is positive and encouraging; however, it is necessary to see the
progress in the following years for a more comprehensive assessment.

No specific output indicator is linked to Capacity building projects (funded under Heading 6
of the budget), beyond those already mentioned with regards to KA2 organisations and
horizontal priorities. Under Call years 2021-2023, 560 projects have been contracted, involving
2 889 distinct organisations, out of which 78% were from not-associated third countries®. In
total, 26% of contracted projects were coordinated by organisations from third countries not
associated to the programme.

No specific indicators are set for KA3 outputs, other than the number of organisations
involved (on track with 47% progress against the 2027 target). This is because most of these
activities are based on grant allocations awarded to identified beneficiaries through non-
competitive procedures. programme data analysis shows a sufficiently satisfying uptake of
Training and Cooperation Activities (TCA) in the youth field (more than 1 000 activities
planned between 2021 and 2022 %), despite the challenges in the first years of the programme
implementation due to COVID-19 ®. Networks, such as the SALTOs, register a strong
appreciation well-evidenced through consultations activities.

Lastly, Jean Monnet Actions do not have quantitative output targets associated with them
through programme indicators. However, qualitative evidence collected through
consultation activities indicate that the activities are generally on track. The newly launched
actions in the school and VET fields encountered some initial difficulties in the number and
quality of proposals in the first years of the on-going programme. This was due to the combined
effect of COVID-19 pandemic as well as to issues linked to a lack of capacity and capability in
preparing applications within schools, and to legal issues limiting the capacity for public
schools to sign grant agreements. Despite these challenges, the Teacher Training activities and
Schools Networks received sufficient applications to fully utilise the available budgets, while
Learning EU Initiative has seen a significant increase in applications in 2024, leading to the
full utilisation of the total budget available, supporting 94 projects.

8 Depending on the sectors and the call, these organisations come from Western Balkans, East neighbourhood, South
Mediterranean, Asia, Central Asia, Middle East, Pacific, Sub-Saharan Africa, Latin America and the Caribbean.

8 Source: Erasmus+ Annual Reports 2021-2022.

8 Response to COVID-19 pandemic required the extension of the eligibility period of TCAs funds (from 18 to 24
months) made available under 2020 and 2021 Call years. This implied the postponement of many activities and
difficulties for National Agencies to plan new activities with the funds made available under KA3 in the first years
of the programme implementation (see also section 4.1.2.2).
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Under Jean Monnet Actions, Erasmus+ provides operating grants to seven institutions
designated in the Regulation and pursuing an aim of European interest®’. Under the 2023
Erasmus+ Annual Work Programme the total allocation was around EUR 41 million. These
operating grants make it possible for them to deliver their teaching, training, research and
dissemination activities focused on the EU.

e Results

The achievement of the expected results is, at mid-term, generally on track. At individual
level, short-term results are tracked through surveys (participant reports) submitted by mobility
participants at the end of their mobility period. A range of quantitative indicators signal the
good performance of the programme regarding improved skills, knowledge, and
competences. Based on programme monitoring data, 77.2% of participants in learning mobility
have declared having improved their foreign language competences, 73.5% have increased
cultural awareness and expression, while 79.4% have improved their personal and social skills
(organisational skills, capacity to reach decision, learning to learn...) and 64.3% their
entrepreneurship capacity.

Four result indicators were introduced in September 2023 through Commission Delegated
Regulation (EU) 2023/2710 to track participants’ behavioural change and learning
outcomes linked to the four horizontal priorities of the programme. Therefore, their tracking
and reporting started only recently. Such indicators do not have yearly milestones; however,
they seem in most cases to progress well towards the target set at the end of the programming
period. Following this interim evaluation, targets can be revised and yearly milestones for the
second part of the programming period can be set up for a more accurate follow-up of progress.

In the 2021-2027 programme, the number of KA1 participants with fewer opportunities is
measured at level of results, as an outcome following the implementation of strategies and
measures to enhance the inclusivity of the programme. In 2023, the relevant legal basis
indicator signals a 48% progress against the cumulative target set for 2027, with 445 635
participants with fewer opportunities across all fields (see also 4.1.1.5 regarding the
effectiveness of inclusion measures).

Regarding KA2, key results across all small- and large-scale partnerships actions are tracked
as share of organisations and institutions that consider they have developed high-quality
practices following their participation in KA2 activities. Preliminary data seem to point out to
a positive performance with a 96% 8 achievement in 2022, versus a 65% yearly target. Data on
this indicator are collected through final reports, therefore there is no sufficient critical mass
yet to draw firm conclusions on the performance of this indicator against the final target.
Additional feedback is provided through case studies, showing that through participation in
KAZ2, teachers benefit from observing and learning from other school practices, while
among learners there were improvements in participation and motivation, and both learned

8 In accordance with Article 8(c) of the 2021-2027 Erasmus+ Regulation, the programme provides support to the
following institutions pursuing an aim of European interest: the European University Institute, Florence, including
its School of Transnational Governance; the College of Europe (Bruges and Natolin campuses); the European Institute
of Public Administration, Maastricht; the Academy of European Law, Trier; the European Agency for Special Needs
and Inclusive Education, Odense; and the International Centre for European Training, Nice.

8 96% for Education and Training fields and 97% in the Youth field in 2022. 2023 data not available at the
moment of the evaluation, since they are collected at final report stage. Source: Programme Performance
Statement.
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from knowledge sharing ®. In the adult education field, the main effects from KA2
participation include improved networking opportunities and new approaches to
training ®. In the youth sector, the case studies also highlight positive effects of Capacity
building projects, for both staff and young people, such as improved self-confidence and
social skills and enhanced cultural awareness .

The expected result in terms of increased response to green transition, increased digital
capacity and the readiness of organisations and institutions is not tracked by specific
indicators. However, programme data show that 260 KA2 projects, for total contracted grants
of over EUR 79 million, focused on the sectoral priority ‘supporting digital and green
capabilities of organisation/institutions’, in particular in the higher education field. Positive
qualitative feedback was also collected through case studies 2 interviewed organisations
reported how new methods of approaching digital transformation and green transition have
been embedded in their organisational policies and practices, increasing capabilities and
readiness of the organisations. Participation in Erasmus+ has facilitated the embedding of
digital transformation and green transition in higher education institutions’ activities,
programmes and policies; improvements in digital capacity and readiness have also been
observed, contributing to the resilience of organisations to future challenges.

The results achieved by virtual cooperation platforms implemented under KA2 are measured
in relation to the number of users benefitting from these online communities, which is on track
for the European School Education Platform (ESEP) (previously the School Education
Gateway) but, mid-term, have fallen slightly short for EPALE. The funding of online platforms
appears effective in the establishment and support of extended communities of practitioners, and
crucial in building strong networks, including as an entry door to the programme to build initial
international cooperation %,

No short-term results are expected from KAS3 activities, given their systemic and policy
character. Therefore, no result indicator is set for these activities.

Regarding Jean Monnet Actions, data on results are mainly collected through final reports®.
However, given the long duration of these projects (36 months) very few data are available at
the moment. Other applicable indicators concern the introduction of teaching programmes: 828
modules and chairs and 101 Centre of Excellence (multi-disciplinary hubs) were awarded in
the field of EU studies worldwide under the 2021-2023 Calls. However, since none of these
indicators are established in the legal basis, no associated target exists.

The JMA higher education strand is widely viewed by consulted stakeholders as a well-
established initiative with recognition in academic circles. In particular, their role in
improving cross-sectoral cooperation, fostering dialogue between academia and policy-makers,
promoting civic participation and citizenship education, creating international networks, and

8 Case studies Istituto comprensivo Manzoni-Radice (SCH, IT), I Liceum Ogoélnoksztalcace im. Henryka
Sienkiewicza w Kedzierzynie-Kozlu (SCH, PL), Péddagogische Hochschule Freiburg (SCH, DE), Primary school
Anton Skala (SCH, RS).

% Case studies Afeji Hauts-de-France (ADU, FR), Spoteczny Instytut Ekologiczny (ADU, PL), Asociatia Sprijin+
(ADU, RO).

%1 Case studies Drustvo ustvarjalcev Taka Tuka (YOU, SI), E29 (formely, Ifjiisdgi Nomad Klub) (YOU, HU).

92 Asociatia Sprijin+” (ADU, RO); Universidad de Sevilla (HED, ES); Univerza v Mariboru (HED, SI).

93 Case study I Liceum Ogo6lnoksztalcace im. Henryka Sienkiewicza w Kedzierzynie-Kozlu (SCH, PL).

% For all IMA: i) number of teaching hours, ii) number of students involved in the action; only for Learning EU
and Teacher training actions in the school and VET fields: i) number of teachers involved in the action, and ii)
success rate in learning test/assessment about the EU (%).
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promoting teaching and learning about the EU % is appreciated. Given the early stage of the
JMA in the school and VET sectors, it is not possible to draw firm conclusions on their
effectiveness, although the beneficiaries consulted for the case studies * reported some early
success and good prospects for the future, such as:

e Some effective results at the learner, professional and organisational levels;

e Project outputs were considered superior (in terms of depth and scope) compared to
conventional approaches available within their country (e.g. through civic education,
history classes);

e Suggestions that it would not have been possible to carry out the same activities and
outputs without the JMAs in schools.

In general, looking at qualitative and opinion-based findings, results regarding international
networks and improvements in organisational practices, teaching and research on EU-related
studies and teaching and learning about the EU are deemed strong by stakeholders, and
evidence from the literature review supports such views .

e Impacts

At level of impacts, the intervention logic of the 2021-2027 programme is operationalised
through 4 impact indicators, addressing the three levels of intervention of the programme. At
individual level, benefit for participants is measured by two impact indicators concerning i) the
share of participants that consider they have benefited from their participation in learning
mobility activities, and ii) those who have increased their European sense of belonging after
participation in KA1 activities (both applicable in the same way across all sectors). Both
indicators refer directly to the general objective of the 2021-2027 programme, with respect to
addressing educational, professional and personal development of people in education, training,
youth and sport and to strengthening European identity. For both indicators, the level of
achievement at the cut-off date of the evaluation is surpassing the milestones set for 2023
in all fields, being promising in view of meeting the final target. In particular, the results for
the sport mobility emerge very positively at the very first measurement of this new action,
respectively 99% of participants have benefitted from their mobility and 95% consider
they have increased their sense of belonging.

The indicators measuring the programme impact at organisational and system/policy level were
introduced through the delegated act on the Monitoring and Evaluation Framework in 2023: i)
increased capacity of organisations; ii) contribution to policy development, strategies and
cooperation in education and training, youth and sport. Both address the three specific
objectives of the programme with regards to the promotion of i.a. cooperation, quality,

% These included interviews at EU (Commission services, EU delegations) and national level; Case studies with
Scuola superiore di studi universitari e di perfezionamento Sant'/Anna (JMA, IT), Alma Mater Studiorum -
Universita di Bologna (JMA, IT), College of Europe (JMA, BE and PL), European University Institute (JMA, IT),
European Institute of Public Administration (JMA, NL).

% Relevant case studies and their action types are Casa do Professor (JMA, PT) - Teacher Training Action,
Profilirana Prirodo-Matematicheska Gimnazia Akademik Ivan Tsenov (JMA, BG) - Learning EU Initiatives, and
Istituto Statale d'Arte - Liceo artistico "Edgardo Mannucci” (JMA, IT) - Network for Schools.

% See, for example, Erasmus+ Annual Reports 2021-2023, and the European Parliament report on the
implementation of the Erasmus+ programme 2021-2027 (2023); European Commission (2023). “Study on
Learning Mobility”; DAAD (2022) “Erasmus+ Cooperation Projects - Elements of Successful
Internationalisation”; Epos (2022) “Impact van Erasmus+ en eTwinning op scholen”.
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inclusion at level of organisations and policy, and are measured through a qualitative analysis
respectively in sections 4.1.1.3 and 4.1.1.4 %,

4.1.1.2 Impact at individual level

KA1 activities are generally reported positively for both learner and staff mobilities in
both programming periods * and identified as affective across the different sectors®,

Programme monitoring data, collected from participants’ reports at the end of the mobility
period, show a positive constant trend across both programme generations in terms of
satisfaction of the participants (both learners and staff) with their mobility experience, as
displayed in the chart below. The satisfaction level only dropped slightly in 2020, affected by
the COVID-19 pandemic.

Participants (learners and staff) declaring their satisfaction with the Erasmus+ mobility
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96.9%
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Source: Participants’ surveys Indicator dashboard. The data is displayed per mobility start year. The yellow
dots illustrate the number of replies (participants’ reports) submitted at the end of the mobility at project
final report stage (in total: 3.9 million responses for participants from Call years 2014-2020 and 611 874
from Calls 2021-2023). Submission of participants’ reports is not compulsory for all actions, consequently
the number of responses for the 2014-2020 programme is lower than the number of participants.

e Learners

Across both programming periods, participation in Erasmus+ is associated with several types
of outcomes: problem-solving skills; sense of initiative and entrepreneurship; sense of
European identity; positive feelings towards the EU; digital competence; confidence in their
efforts in education, training or work; perception that employers value transnational
educational and mobility experiences; completion of studies/other activity°.

As stated in section 1.1.4, some limitations were experienced in the data analysis, affecting the
establishment of direct cause-and-effect relationship. Despite these methodological challenges,
a review of these outcomes across both programming periods was carried out through multiple
data sources: programme monitoring data, surveys, case studies, research papers, meta-
analyses, national reports.

% As required by the Monitoring and Evaluation Framework of the 2021-2027 programme, an assessment on both
indicators is provided in ‘narrative’ only.

9 The main focus of this analysis is on 2014-2020 programme. A minority of the data collected in the period
2021-2023 may pertain to the 2021-2027 activities, however this is not considered an issue as most of the actions
under assessment continued across the two programming periods. Because of this, a split would not be feasible.
100 Based on Stakeholders’ perceptions and NA/EACEA survey.

101 Findings based on stakeholder perception data and supported by surveys with limited contrafactual analysis.
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= European values

Just over two thirds of respondents to the Eurobarometer carried out in 2017 agree that
European programmes and initiatives such as Erasmus+ and the European Solidarity Corps
make them feel more European (67%). For young people participating in Erasmus+ 2014-
2020, youth projects functioned as ‘eye-openers’, deepened existing knowledge on
participation and citizenship, and encouraged to follow up on social or political topics,
contributing to the development of skills important for participation and active citizenship 2,
In particular, the participation in the Youth dialogue ** is noted for its effects on participants
in terms of active citizenship, participation in civil society and democratic life, ranking the
highest in the survey run by the RAY research network (53% of response, compared to the
average of 33% for other youth actions) *, results confirmed in the beneficiary survey run by
ICF*5, Furthermore, based on a survey carried by DAAD in 2023 on over 19 000 alumni from
the period 2014-2019, the intention of former mobility participants to take part in 2024
European election is quite high, with 85 % of respondents confirming their intention to vote %,

Box 1 — Example from National reports

Spain: The data suggest that the [2014-2020] Erasmus+ programme has had a considerable impact on the
formation of a stronger European identity and the promotion of multiculturalism, especially in the youth field,
where the figures are particularly striking, reaching up to 80%, which reinforces the findings from the RAY
research network surveys, highlighting the importance of non-formal education in strengthening these aspects.
Participants not only acquire academic and professional skills, but also develop a greater awareness and
appreciation of cultural diversity and European common values. The positive trend in all categories can be
attributed to the structure of the Erasmus+ programme, which encourages mobility, cultural exchange, and
international cooperation. These elements are essential for building a more united and supportive Europe.

= Skills and competences

Learners participating in the programme since 2014 and surveyed by the external evaluator
reported that their mobility experience helped them acquire or improve professional skills in
teamwork, sector or field specific skills, planning and organisational skills, analytical and
problem-solving skills, innovative and entrepreneurial skills, with shares generally above 70%
across target groups 1°’. On average, 80% of respondents across higher education students,
VET learners, adult learners and young people reported positive results regarding the
acquisition of ‘planning and organisational skills’. The teamwork skills received the highest
level of appreciation from young people participating in youth activities (93%) and positive
feedback from at least 80% of other target groups. The acquisition of innovative and

102 RAY research study on long-term effects of Erasmus+ Youth in Actions on participation and citizenship (RAY
LTE): https://www.researchyouth.net/wp-content/uploads/2021/11/RAY-LTE-FTA_20210324-research-report-
clean.pdf

103 KAS3, ‘Dialogue between young people and policy makers’ also called ‘Structured dialogue’ before 2018.

104 RAY-MON, Comparative research report. Effects and outcomes of the Erasmus+ Youth in action programme
(https://researchyouth.net/wp-content/uploads/2022/01/RAY -MON_Research-Report-20142020.pdf ).

195 Finding to be read in the light of the limitations indicated in section 1.1.4.

16 DAAD (2024), Erasmus+: Wirkung der Studierendenmobilitat (https://eu.daad.de/news/de/86030-erasmus-
wirkung-der-studierendenmobilitaet/).

107 Beneficiary survey for learners run by ICF (findings to be read in the light of the caveats indicated in section
1.1.4). Results are based on a total of responses “strongly agreeing” or “rather agreeing” to these statements from
a total of 16 740 participants in higher education, 5 255 in VET, 2 479 in youth, and 90 in adult education, out of
which the following declared themselves as having fewer opportunities: 48,7% in higher education, 59,9% in
VET, 69,3% in youth, and 61,1% in adult education. Survey run on programme participants with mobility start
years between 2014 and 2023 (inclusive). The feedback reported in this section is only based on programme
participants (no comparison is done with non-participants). The question was not asked to school pupils.
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entrepreneurial skills had the most diversified feedback, from 59% of HE students reporting
positive outcomes (the only result below 70%) to 74% of young people with the highest share.

Survey results for learners identifying themselves as having fewer opportunities are overall
very similar, with some perceived differences within the different target groups. VET learners
are on average slightly more positive compared to their peers with fewer opportunities. On
average, both young people and students with fewer opportunities perceive more benefits
compared to their peers, in particular regarding analytical and problem-solving skills, followed
by sector- or field specific skills.

When breaking down this survey results by perceived barriers, learners declaring to face
cultural or economic barriers, and to a certain extent those facing geographic barriers, perceive
a higher benefit from the participation in the programme, in terms of acquisition of skills,
compared to those facing other types of barriers, in particular health problems. However, as
stated in section 1.1.4, given the differences in sample size of the different target groups, it is
not possible to generalise these results to the entire programme for either programming period.
Furthermore, the high share of respondents identifying themselves as having fewer
opportunities (around 50% of the sample) limits their representativeness compared to the
programme population over both programming periods (around 10% in 2014-2020, and 15%
by end 2023) 1%, Therefore, these results can only be indicative of achieved outcomes, not
allowing to claim causal links or to draw firm conclusions.

Examples of the range and types of effects of programme participation on people with fewer
opportunities!®® include, for example, becoming more proactive and engaged as a result of
project activities, acquiring new competences and skills, and progressing further in their
education and career paths. Similarly, several countries report positive effects in terms of
personal development ¥ skills enhancement ' and career prospect **? for disadvantages
participants, although comprehensive data on the specific impact of Erasmus+ on participants
with fewer opportunities is limited in most cases.

The beneficiary survey for learners shows positive results also for school pupils, with 70% or
more indicating an improved the range of competences (see chart below) following a mobility
experience, with similar shares both for pupils with fewer opportunities and for all other
pupils 2. A recent study in the school sector in Germany shows that participation in Erasmus+
seems to benefit those who have less favourable learning profiles and less opportunities for e.g.
extracurricular school settings or to participate in ‘classic’ privately organised international
mobility abroad. In particular, the study highlights that participation in Erasmus+ benefits

198 This can be explained by the different way of collecting data on participants with fewer opportunities in the
survey (self-reported data from each respondent), compared to the programme (data entered by the beneficiary
organisations at mobility level).

109 Case studies: Pidagogische Hochschule Freiburg (SCH, DE), Oktatasi és Szakérté Bt. Hungary. E29 (YOU,
HU), Youth wiki (Youth, CY, FR, MT). Findings based on stakeholders’ perceptions.

110 10 national reports mention increased self-confidence, autonomy and motivation as frequently cited benefits
for disadvantaged participants (AT, BG, DE, EL, ES, FI, IE, LV, MT, RO).

111 19 national reports mention improvements in language skills, intercultural competence and digital literacy as
commonly reported benefits for people with fewer opportunities (AT, BEnl, BG, CZ, CY, DE, ES, FR, HR, IT,
LI, LV, LT, LU, NO, PL, PT, RO, SK).

112 21 national reports indicate enhanced employability and clearer career aspirations as benefits, particularly in
the VET sector for disadvantaged participants (AT, BEnl, CZ, CY, DE, DK, ES, FI, FR, HR, LI, LT, LU, MT,
NL, PL, PT, RO, RS, SE, TR).

113 Also for this target group, the results from this survey have to be read taking into account the caveats indicated
above and in section 1.1.4.

39

www.parlament.gv.at



pupils from non-academic track school types, as well as those who receive less support from
their parents on school matters, giving them the opportunity to be involved in outbound learning
mobility 14,

Share of pupils participating in the programme who agreed that their stay abroad helped them in:
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Source: Beneficiary survey for learners (school pupils) run by ICF. Results are based on responses from 560
programme participants (pupils), out of which 46.30% (=259) declaring themselves as having fewer opportunities

The collected evidence demonstrates a number of sustained effects from participation in
learning mobility. The counterfactual analysis comparing participants over both programme
generations and non-participants *** highlighted the following correlations between
participation in learning mobility and a series of outcomes:

e For higher education students, participation in learning mobility across both
programme generations is associated with the increased likelihood of having a sense
of EU identity and believing that employers in their sector value the mobility
experience.

e For VET learners, positive association is found with the increased likelihoods of
moving to another EU country permanently to study/work, finding a job within 3
months and completing studies/other activity. A positive association was also
observed regarding digital competences but only for learners taking part in physical
(not blended) mobility.

e For school pupils, a positive association was found with individual’s problem-solving
and autonomy skills, and civic competences. A correlation was found between an
increase of individual’s likelihoods of future involvement in civic/volunteering
activities, and the reduced likelihood of believing that they will achieve poor
performance in education/training regardless of the efforts they put in (reduced
pessimism).

e For adult learners, participation in Erasmus+ 2021-2027%¢ is correlated with the
increased likelihood of reporting that the learning organisation facilitates social
contacts and believing that employers in their sector value the mobility experience.

e For young people, participation in the programme is found to have increased the
individual’s social and civic competences. Participation in DiscoverEU (2021-2027)
is associated with an increased sense of initiative and entrepreneurship; similarly,
participation in the Youth Dialogue (2014-2020) is positively associated with

114 3 Hornberg, M. Becker, N. Sonnenburg, M. Peitz, C. Schreiber (2025). Lernmobilitat in Europa
(https://erasmusplus.schule/fileadmin/Dateien/Bilder/Dossiers/Politische Papiere/2025 Hornberg_et_al_Zusam
menfassung_Studie Lernmobilitaeten Europa.pdf).

115 Analysis based on the beneficiary survey for learners carried out by ICF (see 1.1.4 for related caveats)

116 Mobility of adult learners was only implemented in the 2021-2027 Programme.
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increased problem solving and autonomy of participants, as well as with active
citizenship and involvement in democratic life, in line with the objectives of the action.
Participation in the European Voluntary Service (2014-2020) was found to be
associated with an increased sense of initiative and entrepreneurship, positive feeling
towards the EU and a positive association with increased cultural awareness and
expression.

At level of mobility entailing cooperation with non-associated third countries, participants in
Erasmus Mundus Joint Master Degrees benefitted from high-quality education and
international exposure, which enriched their educational and professional experiences; students
gained valuable skills in their respective fields, becoming more open-minded and independent.
According to a recent Erasmus Mundus Graduate Impact Study 90% of surveyed alumni stated
high satisfaction 17, consistently reporting individual impact in five key areas, such
intercultural competencies, improved career prospects, personal growth, more positive attitudes
towards Europe and the EU, and deeper subject matter expertise.

= Academic performance

Participation in 2014-2020 Erasmus+ student mobility is reported as enriching
academically, socially, personally, and in terms of the employability development ¢, The
periods spent abroad have a positive impact on openness to the world and on social cohesion,
with more students who identify themselves as global citizens, Europeans and EU citizens after
their stays abroad '*°. The meta-analysis carried out by the external evaluator on the topic ‘skills
development’ took into account 19 research papers looking at sample populations that
participated in study abroad anywhere from 2007 up to and including 2020. The analysis
measured three outcome type covered in all the 19 studies: i) academic achievement, ii)
language skills, and iii) intercultural cognitive competence. 46% of the outcomes reported in
the studies included in this meta-analysis suggest a positive and statistically significant
relationship between participating in international student mobility and educational attainment
or skills formation 2, providing reasonable evidence that participating in Erasmus+ improves
language skills and possibly also cultural intelligence 2. Out of the 19 studies included in the

117 The study analysed the experience of 3 different cohorts of EMJMD graduates. In the GIS 2022/23, graduates
from cohorts 2012/13, 2017/18 and 2021/22 were invited to participate by e-mail and 3.396 of them completed
the survey. To enhance representativity, the data were weighted to reflect the overall distribution of gender, region,
field of study, and cohort. This edition of the survey included relevant topics, such as the impact of the COVID-
19 pandemic on studies and entry into the labour market. 90% of respondents reported high levels of satisfaction.
118 European Commission (2019). “Erasmus+ higher education impact study”

19 ESN, 2022, ESNsurvey. Understanding the Experience & Needs of Exchange Students in Challenging Times,
Bruxelles.

120 The meta-analysis carried out on the topic ‘skills development’ pooled independent variables (i.e. output types
used in the analysis) from the 19 eligible studies (for 80 coefficients in total). These coefficients were analysed to
determine whether they were statistically significant, and if so, whether they had a positive or negative effect. A
result was considered to be statistically significant if it met the criteria of p<=0.05. 43 out of the 80 estimates
suggest a positive and significant association, 33 are not statistically significant, and 4 are negative.

121 Within the considered outcomes, 51 out of 80 coefficients were specific to language skills (60% of which are
statistically significant and positive), 13 to cultural intelligence (92% of which are positive and statistically
significant), and 16 on academic achievement (which are largely not statistically significant, and those that are
significant are mixed between positive and negative results, with 3-3 cases each). The low number of coefficients
reported for academic achievement supports the documented challenges for researchers in the availability of data
that can be used to evaluate the impact of Erasmus+ and study abroad on academic achievement.
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meta-analysis, five 2 use sample populations directly referred to the 2014-2020 programme.
Among these, a recent paper 2 explores academic performance, showing that participation in
Erasmus+ learning mobility does not delay graduation at the home university and, in addition,
it has a positive and significant impact on undergraduates’ final degree mark. In particular,
participation in Erasmus+ learning mobility improves graduation results for undergraduate
students in scientific and technical fields (STEM) and for those who apply for the
Erasmus+ grant in the first year of their studies, for whom it was also observed a
reduction in time to graduation. The paper makes use of administrative records from the
University of Bologna, the second-largest public university in Italy, through a counterfactual
methodology, allowing to claim causal-link 24,

= Employability and career prospects

National reports indicate positive and lasting effects of Erasmus+ participation at the
individual level, without making major distinctions between programme generations.
Enhanced employability 15 and career prospects were highlighted in 25 reports 2.
Improved soft skills, such as intercultural competence, language proficiency and adaptability,
were indicated in all reports. Increased European identity and active citizenship were
mentioned in 21 reports *2’. Regarding aspects of future career prospects, 88% of learners
surveyed by the external evaluator believe that employers valued the personal skills gained
through the mobility experience 2. More than 70% of learners who participated in mobility
activities in different programme fields since 2014 agreed that their stay abroad had improved
their opportunities for future employment (both for those survey respondents who identified
themselves as participants with fewer opportunities'?® and for all other learners).

122 Among these, two studies report a positive correlation between Erasmus+ participation and improvement of
second-language proficiency (Kaya, F. 2021) and cultural cognitive competence (Mckay et al. 2022). However,
they both rely on non-contrafactual methodology, thus not allowing to claim causal-impact.

Kaya, F. (2021). Language Proficiency Development and Study Abroad Experience: A Study on EFL Learners.
GIST Education and Learning Research Journal, 23, 33 58.

Mckay, S., Lannegrand, L., Skues, J., Wise, L. (2022). International experience and cultural intelligence
development: A longitudinal assessment of Australian and French exchange students. International Journal of
Intercultural Relations, 91, 56-69.

123 Granato, S., Mazzarella, G., Schnepf, S. V., and Havari, E. (2021). Study Abroad Programmes and Students'
Academic Performance: Evidence from Erasmus Applications, IZA Discussion Papers, No. 14651, Institute of
Labor Economics (I1ZA), Bonn.

124 The paper exploits the allocation mechanism used by the university to select participants in Student mobility
in a fuzzy regression discontinuity design, which allowed to tackle the bias deriving from selection into the
Erasmus+ programme and to estimate its causal impact on short-term outcomes. It uses rich administrative data
on students’ applications to the Erasmus+ programme matched with administrative records on their performance
at university (information on time to degree completion and final graduation mark), becoming the first study that
uses administrative data on Erasmus+ applications and students’ outcomes at graduation.

125 See  European  Experts network on  Economics of  Education,  https://eenee.eu/wp-
content/uploads/2021/05/EENEE_AR36.pdf

126 AT, BENI, BG, CZ, CY, DE, DK, EE, ES, FI, FR, HR, IE, IT, LI, LT, LU, MT, NL, NO, PT, RO, RS, SE, TR.
127 AT, BEde, BEnl, CZ, CY, DE, EE, ES, FI, FR, HR, IT, LI, LT, LU, PL, PT, RO, RS, SE, TR.

128 Beneficiary survey for learners run by ICF (see section 1.1.4 for related caveats).. Results are based on a total
of 16 740 respondents in higher education, 5 255 in VET, 2 479 in youth, and 90 in adult education. The question
was not asked to school pupils.

125 The respondents to this survey self-declared themselves as facing physical, economic, social, cultural or
geographical barriers and therefore were considered as participants with fewer opportunities in the analysis.
However, as previously explained, the data do not correspond to the monitoring data which are collected at
programme level on participants with fewer opportunities.
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Share of participants by field who agreed that their stay abroad helped them improve
opportunities for future employment

86% 84%
84% 82%
82%
o
80% /9% 78%
78% — 76%
76% 5 74%
245 73%
72%
70%
68%
66%
Higher education VET Youth Adult education
m Not considered as having fewer opportunities With fewer opportunities

Source: Beneficiary survey for learners run by ICF. Results based on a total of responses “strongly agreeing”

or “rather agreeing” to these statements from 16 740 respondents in higher education, 5 255 in VET, 2 479 in

youth, and 90 in adult education, out of which the following declared themselves as having fewer opportunities:

48,7% in higher education, 59,9% in VET, 69,3% in youth, and 61,1% in adult education. The question was not
asked to school pupils.

Studies looking at the effects of Erasmus+ on labour market outcomes struggle to find
definitive answers to this question. The meta-analysis carried out by the external evaluator on
the topic ‘employability’ aimed to measure the outcomes ‘employment success’ and
‘employment quality’. However, out of the 11 research papers filling in the criteria for inclusion
in the analysis, only five included samples participating in student mobility in the first years of
Erasmus+ 2014-2020 ©*° Around a quarter of outcomes contained in the 11 primary studies
included in this meta-analysis are positive and significant (i.e. have a positive statistically
significant effect), but methodologies and research design are heterogeneous and cannot firmly
identify impacts %!, the extensiveness of the mobility period addressed in the papers doesn’t
allow a clear link with the intervention. The few research papers referring directly to the period

130 Craciun D., Orosz K., Proteasa, V. (2020) Does Erasmus Mobility Increase Employability? Using Register
Data to Investigate the Labour Market Outcomes of University Graduates in European Higher Education Area.
Challenges for a New Decade.

Croce, G., Ghignoni, E. (2024). The Multifaceted Impact of Erasmus Programme on the School-to-Work
Transition: A Matching Sensitivity Analysis. Research in Higher Education;
https://doi.org/10.1007/s11162-024-09774-x

Iriondo, 1. (2020). Evaluation of the impact of Erasmus study mobility on salaries and employment of recent
graduates in Spain. Studies in higher education, DOI: 10.1080/03075079.2019.1582011

Van Mol C., Caarls K., Souto Otero M (2021). International student mobility and labour market outcomes: an
investigation of the role of level of study, type of mobility, and international prestige hierarchies. Higher
Education, 82, 1145-1171. https://doi.org/10.1007/s10734 020 00532 3

Wiers Jenssen J., Staren L.A. (2020). International student mobility and the transition from higher education to
work in Norway. Higher Education, 82, 1119-1143. https://doi.org/10.1007/s10734 020 00564 9

131 Annex VI of ICF study. Estimates are considered to be statically significant if p<=0.05. Out of the 48 estimates
considered in this analysis, a positive significant effect was identified in only 10 cases, representing 21% of the
estimates. Heterogeneity in the results was noted when breaking down the findings by geographical scope —
namely, the relevant sending country. The highest number of estimates is found in studies that analysed southern
European countries, with Italy resulting in 21 estimates out of 48. This can be due by the fact that the Italian
National Institute of Statistics runs a survey on recent graduates, which includes their professional path and
whether they participate in mobility schemes. D’Hombres (2020) argues that the employability outcomes of
mobile students across the EU can be influenced by labour market conditions in their home countries, where
differences in education systems and labour market demands contribute to this variation. For example, in highly
saturated job markets with high youth unemployment rates, and/or a high number of graduates, the signalling
effect of ISM can be comparatively more important.
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2014-2020 note that the participation in the programme improves employment prospects at
least in the short term, as well as the quality of job, and has a positive long-term effect on the
participants' ability to find a job abroad. The wages of participants are persistently higher than
those of non-participants, while graduates coming from less educated families, lower social
classes, and regions with high youth unemployment rate also benefit from the Erasmus+
experience (Croce, G., Ghignoni, E. (2024)). Positive impact on the prospects of recent
graduates who undertook a learning mobility was found in the medium term in Spain, noting
salaries that were 10-12% higher than those who had not participated in the programme
(Iriondo, 1. (2020)).

e Staff

The evidence collected through the beneficiary survey for staff carried out by the external
evaluator'®> suggests that participation in the Erasmus+ programme over both programme
generations is associated with an increase in the following outcomes for staff members of
beneficiary organisations:

e continued exchange with international networks (development of other projects,
exchange of information related to their profession, keeping abreast of developments in
the professional community);

e transnational partnerships (having a clear strategy for the development of an
international network or international activities, cooperation and network size);

e quality of work;

e removing barriers to (participation in) teacher/staff mobility and international
cooperation.

In particular:

e For higher education staff, significant correlations with Erasmus+ participation is
noted in several areas, particularly in continued exchange with international networks
(e.g. social media, professional information) and in relation to transnational
partnerships.

e For VET staff, positive correlation is noted in the continued exchange with
international networks, including social media and project development, with multiple
outcomes achieving statistical significance as well as in areas related to transnational
partnerships and the removal of perceived barriers to international cooperation.

e For school education staff positive association is noted between Erasmus+
participation and various forms of continued exchange, incl. keeping abreast of
professional developments.

e For adult education staff and sport staff %3, fewer significant correlation overall is
noted, though for sport staff some positive effects are reported in continued exchange
with international networks.

e For youth workers, improvements are reported in the quality of youth work, while also
benefiting from significant advancements in continued exchange with international
networks, particularly regarding the development of projects.

Sustained effects for staff from participation in the programme are also noted. 78% of school
education staff surveyed in the beneficiary survey maintains contact with individuals they had

132 Findings to be read in the light of the caveats indicated in section 1.1.4.

133 The sample used for the survey addressing sport staff is largely based on participants in the 2014-2020
programme (at level of KA2 collaborative partnerships), therefore these outcomes are more likely to be attributed
to the 2014-2020 programme.
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met abroad®*. The international experience often contributes to career advancements: 35% of
staff agreed or strongly agreed that their international experience helped them achieve a new
function or level of seniority (reported by 60% of staff in the sport sector, 35% in higher
education, 34% in adult education, 28% in VET and 25% in school education).

Box 2 - Sustained effects on staff from case studies

The primary school ‘Anton Skala’ (Serbia) was the first Balkan school to open a department for the
upbringing and education of children with mild, moderate mental retardation and autism. Its staff has
extensive experience in teaching, understanding and knowledge of sensory and cognitive specifics of
children with intellectual disabilities and autism. According to the school, further participation in Erasmus+
since 2019, the work of teachers had improved by applying various digital applications aimed at the
development of cognitive, emotional, social, and motor skills in students. These were adapted and further
developed following the example of the institutions they visited during the programme activities.

TAKA TUKA EV is a Slovenian NGO, established in 2002, specialized in working with hearing impaired
children and youth in the field of theatre. Practitioners, including highly experienced teachers and specialists
in special pedagogy, highlighted how the programme has allowed them to gain knowledge and new
perspectives in youth development and to promote new teaching methods in hearing impaired children
education within their teaching activity. Additionally, they emphasised the value of international experience
and network opportunities in their personal and professional growth. The organisation has coordinated five
Capacity building projects in the field of youth (respectively 3 and 2 in the 2014-2020 and 2021-2027
periods).

Based on programme monitoring data of the period 2014-2020, on average 84% of staff
participating in learning mobility indicated they had improved skills needed for their current
jobs, with the highest share among school staff (86%). Improvement of career opportunities are
reported by 60% of staff with no major differences across sectors.

4.1.1.3 Impact at level of organisations

Over both programme generations organisational benefits as contribution to increased
cooperation, internationalisation, improved practices of beneficiary organisations. The
continuity of the intervention, and the repeated participation of organisations over both
programme generations, makes it challenging to clearly attribute effects to one or the other
programme cycle. For this reason, in some cases, only differences and trends can be identified.
However, as impactful effects are rather generated following a prolongated action made of
several components, it is more likely that long-term effects are rather to be attributed to the
2014-2020 programme.

Progress at organisational level is positive across both programme generations, as measured
both quantitatively (where possible) and qualitatively. A large majority of beneficiary
organisations (81%) responding to the survey targeting socio-economic actors ** stated that
their objectives were fully met, with an additional 17% stating that they were met to some
extent. None of the respondent organisations reported that their objectives were not met at all.

134 This question was only asked in the survey for School education staff. Question: ‘do you keep in touch with
the people you met during your stay abroad, and if so, how often do you keep in touch? The share is based on
3 158 respondents (Erasmus+ participants) in school education.

135 Annex V of ICF study. Non-contrafactual survey, registering a total of 1 550 valid responses.
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A common feature at the basis of the intervention logic of both programme generations is the
expected spill-over effects'* at the different levels of programme intervention. Several can be
identified at organisational level. It is observed that repeated participation by organisations
in Erasmus+ can facilitate organisational learning, by which organisations increase their
capacity and make it easier to absorb positive effects of participation, especially if partner
organisations also remain the same. Data on repeated organisation pairs **’ signals that from
2021 to 2022, 24% of organisations sent mobilities to each other more than once, and that 5%
of organisation pairs continued collaboration from the 2014-2020 programme throughout the
2021-2023 period. Stakeholders’ consultations highlight that participation in Erasmus+ actions,
including the interaction with peers or staff in other organisations, affects the teaching or
learning methods, resulting in spillovers effects both on the organisation they are active in and
on the learning of those in their classroom. This is in line with the results of the survey of socio-
economic actors, where 64% of beneficiary organisations responding to the survey stated that
the activities in which they participated contributed to achieving new learning and teaching
approaches.

At the organisational level, the programme’s effects across both programming periods are
considered sustained. 54% of staff surveyed in the beneficiary survey run by the external
evaluator indicated that the benefits of their international experiences in their organisations are
still in place, with only 15% indicating that these benefits were no longer in place*®. Almost
80% of the beneficiary organisations responding to the survey of socio-economic actors
consider that participation in the programme fully facilitated the creation of new partnerships
and the development of capacity for transnational cooperation 3°,

National reports also highlight that common benefits for organisations include enhanced
internationalisation, improved teaching practices and expanded networks in all countries.
Organisational impacts like internationalisation strategies and improved teaching practices
show potential for sustainability, but require ongoing commitment, as reported in 16
countries 40,

Erasmus+ 2014-2020

As defined in the 2014-2020 intervention logic, the opportunities offered by the programme
could help develop long-lasting partnerships and better quality of teaching/learning methods
and youth work, and strengthen networks and cooperation with businesses/policy actors and
contribute to the internationalisation of organisations. The 2014-2020 programme did not
include any impact indicator at level of organisations, so no targets are established.

Stakeholder insights and evidence from the literature speak to the strong accomplishments of
guality improvements in the organisations participating in the programme reporting the
establishment of organisational networks . In higher education, KAZ2 strategic

136 Under Erasmus+ specific objectives are expected to deliver results at more than one level of intervention and
across more than one key action. As a result of these ‘spill-over effects’ mobility of staff (individual level) can
e.g. support the development of better organisational practices, thus influencing the organisational level (see
section 2.1 for both programming periods).

137 Network Analysis carried out as part of ICF study.

138 Beneficiary survey for learners run by ICF (see section 1.1.4 for related caveats). Question: Are the immediate
benefits of participating in the mobility activity still in place? Replies based on a total of 26 332 Erasmus+
participants across all target groups.

139 Survey of socio-economic actors, annex V of ICF study report.

140 AT, BENI, CY, DE, DK, ES, FI, IE, IT, LT, MT, NL, NO, PT, SE, SK.

141 European Commission (2019). “Erasmus+ higher education impact study”; DAAD (2022) “Erasmus+
Cooperation Projects—Elements of Successful Internationalisation”; Epos (2022) “Impact van Erasmus+ en
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partnerships have helped institutions increase their cooperation with actors outside of higher
education and establish new cooperations 2. This is considered key for the initiation and
expansion of robust, topic-related international networks, which is instrumental to broad
internationalisation of higher education institutions 43, Strategic partnerships have also enabled
higher education institutions to develop innovative teaching and curricula, to be more
interdisciplinary, more accessible and digital and to better deliver on labour market needs.
Knowledge Alliances are found successful in their aim of building innovation capacities in
HEIs and businesses, through cooperation and knowledge flow ¢ and to support the
development and implementation of innovative learning and teaching methods as well as the
incorporation of inter-disciplinary approaches #°. The strategic partnerships have proved at all
educational levels to be a very important flywheel to introduce or consolidate methodologies
and practices which characterize the scope of the coordinating institute’s educational offering.
For coordinating institutions, KA2 projects often provided the trigger for new projects,
encouraging the involvement of a large number of different subjects, giving the opportunity to
create lasting synergetic networks *4¢. Erasmus Mundus Joint Masters Degree significantly
enhanced international cooperation among higher education institutions worldwide,
leading to new partnerships and strengthening existing ones, facilitating joint research projects.
Positive changes are observed also in learning and teaching methods.

Case studies also show that increased internationalisation and more opportunities for research
collaboration are among the main benefits of participation in KA2 for higher education
institutions, while for staff they include improvements in learning and knowledge sharing #.
In the VET field, KA2 activities are seen as essential to build the international profile of
organisations, and that they facilitate improvements in methodologies and practices of staff and
practitioners 8. In the youth field, participation in Erasmus+ tends to increase practices of
youth organisations in the provision of non-formal education, improve their processes of
recognition and validation of competences of young people, foster knowledge transfer and
implementation of good practices within the organisation #°. In the sport sector, key effects
identified in case studies include the professionalisation of organisations, improvement in
technical skills and knowledge sharing **°.

eTwinning op scholen”; European Commission (2018). Study on the impact of Erasmus+ higher education
partnerships and knowledge alliances at local, national and European levels on key higher education policy
priorities — Final report (https://data.europa.eu/doi/10.2766/87791).

142 European Commission (2019). “Erasmus+ higher education impact study”.

143 DAAD (2022) “Erasmus+ Cooperation Projects — Elements of Successful Internationalisation”.

144 For HEIs this took form of thorough knowledge innovation (i.e., by developing, deepening, or expanding
expertise and research) and experience with innovative teaching; for business this was achieved by stimulating a
better understanding of the functioning of HEIs and through a greater accessibility to knowledge. European
Commission (2024), Assessment of the instruments, deliverables, results and impact of university business
cooperation — Final report (https://data.europa.eu/doi/10.2766/514543).

145 European Commission: Joint Research Centre, Esparza Masana, R. and Woolford, J., European universities
and knowledge alliances within their territorial innovation ecosystems, Publications Office of the European Union,
2023, https://data.europa.eu/doi/10.2760/429140

146 INDIRE (2020), Innovation in Erasmus+ Strategic Partnerships - A second study on the impact (https://2014-
2020.erasmusplus.it/wp-content/uploads/2020/05/erasmus_summary_q3_WEB.pdf)

147 Case studies Univerza v Mariboru (HED, SI), TU Berlin - ENHANCE Alliance (HED, DE), Universidad de
Sevilla (HED, ES), CHARM-EU, University of Barcelona (HED).

148 Case studies FH Joanneum (VET, AT), Chambre de Métiers et de I'Artisanat Auvergne-Rhéne-Alpes (VET,
FR), Kauno technologijy mokymo centras (VET, LT), Pilot PoOVE Water, CIV Water (VET, NL).

149 RAY MON Research report, 2021 (based on data collected in 2019 and 2020), https://researchyouth.net/wp-
content/uploads/2021/04/RAY-MON_Research-Report-20192020.pdf

150 Case studies European Hockey Federation (SPO, BE), EuropeActive (SPO, BE), European Young Women
Programme, FIA (SPO, FR).
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Monitoring data from 2014-2020 participants’ reports show the contribution of KA1 staff
mobility to reinforced transnational cooperation. 83% of participants in staff mobility reported
reinforced cooperation with the partner organisation as a result of the mobility, with higher
education staff reporting the highest share (88%), followed by VET staff (84%). In the VET
sector, staff mobility contributed to strengthen cooperation of the sending institution with
players in the labour market, as reported by 67% of VET staff. Similar results are noted at level
of stakeholders in civil society, where reinforced cooperation was stated respectively by 66%
and 62% of youth and adult education staff.

While there is evidence that the cooperation opportunities fostered by the programme supported
effectively the creation of new partnerships, contributed to reinforce them and to bring forward
internationalisation strategies, based on the collected evidence it is not possible to quantify the
extent to which these partnerships lasted over time. Although only 5% of organisation pairs
participating in the 2014-2020 programme continued collaboration in the same format in the
2021-2023 period, this share cannot give a precise measure of the duration and sustainability
of partnerships, as these may continue or evolve beyond programme participation.

Erasmus+ 2021-2027

Expected organisational level impacts of the 2021-2027 programme concern increased capacity
of educational institutions by fostering internationalisation, long-lasting partnerships, the
progressive adoption of innovative teaching and learning methods and tools, adaptability of
twin transition.

The development of organisational networks and increased internationalisation are deemed
strong by stakeholders, and evidence from the literature review supports such views °1, KA2
Cooperation partnerships were ranked by NAS/EACEA survey respondents among the top three
most effective actions for organisations and staff. The Small-scale partnerships are viewed as
very effective in the school and adult education fields, particularly for organisations and
learners. In the school sector, participation in Small-scale partnerships is reported to enhance
motivation for professional skill development, enrich professional and cultural awareness, and
strengthening the sense of belonging to the educational community 2

In continuity with the previous programme, and as likely results of participating in the same
type of action under both programme generations, consulted HEIs report increased
internationalisation and visibility and research collaboration opportunities as the main
organisational benefits of KA2 participation 3. In the higher education field, European
Universities alliances are ranked as the most effective action for organisations and systems
across all of Erasmus+ activities in the NAS/EACEA survey. Similar views were expressed in
the public consultation with 76% of respondents representing the higher education sector
agreeing that European Universities alliances highly contribute to support excellence,
creativity, and innovation at the level of organisations and policies. In the VET field, 61% of
VET respondents of the public consultation agreed that Centres of Vocational Excellence
highly contribute to support excellence, creativity, and innovation at the level of
organisations and policies. Respondents to the NAS/EACEA survey ranked it as the most

151 See Erasmus+ annual reports 2021-2023, the European Parliament report on the implementation of the
Erasmus+ programme 2021-2027 (2023); European Commission (2023) “Study on Learning Mobility”’; RIA-AE
(2024), Transnational analysis of the impact of Erasmus+ on the Adult Education Sector.

152 Istituto Comprensivo Manzoni-Radice (SCH, IT).

153 Case studies Univerza v Mariboru (HED, SI), TU Berlin - ENHANCE Alliance (HED, DE), Universidad de
Sevilla (HED, ES), CHARM-EU, University of Barcelona (HED, ES). These organisations have taken part in KA2
projects in both programming period highlighting the same type of feedback on the effectiveness of KA2 activities.
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effective VET action. Also in the case of VET institutions, organisations participating in KA2
report similar feedback, highlighting the importance of KAZ2 activities to build their
international profile, and facilitate improvements in methodologies and practices adopted by
their staff 1. The Erasmus Accreditation is reported to have positive effects at organisational
level as it provides institutions with a structured framework for continuous improvement,
facilitating long-term planning, ensuring sustained educational excellence and international
collaboration °.

The Commission’s Delegated Regulation (EU) 2023/2710 introduced a new impact indicator
for the 2021-2027 programme to assess, from a qualitative point of view, the increased capacity
of organisations. This indicator links to the three specific objectives of the 2021-2027
programme, addressing the promotion of cooperation, quality, inclusion and innovation at
level of organisations. Consulted stakeholders indicate overall positive effects on organisation
capacity linked to participation in the programme, with qualitative findings summarized in the
box below**. Although at this stage no quantification can be done, progress is noted in the
improvements of practices and cooperation as direct and indirect consequence of
participation in projects, especially when participation in the programme was repeated over
time and continued over both programmes. This makes it very challenging to clearly attribute
effects to either the previous or the on-going programme.

Box 3 - Findings on the increased capacity of organisations

The programme increased the capacity of organisations through access to and application of innovative
teaching methods and technologies, development of technological infrastructure, a strengthened capacity
for staff to participate in new projects and cooperate with other organisations, improved staff expertise and
skills, development of new tools, increased leadership skills and strategic planning®®’.

Factors contributing to improved capacity-building through project activities'®® are collaborative

workshops, resource support, broadening of networks, fostering collaboration, a culture of continuous
learning and knowledge sharing. For example, under the European Universities alliance ENHANCE, partner
higher education institutions enhanced their capacity and capabilities and raised excellence and innovation
levels by pooling expertise, knowledge, and resources, including equipment and joint support services,
combining complementary strengths not available at any single institution, to the benefit of their students,
staff and communities. The University of Sevilla reports a similar experience, highlighting that the strong
transnational alliances established following the participation in Erasmus+, facilitated the exchange of

154 Case studies FH Joanneum (VET, AT), Chambre de Métiers et de I'Artisanat Auvergne-Rhdne-Alpes (VET,
FR), Vegova Ljubljana (VET, SI), Pilot PoVE Water, CIV Water (VET, NL). With exception of Vegova
Ljubljana, all these organisations have participated in KA2 activities in both programme generations. Their
feedback did not highlight any major difference in the experienced effects.

155 Case study BHAK/BHAS Oberpullendorf (SCH, AT), Primary school Anton Skala (SCH, RS), Chambre de
Métiers et de I'Artisanat Auvergne-Rhone-Alpes (VET, FR), Bildungsdirektion Steiermark, Board of Education
of Styria (AT).

156 Findings largely based on stakeholders’ perception data.

157 Case studies: Istituto Comprensivo Manzoni-Radice (SCH, IT); Primary school Anton Skala (SCH, RS);
Padagogische Hochschule Freiburg (SCH, DE); I Liceum Ogolnoksztalcagce im. Henryka Sienkiewicza w
Kedzierzynie-Kozlu (SCH, PL); European Hockey Federation (SPO, BE); EuropeActive (SPO, BE); FH
Joanneum (VET, AT); Chambre de Métiers et de I'Artisanat Auvergne-Rhéne-Alpes (VET, FR); E29 (formerly,
Ifjusagi Nomad Klub) (YOU, HU); Agenzija Zghazagh (YOU, MT); Profilirana Prirodo-Matematicheska
Gimnazia Akademik Ivan Tsenov (JMA, BG); College of Europe (JMA, BE and PL); CHARM-EU, University of
Barcelona (HED, ES); key informant interviews with NEOs, SALTOs, and EU Delegations, third country organisations.
188 Case studies: TU Berlin - ENHANCE Alliance (HED, DE); European Hockey Federation (SPO, BE);
EuropeActive (SPO, BE); Chambre de Métiers et de I'Artisanat Auvergne-Rhéne-Alpes (VET, FR); Agenzija Zghazagh
(YOU, MT); Profilirana Prirodo-Matematicheska Gimnazia Akademik Ivan Tsenov (JMA, BG); Key informant
interviews with NEOs, SALTOs, and EU Delegations; Commission services/Agencies, six stakeholder organisations.
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knowledge, resources, and best practices among universities across Europe. This also resulted in enhancing
the quality and scope of the research projects that the university has secured under Horizon Europe.*>®

In the school education field, the ‘Good Practice’ label awarded at stage of final report assessment is
highlighted as an example of the programme boosting motivation to further boost capacity, experience and
confidence!®. Moreover, interviewed EU Delegations highlighted significant institutional impacts in Latin
America, contributing to academic diplomacy and regional integration in higher education. Latin American
universities are forming consortia, which build trust and foster collaboration.

The organisations participating in the programme also raised capacity of other organisations, including
through network-building, knowledge-exchange, training, and curriculum development %%, In the school
education field, for example, the ICSE academy, funded in 2021 under the Erasmus+ Teacher Academies
and bringing together 13 higher education institutions, 13 policymaking organisations and 65 schools, offers
job shadowing summer schools and a workshop series, which contribute to capacity building of the
educational work force. Through this work, the academy has disseminated innovative teacher approaches in
STEM education and built capacity within the organisation hosting the ICSE Academy itself.

Points of improvement were mentioned by a few stakeholders, which mainly noted the limited capacity for
many organisations to engage with the process of applying for and running projects, and suggested grants
to invest in support for organisational operations (operating grants) to improve project applications,
utilisation of EU funding, and the sustainability of project results 162,

4.1.1.4 System and policy impact

Over both programme generations, system and policy level impact is defined as a contribution
to support policy cooperation in programme fields to influence improvements of national
education, training, youth and sport systems. The findings analysed under this chapter are in
large part based on programme monitoring data, consultation activities and literature review.

Erasmus+ 2014-2020

Erasmus+ 2014-2020 aimed to contribute to the Europe 2020 headline target in
education %3 namely (a) higher education attainment and (b) tackling early school leaving. As
also observed in the mid-term evaluation, the contribution of the programme to their evolution
is indirect, putting in question the testability and plausibility of these indicators with regards
to the programme intervention (see also section 4.1.2.5). Nevertheless, the programme
contributes to the achievement of both targets, reaching a high number of learners via KA1 and
KAZ2 4 increasing their attitude towards education/training®. Such a positive attitude can
be analysed as a precursor of education retention and as reducing the risk of dropouts.

159 See Case studies on TU Berlin — ENHANCE alliance (HED, DE) and University of Sevilla (HED, ES).

160 Case study: I Liceum Ogoélnoksztatcgce im. Henryka Sienkiewicza w Kedzierzynie-Kozlu (SCH, PL).

161 Case studies: College of Europe (JMA, BE and PL), Padagogische Hochschule Freiburg (SCH, DE); European
University Institute (JMA, IT); Regional Capacity for Adult Learning and Education, EAEA (ADU, BE).

162 Case studies: Agenzija Zghazagh (YOU, MT); Afeji Hauts-de-France (ADU, FR); Youth for exchange and
understanding international (YOU, BE); Casa do Professor (JMA, PT); CHARM-EU, University of Barcelona
(HED, ES); Bildungsdirektion Steiermark, Board of Education of Styria (SCH, AT); Pilot POVE Water, CIV
Water (VET, NL).

163 The Europe 2020 strategy aimed to reduce early school-leaving rates to a level below 10% (9.9% in 2020) and
to enable at least 40% of 30-34 years-old to have completed tertiary or equivalent education by 2020 (40.3% in
2019). (see: 04c88d0b-17af-cf7e-7e78-331a67f3fcd5).

164 Mobility of pupils was implemented under KA2 in the 2014-2020 programme.

165 Based on the Erasmus+ higher education impact study (2019: https://data.europa.eu/doi/10.2766/162060),
around 80% of participants in their first cycle reported that they plan to continue their studies to the next level —
in particular those students who experienced greater impact of mobility on their studies (acquisition of
competences relevant to study, experience of new teaching methods, etc.) were more likely to want to continue to
a higher educational level.
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Early school leavers or people not attracted by higher education are more likely to be found
among disadvantaged people. At this level, the programme has performed well in non-formal
and informal learning, putting inclusion at the heart of youth activities. In addition, the
identification of the KA2 priorities particularly relevant in the national context by National
Agencies helped raise the attention of potential applicants on areas with higher needs. As a
result, in the 2014-2020 period, approximately EUR 672 million were contracted to support
close to 9 000 projects addressing the topic of early school leaving.

Erasmus+ 2014-2020 improved attractiveness of participating higher education institutions, by
adding value to their academic offer and the exposure to innovative learning/teaching
methods!®, According to consulted stakeholders, the association with a prestigious brand like
‘Jean Monnet’ increased the prestige of beneficiary universities, while engaging in Jean
Monnet projects enhanced the depth and quality of studies, improving academic outcomes and
practical skills development 7. This effect continues over time, as a result of the continuation
of the action in the 2021-2027 period.

The programme has strived to support initiatives with high transformational impact for
education and training systems to further increase attractiveness of higher education institutions
and the quality of the educational offer, including for a more systemic approach to learning
mobility. In 2019 and 2020, Erasmus+ tested the European Universities Initiative®
through two calls for proposals, paving the way for its full rollout under Erasmus+ 2021-2027.
The initiative aims to boost the transformation of European higher education to enhance its
quality, inclusion, digitalisation and attractiveness through deeper cooperation between
institutions, their students and staff. The key achievements of the European Universities
alliances selected under the pilot calls include the involvement of a diverse spectrum of HEIs,
the presentation of common long-term strategies on education, with links to research and
innovation, the offer of student-centred and flexible curricula, which marked their aspiration
for a systemic, structural and sustainable impact .

Indirect influence can be attributed also to the achievement of other ET2020 European
benchmarks!™ mentioned in the general objectives of the programme, with no possibility to
establish a causal link on the basis of available evidence. Based on the Education and Training
Monitor 2019, employment rate of recent graduates was at 81,6% against a target of 82%, with
improvements compared to the state of play of the mid-term evaluation (77%). In contrast, the
progress towards the EU target on underachievement in basic skills was at 20% against an EU
target of 15% . Both topics were addressed by the programme with over 10 000 projects
addressing labour market issues and youth unemployment and more than 6 000 tackled the
overcoming skills mismatching and basic skills.

166 European Commission: Directorate-General for Education, Youth, Sport and Culture, Erasmus+ higher
education impact study — Final report, Publications Office, 2018 (https://data.europa.eu/doi/10.2766/162060).
167 Case study on Scuola superiore di studi universitari e di perfezionamento Sant'Anna (JMA, IT).

168 The initiative was announced in the European Council conclusions of 14 December 2017.

169 SWD accompanying the Communication on achieving the European Education Area by 2025 (SWD(2020)
212 final).

170 Council conclusions on a strategic framework for European cooperation in education and training ("ET 2020")
of 12 May 2009. The strategy had the four strategic objectives: 1. Making lifelong learning and mobility a reality;
2. Improving the quality and efficiency of education and training; 3. Promoting equity, social cohesion and active
citizenship; 4. Enhancing creativity and innovation, including entrepreneurship, at all levels of education and
training (https://www.consilium.europa.eu/uedocs/cms_Data/docs/pressdata/en/educ/107622.pdf).

e https://education.ec.europa.eu/sites/default/files/document-library-docs/volume-1-2019-education-and-
training-monitor.pdf
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Furthermore, by 2020, around 8 300 projects tackled specifically improving quality and
efficiency of education and training systems, including the quality of youth work, sometimes
influencing policy changes with the integration of innovative educational practices into national
systems. In Slovenia, Erasmus+ 2014-2020 has influenced the understanding of youth policy
by solidifying a horizontal youth policy approach and becoming an important driver for policy
making 7. It triggered initiatives pursuing professionalisation and recognition of youth work
as an occupational qualification, promotion and comprehension of learning mobility, becoming
the tool for renewing policy mechanisms, testing new ideas and innovative approaches.

Box 4 - Influence of regional and national policies through policy experimentations

The policy experimentation ‘Novice Educator Support and Training’ (NEST), funded under KA3 2020 Call,
was implemented by a transnational consortium of 15 partner organisations. The project aimed to design,
implement, evaluate and propose a system of new adaptive mentoring for novice teachers in disadvantaged
schools. Informed by the NEST project, the government of Catalonia tapped into ESF+ funding to up-scale an
induction program for novice teachers in the region. This innovative programme called “Sensei” was designed to
provide high-quality support to novice teachers during their first year in the profession, leveraging on the results
of NEST’s implementation across regions. The findings from the NEST evaluation informed the development and
content of the Sensei program's mentor training. In Romania, the NEST results were used to feed in the Law of
Education that was enacted in September 2023, which ensures mentoring is at the core of the teaching career.
Local authorities in Bulgaria are currently exploring the possibility of up-taking components of the NEST
mentoring approach.

Spill-over effects can be observed at the system-level, or through cross-action and cross-
sectoral lens. These spillover effects are only identified through qualitative sources, such as
key informant interviews and case studies, and hence rather constitute ‘perceptions’ of
spillovers by a range of stakeholders. In some cases, their effects last over time influencing
future projects under the successor programme of Erasmus+ 2014-2020, showing the added
value of a continued intervention across programming period to generate stronger effects. For
example, the European Universities initiative, piloted under the 2014-2020 programme and
fully rolled out in the 2021-2027 programme, influences national policy and legislation with
benefits for the entire higher education sector, notably to enable more conducive environments
for seamless transnational cooperation, including to cater for simplified processes for
establishing joint educational programmes and degrees. In Spain, European transnational
cooperation under the alliances led to legislative progress in relation to degrees and
accreditation'™. Other examples include the involvement of public employment services and
social services in adult education, and the expansion of an established ecosystem of Centres of
Vocational Excellence into a third country not associated to the programme (South Africa).

Box 5 - Examples of spill-over effects

The KA3 project Regional Capacity for Adult Learning and Education (RegALE)*"®, awarded under the Social
inclusion 2020 Call, aimed to strengthen the networks of adult education organisations and create synergies with
regional and local authorities. Spill-over effects beyond the project’s remit were achieved by influencing EU
policy initiatives on individual learning accounts (ILA) and micro-credentials, a strengthened collaboration and
visibility of stakeholders through better inter-ministerial collaboration, and better informed regional network,

172 staff Working Document on the results of the open method of coordination in the youth field 2010-2018, p. 50
(SWD(2018) 168).

173 Gunn, A. (2020). The European Universities Initiative: A Study of Alliance Formation in Higher Education.
In: Curaj, A., Deca, L., Pricopie, R. (eds) European Higher Education Area: Challenges for a New Decade.
Springer, Cham. https://doi.org/10.1007/978-3-030-56316-5 2

174 See Case study on EdLab project (HED, ES).

175 https://erasmus-plus.ec.europa.eu/projects/search/details/621444-EPP-1-2020-1-BE-EPPKA3-1PI-SOC-IN.
See also case study on the ‘RegALE’ project (ADU, BE).
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allowing for more shared information among different actors involved in adult education provision, more
opportunities for future projects, collaboration, or synergies.

The Pilot Platform of Vocational Excellence Water (Pilot POVE Water'’®), a 2-year project from the 2019
Centres of Vocational Excellence pilot call, and the following POVE Water Scale-Up'’” from the 2021 Call, led
by CIV Water (Netherlands), aimed to support innovation for water education by developing a regional water
skills ecosystem and better align the education programmes with needs of the labour market. In particular, the
Scale-Up project has supported the expansion of regional collaborations to a national context in the Netherlands,
and supported the expansion by a new partnership in a third country not associated with the programme (South
Africa). In the Netherlands, a supportive policy environment has been created at the national level through a
memorandum of understanding signed with the Ministry of Education and department of water and sanitation. In
Latvia, government resources have been redirected from 10 VET schools to three, which has allowed significant
investments in facilities, equipment and tools in support of the Latvian water sector, as well as developing a new
curriculum in the sector in collaboration with employers in the water sector.

In the youth field, the Youth Wiki*" is recognized for supporting evidence-based policy making
by providing knowledge and expertise for policy design and implementation across both
programme generations. Interviewed organisations”® acknowledge its contribution to youth
policy awareness and advocacy at systemic level, promoting cooperation among ministries, and
advocating for the integration of youth concerns across various policy areas, aligning with EU
strategies. In Cyprus, for example, it has created a culture of knowledge and evidence-based
policy supporting the mainstreaming of youth policy across other policy fields.

The influence of the programme on national education policies and practices is mentioned in
19 national reports %, Although the reports do not highlight any distinction between both
programme generations, it can be reasonably assumed that these effects can be attributed to the
2014-2020 programme. Contributions to modernisation and internationalisation of education
systems were noted in most countries ¢t. However, 21 reports **? indicate limited systemic
impacts due to the scale of the programme or challenges in translating project-level successes
into broader national systemic change. Systemic impacts on national policies and education
systems are evident, but their longevity is less certain and requires continued support, as
reported in most countries &,

Erasmus+ 2021-2027

System level impact is measured against a new indicator established in Commission Delegated
Regulation (EU) 2023/2710. This indicator measures in a qualitative manner, the programme
contribution to policy development, strategies and cooperation in education and training,
youth and sport, linking directly to the three specific objectives (promote cooperation, quality,
inclusion, excellence, creativity, innovation at level of policy) 1#. Consultation activities show

176 https://erasmus-plus.ec.europa.eu/projects/search/details/612632-EPP-1-2019-1-NL-EPPKA2-SSA-P.  See
also Case study on the PoVE project (VET, NL)

17 https://erasmus-plus.ec.europa.eu/projects/search/details/101055851

178 hitps://national-policies.eacea.ec.europa.eu/youthwiki

179 CS on Youth Wiki (YOU, MT, FR, CY).

18 BEfr, BEnl, CY, CZ, DE, ES, FI, FR, HR, IE, IT, LT, LU, MT, NL, NO, PL, PT, SK.

181 AT, BEde, BEnI, BG, CZ, CY, DE, DK, EE, EL, FI, FR, IE, IT, LV, LT, MT, PL, RO, SE, SI, SK, IS, NO,
RS, TR.

182 BEde, BG, CZ, CY, DE, DK, EE, FI, FR, IE, IT, LI, LT, LU, NL, PL, RO, RS, SE, SI, SK.

183 Mentioned in all reports except BEde, BEfr and LU.

184 The following policy areas are specified in the SWD(2023) 296 regarding the metadata of this indicator: i)
contributing to building the European Education Area; ii) contributing to the European Skills Agenda; iii)
advancing youth policy cooperation under the European Youth Strategy; iv) achieving advanced and developed
policies and strategies in the fields of education, training, youth and sport, including contributing to policy sectoral
agendas in these fields; v) increased dialogue and cooperation among stakeholders; vii) increased policy
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positive contributions to policy development, strategies and cooperation, highlighting
contributions to quality assurance, political priorities, degree recognition, and cooperation
between education and the labour market, among others.

The study supporting the mid-term evaluation of the European Education Area stresses the role
of Erasmus+ as key for its achievement 85, Erasmus+ 2021-2027 was indeed shaped to be a
key component of building the European Education Area, to contribute to the European
Skills Agenda, in line with the European Pillar of Social Rights. Erasmus+ flagships actions,
such as the European Universities, the Centres of Vocational Excellence and the Erasmus+
Teacher Academies are key to achieve the European Education Area and contribute to the
European Skills Agenda. The Commission’s communication on a European strategy for
universities!®® called to have at least 60 alliances gathering 500 universities by mid-2024 and
EUR 626 million under the 2022 and 2023 Calls*®; this goal has been reached and even
exceeded; by mid-2024, 65 European Universities alliances were operational and supported
under Erasmus+, encompassing more than 570 higher education institutions from 35 countries,
taking transnational cooperation to a different level and forging a novel understanding of the
way higher education institutions can work together across borders, with long-term vision
going beyond regular cooperation settings. In school education, close to 30 Erasmus+ Teacher
Academies are already funded under Erasmus+ for EUR 37.5 million contracted grants (the
initial objective set up in policy documents was to support 25 academies by 2025 %) and
contribute to tackling some of the most relevant issues in the teacher community. In the VET
field, the Centres of VVocational Excellence are pillars of excellent vocational education and
training in Europe, showing added value with a growing number of projects and networks
created. The Erasmus+ programme provides funding for 100 Centres of VVocational Excellence
for the period 2021-2027 %; 41 have already been funded by end 2023. Currently, about 1 100
organisations, VET providers, higher education institutions, social partners, trade
organisations, businesses, public authorities, etc. participate in the ongoing projects, for a total
allocation of EUR 148 million under 2021-2023 Calls *°. Erasmus+ also supports 13 (out 14)
actions of the European Digital Education Action Plan (DEAP), which from its side also
contributes to the achievement of the European Education Area.

Through its international dimension, Erasmus+ also contributes to the delivery of the EU’s
Global Gateway strategy**. Launched in 2021, the Global Gateway is the EU’s values-based
offer to partner countries across the world, aimed to fund investments in five priority areas:
digital, climate and energy, transport, health, education and research. By contributing to a
skilled workforce, knowledge sharing and quality higher education and vocational education
and training in third countries, Erasmus+ assists the implementation of the Global Gateway and
its investment objectives. For example, the most recent Erasmus+ calls for capacity building

cooperation between countries; and viii) development of a European dimension in Sport. At interim stage, the
measurement is mainly based on qualitative elements, based on consultation activities, literature review or
programme monitoring data.

185 Study not published yet.

186 COM(2022) 16 final (Commission Communication on a European strateqy for universities - European
Education Area (europa.eu))

187 To this it should be added a total funding allocation of EUR 180 million under the 2019 and 2020 pilot Calls.
188 Commission’s Communication on achieving the European Education Area by 2025, COM(2020)625 final
(EUR-Lex - 52020DC0625 - EN - EUR-Lex (europa.eu)

189 The Communication on Labour and skills shortages (COM(2024) 131 of 20 March 2024) called to co-
finance more Centres of VVocational Excellence with a target of at least 100 projects by 2027, to support
European and regional development, innovation and smart specialisation strategies.

190 Under the 2019 and 2020 Calls the total funding was EUR 34 million.

191 Global Gateway - European Commission
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actions in higher education and VET (KA2) make a direct reference to the Global Gateway,
aligning with its investment priorities. In addition, since 2023, Erasmus+ calls for capacity
building in VET underline the priority to the projects that contribute to A new Agenda for the
Mediterranean 2 and its Economic and Investment Plan %,

Case studies carried out by the external evaluator highlight the contributions of Erasmus+ to
the objectives of the European Education Area for example in terms of contributing to
developing a Blueprint for a European degree outlining a vision and objectives for acommon
European framework for the design and delivery of joint degree programmes and the award of
joint degrees matching a set of common European criteria® as well as to the European Skills
Agenda through the Centres of Vocational Excellence, witnessing spill-over effects 1%,

Box 6 —EdLab project (European Degree Label institutional laboratory) supporting the development of a
European degree (label)!%

The policy experimentation project EdLab, funded under KA3 (2022 Call year), aimed to test European criteria
for a European degree (label), providing recommendations towards a possible European degree. As part of this
project, significant contributions were made by 26 higher education institutions involved in four European
Universities alliances (the ARQUS, ENLIGHT, EUTOPIA and SEA-EU alliances). EdLab, as well as the other
five policy experimentation projects **7 supporting the development of a European degree (label), have collectively
contributed to fostering an environment more conducive to legislative changes at the national level through close
collaboration with national authorities (ministries), higher education stakeholders, students’ unions, and Quality
Assurance agencies, also showcasing the role of the European Universities alliances in driving progress for the
entire higher education sector. The collective effort of these policy experimentation projects has prompted
systemic shifts and cultural changes paving the way towards a possible European degree.

University policy and strategy were adapted in a number of institutions as a result of
participation in the programme, for example by integrating horizontal priorities into the
educational programme and policy for example on sustainability through whole-institutional
approaches or adapting the inclusion and diversity policy and programmes based on learnings
from other institutions 1. The programme has generated policy recommendations and
fostered policy learning in a number of actions, including by mapping reports on LGBTIQ+
discrimination, an e-learning training platform for VET teachers, policy workshops and
conferences, and integration of policy briefs to translate research findings into educational
offerings 1%,

Areas for improvement identified by consulted stakeholders are the need for strengthened
connections between project outcomes and policy formulation 2%, the need for national and
European legislation and funding systems that allows for an effective European Education
Area, notably when it comes to removing barriers to transnational cooperation 2%,

192 Joint Communication on Renewed partnership with the Southern Neighbourhood - A new Agenda for the
Mediterranean, JOIN/2021/2 final.

193 Joint Staff Working Document: Renewed Partnership with the Southern Neighbourhood Economic and
Investment Plan for the Southern Neighbours - European Commission.

194 Case study CHARM-EU, University of Barcelona (HED, ES).

195 Case study Pilot POVE Water, CIV Water (VET, NL).

1% Case study EdLab, University of Granada (HED, ES).

197 These are i) ED-AFFICHE; ii) ETIKETA,; iii) FOCI; iv) JEDI; v) SMARTT.

198 Case studies: Universidad de Sevilla (HED, ES); Satakunnan ammattikorkeakoulu (HED, FI); key informant
interviews with representatives from 19 countries.

199 Case studies AKMI Anonimi Ekpaideftiki Etairia (VET, EL); College of Europe (JMA, BE and PL); key
informant interviews with European stakeholder organisations.

200 Based on key informant interviews with 5 respondents from Commission services.

201 Case study CHARM-EU, University of Barcelona (HED, ES).
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As for youth policy agenda, the evaluation of the European Union Youth Strategy (EUYS) 2%2
defines Erasmus+ as a key programme that contributes to achieving its objectives and
advancing youth policy cooperation and concludes that Erasmus+ is key to support its
implementation at EU level. It underscores the very clear relationship with Erasmus+, stating
that, together with the European Solidarity Corps, Erasmus+ is the main and best-known
instrument for the EUY'S and that ‘funding opportunities have become better focused and more
strategic, e.g. as concerns new actions such as Youth Participation Activities, and the renewed
Youth Worker Mobility action under Erasmus+’. Erasmus+ contributes to the strategy also
through the participation of third countries in the programme, with the EUY'S evaluation stating
that this ‘demonstrates the international reach of the EUYS’.

Within the EU sport policy agenda, Erasmus+ is instrumental in strengthening the European
dimension of sport and in advancing EU sport policy by addressing the policy objectives set
in the 2021-2024 EU Work Plan for sport 23, in particular as it comes to protecting the
integrity and values of sport, promoting its socio-economic and sustainable dimensions, and
encouraging participation in health-enhancing physical activity. Erasmus+ cooperation projects
and the newly established staff mobility have supported the policy objectives set in this Work
Plan through targeted actions aligned with its priorities. This is confirmed in Commission’s
report on the implementation and relevance of the European Union Work Plan for Sport 2021-
2024, which states that Erasmus+ actions provide a substantial basis for furthering European
cooperation 24, In particular, the initiative HealthyL.ifestyle4All (2021 to 2023) further
supported EU sport policy priorities, while linking sport and active lifestyles with health, food
and other EU policies in a holistic approach aimed at promoting well-being.

Support to the development of sectoral policy agenda, to dialogue and cooperation among
stakeholders and to evidence-based policy cooperation between countries is mainly
provided through KA3 activities managed under direct management, with almost
EUR 144 million distributed across the different strands in the 2021-2023 period (data 2023 is
still partial).

At mid-term, based on available evidence, the progress of the 2021-2027 programme towards
contributing to EU policy development, strategies and cooperation in education and training,
youth and sport is satisfying and in line with the expectations. Although no clear-cut
quantification can be provided, and the assessment is mainly based on qualitative evidence, the
level of contribution is estimated as high.

4.1.1.5 Effectiveness of inclusion measures

Erasmus+ 2014-2020

The 2014-2020 Erasmus+ programme aimed at promoting equity and inclusion by facilitating
the access to participants with disadvantaged backgrounds and fewer opportunities compared
to their peers. In the youth field, an Inclusion_and Diversity Strategy was designed in
cooperation with the SALTO Inclusion and the SALTO Cultural diversity as a common
framework to support the participation and inclusion of young people with fewer opportunities
in Erasmus+. Since 2014, the strategy was rolled out through continuous follow-up, with an
Inclusion and Diversity Steering Group meeting twice a year. Furthermore, it was consolidated
at national level by national inclusion strategies, based on specific country needs. A number of

202 SWD(2024) 90 final of 11 April 2024.

203 Resolution of the Council and of the Representatives of the Governments of the Member States meeting within
the Council on the European Union Work Plan for Sport, OJ C 419, 4.12.2020, p. 1.

204 COM(2024) 73 of 14 February 2024.
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promotion tools were developed to highlight the support offered by Erasmus+ when working
with young people with fewer opportunities or when tackling inclusion and diversity in projects.

However, the 2014-2020 programme did not have a harmonised approach to inclusion themes.
SALTO resource centres were active in the youth field only. The VET and youth sectors were
using the definition ‘fewer opportunities’, while the higher education sector was rather referring
to ‘disadvantaged background’. Neither of these definitions was used in the school and adult
education sectors, since the programme only supported staff mobility. Only the definition of
‘special needs’, with related financial support, was applied across all sectors.

The average share of participants with fewer opportunities or special needs reached out in the
youth sector at the end of 2014-2020 was equal to 29%, against 7% in VET and 6% in higher
education 25, This marks the success of the youth inclusion strategy considered ‘instrumental
in providing a conceptual understanding of inclusion and diversity having served as a key factor
both in improving inclusion in youth work and in developing a common operational framework
for initiatives, approaches and activities 2. Similarly, Commission’s evaluation on SALTO
resource centres carried out in 2023 found the SALTO I&D and the Inclusion & Diversity
Strategy effective in promoting inclusion and diversity in Erasmus+ 27,

When looking at the programme as a whole, the share of participants with fewer
opportunities/special needs/disadvantaged background has evolved positively across years,
going from 10% in 2014 to 14% in 2020 (average around 10%). Based on NAS’ yearly reports,
between 2015-2020, the proportion of NAs implementing activities to foster the inclusion
dimension of the programme increased from 38% to 78%, while almost all NAs conducted
horizonal activities to support ‘equity and inclusion’, in particular, focusing on newly arrived
migrants, asylum seekers and refugees®®. Furthermore, around 170 Transnational Cooperation
Activities (TCA) were organised around these themes since the start of the programming
period. As part of Erasmus+ Online Linguistic Support (OLS)?®, the initiative ‘OLS for
refugees’ was launched in 2016 and offered up to 100 000 online language courses between
2016 and 2019 to newly arrived refugees supporting them through the acquisition of new
languages skills.

This strengthened focus on social inclusion themes since 2016 led to funding over 31 000
projects, corresponding to more than EUR 2 billion contracted grants under indirect
management across the three key actions. Between 2016 and 2020, a specific call on social
inclusion and common values was published on a yearly basis under KA3, supporting 178
projects for total grants of EUR 78 million 22,

Overall, Erasmus+ 2014-2020 managed to strengthen the participation of young people with
special needs or fewer opportunities in Erasmus+ projects and to develop inclusion-related
support instruments for Erasmus+ applicants and beneficiaries, but there was a need for further

205 The average share of staff mobility participants in the school and adult education sector was 1%.

206 Eyropean Parliament (2021), Inclusion measures in the Erasmus+ programme (2014-2020)
(https://www.europarl.europa.eu/RegData/etudes/STUD/2021/694225/EPRS_STU(2021)694225 EN.pdf)

207 European Commission: Directorate-General for Education, Youth, Sport and Culture, Assessment of the
existing Support, Advanced Learning and Training Opportunities (SALTO) structures’ effectiveness, relevance
and EU added value — Final report, Publications Office of the European Union, 2023,
https://data.europa.eu/doi/10.2766/649859

208 See e.g. the projects supporting ICAM - Including children affected by migration funded since 2016
(https://school-education.ec.europa.eu/en/discover/resources/icam-including-children-affected-migration).

209 OLS promotes language learning and linguistic diversity. It allows Erasmus+ participants to improve their
knowledge of the language in which they will work, study or volunteer abroad, and measure their progress between
the start and the end of their mobility period.

210 See example of successful project in box 5, section 4.1.1.4.
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expansion of access and inclusiveness of these categories. Moreover, the approach remained
sectoral, with the youth sector being the most equipped to address inclusion challenges.

Erasmus+ 2021-2027

Programme data shows that the share of participants with fewer opportunities 2* has increased
during the 2021-2023 period compared to the previous programme. In 2023, around 15% of
participants in KA1 were individuals with fewer opportunities, vs. around 10% in the 2014-
2020 period. 47% of respondents to the NAS/EACEA survey ?'2 considered that the rate of
participation of people with fewer opportunities in Erasmus+ is higher or at least similar to
other comparable initiatives.

Despite this progress, challenges remain for the participation of people with fewer
opportunities, with differences among countries and sectors reported in the 26 national reports
that note a general increase in their participation 22,

According to national reports, additional funding and ‘top ups’ for participants with fewer
opportunities are widely implemented; however, their effectiveness varies depending on the
cost of living in the host country 24, While this indicates a recognition of financial barriers, it
also suggests that a more nuanced and targeted approach to the provision of supplementary
financial support may be needed.

Box 7 — Examples from National reports

Romania: ‘In the new Erasmus+ programme cycle 2021-2023, progress has been made in Romania in
involving disadvantaged groups. In the school environment, the school inspectors responsible for European
education projects confirm that the projects carried out have largely, and very largely, included the following
target groups: participants from rural and/or remote/isolated areas (76%); socioeconomically disadvantaged
participants (from poor families, Roma) (76%); and participants at risk of dropping out of school (53%). The
participation of people with special needs/disability (23%), and those from refugee, migrant and asylum-
seeking families (35%), was relatively lower, requiring a careful approach in subsequent programmes.’

Czechia: ‘The first effects of the Framework of Inclusion Measures and of the Inclusion and Diversity Strategy
were evaluated. [The] current programme attracts [a] wider range of organisations. There is a clear strategy to
reach out participants with fewer opportunities, and very effective measures have been put in place by the
National Agency.’

Most public consultation respondents highlighted the success of the programme in enabling the
participation of individuals facing cultural, social, and economic barriers. On the other hand, a
significant portion of respondents expressed uncertainty or had no opinion regarding the
programme's ability to include individuals dealing with health issues and challenges within
education and training systems. Key informants interviewed expressed the view that remaining

211 Article 2(25) of the 2021-2027 Erasmus+ regulation establishes that ‘people with fewer opportunities’ means
people who, for economic, social, cultural, geographical or health reasons, due to their migrant background, or for
reasons such as disability or educational difficulties or for any other reason, including a reason that could give rise
to discrimination under Article 21 of the Charter of Fundamental Rights of the European Union, face obstacles
that prevent them from having effective access to opportunities under the Programme’. See also section 3.1 of this
SWD (changes in the legal framework of the 2021-2027 programme) regarding the approach defined in the
framework of inclusion measures adopted in 2021.

212 NAS/EACEA survey, annex III of ICF study. Q22: ‘When considering the monitoring data available in your
sector, how do you judge the level of participation of people with fewer opportunities in Erasmus+?’.

213 AT, BEfr, BEnl, CZ, CY, DE, DK, EE, ES, FI, IE, IS, LI, LV, LU, HU, MT, NL, PL, PT, RO, RS, SE, SI, SK, TR.
214 AT, BEfr, BEnl, CY, DE, EE, EL, ES, FI, HR, IT, LU, PL, PT, RS, TR.
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challenges relate to insufficient funds to address the often complex need for more targeted
forms of support as well as the need to further clarify the definition of ‘fewer opportunities’ %°.

Overall, Erasmus+ has progressively placed more emphasis on inclusion, moving from the
sectoral approach of the 2014-2020 programme to a structured and uniform approach
implemented across all fields. The framework of inclusion measures, adopted in 2021, and its
implementation guidelines ¢ provided a shared definition across sectors and target groups,
specific related inclusion objectives, a set of measures to ensure broad accessibility and
guidance to National Agencies. This strategy includes additional funding provided to
participants with fewer opportunities in form of top-up, the requirement for all National
Agencies to develop inclusion plans and for the SALTO Resource Centres 2 to share
knowledge and evidence on promoting inclusion and diversity.

4.1.1.6 Effectiveness of priorities’ implementation

Erasmus+ 2014-2020

Two of the European Commission’s 2014-2019 priorities, targeting economic and labour
market outcomes, lie at the heart of the 2014-2020 Erasmus+ programme (‘A new boost for
jobs, growth and investment’ and ‘A deeper and fairer internal market with a strengthened
industrial base”). These priorities are reflected in the core of the outputs, results, and impacts
defined in the 2014-2020 programme’s intervention logic. The programme contributed to them
by engaging participants in learning mobilities that may facilitate future labour mobility and
support building skills, contributing to positive labour market outcomes for participants. This
has ensured full alignment also to the 2019-2024 EU priority ‘an economy that works for
people’.

Three remaining priorities, targeting the digital market, climate change, and EU civil rights and
rule of law 28, are indirectly covered in the objectives of the programme and in its intervention
logic, through activities aiming to improve skills and competences, and to address research and
teaching about the EU. In the 2014-2020 programme, the focus on digital skills was more
limited and mainly covered in the higher education sector ?1°, there was also no mainstreamed
focus on the environment and climate change.

Attention to environmental themes appeared more restricted to specific actions, addressed
mainly in the youth sector. From 2014 to 2018, 4 226 projects tackled the topics ‘environment
and climate change’ and ‘green skills’, funded in majority (76%) under KA1 and in the youth
sector (71%). In the last two years of the programme, when the European Green Deal was set
as one of the EU political priorities, the number of projects addressing these topics increased

215 Key informant interviews at European (stakeholder organisations, SALTO Resource Centres, Commission’s
services) and national level (representatives from 21 countries). In national interviews, stakeholders in around a
third of the countries selected for interviews report a broader understanding of this group, encompassing
socioeconomic factors, geographical location, and social backgrounds, beyond traditional definitions focused on
disabilities.

216 See also section 3.1.

217 Since 2022, a new SALTO Resource Centre for Inclusion and Diversity in education and training is hosted by
the Croatian NA (https://saltoinclusion.eu/). The resource centre acts in coordination with the SALTO youth 1&D
to support NAs and organisations across Europe in the implementation of Erasmus+ projects that focus on
inclusion and diversity.

218 < A connected digital single market’, A resilient Energy Union with a forward-looking climate change policy’,
‘An area of Justice and Fundamental Rights based on mutual trust’.

219 See the 2018 and 2019 Annual Work Programmes as part of KA1 mobilities in the higher education field called
“traineeships in digital skills”, and as one of the priorities or outcomes mentioned in the strategic partnerships in
the field of education and training and youth, and the knowledge and sector skills alliances.
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to 3 087. A similar pattern was followed for digital skills. Between 2014 and 2020, 13% of
funded projects tackled the topic ‘ICT - new technologies - digital competences’, with 38% of
which being funded in the last two years of the programme implementation. In parallel, the
attention on digital skills increased towards the end of the programming period with additional
funds (EUR 10 million under Calls 2018 and 2019) made available from Horizon 2020 to
further boost traineeships in digital skills for higher education students and recent graduates.

The programme also paid attention to democracy and civil rights priorities leveraging on its
objectives. Learning and teaching about the EU and cultures within the EU was specifically on
the agenda, as well as improved solidarity, especially in the youth sector and through the
European Voluntary Service. Topics related to EU citizenship, youth participation, human
rights and rule of law were addressed in close to 22 000 projects (around 15% of 2014-2020
funded projects), the majority of which was under KA1 (78%) and in the youth sector (54%).
This has ensured that the 2019-2024 priority ‘Promoting our European way of life’ was well
addressed by the programme.

The priority related to migration policy??® was indirectly addressed, by supporting the
integration of newly arriving immigrants, promoting multicultural dialogue and combating
radicalisation. As a response to the tragic terrorist events occurred in 2015 and in line with the
Communication on preventing radicalisation adopted in June 2016 22!, Erasmus+ mobilised to
further strengthen the role of education, training and youth systems in promoting fundamental
values, such as freedom of expression, respect of diversity and non-discrimination, reflecting
the objectives and challenges addressed by the Paris Declaration in the implementation of all
three key actions of the programme, as well as in the actions in the field of Sport.

During the 2014-2020 period, the international dimension was covered through actions in the
youth and higher education fields. These actions contributed to the 2014-2019 priority ‘Europe
as a stronger global actor’ as well as to the economic and labour market priorities, and later on
to the EU 2019-2024 priority ‘A stronger Europe in the world’.

Erasmus+ 2021-2027

Erasmus+ 2021-2027 reflects very well the EU’s political priorities for the 2019-2024 period
in its structure and actions. The four horizontal priorities, introduced in Erasmus+ 2021-2027,
can be well mapped against four of the six 2019-2024 EU political priorities. The share of
grants allocated to each of these EU priorities are monitored in programme tools. On top of
this, the share of KA2 projects addressing each horizontal priority and KAL activities
supporting the green and digital priorities is measured through legal base or Delegated Act
indicators. Moreover, all horizontal priorities are mapped in the intervention logic, and the
extent to which participants (self-report to) have improved their understanding of or changed
their behaviour regarding these topics is regularly monitored through programme indicators
(e.g. whether participants are more interested in ‘active participation in democratic life and
civic society’). The priority ‘A stronger Europe in the world’ is reflected in the international
dimension of the programme through actions supporting public diplomacy, institutional
cooperation and people-to-people contacts, while ‘an economy that works for people’ is
reflected at level of expected results (increased skills and competences) and impact (better
employability and career prospects).

220 “Towards a new policy on migration’.
221 COM(2016) 379 final.
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According to NAS/EACEA, the 2021-2027 Erasmus+ programme has been highly effective in
promoting horizontal priorities, with 85% considering it to have transformative effects (31%
strongly and 54% partially agreed) 22,

The programme demonstrated a positive impact on promoting inclusion and diversity. Over
half of participants in the 2021-2023 period self-declared to be more committed to working on
inclusion and diversity issues as a result of their mobility experience, and 70% having learned
about inclusion and diversity issues during their mobility 222, Increases in participants’
awareness and behaviour change are noted between 2021 and 2023. Stakeholders’ feedback 224
confirms the positive perception on the effectiveness of the programme performance for this
priority. National reports indicate progress in implementing this priority, seen as the most
successful one in 19 reports??, in particular with regards to the increased participation of people
with fewer opportunities and disadvantaged groups.

The programme has also shown a positive impact on digital transformation. 29% of
participants in the 2021-2023 period reported to have changed their behaviour and to be willing
to use more digital technologies in their studies/work after their mobility experience as a result
of their mobility?® (+4% between 2021 (26%) and 2023 (30%)). In the period 2021-2023, close
to 45 000 mobility participants opted for a Digital Opportunity Traineeships (DOT). Around
30 200 learners completed this kind of mobility, with the large majority coming from the higher
education sector (around 26 300). In addition, around 14 700 staff of different education sectors
have chosen to have a training/course/job shadowing with a focus on developing their digital
skills and competences. Stakeholders’ feedback provides positive views of the programme's
effectiveness on digital transformation, with 77% of public consultation respondents either
strongly agreeing or agreeing on the good performance of the programme for this priority and
72% of NAS/EACEA survey respondents agreeing on the transformative effects at system level
of the programme thanks to this priority ?2’. However, National reports identify mixed progress
in the implementation of the digital transformation priority ??. Although the transformation was
accelerated by the COVID-19 pandemic %, 16 reports indicated that further development is
needed in this area, especially with regard to the enhancement of digital skills 2%,

The milestones set for the activities supporting the green transition priority are mostly
achieved or on track. Specifically, the 2023 target for KA2 has been exceeded (in terms of the
proportion of activities addressing climate change). The targets were also met for three out of
four milestones in the sport and youth sectors except for the KA1 sport, which was launched in
2023 only. Finally, DiscoverEU emerges for its contribution to the green transition priority by
offering young people the chance to explore Europe through sustainable travel, with a total of
179 209 passes.

Progress is observed with the increasing share of green travel, with around one third of
mobilities using green transport, representing a 25% rise between 2021 and 2023. Stakeholders

222 Survey of NAS/EACEA, annex Il of ICF study.

223 Annex | Technical Annex, ICF study. Data reporting on delegated act result indicators on horizontal priorities.
224 Public consultation, NA/EACEA survey and key informant interview.

25 BEnl, CY, CZ, DE, EE, ES, FR, IE, IS, IT, LU, LV, NO, PL, PT, RO, RS, SI, TR.

226 Erasmus+ monitoring data, 2021-2023 participants’ reports, N=569 241.

227 NAS/EACEA survey, annex Il of ICF study. Question: ‘To what extent has Erasmus+ 2021-2027 had a
transformative effect at system level particularly with respect to the four horizontal priorities of the programme
listed below?’

228 18 reports: AT, BEnl, CY, DE, DK, EE, EL, ES, FI, FR, HR, HU, IT, MT, NL, NO, PT, RO.

229 7 reports: AT, CY, EL, ES, FR, IT, PT.

20 BENI, CY, DE, DK, ES, IE, IT, LT, LV, LU, MT, NL, SE, SI, SK, TR.
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identified insufficient financial support and additional time and costs associated with green
travel as some of the challenges involved in making greener travel decisions 23!, Further, around
half of participants in learning mobility activities declared increased knowledge and
behavioural change related to environmental awareness and sustainability following their
participation 2%,

Stakeholders’ feedback on the programme's contribution to this priority is mixed. Public
consultation respondents were uncertain about the performance of the programme with regard
to reducing its carbon footprint (47% strongly agreed or agreed on this). NAS/EACEA were
more positive in this respect, with 72% agreeing or partially agreeing that the programme is
performing well in supporting the green transition priority (20% strongly, and 52% partially
agreed). In the national reports, some innovative approaches were indicated in 10 countries?33,
while 7 reports* recommend implementing strategies to evaluate the effectiveness of the green
travel top-up and assess its impact on promoting environmentally friendly travel.

Finally, the programme has demonstrated a positive impact in supporting participation in
democratic life and civic engagement, with approximately half of the participants showing
increased knowledge about democratic values and willingness to engage more actively in
democratic processes. These positive outcomes have increased between 2021 and 2023.
Stakeholder feedback is positive on programme's role in promoting democratic values. 88% of
respondents to the public consultation agreed or strongly agreed that the programme performed
well in promoting common EU values and strengthened European identity, and 75% affirmed
the same about fostering active citizenship and participation in democratic life. 68% of
respondents to the NAS/EACEA survey also agreed and partially agreed on the good
performance of the programme in this respect?.

Positive impact of Erasmus+ on building a European identity and engagement was confirmed
in 21 national reports®. However, there was less concrete evidence of increased civic
participation in 13 reports®’. The new format of Youth Participation Activities, launched in
2021 under the youth chapter and designated as one of the flagship initiatives of the European
Year of Youth (EYY) in 2022, has particularly boosted young people to engage and make their
voices heard, empowering them to become active citizens, and raising their awareness about
EU common values and fundamental rights. The action saw a significant budget reinforcement

231 Some public consultation respondents mentioned the inadequate top-up related to green transport, as travelling
by means other than plane usually entailed additional time and costs. Suggestions such as having an interrail pass
to travel with a train everywhere in Europe for a certain period, emission compensations, and having more
meetings online were given as examples of how to achieve progress in this field.

232 Based on Programme monitoring data collected through participants® reports, 50% of participants learnt about
environmental issues during their mobility and 46% reported to have changed their habits to become more sustainable as a
result of their mobility experience (2021-2023, N=546 938). This ranged from 38% amongst higher education participants
to 75% of VET participants. On both delegated act indicators, the proportion of participants indicating increased awareness
and behavioural change increased between 2021 and 2023.

233 AT, BEnl, CY, DE, ES, FR, IT, MT, NL, PL.

234 AT, CY, DE, DK, IE, MT, NL.

235 |n their contribution to the public consultation, the European Student Network (The Student Perspective to the
Erasmus+ 2021-2027 Mid-term Evaluation | Erasmus Student Network (esn.org)). points to the long-lasting
challenge of facilitating the interaction between international students and local communities during mobility
experiences, as one of the aspects of civic engagement. Data from the XIV'" edition of the ESN survey (reported
in 2022) showed that, on average, before and during the COVID-19 pandemic, only 8% of students engaged in
volunteering activities during their mobility. The share of students volunteering during mobility has only slightly
increased to 10% according to the ESN survey XV.

2% AT, BEnl, BG, CY, CZ, EE, EL, ES, FI, FR, HR, LI, LU, NL, NO, PL, PT, RO, SI, RS, TR.

237 BEde, BEfr, DE, DK, HU, IE, IT, LT, LV, MT, SE, SI, SK.
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in the framework of the EYY (from EUR 17 million in 2021 to EUR 30 million in 2022,
maintained also in 2023) and supported over 500 youth-led initiatives, boosting civic,
economic, social, cultural and political participation of over 100000 participants,
operationalising the “Engage” core area of the EU Youth Strategy.

Overall, the 2021-2027 programme is achieving significant effects among participants in
supporting the political priorities ‘promoting our European way of life’, ‘a new push for
European democracy’, and ‘a Europe fit for the digital age’. For political priorities outlined in
the European green deal, the programme is making progress, though challenges remain
regarding the use of green transport and the programme’s carbon footprint.

4.1.1.7 Visibility and dissemination of results

This section analyses jointly both programming periods, highlighting differences or trends, where
needed. This approach is required by the strong continuity of the intervention, with limited changes
between programme generations, reflected in feedback from stakeholders and national reports.

Erasmus+ is very well-know, and it has become “undoubtedly one of the most successful
European brands”*¢, The Flash Eurobarometer on Youth and Democracy conducted in
20227 shows that Erasmus+ opportunities are very well-known, with 50% of the surveyed
young people confirming their awareness of Erasmus+ student mobility across all Member
States. Young people showed awareness of Erasmus+ youth exchanges (33%), mobility
opportunities for pupils (30%) and apprentices (20%), as well as of DiscoverEU (12%).
Collected evidence shows a comparable pattern to what was observed during the mid-term
evaluation of Erasmus+ 2014-2020%°, confirming that Erasmus+ 2021-2027 perception and
reputation are positive .

However, despite its success, there are still challenges in communicating the programme's
broader range of funding opportunities to the general public. Many people still associate the
programme with higher education, and only expert audiences are fully aware of its various
components and opportunities; this suggests room for improvement to further increase the
visibility of the programme beyond the higher education sector, e.g. through communication
tools and initiatives tailored to specific target groups.

20 national reports?*? noted that, while awareness of the programme is generally high within
education and training sectors, public awareness beyond direct beneficiaries remains often
limited. Consulted stakeholders 2* recognised the challenges given by the need to reach diverse
audiences and target groups. The communication endeavour is particularly challenging when
it comes to JMASs or sectoral actions such as eTwinning, EPALE or DiscoverEU, which often
do not use Erasmus+ brand, as shown by the social media analysis.

2% Report on the implementation of the Erasmus+ programme 2021-2027  (2023),
https://www.europarl.europa.eu/doceo/document/A-9-2023-0413 EN.html

239 https://europa.eu/eurobarometer/surveys/detail/2282

240 Combined evaluation of Erasmus+ and predecessor programmes: https://op.europa.eu/en/publication-detail/-
/publication/3d783015-228d-11e8-ac73-01aa75ed71al/language-en

241 positive stakeholder views are also supported by the results of the social media analysis run by the external
evaluator. Between August 2021 and January 2024, over 91% of the reviewed 71 182 posts were classified as
expressing a positive sentiment.

242 BEde, BENI, BG, CY, DE, DK, EE, FR, IE, LV, LT, LU, MT, NL, NO, PL, PT, RO, RS, SI.

243 National Agencies, national stakeholder organisations and case studies participants.
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In both programming periods the Erasmus+ Projects Results Platform is a central pillar of
the programme’s dissemination and exploitation activities, offering a comprehensive overview
of all projects funded under the current programme and its predecessor 2. The platform has
been revamped at the start of the 2021-2027 period to enhance its functionalities and user-
friendliness. Respondents to the NAS/EACEA survey expressed rather positive views on its
effectiveness, also in providing inspiration to potential applicants. Key informant interviews at
European and national level confirmed an increasing emphasis on effectively disseminating
programme results; nevertheless, recurrent criticism points at the lack of sufficient financial
resources for effective communication and dissemination.

NAS/EACEA feedback on Erasmus+ Projects Results Platform

The Platform helps increase the visibility and
awareness of the Erasmus+ Programme towards 1%
potential beneficiaries

The Platform is user-friendly

The Platform provides useful information for the
general public and stakeholders in the fields of 5%

education, training, youth and sport

The Platform provides inspiration to potential

o
applicants
The Platform is a useful tool to support the o

search of partners for potential beneficiaries

W Strongly agree Rather agree M Rather disagree M Strongly disagree M Don't know

Source: NAS/EACEA survey

During both programming periods, National Agencies have carried out across participating
countries a wide range of dissemination activities, ranging from social media campaign,
dedicated websites, information events, seminars, publications, engagement of Erasmus+
ambassadors and alumni networks, as regularly reported in their yearly reports?* and
confirmed by the national reports®®. Despite the shared and multi-layered effort, evidence
shows that the uptake and sustainability of project results remain limited. National reports
from 31 countries %’ emphasise the need for improved communication strategies, broader
outreach, and more effective dissemination of project results to maximise impact beyond
immediate beneficiaries. Reports from 28 countries?*® highlight insufficient resources for long-
term dissemination activities and the importance of providing enhanced support, resources and
guidance to help beneficiaries maximise the impact and sustainability of their project outcomes.

4.1.1.8 External influencing factors over both programming periods

During both programme generations, the implementation of Erasmus+ has been affected by
several large-scale external factors, which had a significant impact, both at individual and
organisational levels, in one case (Covid-19) coming across both programming periods.

24 The platform includes projects funding under the period 2014-2020 and 2021-2027, as well as a selection of
projects funded under the previous programmes (LifeLong Learning, Youth in Action, Culture 2007-2013, etc.).

245 Analysis of 2015-2020 and 2021-2022 NAs yearly reports show a very high level of compliance of the
standards set for dissemination and exploitation - between 92% and 98% across the observed period.

246 For instance, France reported over 1 900 ErasmusDays events taking place in 2023 at national, regional and
department levels, and including overseas territories (https://agence.erasmusplus.fr/wp-
content/uploads/2023/12/Bilan-2023-2.pdf ).

247 All countries who submitted their national report on programme implementation, except Liechtenstein.

248 All countries, except LI, RS, S, and TR.
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Erasmus+ 2014-2020

During Erasmus+ 2014-2020 implementation period, the 2015 terrorist attacks on one hand
and the refugee crises of those years on the other hand represented external factors triggering a
stronger focus of the programme on the promotion of tolerance, non-discrimination, social
inclusion and on the prevention of radicalisation leading to violent extremisms. The
implementation of the March 2015 Paris Declaration, incorporated in the new priority areas
under ET2020, was transposed as cross-cutting priority and reflected in Erasmus+ call 2016,
demonstrating the flexibility of the programme in addressing specific rising policy priorities
through its actions.

In the same programming period, the withdrawal of the United Kingdom from the European
Union also impacted the programme, although the country remained a programme country until
the end of the programming period. With over 23 000 participations of UK organisations and
over 190 000 learners and staff>*® from UK undertaking learning mobility periods abroad, the
country was primary beneficiary of Erasmus+. In accordance with the Withdrawal Agreement,
all project activities financed through the 2014-2020 programme could continue as planned
until their completion, in some cases well beyond 2020. Thanks to this transitory phase, the
participation of UK organisations in the programme remained quite stable, showing a slow
decline in the years following the referendum (from 3 400 to 3 000 participations between 2016
and 2020). However, programme data indicate a significant decrease of both UK outbound and
inbound mobilities of higher education students and staff 20,

Erasmus+ higher education student and staff mobilities
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5.000

2019 2020 2021

=== \obilities from UK Mobilities to UK
Source: Erasmus+ annual reports 2019-2021. Statistical annexes. Count of mobilities per mobility start year

Brexit, and the resulting withdrawal of the United Kingdom from Erasmus+, triggered the
decision of the UK government to launch in 2021 the Turing scheme, with a budget of around
EUR 130 million per year, as domestic alternative for students in universities, colleges and
schools to go in study and work placements abroad. However, the Turing scheme has a much
narrower scope than Erasmus+2, not fully replacing benefits and partnerships that Erasmus+ offered.
Brexit provided a “real-life experiment” of what stopping Erasmus+ may mean for a country and how
much a replacement national scheme may cost (see 4.2.3).

249 Programme monitoring data, covering the period 2014-2020.

250 Erasmus+ annual reports 2019, 2020, 2021 - Statistical annex (https://data.europa.eu/doi/10.2766/431386);
(https://data.europa.eu/doi/10.2766/038079); (https://data.europa.eu/doi/10.2766/63555).

21 The Turing scheme does not include dedicated actions in the fields of youth and sport, provisions for staff
placements or funding for incoming student mobility.
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The COVID-19 pandemic had a significant effect on learning mobility activities, in particular
on the last year of implementation of the 2014-2020 programme and on-going activities from
previous call years. In 2020, the number of mobilities declined sharply, but in 2021, the
programme started to recover, and by 2022, it had returned to pre-pandemic levels 22,

COVID-19 impact on Erasmus+ learning mobilities
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Source: Erasmus+ annual report 2022, total count of mobility periods started per month in KA1

The 2014-2020 programme reacted promptly to the outbreak of the pandemic adopting specific
measures to support mobility participants in facing the immediate consequences of the
containment measured adopted at national levels 253, As an immediate response to the impact
of the pandemic, two extraordinary Calls were published in 2020 under KA2, the Partnerships
for Digital Education Readiness and the Partnerships for Creativity, aiming to support fields
highly impacted by the pandemic. Both Calls reached over 210 000 estimated participants
through over 1 200 projects via funding of almost EUR 225 million (against an allocation of
EUR 100 million for each call) 2.

Nevertheless, the pandemic still had a lasting impact on the Programme. Many projects were
postponed, and parts of their activities were shifted online. Some project participants also
experienced restrained involvement due to the pandemic, 72% of public consultation
respondents reported that their projects were affected in some way 2°. Evidence from National
Agencies’ yearly reports and national reports 2°® corroborates the extensive adverse effects of
the COVID-19 pandemic.

252 Di Pietro, G., and Perez-Encinas (2024) "The effects of COVID-19 on international student credit mobility: a
gravity model approach™, Education Economics (https://doi.org/10.1080/09645292.2023.2297151).

253 https://erasmus-plus.ec.europa.eu/coronavirus-impact

254 The Partnerships for Digital Education Readiness aimed at enhancing online, distance and blended learning -
including supporting teachers and trainers, and safeguarding inclusiveness of digital learning opportunities in
schools. The Call addressed the higher education, VET and school education sectors, funding 630 projects and
reaching an estimated number of 111 126 participants (overall grants: almost EUR 132 million). The Partnerships
for Creativity aimed at developing skills and competences that encourage creativity, quality, innovation and
recognition of youth work (targeting the school education, adult education and youth sectors). This activity funded
572 projects reaching an estimated number of 99 781 participants (overall grant: approximately EUR 92.5 million).
255 Public consultation report, annex 11 of ICF study. (Respondents N=1,092).

256 All national reports mention substantial decreases in mobility activities, especially in 2020 and 2021, due to
travel restrictions and safety concerns; 25 countries report adapting by implementing virtual or blended mobility
options to maintain some level of transnational/international exchange (AT, BEnl, BG, CY, DE, DK, ES, FI, FR,
EL, HR, IE, IT, LT, LU, LV, MT, NL, NO, PL, PT, RO, SE, SI, TR).
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Erasmus+ 2021-2027

The start of the 2021-2027 programme was heavily affected by Covid-19 pandemic with 2021
mobility continuing being severely impacted. Mitigating measures, including higher flexibility
in both the implementation and the management of the programme (e.g. extended eligibility
period for programme activities, higher threshold for the budgetary transfer between actions
by NAs) and a stronger focus on KA2 remained in place until 2022, when the programme
strived for a gradual return to a regular implementation and to pre-pandemic mobility levels.

Rising inflation also negatively affected the first years of the programme implementation,
leading many participants and organisations to adjust their activities to accommodate price
increases®’. In contrast, the impact of Russia's war of aggression against Ukraine was lower,
as reflected by the results of the public consultation, the analysis of National Agencies’ yearly
reports and of national reports. The programme adapted to face this challenge and mobilised to
provide support to people fleeing from Ukraine. The 2023 Annual Work programme included
a frontload of EUR 100 million from the 2027 annual budget to reinforce and focus on projects
aiming at addressing the consequences of the war.

Facing these challenges, the programme responded through digitalisation, online collaboration,
and the development of new formats such as blended mobilities; it adjusted the rates of
individual support for 2023 call for proposals to cushion inflation, it refocused project activities
and opened mobility schemes to incoming participants from Ukraine in all fields of education
and training.

The programme’s response to these unexpected and disruptive events is viewed positively
by stakeholders. Evidence collected shows that the programme responded and adapted well,
demonstrating a high degree of responsiveness and resilience. This is especially the case in
relation to the COVID-19 pandemic: respondents to the public consultation considered that the
support provided by the sending organisation or programme bodies was excellent or good. 15
national reports 2% noted, as long-term implications of such large-scale external factors, how
the programme improved its abilities in responding and adapting in challenging circumstances,
building on experiences both from the pandemic and the war in Ukraine. Only the programme
response to the inflation surge seems to have been less effective, as some consulted
stakeholders highlighted that Erasmus+ grants were not sufficiently rapidly adjusted to rising
inflation rates, resulting in insufficient budget provision at the beneficiary organisation’s level
and increased financial uncertainty.

4.1.2 Efficiency

The overall assessment of the efficiency of Erasmus+ 2014-2020 and of Erasmus+ 2021-2027,
is positive. The analysis is based on five evaluation questions that cover the following areas:

e the size of the budget,

o the efficiency of implementation and management modes,

o the efficiency gains through the simplification measures adopted in the transition to the

current programme,
o the cost-effectiveness of the main types of actions,
¢ the efficiency of monitoring arrangements,

357 47% of public consultation respondents (N=329) from organisations reported that they had to revise their
project budget internally due to inflation (annex Il of ICF study).
28 AT, BEde, BEfr, BEnl, BG, CZ, EE, HR, IE, IT, LV, HU, PL, PT, RO.
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o the efficiency of measures to identify and prevent fraud and irregularities.
4.1.2.1 Size of budget

This section analyses the extent to which the size of the budget of Erasmus+ 2014-2020 and
Erasmus+ 2021-2027 was/is appropriate and proportionate for the achievement of their objectives,
as well as the appropriateness of budget distribution and absorption rates under each programme.

Erasmus+ 2014-2020

Erasmus+ 2014-2020 had an overall indicative financial envelope of EUR 14.774 billion under
Heading 1 (Sustainable growth) of the EU budget, complemented by EUR 1.68 billion under
Heading 4 (EU as global player) and EDF. The programme budget was distributed through
smaller annual allocations at the start of the programme period (e.g. 10% in 2014, 11% in 2015
respectively) and then increased over time, with 20% of the total programme budget being
allocated in 2020. Article 18(2) of the 2014-2020 Erasmus+ Regulation sets specific targets for
the distribution of funds by sector, with variances allowed for individual years.

At the end of the programming period, the funding share of all sectors has been in line with the
final allocation shares set in the afore mentioned Article 18(2) and amended following the entry
into force of the European Solidarity Corps Regulation 2.

Actions under indirect management accounted for around 77% of the programme budget. To
support optimal budget absorption in indirect management, flexibility rules were in place to
allow National Agencies to transfer amounts between key actions and within education and
training sectors according to rules and ceilings established in the delegation agreements
between the Commission and each National Agency. This allowed to have absorption close to
full.

Only for the Student Loan Guarantee Facility, the commitments made were lower (-0.76%)
than the target level set by the 2014-2020 Erasmus+ Regulation throughout the programme
lifespan 2%°. Despite effectiveness in supporting disadvantaged students, it didn’t attract enough
financial intermediaries offering student loans for studying abroad nor a sufficient number of
beneficiaries. The Facility was discontinued in the 2021-2027 programming period.

At the end of the programming period, the programme funded around 160 000 projects,
contracting approximately EUR 17.5 billion, which is higher than the indicative financial
envelope indicated in the 2014-2020 Regulation. This is due to the contributions to Erasmus+
budget from the non-EU countries participating in the programme and to the internal assigned
revenues which are added to the EU budget on annual basis.

29 Article 26 of the European Solidarity Corps Regulation, adopted in 2018, amended Avrticle 18, paragraphs 1, 2
and 3, of the 2014-2020 Erasmus+ Regulation with regards to the indicative overall financial envelope, and the
allocation shares for education and training sectors, the youth sector, the Student Loan Guarantee Facility, the
administrative expenditure and cooperation projects.

260 The allocation share for the Student Loan Guarantee Facility was lowered from 3.5% to 1.5% of the overall
indicative financial envelope.
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Erasmus+ 2014-2020 - share of contracted grants across sectors
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Source: EAC monitoring data, Program results dashboard, data frozen at 5 January 2024. The label ‘cross-
sectoral’ applies to actions covering more than one sector (mainly KA3 activities)

The mid-term evaluation of the 2014-2020 programme deemed the programme financial
envelope not sufficient to fully satisfy demand. Although the 2014-2020 programme budget
was 40% higher than its predecessors’, a large share of the public, and many National Agencies
consulted in the context of the mid-term evaluation of the 2014-2020 programme, viewed the
resources allocated as insufficient for most of the sectors. Based on programme monitoring
data, it is estimated that, overall, it would have been possible to grant around EUR 8.9
billion to more than 44 000 good project proposals scoring above threshold but rejected
for lack of funds (of which EUR 3.5 billion to 33 000 projects under indirect management and
EUR 5.4 billion to over 11 000 projects under direct management).

Despite the increased annual allocations in the second part of the programming period,
the programme has not been able to fully satisfy the demand, resulting in low success
rates (see section 3.1). The national co-funding (EUR 174.4 million from 2014 to 2020)
provided to funds for grant support by 13 countries for activities under indirect management
and allocated entirely to KA1 is indicative of the insufficiency of programme budget to meet
the demand for learning mobility?*. Furthermore, in countries with very high demand like
Poland, Erasmus+ country allocation was complemented by ESF funds managed by the Polish
National Agency (close to EUR 220 million for the period 2014-2020).

Youth actions (8% of contracted grants) were among those with the lowest success rate %2,
In 2014, KA1 youth success rate was close to 50%, but it dropped to between 35% and 30%
during the remaining part of the programming period; in KA2, the success rate was constantly
below 20%, with the lowest peak in 2015 (11%) and reaching 17% in 2020; in KA3 (Youth
dialogue — indirect management) the success rate was on average around 30% throughout the
programming period. Similarly, mobility activities in school education registered a quite low
and decreasing success rate, going from 39% in 2019 to 32% in 2020. In the 2014-2020 period
KA1 mobility in the school sector included staff mobility only. Therefore, this share gives a
quite clear idea of the level of demand for learning mobility from teachers and school staff.

The available budget has shown largely insufficient for Jean Monnet activities and Sport
actions, which counted for the lowest shares both at level of allocation and contracted grants
(2% for Jean Monnet activities and 1% for Sport), against high demand throughout the

261 The allocation of national co-funding by country authorities to top up Erasmus+ funds for grant support is not
compulsory. Their input into programme tools is also not performed systematically by National Agencies,
therefore the amount declared may not be fully representative of the actual magnitude of additional national
resources topping up Erasmus+ budget.

262 gyccess rate is calculated based on the number of contracted projects over the number of received project
proposals.
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programming period. For Jean Monnet activities, the success rate went from 43% in 2014 to
25% in 2020, with the lowest peak in 2019 (19%), showing an increasing demand over time.
For Sport, the success rate slightly improved thanks to the increasing yearly budget allocation,
going from 9% in 2014 to 28% in 2020.

The highest share of contracted grants accounted for the higher education sector, with the great
majority (81%, EUR 7 billion) granted to learning mobility activities. The design of the higher
education intra-European mobility activities, based on non-competitive grant requests, does not
allow to establish a success rate comparable to the other sectors. In VET, only 11% of mobility
projects were implemented by organisations holding a VET Mobility Charter, accounting for
19% of grants contracted for VET mobility (around EUR 455 million). The majority of VET
mobility projects were non-accredited (EUR 1.9 billion), with a success rate of around 50%
across the programming period, but 47% in 2020. Conversely, KA2 VET actions under indirect
management had the lowest success rate among E&T sectors (from 28% in 2017 to 27% in
2020), followed by the adult education sector, from 35% in 2017 to 30% on 2020, with the
yearly allocated envelope being better able to meet demand across years (16% success rate in 2020).

Erasmus+ 2021-2027

There is a general appreciation for the budget increase of the current programme (+82,8% for
Heading 2 budget, compared to the 2014-2020 programme), and the opportunities it provides
to fund more projects. This appreciation also includes the budget envelope from the external
policy instruments, which compared to the 2014-2020 programming period, has increased by
23.5%.

Budget Headings ‘ 2014-2020 ‘ 2021-2027 Increase in nominal terms
MFF Headings 1 or 2 (billion EUR) 145 26.5 82.8%
MFF Headings 4 or 6 (billion EUR) 1.7283 21 23.5%
Total (billion EUR) 16.2 28.6 76.5%

Although the programme budget profile is distributed through smaller annual allocations at the
start of the programme period (10% in 2021, 13% in 2022, 14% in 20232%*) with an increase in
the following years, the yearly budget is still not sufficient to address the demand leading to
concerns about the programme’s ability to fully meet its objectives. These views from various
stakeholders are confirmed by the analysis of national reports, with 13 reports 2° raising that
point. 82% of public consultation respondents agreed from ‘a very large’ to a ‘large’ extent that
increasing the overall programme budget had to be addressed to maximise the impact of a
possible successor programme to Erasmus+ %, Key national-level informants from 25 Member
States and third countries associated to the programme reported that, despite its increase in
recent years, the programme budget is still not sufficient to meet demand 2¢’. Demand for
mobility in accredited projects for schools has doubled from 2021 to 2022 and more than
doubled from 2022 to 2023, while the average success rate of KA2 was 17% for actions under

263 Coming from five external cooperation instruments funding Erasmus+ 2014-2020.

264 In line with the financial programming for the whole period (MFF 2021-2027).

%5BG, CZ, CY, DE, ES, EL, HR, IT, MT, NL, PT, TR.

266 Annex II Public consultation report. Question “To what extent do you think the following aspects need to be
addressed to maximise the impact of any successor to Erasmus+?” (respondents well or partly familiar with the
programme (N=1,231)). Other aspects where respondents expressed agreement to a large or very large extent
were: i) simplifying the administrative requirements to access funding (82%); ii) increasing the level of individual
grants (76%); iii) providing better access to people with fewer opportunities (74%), iv) increasing the opportunity
for international mobility and international cooperation with countries outside Europe (74%).

267 Austria, Belgium, Bulgaria, Czechia, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Ireland,
Italy, Latvia, Malta, Netherlands, North Macedonia, Norway, Poland, Portugal, Romania, Serbia, Spain, Sweden, Tirkiye.
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indirect management in 2023. Around 72 000 projects have been granted in the period 2021-
2023 for a total of EUR 9.8 billion budget. Programme monitoring data show that it would
have been possible to grant more than EUR 5 billion of additional budget to more than
29 400 additional quality proposals scoring above the quality threshold but rejected for
lack of funds (of which EUR 2.2 billion to 3 800 quality proposals under direct management
and EUR 2.9 billion to 25 600 quality proposals under indirect management).

In the period 2021-2023, six countries have provided national co-funding for programme
implementation in indirect management for a total of around EUR 140 million, almost entirely
used to support KA1 mobility grants. This amount is more than three times higher to the total
national co-funding provided in the first three years of the 2014-2020 programme
(EUR 43 million for the period 2014-2016), showing commitment from country authorities to
satisfy the greater demand.

KA1 is by far the largest of the key actions in funding terms (with approximately 50% of the
total programme budget in 2021-2023). Compared to the 2014-2020 programme, the relative
weight of KA2 has slightly increased in the earlier stages of the 2021-2027 programme due to
the impact of COVID-19 pandemic on mobility activities, but KA1l then recovered a
significantly higher share.

Similarly to the 2014-2020 Erasmus+ Regulation, the 2021-2027 programme Regulation sets
specific shares for the distribution of funds by sector and field, with variances allowed for
individual years. Around 73% of the programme budget has been implemented under indirect
management between 2021 and 2023.

The ICF study stated that ‘The general increase in funding available across the sectors and
fields coupled with more emphasis to sectors and fields other than higher education emerges
as a positive element of the current programme, to be strengthen’ and that school education
emerges as an underfunded field 2%. In addition, national level interviewees expressed concerns
about budget proportionality across sectors such as adult education and VET, which face lower
funding levels compared to higher education®®.

As part of the measures put in place to simplify the management of the programme, enhanced
flexibility rules were introduced to allow National Agencies to transfer amounts between
different budget items (entailing an increase or a decrease compared to the initial budget
allocations) according to rules and ceilings established in the contribution agreements between
the Commission and each National Agency. The current programme shows larger values of
transfers compared to the previous one, as an effect of the greater flexibility allowed under the
current programme for indirectly managed actions. A standard 35% variation rule is applied to
all budget headings in the context of the contribution agreements signed between the
Commission and National Agencies (higher than the standard 25% variation in the
Commission’s contribution agreement template) 2. Furthermore, National Agencies can
request a change in the budget allocation (increase or decrease) above the 35% threshold via
an amendment procedure to the contribution agreement. Since 2021, numerous amendments to
contribution agreements have been processed.

In link with COVID-19 pandemic, data for 2021 show a generalised transfer of funding from
KA1 mobility activities to KA2 cooperation activities across all sectors and fields. Data for

268 |CF support study, p. 118.

269 Synopsis report, Annex V.

270 1n 2021, a higher threshold of 50% was applied in the 2021 Contribution Agreement at the level of Erasmus+
key action sub-totals, as an exceptional measure introduced to respond to COVID-19 circumstances.
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2023 show smaller variations in absorption rates across sectors and fields, signalling a
normalisation of the activities (figures were not yet fully stabilised for 2023 at the moment of
this evaluation). In particular, data for the years 2022 and 2023, show considerable
improvements for mobility in school education, which in 2023 was over 100% absorption,
despite initial difficulties (17.7% in 2021). The adult education sector showed difficulties in
absorbing the full allocation of funds for mobility actions at the beginning of the current
programme due to the inception of the new action for mobility of adult learners, but has shown
considerable improvement since (moving from -44.12% in 2021 to -25.44% in 2023 2™).

The effect of the COVID-19 pandemic makes the absorption rates for 2021-2023 more difficult
to interpret. For example, under KA3, large shares of TCAs (in particular in the E&T sectors)
and DiscoverEU learning cycle funds 2’2 were transferred towards KA2. However, it is unclear
whether and how much such transfers are an effect of the COVID-19 pandemic or reflect a
structural extra allocation. A recalibration of funding within adult education (increasing
funding for Cooperation Partnerships over mobilities) also seems advisable from the available
data but this remains to be confirmed in the coming years. Together with a general appreciation
of the flexibility allowed under the programme, national-level interviewees from 18
countries 23 expressed concerns about the distribution of funds across programme fields and
key actions, arguing that some sectors are disproportionately funded while others face
significant budget constraints. Views on the adequacy of funds by sector vary across countries.
Due to the very different national needs and priorities, it is difficult to have a more equitable
budget distribution that can fulfil the expectations of stakeholders across all sectors and
countries. Some countries suggest adjustments to funding indicators or reallocation of resources
or even greater flexibility to better align with very different national needs.

4.1.2.2 Implementation modes and user-friendliness

The management, implementation and supervision of Erasmus+ requires a strong collaboration
among a wide array of actors. The programme’s implementation structure has remained largely
stable over the two programming periods. The governance of the programme including a
division of responsibilities among the Commission, EACEA, National Authorities, and
National Agencies? is well understood and considered efficient. Stability in the management
roles and responsibilities over the two programming periods is highly appreciated both by
managing bodies and by beneficiaries. Roles and responsibilities are also deemed clearly
defined, confirming that the arrangements applied in both programming periods are efficient
and proportionate to the scale and complexity of Erasmus+.

All national reports also praise the cooperation between the different actors involved in
the implementation and supervision of the programme, citing efficient communication and
collaboration. Stakeholders and beneficiaries alike value the Erasmus+ programme for effectively
integrating both directly and indirectly managed actions in both programming periods.

271 Data not final as based on the cut-off date of 31 December 2023.

272 Other KA3 activities under indirect management (SALTO Resource Centres, Eurodesk and national VET
teams) are not subject to transfers. In 2021, the implementation of the DiscoverEU learning cycle activities (new)
was not compulsory, explaining the high share of transferred funds. As for TCA, to better respond to COVID-19
pandemic, it was decided to extend the eligibility period for the implementation of these activities from 18 to 24
months. Consequently, the transfer of 2021 and 2022 TCA funds to other actions was largely influenced by the
postponement of the activities funded with 2020 budget.

213 Austria, Belgium, Czechia, Germany, Hungary, Ireland, Latvia, Malta, Netherlands, North Macedonia,
Norway, Poland, Portugal, Romania, Serbia, Spain, Sweden, Tirkiye.

274 See also Annex VI.
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One of the programme’s key strengths is its dual approach, supporting shared European
objectives through directly managed actions while aligning with national contexts via indirectly
managed projects. In most participating countries, National Agencies play a pivotal role,
acting as interface between the European framework provided by the Erasmus+
programme and national and local needs. In addition to manage the project lifecycle of
indirectly managed actions, National Agencies are also entrusted with the implementation of a
comprehensive set of support mechanisms, including tailored guidance to (potential) applicants
and beneficiaries, the promotion of programme opportunities, including those managed under
direct management, dissemination of project results, implementation of strategies and activities
to foster the quality implementation of the programme. This wealth of activities is shaped on
the basis of countries specificities, to ensure a more targeted implementation of the European
priorities, taking into account the variety of stakeholders and target groups the programme aims
to reach out. All national reports mention the work of National Agencies and the beneficiaries’
high level of satisfaction with their support, particularly in terms of knowledge and information
sharing, and prompt assistance during project preparation and execution. For example, 80% of
Erasmus+ and European Solidarity Corps participants were satisfied with the support received
by National Agencies during COVID-19 pandemic, rating it as ‘good or ‘excellent’ 275,

The overall information flow and communication among the actors of the Erasmus+
ecosystem is assessed positively by the consulted stakeholders. The mode and frequency of
communication are clearly defined and allow for an effective flow of information in most cases.
The main area warranting attention relates to communication between the National Agencies
and EACEA. In 2023, a Memorandum of Understanding was signed between EACEA and
National Agencies. Since December 2023, National Agencies have been given full access to
data on selected projects under direct management via dedicated dashboards. These measures
will probably show their effects in the coming years; therefore, their effectiveness should be
assessed at later stage.

Applicant and beneficiary organisations view the efficiency and clarity of programme
communication in a positive way. Two-thirds of beneficiary organisations responding to the
survey of Socio-economic actors 276 declared having received some form of support during the
application process, with 82% receiving support from National Agencies. The assistance
provided to organisations primarily included programme guides (67%), information days
(65%), and helpline support, acknowledged by slightly over half of the organisations (57%).
Data collected through the survey of expert assessors 2”7 indicates also overall satisfaction. 99%
of surveyed experts stated having received guidance on assessing applications and projects,
assessing the received guidance very or somewhat useful for their work, indicating an overall
high-quality guidance system.

Erasmus+ 2014-2020

In the 2014-2020 programme, most of the administrative steps for the management of the
project lifecycle were performed efficiently by National Agencies. With exception of Call
years 2014 and 2020, which - for different reasons — presented a number of management and

275 Survey run by the Commission in May 2020, addressing over 57 000 participants representing all types of
mobility supported under Erasmus+ and the European Solidarity Corps and corresponding to 40% of the estimated
number of people in mobility at the time of the Covid-19 outbreak. The response rate 21% of the survey’s
population (11 800 participants over both programmes). https://erasmus-
plus.ec.europa.eu/sites/default/files/2021-09/coronavirus-mobility-impact-results-may2020 _en.pdf.

276 Socio-economic actors’ survey, anneX V of ICF study.

277 Expert assessors’ survey, annex IV of ICF study.
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implementation challenges, the indicator ‘time to award’ 2 remained quite stable across years,
with an average of 132 days across the programming period. Project contracting ?° was
performed in average 73 days across the programming period; however, this indicator was
highly impacted by the complex management of the KA2 School exchange partnership,
normally requiring more than 90 days to be finalised.

Improvements across years are noted at level of executing the first pre-financing
payments for indirectly managed actions, with 95% of timely performed pre-financings in
2019 (+6% compared to 2014) and a slight decrease to 92% in 2020 due to COVID-19 impact.
In average, only 57% of final payments were performed within 60 days deadline across the
programming period; notable improvements are noted across years, passing from 40% of 2014
Call to 64% of 2020 Call, while the average number of days for performing final payments
decreased from 113 days of 2014 Call to 68 of 2020 Call 2. Across the programming period,
the average share of timely received final reports is 80%, which is considered satisfying.

The efficiency of the implementation modes put in place for the management of the
programme, and of their coherence in the programme infrastructure, can also be measured
against the distribution of staff in terms of full-time equivalents (FTEs) employed by the
different implementing bodies. In the period 2014-2020, out of the total number of FTEs
employed by NAs and EACEA?! 90% worked for the implementation of actions under
indirect management, which appears substantially in line with the volume of budget and
number of projects implemented under direct and indirect management (92% of projects and
77% of the budget concerned actions indirect management).

Another key indicator of efficiency are the administrative and management expenditures.
In the 2014-2020, the administrative costs for EACEA represented 5% of the operational
budget executed under direct management, while, for indirect management, the EU
contribution to NAs’ management costs (‘management fees’) represented around 4% of the
budget entrusted to the National Agencies for the implementation of indirectly managed
actions. The cost for the functioning of National Agencies tends to be higher in the first years
of the programme, due to the need to hire and train staff, set up tools and internal procedures
for the remaining part of programme implementation. The amount of management fees also
tends to increase proportionally with the yearly increase of the entrusted budget. Nevertheless,
the share of management fees has remained largely stable during the programming period, with
a slightly decrease between 2014 (4.66%) and 2019 (4.46%). In 2020, the publication of two
exceptional Calls to respond to the impact of COVID-19 pandemic, determined a slight increase
at 4.60% to support these additional tasks, confirming in any case a general trend of stability.

Erasmus+ 2021-2027

2021-2023 data indicates improved time efficiency for most the administrative steps
required for the management of indirect management actions. In the 2021-2023 period,
project awarding (‘time to award’) is performed in average 111 days (-21 days compared to the
average of the previous programme), with improvements over years (average of 105 days in
2023). Under 2023 Call, 97% of pre-financing payments were performed on time (+5%
compared to 2020 and +6% compared to 2021 Calls), with a reduction of the average number
of days passed between grant agreement signature and first pre-financing (from 15 days in 2021

278 Number of calendar days between the project submission deadline and the grant award decision.

279 “Time to contract’: number of calendar days between project award date and project contract date.

280 Covid-19 impact can be seen in particular in the treatment of the payments related to 2019 and 2020 Calls,
which — due to project duration — were processed between 2020 and 2023, overlapping with the start of the 2021-
2027 period.

281 |n 2020, the FTEs employed by EACEA were 272, while those employed by NAs were 2 363.
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to 10 in 2023 against 14 days in 2019). Regarding final payments, data for Call years 2021-
2023 show improvements compared to the 2014-2020 period. The percentage of final payments
processed within the deadline stands at 79% for 2021 Call, 87% for 2022 Call and 75% for
2023 Call, requiring an average of 50 days, which represents a remarkable reduction compared
to the previous programming period. Improvements are also noted regarding the share of timely
received final reports, which stands at 89% in 2023. However, this indicator should be assessed
on a longer timeline to draw more reliable conclusions.

The improved performance appears more evident in the light of the overall stability of the
number of FTEs employed at the National Agencies between programming periods, with
only a 3% increase compared to 2020 22, In parallel, the number of National Agencies entrusted
with the implementation of the programme, across the 33 participating countries, has decreased
from 58 in 2020 (including UK) to 54 in 2024 due to the merging of the youth and E&T NAs
in Austria, Liechtenstein and Cyprus. This implies more synergies in the implementation of the
programme in these countries and a more efficient use of resources &,

Importantly, the share of payments made on time stands at a higher level as regards directly
managed actions, as presented in EACEA’s Annual Activity Reports. Overall, the term for
receiving pre-financing and final payments (for both directly and indirectly managed actions)
was considered very reasonable or somewhat reasonable respectively by 55% and 35% of
participants in the survey of socio-economic actors 2,

The distribution of FTEs employed by NAs and EACEA has remained balanced and very
close to the previous programming period, with 89% of the FTEs employed by National
Agencies 2, This share appears in line with the budget distribution (73% of the budget is
implemented under indirect management) and the number of projects contracted in the period
2021-2023 (94.4% were under indirect management), considering also that as part of their tasks
National Agencies deal with information activities at national level of directly managed actions,
including promoting synergies with other funding instruments and the Seal of Excellence 2.

For the 2021-2023 period, the administrative costs amount at 3% and 5%, respectively for
direct and indirect management. Similarly to the 2014-2020 programme, the cost for the
functioning of National Agencies is higher in the first years of the programme implementation.

282 FTEs employed by National Agencies have increased from 2 363 in 2020 to 2 430 in 2022 (+3%), while those
employed by EACEA have increased from 272 in 2020 to an average of 296,6 (+8%) in the period 2021-2023
(see also Annex 1V). The number of FTEs employed by EACEA have been calculated based on the Erasmus+
budget delegated to EACEA (significantly increased for the 2021-2027 MFF) according to the cost-benefit analysis set up
by the Commission. Moreover, other new Erasmus+ actions not foreseen in the cost-benefit analysis were delegated to
EACEA during the current MFF, without modification of the Specific Financial Statement.

283 Financial support is provided to National Agencies as a contribution to their management costs for the
implementation of the entrusted budget implementation tasks (‘management fees’). This EU contribution is
allocated at country level in the Erasmus+ Annual Work Programme and contracted to each National Agency
separately via contribution agreements. In countries where more than one National Agency has been designated
for the implementation of the programme, this EU contribution is split by the responsible National Authorities
according to the number of National Agencies set up in their country. In line with Article 27 of the 2014-2020
Erasmus+ regulation and Article 26 of the 2021-2027 Erasmus+ regulation the designation of National Agencies
falls under the responsibility of National Authorities.

284 5ocio-economic actors’ survey, annex V of ICF study.

285 The shares of FTEs distribution do not take into account the human resources at Commission’s level, devoted
to actions implemented directly by DG EAC as well as those allocated to few other actions under indirect
management not entrusted to National Agencies (Cooperation with OECD, Council of Europe).

286 The Seal of Excellence is awarded to flagship actions under direct management (European university alliances
and Centres of vocational Excellence).
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However, compared to the volume of the entrusted budget, the share of management fees has
decreased from 5.54% in 2021 to 5% in 2022 and 2023%7, with further decreases in the
subsequent years up to the average shares of 2014-2020 programme 2. This shows substantial
stability of the administrative expenditure between programming periods.

A set of IT tools has been designed to support the actions managed by the National Agencies
during the different stages of the project lifecycle, as well as the contractual and financial
management of the National Agencies. These tools are accessible through a single-entry point
and consist of five modules?®. This set of tools is complemented by Commission’s corporate
tool eGrants, used for the management, monitoring and reporting of actions under direct
management by EACEA.

Evidence suggests that functional problems with some crucial parts of the IT landscape and the
underlying infrastructure for indirect management actions have been experienced until the end
of 2023. This is echoed in the European Parliament’s 2023 Implementation Report on
Erasmus+ 2021-2027%°, which called for immediate corrective actions. The systems were not
fully developed to support the various project stages at the beginning of the programming
period. Additionally, functional issues, such as errors, time-outs, and lack of communication
between systems, hindered data collection necessary for programme monitoring and
management. However, efforts have been made to address the most pressing issues and
improvements are observed more recently (early 2024), as shown by the number of signalled
and resolved issues, which have dropped to lower numbers. Such efforts and corrective actions
are to be continued.

The onboarding to the corporate IT tool eGrants at EACEA, aiming at streamlining business
processes across programmes managed at centralised level for the sake of simplification, also
resulted in a temporary increase of workload for applicants and beneficiaries, in particular
during the contracting phase, mostly due to the novelty of the tool . As highlighted by
interviewees consulted for the recent evaluation of EACEA, the challenges resulting from the
tool complexity affect in particular smaller organisations with lower grants.

4.1.2.3 Efficiency gains and simplification

The design of Erasmus+ 2021-2027 took into account the call for increased administrative
simplification to make it easier for participants, newcomers and smaller or low-capacity-
organisations to benefit from the programme.

The results of the public consultation indicate that the most familiar funding mode under
Erasmus+ is still ‘actual cost’ (68%), followed closely by ‘unit costs’ (65%). Fewer respondents
had experience with lump sum contributions (43%), and an even lower share had used a
combination of unit costs and actual costs (37%) or lump sums and actual costs (22%). 55%
indicated that actual costs provide adequate funding, yet the majority of respondents either
‘strongly agreed’ or ‘somewhat agreed’ that unit costs are user-friendly (63%). Stakeholders

27 The frontload of EUR 100 million from the 2027 annual budget to address the consequences of the war in
Ukraine implied also a proportional increase of Management Fees in 2023 due to the additional tasks.

288 4,68% in 2024 and 4.33% in 2025.

289 i) Project Management Module (PMM), ii) Beneficiary Module (BM), iii) Assessment Module (AM), iv)
National Agencies” Module (NAM) and the v) Qlik Sense Hub Dashboard.

2% Report of the European Parliament's Committee on Culture and Education (A9-0413/2023) of 6 December
2023 on the implementation of the Erasmus+ programme 2021-2027 (2023/2002(INI)).

291 European Commission: Directorate-General for Education, Youth, Sport and Culture, Study supporting the
evaluation of CHAFEA, EACEA, EASME, ERCEA, INEA & REA 2017/2018-2021 — Final report — EACEA,
Publications Office of the European Union, 2024 (https://data.europa.eu/doi/10.2766/440417).
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appreciate the efficacy of unit costs and lump sum funding for adequacy of funding and user-
friendliness, confirming the appropriateness of transitioning away from the actual cost model.

Public consultation feedback on funding models

It is easy to use

Actual costs

It provides appropriate funding

It is easy to use

Unit costs

It provides appropriate funding

It is easy to use

Combination of
unit costs and
actual costs

It provides appropriate funding

It is easy 1o use

It provides appropriate funding

lLJI’l"[]'- SUms
contribution

It i5 easy to use

actual costs

It provides appropriate funding

lumips sums and

Combination of

B Strongly agree @ Somewhat agree @ Neither agree nor disagree  ® Somewhat disagree B Strongly disagree 8 | don't know

Source: Public consultation

The wider introduction of the lump sum funding model is generally appreciated and
brings important simplification (for instance, speeding up of award procedure for National
Agencies??, quicker and straightforward resource planning, no need to collect and submit
supplier invoices, provide payslips, etc.) for both contracting authorities (National
Agencies/EACEA) and beneficiaries. Together the unit costs (KAL), which were already in use
in the 2014-2020 programme, the use of lump sums in KA2 has considerably simplified the
calculation of the grant amounts, offering greater predictability for grant beneficiaries,
simplifying reporting requirements and reducing administrative burden for implementing
bodies. However, it is too early to fully assess the adequacy of lump-sums allocations and
provide a quantification of the efficiency gain, due to the incompleteness of data at this stage.
No financing year has been closed yet and monitoring data is still insufficient, due to the length
of the projects’ lifecycle.

Views expressed in interviews and in position papers submitted via the public consultation
confirm that the introduction of new types of smaller grants under the current programme is
welcomed and that the Erasmus Accreditation, introduced in the fields of school education,
VET, adult education and youth, constitutes another important area of simplification.
Furthermore, public consultation respondents very familiar with the programme either
‘strongly agreed’ or ‘agreed’ that the user-friendliness of the grant application to the
programme has improved (64%); the management of the programme has been effectively

292 The indicator ‘time to award’ has passed from an average of around 142 days for 2014-2020 KA2 actions to
around 130 for KA2 actions in the period 2021-2023, reaching 115 days under Call 2023. Considering that the
overall number of number FTEs employed at the NAs has remained stable across both programming periods (only
a 3% increase), this improvement is likely to be (at least partially) attributed also to the simplification brought by
the assessment of the new funding model, considering also the challenging start of the 2021-2027 programme.
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simplified (61%); and the user-friendliness of the guidance and support tools (namely IT tools,
Programme Guide, etc.) has generally improved over time (57%).

According to consulted stakeholders, further areas for simplification and improvement related
to funding modalities include:

¢ Simplification of grant agreements is needed, particularly for smaller-size grants, for
which they appear to be disproportionately complex;

o Green top-up for individual mobilities is insufficient to cover the actual costs that green
mobility entails;

e The administrative workload for the project submission under KA2 directly managed
actions is too heavy for grassroots organisations with limited capacity.

All national reports suggest that there have been some improvements in the efficiency of
the programme’s management architecture; preliminary results of the legal base indicator
monitoring the ‘share of organisations and institutions considering that procedures for taking
part in the programme are proportionate and simple’ are promising and well above targets
(settling around 92% across sectors in 2022 2%). However, all countries participating in the
programme describe challenges in the administration, implementation and reporting architecture.

The new accreditation scheme is assessed very favourably across most (28) national
reports 24, The reports acknowledge its role in significantly streamlining the application
process and programme management, facilitating long-term planning and financial security and
increasing trust among (potential) partners. The simplification logic of accreditations is based
on avoiding repetitive procedures that do not bring an added value for quality of
implementation. The approach is based on the experience of the 2014-2020 programme and its
predecessors where accreditation schemes were present in some?*, but not all fields.

The most directly visible savings take place at application stage. Recurrent beneficiaries,
which make up a large portion of Erasmus+ target groups, are accredited once and can then
apply for funding under a simplified procedure, which does not require repetition of the
qualitative part of the assessment, which is time-consuming and incurs significant costs for
payment of external assessors. In fact, grant requests for accredited projects are assessed by
NA staff only, while applications for non-accredited project proposals are normally assessed
by 2 external expert assessors, this translates in shorter and less expensive assessment
procedures for non-accredited projects. It is estimated that the indicative savings for assessing
accredited projects under 2021-2024 Calls is between EUR 1 million and EUR 5 million 2%,

293 programme Performance Statement, EU core performance indicators table.

2% AT, BEde, BEfr, BEnl, CY, CZ, DE, DK, EE, EL, ES, FI, FR, HU, IE, IS, IT, LU, LV, MT, NL, PT, RO, RS,
SE, SK, SI, TR.

29 In higher education mobility (ECHE) and partly in VET mobility.

2% This estimation is based on a total of 40 659 accredited projects (contracted at 24 February 2025) and 17 491
organisations awarded with an Erasmus Accreditation in the period 2020-2023 (the accreditations issued in 2024
are excluded from this calculation because they are issued at the end of year for the next call). The estimation is
calculated by assuming that in absence of accreditations, all accredited projects would have to be evaluated at a
cost ranging between evaluation cost for a non-accredited project application and an accreditation application.
Indeed, accredited projects include applications of varying sizes from small simple projects with grants below
EUR 60 000 to large consortia with high grants and hundreds of mobility activities. For example, the average
grant for accredited projects contracted in the period 2021-2024 is slightly above EUR 70 000, while the one for
non-accredited projects is around EUR 34 000. Similarly, the number of learning mobility supported by the
accredited projects (KA121 and KA151) contracted in the same period is more than the double of those facilitated
by the corresponding type of non-accredited projects (KA122, KA152 and KA153).
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These estimated savings increase every year when accredited applicants use their accreditation
to make a new simplified funding request, thus becoming higher and more visible in the second
part of the programming period. In fact, an ‘Erasmus accreditation’ is assessed only once in the
programming period (one-off cost), potentially generating several projects over 7 years. This
generates savings, as without the scheme, the number of projects undergoing a full assessment
process would be much higher than currently is.

At level of beneficiary organisations, accredited organisations may gain indicatively about 70%
time to prepare a grant request instead of submitting a full application form 27, Despite the
incompleteness of 2023 data at the cut-off date of the evaluation, the number of accredited
projects contracted under 2023 Call is three times compared to those contracted in 2021 (from
4 567 in 2021 to 12 236 in 2023), while the number of non-accredited projects has remained
quite stable (from 5399 in 2021 to 5 812 in 2023) %

Efficiency gains are also noted at level of performance indicators applied to the selection
procedure performed by NAs. The average time to award and notify selection results of non-
accredited projects in VET, school, adult education and youth sectors is slightly higher
compared to accredited ones and is even bigger within E&T sectors, which include the highest
proportion of accredited projects, compared to non-accredited one 2*°.

4.1.2.4 Cost-effectiveness

The cost-effectiveness analysis is conducted using a multi-step approach, identifying inputs
and benefits (results and added value) and, where possible, comparing with other similar
instruments. The analysis is carried out for the main actions, though to a different extent based
on available data and evidence. However, due to the absence of monetised outcomes, a formal
cost-benefit analysis could not be performed. The analysis should also be read in the light of
the caveats described in section 1.1.4, particularly for key action 2, key action 3 and Jean
Monnet actions, where part of collected evidence is qualitative and based on perceptions.

Erasmus+ 2014-2020

e Cost-effectiveness of key action 1

Under the 2014-2020 programme the average cost of learners’ mobility was
approximately EUR 16 per day, while the average daily cost of staff mobility was
EUR 180 (KAL, indirect management). Compared to the average cost highlighted in the mid-
term evaluation of the 2014-2020 programme, the average cost per day has remained quite
stable in second part of the programming period (from EUR 16 per day in 2016 to around
EUR 17 per day in 2020), while for staff, the daily cost has increased from an average of

297 This is calculated on the basis of structure of the grant request for accredited organisation (4 tables, out of which
3 concern activities and costs, no textual information required) against the structure of a full application form for KA1
proposals (27 free text questions, 9 tables out of which 8 concerning activities, participants and costs).

2% Contracted accredited projects are as follows: 4 567 under Call year 2021, 7 923 under Call year 2022, and 12 236 in
2023. Non-accredited projects were contracted as follows: 5 399 under Call year 2021, 7 822 in 2022, and 5 812 in 2023.

2% On average, the results of non-accredited projects in VET, SCH, ADU and Youth require about +20 days to be
notified compared to accredited ones, while the indicator ‘time to award’ presents a +4 days difference for non-
accredited projects. The difference is higher in the E&T sectors: in average, the award and results notification of
non-accredited projects required respectively +9 and +26 days compared to accredited ones. This difference
reflects the time savings only partially because the National Agencies tend to wait with notifications to accredited
projects until the non-accredited selection reaches a late stage and they are able to identify any leftover funds that
should be transferred to accredited projects. The quicker notification of selection results is also confirmed by at
least one Case study (E29 (formerly, Ifjusagi Nomad Klub) (YOU, HU))
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EUR 171 in 2016 to EUR 204 in 2020. Notable differences among sectors can be observed, in
particular, for staff mobilities, with an average daily cost ranging from EUR 230, in the adult
and school education sectors, to EUR 102 in the youth field.

This difference between the average cost of staff and learners’ mobility is due to the shorter
average duration of staff mobility (6.2 days) and the higher subsistence costs 3. Compared to
the mid-term evaluation, between 2016 and 2020, the average grant per mobility has increased
of 19% for learners and 20% staff, ending with an average grant of EUR 1 743 for learners and
EUR 1 274 for staff in 2020 3.

A benchmarking has been carried out against the funding for learning mobility provided by the
Nordplus programme in the higher education sector (students and teachers) 2. The average
mobility grant provided by Nordplus for teachers in the academic year 2018/2019 amounted to
EUR 610, with an average daily grant of EUR 119 for an average duration similar to Erasmus+,
which is lower than the average grant provided by Erasmus+ for higher education staff in the
same period (EUR 950, for an average duration of 5.2 days, EUR 184 per day). On the other
hand, the daily cost of student mobilities appears higher under Nordplus (EUR 22.84 per day,
average grant of EUR 1 176, and average duration of 51.5 days) compared to Erasmus+ (EUR
12.17 per day, average grant of 1 880,64, average duration of 154.5 days). Close to 70% of the
student mobility awarded under Nordplus in the same period had an average duration of 6.9
days, with a daily grant of EUR 169.49, while only 28% of Nordplus student mobility had a
comparable average duration (151 days) with a much lower daily grant of EUR 7.78/day.
Considering the proportion of grants for longer mobilities, the broader geographical scope, the
volume of mobilities, the variety of activities and the benefits derived in terms of skills
acquisition, Erasmus+ costs appear highly competitive.

Box 8 - The Fulbright programme 3

The Fulbright Program is an international academic exchange program administered by the US Department of
State in partnership with more than 160 countries worldwide. The Fulbright student program is open to U.S. and
non-U.S. graduate students, graduating seniors, artists, and early-career professionals. The Fulbright also support
Teacher Exchanges providing opportunities for U.S. and international educators to develop their educational
practice. Colleges, universities, and research institutions, both in the United States and abroad, serve as hosts and
share costs to support the academic and professional development of Fulbrighters.

In the period 2018-2020, the Fulbright programme benefitted only around 28 000 grantees, both US citizens and
foreign grantees, including students, research scholars, teacher exchanges, lecturing scholars, Hubert H.
Humphrey Program, seminars. The total funding for this period was around EUR 1.2 billion. In the fiscal year
2019-2020, teacher exchanges were 348, while students were 5 788.

In the same period 2018-2020, Erasmus+ funded learning mobility activities of more than 2.3 million learners and
staff (KAL) in the higher education, VET, school education, adult education and youth sectors, contracting more

300 Staff mobilities might be used mainly for the short-term, which may be easier to access mobilities (e.g. shorter
absence from place of employment, family reasons...). Evidence is, however, insufficient to understand whether
this is due to lack of awareness or more practical reasons). Another factor influencing the lower mobilities costs
for learners is the large numbers of learner mobilities in higher education, which have relatively long duration and
are relatively low cost (since they are designed to supplement other sources of funding/income).

301 Differences with mid-term evaluation of the programme are also due to the incompleteness of the dataset used
at that time regarding the number of completed mobility, which is likely to determine the difference in average
cost for staff mobility.

302 Nordplus offers mohility activities within three sub-programmes: Higher Education, Adult (informal, unformal,
formal adult education including vocational training), Junior (preschool, school up to upper secondary level
including vocational training). Higher Education being the largest sub-programme regarding both grants and
mobility followed by Junior. Cost per individual is only possible in Higher Education when it comes to individual
mobility (for teachers and students).

303 Source : ICF support study and Fulbright 2020 annual report: fulbrightar 2020 web.pdf
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than EUR 5.7 billion. Out of this, only in the higher education sector, Erasmus+ supported more than 1.2 million
students and staff, including from third countries not associated to the programme, contracting EUR 3.2 billion.

KA1 activities are consistently identified as the most effective actions targeting learners
and staff across all fields, according to NA/EACEA survey**, with high performance at level
of output and result indicators and no substantial areas of inefficiency, thanks also to the use
of simplified cost (unit costs), providing predictability of cost coverage to final beneficiaries.
Observed benefits of participation in learning mobilities are described under section 4.1.1.2
and touch a wide range of skills and competences. Although no quantification is possible, these
benefits can contribute to build more skilled labour forces and more cohesive societies,
providing benefits much beyond the individuals who directly benefit from them. The
competitiveness of the cost and the EU added value generated by the lack of comparable
alternatives show the very high cost-effectiveness of KA1 learning mobilities.

Differently from the other KA1 mobility actions, Erasmus Mundus Joint Master Degrees
(EMJIMD) was implemented under direct management and partially funded, through external
policy instruments ¥, In the 2014-2020 programming period, it offered to over 17 000
scholarship holders from all over the world the opportunity to take part in high-level integrated
international study programmes. In total, over 60 000 mobilities took place*®. The average
grant of mobility was EUR 74 per day (increasing from EUR 69 in the first two years of the
programming period to EUR 96 in 2020), while the average grant per mobility amounted at
EUR 12 500 %7, which is higher than the average amount granted to students for international
credit mobility (indirect management) (EUR 4 273.65). The available evidence (mainly
qualitative) suggests that the action delivered positive changes, both at individual and
organisational levels, ranging from enhanced competencies, improved career prospects,
personal growth, more positive attitudes towards Europe and the EU, deeper subject matter
expertise and enhancing international cooperation among higher education institutions
worldwide.

e Cost-effectiveness of key action 2

By the end of the programming period, Erasmus+ had granted EUR 5.4 billion to over
25 300 ¢ cooperation projects among organisations and institutions (KA2). As observed
during the mid-term evaluation carried out in 2017, the variety of projects and activities funded
under this key action, the difference between types and size of projects across sectors, as well
as the differentiated budget items, makes the analysis more complex and prevents to generalise,

304 Respondents to this survey were asked to identify the three most effective and least effective types of action
for learners, staff, organisations and systems per sector: higher education (n=28), VET (n=27), school education
(n=32), adult education (n=26), youth (n=29), sport (n=19).

305 An EMJMD is a high-level integrated international study programme, delivered by an international consortium
of HEIs from different countries and, where relevant, other educational and/or non-educational partners with
specific expertise and interest in the study areas/professional domains covered by the joint programme. The action
supports the following activities: i) the delivery of an EMJMD programme corresponding to 60, 90 or 120 ECTS
credits, organised through an international consortium of HEIs including the participation of invited scholars
(guest lecturers) for teaching, training and/or research purposes; ii) the award of scholarships to excellent students
worldwide for their participation in one of these EMIJMD programmes.

308 One scholarship holder takes part in several mobilities during the enrolment in the study programme, apart
from the fact that the great majority of them are recruited from a different country than the one where the
programme begins; therefore, the format is substantially different from learning mobility activities implemented
under indirect management.

307 The average grant per scholarship for the overall duration of the EMIMD study programme (normally 2
academic years) amounts at EUR 25 000.

308 The figure does not include projects funded under the Sport chapter.
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contrarily from learning mobility activities. Furthermore, no comparable intervention was
identified for benchmarking project costs.

Strategic partnerships (indirect management) were the main KA2 action type,
representing 90% of KA2 contracted projects and 72% of contracted grants. The average grant
of Strategic partnership projects ranged between EUR 190 000, at the beginning of the
programming period, to EUR 175 000 in 2020. Although the average grant per project varied
quite importantly across sectors, programme data show a higher average grant in sectors such
as higher education, VET and school education, lower ranges for adult education projects, and
much smaller (but increasing) average grants in the youth field. The number of contracted
projects increased steadily in the seven years of programme implementation for all sectors
involved. The low success rates, ranging from 17% in youth to 36% in the school sector,
demonstrate the high interest and the high demand for the action, which should be matched
with the benefits generated for organisations and staff illustrated in sections 4.1.1.1. and 4.1.1.4.

Knowledge Alliances were among the large-scale partnerships funded under KA2 since the
beginning of the 2014-2020 programming period under direct management. In total, 160
projects involving 1 769 organisations have been contracted until 2020, for a total of over
EUR 147 million, and an average cost of around EUR 920 000. The yearly allocation to the
action was increasing from year to year, together with the number of funded projects and
average size of grants, showing the tendency to go towards bigger scale projects. The action
only represented 1% of KA2 contracted projects and 3% of contracted grants, but contributed
significantly to achieve programme objectives, particularly in boosting cooperation between
universities and business. The cost-effectiveness analysis carried out for the action in a recent
study?® shows that the number of countries and participating organisations had little impact on
the size of the awarded grant, highlighting that the cost-effectiveness of the action should be
analysed in terms of the achieved project goals. Most projects were well focused on the
intended goal of the action, addressing the development of new innovative and
multidisciplinary approaches to teaching and learning, promotion of entrepreneurship and
knowledge exchange, highly contributing to the different areas of university-business
cooperation. On average, the funded projects obtained high evaluation score regardless of the
size of the grant, suggesting their successful implementation.

Capacity building actions were implemented in the higher education and youth sectors under
direct management, through funds from external cooperation instruments. The action
represents 7% of KA2 contracted projects and 17% of KA2 contracted grants, supporting in
total 1 830 projects, with an average grant of EUR 190 000 in higher education and between
44 000 and 135000 in youth. The action provided European added value in enhancing
international cooperation in the fields of higher education and youth, promoting EU values and
supporting the role of EU as global actor leveraging the role of education.

Under KA2, the programme was also funding platforms to facilitate the online cooperation
in the school and adult education sectors, such as eTwinning and EPALE. The cost for set-
up, maintenance and community management amounted at EUR 15.5 million for the
eTwinning platform and at EUR 9.7 million for EPALE for the whole 2014-2020 programming
period, generating a large community of users for virtual cooperation across Europe and
beyond. The relative low cost of this collaborative platform, compared with the increased

309 European Commission: Directorate-General for Education, Youth, Sport and Culture, Kirdulyté, G., Abozeid,
0., Abraham, E., Buitrago, H. et al., Assessment of the instruments, deliverables, results and impact of university
business cooperation — Final report. Publications Office of the European Union, 2024,
https://data.europa.eu/doi/10.2766/514543
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functionalities and the continuous growth in terms of registered users, suggests that these
activities are particularly cost-effective. The eTwinning community continued to grow,
reaching towards the end of the programming period an overall number of over 760 000
registrants, proving how the platform stepped up the support to teachers and fostered
exchanges. Similarly, in the last few years of programme implementation, EPALE developed
further the discussion and exchange of good practice between stakeholders involved in areas
such as basic skills, outreach and guidance as well as innovative teaching methods. The number
of users continued growing reaching 61 000 by the end of 2019 3,

Based on available (mainly qualitative) evidence, KA2 activities have been instrumental to
contribute to programme results and impacts at organisational level, supporting
programme objectives on international cooperation with third countries in higher education and
youth, reinforcing cooperation with business, enhancing internationalisation, and improving
learning and teaching methods. The high demand and the lack of comparable interventions,
both in terms of scope and types of activities covered, mark its European added value, showing
a general cost-effectiveness. The funding model in place for KA2 activities, mostly based on
unit costs and real costs, led to some inefficiencies which have been tackled in the current
programming period through the introduction of a lump-sum funding model. Other
inefficiencies concern the complex mechanism of the School Exchange Partnership (KA229,
indirect management), which required that each participating organisation involved in a
selected project had to sign a separate (mono-beneficiary) grant agreement. The action was
facilitating exchanges of school classroom and mobility of pupils, which in the 2021-2027 has
been moved under KAL, thus harmonising the format of the KA2 school cooperation
partnership to those of the other sectors.

e Cost-effectiveness of key action 3

KAZ3 includes a very diversified spectrum of actions and activities, both in terms of outputs
(e.g. transnational projects, networks, evidence-based activities), and funding mechanisms (e.g.
open calls for proposals, calls addressing identified beneficiaries, public procurements,
contribution agreements with international organisations). This makes it challenging to perform
an analysis at level of the key action and draw uniform conclusions. Because of these features,
the analysis below only takes into account some of the main actions implemented under KA3,
which can be representative of its costs and benefits.

In total, EUR 494.5 million have been granted to KA3 activities, corresponding to around
3% of the total contracted grants during the 2014-2020 programming period. 90% of KA3
contracted grants went to activities under direct management, while one youth action “Youth
dialogue’ was under indirect management. This activity granted around EUR 51.7 million to
over 1900 projects, benefitting around 442 000 young people. It fostered the active
participation of young people in democratic life in Europe, offering opportunities of interaction
and dialogue with decision-makers on topics and themes aligned with those set in the EU Youth
Strategy. The action had similar implementation and funding rules as learning mobility, making
use of unit cost. The average daily cost per participant was around EUR 44, therefore higher
than learning mobilities for learners under KAL. This was due to the shorter duration of the
activities, which was on average 2-3 days (mostly participation in meetings, events, seminars,
consultation activities or debates). Despite the limited budget, the action proved effective in
supporting the programme (youth) objectives of fostering active citizenship and involvement in

310 The number of users continues growing in the current programming period reaching 139 000 at the end of
2023, showing that this one-off cost continues producing benefit over time and beyond the programming period.
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democratic life, benefitting participants in terms of acquisition of soft skills (problem solving,
autonomy) beyond its objectives and generating high demand (31% success rate in 2020).

The activities implemented by means of open calls for proposals under direct management
included experimentation actions funding initiatives for policy innovation, aimed to
develop new policies or prepare their implementation. Under this heading, the programme
contracted 36% of KA3 grants, funding around 300 projects and involving over 2 500
organisations. More than half of the projects supported under this heading were contracted
under the Calls on social inclusion and common values, implemented between 2016 and 2020
to contribute to the Paris Declaration. The action supported 180 projects, involving 1 380
organisations, for total grants of EUR 78 million, with the highest value of contracted grants in
2020 (close to EUR 22 million). Examples from funded projects show effectiveness in
supporting programme objectives and deliver systemic impact, influencing EU policy
initiatives (see section 4.1.1.4, box 5). Similarly, effective contribution to the delivery of
policy/systemic impact is shown by policy experimentation activities 3!, supporting the
development of practices with impact on national education systems (see section 4.1.1.4, box 4).

Another action implemented by means of open Calls for proposals (direct management) was
European Youth Together. The action aimed at creating networks promoting regional
partnerships for youth organisations, both from grassroot to large-scale level, to share their
ideas about the EU, encourage wider civic participation and help foster a sense of European
citizenship. 37 of such cross-border partnerships were supported by the programme, for a total
grant of over EUR 14 million (average size in terms of grant around EUR 400 000). The number
of applications raising from call to call between 2018 and 2020, showed the appreciation and
high interest for this action. In line with the EU Youth Strategy 2019-2027 and the European
Youth Goals, the action built or strengthened partnerships focusing on solidarity and inclusive
democratic participation and empowered youth organisations by supporting new innovative
ways of cooperation.

Around 48% of KA3 contracted grants (around EUR 237 million) was awarded through
national allocations, with grants awarded through non-competitive procedures. These included
activities supporting transparency and recognition of skills and qualifications, which
included support to e.g. the implementation of the EQF recommendation 32, The programme
provided grants for EQF National Coordination Points (“NCPs”), with a total multi-annual
allocation of EUR 4.5 million under the 2018 Erasmus+ Annual Work Programme for three
years implementation (national allocations to 38 countries, withing a range of EUR 39 000 and
EUR 268 000). The average contracted amounts were within a range of EUR 20 000-60 000
per year/country, representing a maximum EU co-financing of 75 % (requiring a national
contribution of at least 25%). These grants are deemed adequate by the EQF evaluation, which
reports the EU funding provided by Erasmus+ as often mentioned as a main source for activities
for EQF implementation 3. An area of improvement lies in the use of real cost, which made
the implementation burdensome for beneficiary organisations.

311 These activities were normally led by high-level public authorities, involving field trials on policy measures in
several countries, based on sound evaluation methods. Overall, 37 policy experimentations projects (EUR 58.8
million) were funded in the period 2014-2020.

312 Council Recommendation of 22 May 2017 on the European Qualifications Framework for lifelong learning
and repealing the recommendation of the European Parliament and of the Council of 23 April 2008 on the
establishment of the European Qualifications Framework for lifelong learning, OJ C 189 of 15.6.2017.

313 Evaluation of the Council Recommendation of 22 May 2017 on the European Qualifications Framework for

lifelong learning (SWD (2024) 141).
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Under KA3, Erasmus+ 2014-2020 also supported activities contributing to evidence-based
policy knowledge and coordination in the E&T and Youth field, providing financial support
to the national Eurydice network units®* and the Youth Wiki National Correspondents
Network °. The funding provided for these activities corresponds to about 6% of KA3
contracted grants (EUR 31 million). Qualitative evidence suggests these actions are effective
to support knowledge-based policy coordination and provided European added value, as
without programme support Member States alone wouldn’t be able to support tools for
knowledge sharing like the youth wiki.

The collected evidence is not sufficient to express firm conclusions on the cost-effectiveness
of the entirety of KA3. However, the available evidence suggests a reasonable cost-
effectiveness, given by the limited funding they represent coupled with significant system level
benefits , support to policy objectives and fostering active citizenship. Consulted stakeholders
perceive them as delivering high added value due to their role in supporting EU policy
coordination in programme fields, implementation of EU tools, creation of networks, which
could not be achieved without the programme intervention. The challenges related to these
actions rely in their diversified character, which generates multiple sub-actions with small
budgetary envelopes and the use, in some cases, of real costs.

Erasmus+ 2021-2027

e Cost-effectiveness of key action 1

The average cost of learners’ mobilities under the current programme (2021-2023) is
approximatively EUR 22 per day, while staff mobilities cost around EUR 215 per day.
Similarly to the 2014-2020 programme, the higher cost of staff mobility is largely due to their
shorter average duration and higher subsistence costs (shorter mobilities tend to have a higher
average cost per day, moreover, by design of the actions, individual support for staff is often
higher than the corresponding unit costs for learners) 3¢, The short-term benefits of staff
mobilities extend beyond personal development, as they also deliver immediate benefits for
their organisations, colleagues and the learners they engage with. Short-term benefits and
impacts of learner mobilities primarily focus on development of skills and competences as well
as employment prospects V7, although longer-term and higher-level benefits are expected from
supporting the development of a more skilled, cohesive, innovative and competitive society
through more skilled individuals.

Despite the lack of directly comparable alternatives®®, the unit costs of learner and staff
mobilities appear competitive and comparable to those for the previous programming

314 The goal of Eurydice network is to contribute towards a better mutual understanding of education systems in Europe
through the production of country specific information, comparable country descriptions, indicators and comparative
studies in the field of education and training (https://eurydice.eacea.ec.europa.eu/national-education-systems).

315 In line with the EU Youth Strategy and the objective of improving the knowledge on youth issues in Europe,
Erasmus+ 2014-2020 provided an action grant to the structures of National correspondents ensuring the support
needed to create and maintain a Youth Wiki tool on youth policies in Europe. The National correspondents are
designated by each national authority, located in a participating country (https://national-
policies.eacea.ec.europa.eu/youthwiki).

316 See footnote 321. The design of staff and learners’ mobility has not changed much between programming
periods, therefore the same explanation regarding the different duration and costs of between staff and learners’
mobility apply also to the 2021-2027 programme.

317 Around half of the case studies provided evidence of short-term benefits for learners that were focused on the
individual and this was consistent across all fields.

318 programmes taken into account for comparing learning mobility costs are CEEPUS, Visegrad Fund, Nordplus
and EEA and Norway grants, while EU added value has been compared with additional 15 programmes as
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period, as estimated in the mid-term evaluation of the 2014-2020 programme and in the section
above %, The rising inflation and increasing costs of living from 2021 have led to an 8%
increase in average grants value between 2021 and 2023, both for staff and learners mobilities
across all fields®®. Challenges linked to rising inflation are not unique to Erasmus+ and are not
considered likely to have negatively affected the cost-effectiveness of KA1 activities compared
to other similar programmes. Stakeholders suggest that further increasing both the ‘green top-
ups’ and the top-ups for participants facing fewer opportunities, could ensure a better coverage
of these costs. These aspects could further improve the programme’s effectiveness with regards
to its sustainability and inclusivity.

Stakeholder consultations also suggest that the cost-effectiveness of mobility activities has
improved between both programming periods. This is largely due to the accreditation scheme,
which has simplified access to KA1 funding in all E&T sectors and youth, and reduced the cost
and administrative burden for beneficiary organisations and implementing bodies. As indicated
in section 4.1.2.2, the Erasmus Accreditation has produced savings related to the assessment of
KAL proposals estimated between EUR 1 and 5 million for the period 2021-2023, reducing of
indicatively 70% time required by beneficiary organisations to submit grant request. These
elements together with the benefits yielded as organisational growth for the holding
organisations and the implementation of high-quality mobility activities for learners and staff
mark a very high cost-effectiveness.

e Cost-effectiveness of key action 2

The variety of KA2 outputs makes it challenging to assess costs and to draw meaningful
comparisons with other programmes. Nevertheless, the analysis suggests a positive cost-
effectiveness judgement. Drawing on the assessment carried out under the effectiveness
criterion, Cooperation Partnerships are viewed as effective across a broad spectrum of
stakeholders®?, particularly in VET, school education, and sport. Small-scale partnerships are
similarly viewed as effective, in particular in school education and youth. Data show a trend
towards funding fewer projects, involving fewer organisations, with larger grants. This trend is
more evident for Small-scale Partnerships in school education and youth, and for Cooperation
Partnerships in youth and sport. Also, the demand for KA2 activities has exceeded the initial
funding allocated in the 2021-2023 period (EUR 1.79 billion), despite the 20% increase
compared to the predecessor programme.

The introduction of the lump sum model was positively received as it reduces the
administrative burden, however, some concerns are raised. Some national reports mention that
this funding model encourages “application factories” to submit more proposals for financial

indicated in section 4.2.1. As noted in ICF support study, Erasmus+ presents a much more extensive coverage
across multiple countries, sectors, fields, target groups and activities. Other programmes tend to have a more
specific focus on particular sectors and/or geographies, and do not have the same broad scope as the Erasmus+
programme, which remains the largest programme of its kind in terms of participant numbers and coverage of
different countries and sectors. For this reason, a proper benchmarking analysis can only be done with a
programme similar in scope and activities, such as the predecessor programme.

319 Under 2021 Call, the average grant of both learners and staff mobility is slightly lower compared to those
performed under 2020 Call (respectively -7% and -2%); however, both 2020 and 2021 Calls were heavily impacted
by Covid-19, therefore this factor should be taken into account in the comparison both between these two years
and the rest of the period. Furthermore, the number of completed mobility under 2022 and 2023 Calls is still very
high, which doesn’t allow at the moment a more complete comparison with the 2014-2020 programme.

320 Average grant value increasing from EUR 1 626 in 2021 to EUR 1,632 in 2022 and EUR 1 760 in 2023 per
mobility for learners, and from EUR 1 245 in 2021 to EUR 1,318 in 2022 and EUR 1 341 for staff mobilities.

321 Evidence from the NA/ECEA survey, key informant interviews, and case studies.
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gain ¥ and stressed the importance of fraud prevention procedures for participating
countries ¥, Few reports indicate that the use of the lump sum model has introduced
uncertainty regarding activity eligibility, justification and flexibility, potentially reducing its
advantages, with further clarifications needed **. Further simplifying the requirements for
application, implementation and reporting of actions under direct management could also allow
wider participation of small organisations in the youth and sport field 325, improving the cost-
effectiveness of these activities.

e Cost-effectiveness of key action 3

The cost-effectiveness analysis of KA3 is partial and mainly based on a qualitative analysis,
due to the diversified character of the activities it supports (see also in Annex V1).

Given their support and policy character, KA3 activities, predominantly institutionally
focused, are perceived as more effective at system level (see also section 4.1.1.4), while their
effectiveness appears lower or harder to assess at the level of individual participants. This also
entails lower awareness from the majority of Erasmus+ stakeholders and citizens, as reflected
in the public consultation, where the majority of respondents (62%) had no opinion or were
uncertain in relation to their cost-effectiveness, and only one third of respondents (35%)
considered them cost-effective 2. Evidence from case studies confirms that these activities are
viewed positively in terms of effectiveness at system and policy level. In the youth sector, case
studies suggest that KA3 projects have brought benefits in bringing learners and policy makers
together, improved engagement and participation, and have led to increased knowledge and
skills. Overall, the outputs of KA3 activities have helped develop and shape strategies and
policies at both organisational and systemic level, with consequent benefits on both levels 327,

Based on views and experiences shared by stakeholders, a broader adoption of lump sum for
the activities under indirect management could provide additional simplification. A shift from
real cost to lump sum was applied to Eurodesk information centres, national VET teams and
SALTO resource centres in 2022, while Training and Cooperation Activities (TCAS) are still
implemented with real cost. While evidence is still preliminary, the adoption of simplified
grants seems to have increased the cost-effectiveness of the funded activities, reducing the
administrative burden for National Agencies.

e Cost-effectiveness of Jean Monnet Actions

Also, in the case of JMAs, only a partial cost-effectiveness analysis could be carried out,
mainly based on qualitative feedback from case studies and interviews. Furthermore, no
comparable activities funded through other programmes were identified. The budget
allocations for JIMAs shows that the funding distribution across its different strands is similar
to the previous programming period, while the qualitative evidence from interviews and case
studies suggests that JMAs are generally perceived to be effective, thanks in particular to the
solidly established higher education strand. JMAs are also deemed to yield European added
value in terms of raising awareness, knowledge and understanding of the EU and increase

322 AT, IE, NO.

323 AT, DE, IE, LI, NO.

324 DE, LV, NL.

325 Highlighted in particular in the stakeholders’ workshop on the draft final report of ICF study of 9 July 2024.
326 Qut of 1 092 respondents to the public consultation, 35% agreed’ or ‘fully agreed’ that support policy reforms
in the education, training, youth and sport sectors (KA3) are cost-effective.

327 Case studies Youth for Exchange and Understanding International (YOU, BE), Edlab, Universidad de Granada
(HED, ES), Youth Wiki (YOU, MT, FR, CY).
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participation in democratic processes, both within Europe and beyond (see section 4.1.1.4).
Despite some initial difficulties, the new actions in the school and VET fields have seen
progressive improvements and show some initial positive results. The delivery mechanisms of
these new actions could be re-assessed once more data is available to further improve their
cost-effectiveness.

4.1.2.5 Monitoring mechanisms

Erasmus+ 2014-2020

Stakeholders consulted for the mid-term evaluation of Erasmus+ 2014-2020 found the
monitoring framework of the previous programme overly complex and called for streamlining,
particularly regarding the monitoring responsibilities of National Agencies for actions under
indirect management (about 80% of the programme’s budget). Similarly, while acknowledging
improvements compared to the predecessor programmes, various limitations were highlighted
regarding the 23 indicators in Annex | of the 2014-2020 regulation. These limitations
encompassed the inadequate coverage of specific actions, such as KA2, of the organisational
level of the intervention 32 and difficulties to link the measurement of system level indicators
to the interventions 3. This underscored the need for a more refined and comprehensive
approach.

Erasmus+ 2021-2027

The monitoring framework of Erasmus+ 2021-2027 has seen important improvements
compared to the previous programming period and appears overall appropriate, with clearly
established mechanisms, tools and responsibilities which have been described and further
clarified in the Monitoring and Evaluation Framework of Erasmus+ adopted in 2023.

The Monitoring and Evaluation Framework took into account the scope for simplification
identified in the interim evaluation of the 2014-2020 Erasmus+ programme, while addressing
key areas aligned with the programme's intervention logic and the requirements established in
Article 23 of the 2021-2027 Erasmus+ Regulation. The 15 indicators laid down in the 2021-
2027 Erasmus+ Regulation, supplemented with 12 additional indicators introduced with the
Commission Delegated Regulation (EU) 2023/2710, enabled a more complete overview of
programme performance. The newly introduced indicators allowed to cover in a uniform way
aspects related to all Erasmus+ horizontal priorities, with a special focus on inclusion (in line
with the Erasmus+ regulation) and improved the tracking of performance and impact of the
programme through the introduction of specific results and impact indicators®. This
represented one of the major improvements compared to the monitoring framework of the

328 The only indicators addressing KA2 refer to the number of organisations and pupils participating in the School
Exchange Partnerships (KA229).

329 This is the case of the four indicators concerning i) Europe 2020 headline education target, which were based
on national data not linked with Erasmus+ intervention, and ii) Mobility benchmark, in line with the Council
conclusions on a benchmark for learning mobility to which Erasmus+ clearly contributed but that were supposed
to include also data stemming from other interventions (see section 4.1.1.4).

330 The additional output and result indicators are operationalised in the same way as the legal basis indicators
they complement, i.e. on the basis of data from application forms, programme tools, and participants reports. As
indicated in the SWD(2023) 296, reporting on the two additional impact indicators is planned in narrative only.
Their measurement is carried out based on activities run by contractors in charge of the evaluations with additional
data collected through ad hoc studies performed by the Commission or evaluations and studies run by the National
Agencies and the RAY network (Youth). The activities described in section 5.2.2 also aim to enhance the
measurement of these indicators in view of the final evaluation of the programme.

88

www.parlament.gv.at


https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=VER&code2=&gruppen=Link:2023/2710;Year2:2023;Nr2:2710&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=COM&code2=&gruppen=Code:SWD;Year:2023;Nr:296&comp=296%7C2023%7CSWD

previous programme. A gap at level of formally established indicators is identified for Jean Monnet
Actions, for which used indicators are not associated with yearly milestones or final targets.

Overall, satisfaction in terms of the effectiveness of monitoring indicators and reporting
IS expressed by 71% of respondents to the NAS/EACEA survey, who agreed that the monitoring
indicators defined in the current Erasmus+ legal framework ensure an effective measurement
of the progress made in the implementation of the programme. This represents a considerable
improvement (up from 30%) compared to the results of the same survey carried out for the
mid-term evaluation of Erasmus+ 2014-2020 33, At the same time, several National Agencies
and some national reports 332 consider that the emphasis on quantitative outputs is still high,
whilst qualitative information is used to a much lesser extent. This approach is considered to
fall short of capturing the impact of the programme, particularly in the areas like behavioural
change, development of soft skills and long-term influence on participants and organisations.
The meta-analyses and desk research carried out for the evaluation confirmed such gaps.
Quantitative studies making use of counter-factual methodology for the analysis of the
organisational and system-level impacts of Erasmus+ are scarce. A research gap exists also
around the topic of EU values, where no research paper making use of recent datasets and
fitting with the required methodology could be found. This highlights the need of more targeted
research activities to ensure improved monitoring and evaluations in the future, based on
comparable cross-country analyses.

Overall, the monitoring mechanisms of the current programme are effective when it comes
to providing an up-to-date view of programme implementation to the Commission services,
implementing bodies and national authorities, but also to the general public, through the
recently launched data visualisation page on Europa. Furthermore, as part of their tasks under
both programme generations, National Agencies implement a range of monitoring activities,
combining project on-site visits, primary checks, financial audit and ongoing support to ensure
project quality and compliance, as underlined in national reports. In parallel, National Agencies
carry out evidence-based activities through surveys, studies and research concerning the fields
under their responsibility. In the youth field, these activities are coordinated under a single
network covering all National Agencies managing the youth field (RAY); however, with
exception of a recently set up network under the adult education sector3#, no similar
coordination exists across National Agencies managing Education and Training sectors.

Some areas for improvements for the 2021-2027 programme have been identified, namely:

o Continue the simplification effort in reporting and monitoring requirements, that are still
perceived by stakeholders as workload-heavy and sometimes cumbersome;

e Further strengthen monitoring mechanisms, going beyond output and results indicators,
undertaking robust quantitative studies examining Erasmus+ long-term results and impacts
at individual, organisational and system-level®*;

e Ensure stability and continuous improvement of IT landscape used for actions under
indirect management (see also section 4.1.2.3). This emerges as one of the main issues that
has hindered the first years of current programme implementation, impacting data
collection, and increasing the administrative burden of National Agencies and beneficiaries;

331 Combined evaluation of Erasmus+ and predecessor programmes, Annex 4 Results of programme agencies survey.

332 Seven reports (BEde, BEnI, BG, CY, EE, LU, PL) state that the current programme indicators are primarily
financial and output-oriented, focusing on quantifiable results mostly.

333 Research-based Impact Analysis of Erasmus+ Adult Education programmes (RiA-AE).

334 Emerging from the NAs/EACEA survey, analysis of national reports and meta-analyses results.
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e Better utilise the wealth of monitoring data collected and integrate feedback into
programme design and policymaking.

4.1.2.6 Anti-fraud measures

This section analyses jointly both programming periods, highlighting differences or trends, where
needed. This approach is required by the strong continuity of the intervention, with limited changes
between programme generations, reflected in feedback from stakeholders and national reports.

The mid-term evaluation of the 2014-2020 programme determined that the anti-fraud measures
in place were robust for the most part, with the Commission’s anti-fraud strategy providing the
overall framework for preventing and detecting fraud.

National Agencies have clear guidelines®®® on dealing with fraud and minimum requirements,
with high compliance rates reported in their yearly reports, particularly as regards the follow-
up of identified cases of irregularity and fraud. 45% of respondents to the NAS/EACEA survey
find the current anti-fraud measures appropriate for preventing and timely detecting suspicions
of irregularity and fraud, while the remaining share considers them partially appropriate (47%)
or not appropriate (9%). The survey also revealed some concerns and suggestions for
improvement, identified in the use of Artificial Intelligence (Al) tools to create applications,
multiple submissions from the same organization, and the new 'lump sum' grant scheme. To
address these issues, respondents suggested improving the anti-plagiarism software available
for EACEA and National Agencies, providing clearer rules and guidelines, and increasing
cooperation between National Agencies. They also suggested establishing a specialized working
group to address fraud and provide enhanced guidance and training for National Agencies’ staff 3.

The mid-term evaluation of Erasmus+ 2014-2020 found that the number of fraudulent cases
was very low compared to the total number of projects. This is coherent with the results of the
NAS/EACEA survey carried out for this evaluation, in which most respondents from both
EACEA and NAs indicate spotting suspicion of irregularity no more than once or twice a year
(54%) or even never (29%).

Overall, the review of statistics confirms that the number of fraud and irregularity cases remains
low without much variation across the two programming periods. For actions under indirect
management, there were no OLAF cases referred by the European Court of Auditors as a result
of its audit sampling both for the period 2014-2020 and for 2021-2023. As for actions under
direct management, the review of EACEA annual activity reports 2014-2022 reveals a small
number of cases and recoveries. This holds also true to indirectly managed actions.

The Commission has taken action to ensure that projects are carried out in line with the highest
ethical standards and European values, and the applicable EU, international and national rules.
Mechanisms framed by the EU Financial Regulation have been put in place to protect the EU
values, including by adding new provisions in the Erasmus+ documents and grant agreements.
In line with these provisions, National Agencies are tasked to ensure that indirect management
beneficiaries commit to and ensure the respect of basic EU values (such as respect for human
dignity, freedom, democracy, equality, the rule of law and human rights, including the rights

335 NAs’ responsibilities and ways of dealing with fraud are defined in the ‘Guide for National Agencies implementing the
Erasmus+ and European Solidarity Corps Programmes’, annex VI of the Contribution Agreement signed every year
between the Commission and each National Agencies. The document is not publicly available.

33 A consultative National Agencies’ working group on risk management has been established in 2024 to discuss
in co-creation mode the treatment of dubious cases in view of preventing fraud and irregularities.
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of minorities), as set out in the grant agreement as from 2023 33", EACEA ensures similar
vigilance to protect EU budget against breaching these obligations. Rigorous monitoring
procedures are implemented through checks and follow-ups on compliance with EU values.
This includes regular audits and feedback from individual participants. An assessment of these
measures should be carried out at a later stage, after more years of implementation and in the
light of the recast of the Financial Regulation, adopted in 202433,

The efficiency of anti-fraud measures across both programming periods was covered also in 16
national reports, with 7 3 considering effective the anti-fraud measures in place and 8 3%
reporting a mixed picture and bringing examples of measures of success and remaining
challenges. Identified challenges include the need for more efficient cooperation and
information sharing at transnational and national level 3, clearer and more operational
guidelines including for risk assessment, inspections and controls 2, and improved digital
infrastructure 34,

4.1.3 Coherence

The assessment of the coherence of Erasmus+ is overall positive, both internally (compared to
its predecessor) and externally (compared to other interventions). This assessment has been
informed by 5 evaluation questions that looked into the extent to which:

the programme’s internal coherence improved compared to its predecessor;

the Erasmus+ objectives were consistent and mutually supportive across fields;
synergies or duplications between fields and actions existed and were dealt with;

the structure of KA2 is appropriate and coherent;

the actions complemented each other;

Erasmus+ is coherent with relevant policies and programmes and complementary to
other interventions in the same fields at EU or national/international levels respectively;
¢ the evolution of external coherence between the two programming periods is positive.

4.1.3.1 Internal Coherence

Erasmus+ 2014-2020

The final evaluation of Erasmus+ 2014-2020 confirms overall the findings of its mid-term
evaluation, with good level of internal coherence. This results from the strong learning
dimension that informs all its activities at transnational level, in view of supporting better skills,
competences and EU values through learning mobility. The funding addressing
internationalisation of organisations and the support to policy development and cooperation in

337 These provisions were introduced in the 2023 Guide for National Agencies (annex VI of the Contribution
Agreement signed between the Commission and each National Agency).

3% The 2024 Financial Regulation recast introduced an explicit ground under the early detection and exclusion
system for excluding entities from receiving EU funds if they have engaged in activities contrary to the values on
which the EU is founded, such as incitement to discrimination, hatred, or violence (Article 138(1)(c)(vi) of
Regulation (EU, Euratom) 2024/2509 of the European Parliament and of the Council of 23 September 2024 on
the financial rules applicable to the general budget of the Union (recast), OJ L 2024/2509, 23.9.2024.
ELI: http://data.europa.eu/eli/req/2024/2509/0j).

89 CZ, MT, LT, PL, PT, RO, RS.

340 BENI, DE, ES, FI, FR, IS, IT, NO. CY report considers too early to assess the impact of these measures.

341 ES, FI, FR, IT, PT.

342 ES, FI, IT.

33 F, LT, NO.
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the programme fields is instrumental to the objective of improving E&T, youth and sport
systems, for the benefit of individuals and the entire society. From this point of view, the
programme overall architecture with its three levels of interventions appears logic and coherent
for the delivery of its objectives.

Support to grassroot sport is coherent with the programme objective of supporting social
inclusion through non formal learning with closer links with the youth sector. The sport sector
was, however, the only one not directly benefitting from an individual dimension, and not
included in the key action system. Both gaps have been addressed in the 2021-2027 programme.
Similarly, the separation of Jean Monnet activities from the key actions is found confusing and
impractical by stakeholders, with suggestions to integrate them into the structure of key actions 3.

The level of cross-sectoral cooperation has improved throughout the programming
period. The connection with businesses has increased, especially in the VET sector, while the
adult education sector was the second — after VET — registering the higher level of participation
of SMEs in KA2 indirectly managed actions 3%. In line with their objectives, the Knowledge
Alliances supported well the university business cooperation, while youth and adult education
activities strengthened ties with NGOs and organisations with civic engagement. Moreover,
around 5700 higher education institutions participated in close to 6 000 KA2 projects
implemented under indirect management in sectors other than higher education.

The pilots for the Centres of Vocational Excellence and the European Universities alliances,
launched in the last two years of the programming period, have further reinforced this cross-
sectoral dimension. Their ambition to bring strong systemic and organisational impact in the
higher education and VET systems, to enhance learning mobility, support the building of high-
quality skills and competences, boost internationalisation and long-term cooperation appears
coherent the objectives of the programme and has positively contributed to their achievement.

Erasmus+ 2021-2027

The overall structure of the 2021-2027 programme has remained largely unchanged compared
to its predecessor, with most actions being continued, simplified, or only slightly refined. Only
few actions were discontinued or newly added 3%, thus maintaining a stable and familiar
framework for participants. This continuity has contributed to the internal coherence of the
programme, which results improved compared to the 2014-2020 programme. Erasmus+ 2014-
2020 was the result of the merge of several programmes, which were consolidated into a single
comprehensive structure. This merger required substantial adjustments and learning, resulting
in initial challenges. In contrast, the changes introduced in Erasmus+ 2021-2027 (see section
2.2) contribute to a more streamlined and integrated structure with a higher degree of
consistency and logical alignment with its objectives, facilitating smoother implementation and
better stakeholder navigation (‘evolution not revolution’).

This structure is generally viewed as coherent by stakeholders. Echoing the findings of the mid-
term evaluation of the 2014-2020 programme, the majority of respondents to the NAS/EACEA
survey (87%) agreed that the programme has, in the current programming period, a good
internal coherence, that its architecture is coherent (74%), and its actions do not overlap with
each other (73%). The objectives and intended effects of all actions are well thought through,
each contributing to achieving objectives set out in the programme’s intervention logic.

344 Source: scoping interviews, workshop with National Agencies held in June 2023, workshop on draft final report
held in July 2024.

345 1 592 SMEs participated in 1 631 KA2 adult education projects, and 2 148 SMEs in 2 166 KA2 VET projects.
346 See overview in Annex VII.
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The programme architecture comprising of a mix of directly and indirectly managed actions,
of three levels of intervention, with specific opportunities for individuals, organisations and
policy development and cooperation, is deemed sufficiently clear and consistent. The overall
value of the Jean Monnet Actions is clearly recognised; however, as noted in the context of the
final evaluation of Erasmus+ 2014-2020, their current separation from the key actions is found
confusing, with suggestions to integrate them into the structure of key actions 3+.

The current Erasmus+ offer is considered comprehensive and complementary. Consulted
stakeholders 3¢ generally agree that there are no patently missing actions. However, the wide
scope and — to some extent inevitable — complexity of the programme can make it difficult for
newcomers and less experienced organisations to grasp the full range of opportunities available.

The current programme presents strong focus on cross-sectoral collaboration, which is seen
in line with the programme’s core objectives and strengthening its internal coherence. The
cooperation between the higher education and the VET sector is an essential part of the
Alliances for Innovation, as embedded in the design of the action; cross-sectoral cooperation is
fostered under the Centres of VVocational Excellence and the European Universities alliances3*
and encouraged in the other types of partnerships funded under Erasmus+. Knowledge flow
and cooperation across the school and higher education sectors takes place among others
through the newly established Jean Monnet Actions for the school and VET fields**. Cross-
sectoral cooperation occurs also frequently between the youth and sport sectors, considering
target audiences often show similarities.

The coherence and appropriateness of the structure of KA2 was also investigated. Results of
the NAS/EACEA survey and key informant interviews suggest a good level of coherence
between KA2 and the rest of the programme. However, while it is appreciated that KA2
provides distinct types of funding opportunities under both direct and indirect management,
some stakeholders find that its scope has become overly broad, resulting in a loss of its prior
focus on driving innovation. Further, as stated in section 4.1.1.3, the collected evidence doesn’t
allow to affirm with certainty the extent to which the partnerships formed under the 2014-2020
programme lasted over time, which may question KA2’s capacity to deliver longer-term results.

While the role and place of KA2 show coherence with the programme intervention logic (i.e.
deliver change at institutional and organisational level), questions arise regarding its strong
emphasis on producing tangible outputs in many actions (e.g. apps, websites, manuals, learning
material). Projects have a specific contractual duration and often grants are not sufficient to
ensure the continuity of the results and their further dissemination after the end of the funding3:.
The experienced challenges in supporting the sustainability of these tangible outputs across

347 Source: scoping interviews, workshop with National Agencies held in June 2023, workshop on draft final report
held in July 2024.

348 Source: workshop with National Agencies held in June 2023, NAS/EACEA survey, EU-level key informant
interviews.

349 European Commission (2025), Report on the outcomes and transformational potential of the European
Universities initiative (https://op.europa.eu/en/publication-detail/-/publication/db43f6ca-dal4-11ef-be2a-
0laa75ed71al/language-en), pp. 87-88: ‘European Universities alliances also engage with education and training
institutions, university networks, research institutions, national and regional governments and public authorities,
quality assurance bodies, businesses, SMEs, civil society organisations, various associations and other entities as
associated partners’.

350 JMA Schools Network and Teacher Training actions aiming to develop training modules and advanced tools
for teachers. See also the case study on Istituto Statale d'Arte - Liceo artistico "Edgardo Mannucci” (IT).

%1 INDIRE (2019), Strategic partnerships for innovation in Erasmus+. A study on the impact
(https://www.erasmusplus.it/wp-content/uploads/2019/10/Erasmus-2-ENG-X-WEB.pdf)

93

www.parlament.gv.at



both programming periods, as well as stakeholders’®? views on an excessive focus of their
requirement, suggest that, in many instances, the collaboration process may be more
important than the concrete outputs to meet programme objectives, as it can lead to the
establishment of an extended community of practitioners. This collateral benefit is crucial to
build strong networks that can contribute to the development and implementation of policies in
the fields covered by the programme, in line with the relevant expected result in the intervention
logic. In that spirit, also the funding of online portals facilitating cooperation (i.e. the European
School Education Platform, including eTwinning, EPALE, the European Youth Portal) under
KAZ2 is logical and coherent.

KA2 demand remains high with an average success rate 3 for KA2 actions under indirect
management dropping from 38% in 2021 to 18% in 2023 (26% in 2022). This has to be seen
against the background of the budget shift towards KA2 during the pandemic when mobilities
could not be implemented. After the end of the pandemic, the budget has again been re-focussed
on KA1 mobility activities since 2022.

Based on the feedback collected through case studies, NAS/EACEA survey, key informant
interviews, KA2 coherence and its contribution to programme objectives could be further
enhanced by:

e [ostering the participation of newcomer and small organisations: through e.g. limiting
the number of projects per organisation also for actions under direct management, or
allocating a share of the budget specifically to new organisations.

e Increasing the budget available for KA2 to satisfy the demand and ensure achievement
of programme results.

e Introducing KA2 sport projects under indirect management: to contribute to further
professionalisation and enable smaller sport organisations to apply at national level.

e Reconsidering the difference in lump sum size between KAZ220 (cooperation
partnerships) and KA210 (small-scale partnerships) introducing intermediate grant size.

e Improve sustainability of KA2 project results, reflecting on support measures or funds
provision to ensure lasting collaborations and sustained exploitation of developed results.

4.1.3.2 External coherence

Given the high continuity between programmes, most of the analysis pertaining to the external
coherence is carried out jointly for both programming periods, while highlighting differences or
elements of evolution between the two programmes.

The final evaluation of the 2014-2020 programme confirms the conclusions of its mid-term
evaluation, noting high external coherence between Erasmus+ and other relevant EU policies
and programmes (e.g. European Social Fund, Horizon 2020). Erasmus+ 2014-2020 had a clear
and institutionalised position across EU interventions. The programme invested in individuals
enrolled in all levels of formal education and in those participating in informal and non-formal
education activities, it supported organisations active in education, training, youth and sport
fields and promoted policy development across its fields. The educational dimension
encompassing all its activities, the focus on strengthening skills and competences to support
growth and jobs, as well as its transnational character marked a clear element of distinction
with respect to other EU interventions investing in education at national or regional level with

32 These views were shared during the workshop with National Agencies staff of June 2023. In addition, the
analysis of a sample of 180 projects across both programming periods, conducted by ICF as part of the external
consultancy study, found that a good share of the project websites developed were no longer accessible.

353 Success rate is calculated based on the number of projects contracted versus the number of projects received.

94

www.parlament.gv.at




a different perspective. This determined its coherence with ESF (strong focus on labour
market), ERDF (focus on infrastructures, and equipment and cooperation across borders in the
case of Interreg), Horizon 2020 (focus on research dimension), ensuring complementarities of
objectives (support to EU values, skills and competences contributing to better employability
and a more cohesive society). The large-scale actions piloted in the last years of the
programming period, i.e. European Universities alliances and Centres of Vocational
Excellence, have further increased coherence with other EU instruments, strengthening
programme support to innovation and smart specialisation strategies 3>,

At policy level, the mid-term evaluation of Erasmus+ 2014-2020 highlighted a clear and
satisfactory alignment with different EU-level policies. This was the case for the Europe 2020
strategy, the Strategic Framework for European cooperation in education and training (ET
2020), Copenhagen process and tools in the context of VET actions, modernisation of higher
education agenda, Communications on ‘New Skills Agenda for Europe’, the European Youth
Strategy, EU Work Plan for sport. The review of project topical coverage carried out in the
mid-term evaluation showed a higher trend towards ET2020 themes, in particular social
inclusion, while topics of early school leaving of the Europe 2020 strategy were covered in
lower number of projects. Contribution to other policy areas is identified with regards to the
participation in democratic life and active citizenship, in particular in the youth field (2015
Paris Declaration), the support to integration of refugees and asylum seekers (migration
policies), while in the second part of the programme period, there was an increasing focus on
digital skills (European digital education action plan) and on sustainability (Life programme).

The strong continuity between the previous and the current programme generations in term of
architecture and key objectives (focus on learning mobility in a lifelong learning perspective)
has confirmed the aspects of external coherence with respect to the 2021-2027 generation of
EU funding programmes. The new mobility actions of adult learners and sport staff funded
under the 2021-2027 programme have further increased programme coherence vis-a-vis other
instruments, supporting skills formation on a wider spectrum of target groups. These new
actions reinforce support to grassroot sport (mobility of sport staff), offer mobility opportunities
to adults enrolled in adult education (mobility of adult learners), and offer non-formal learning
to 18-years old young people (DiscoverEU), all putting a strong emphasis on social inclusion.
These activities appear coherent and complementary with the objectives of other funding
instruments, in particular ESF+.

According to the 2023 European Parliament study on the early implementation of Erasmus+
2021-2027, the programme demonstrates a high degree of alignment with all six priorities
of the 2019-2024 Commission and relevant EU policies®s. Erasmus+ 2021-2027 appears
well-embedded in EU policy agendas and thus provides strong support for their implementation
(see also section 4.1.1.6). For example, 77% of public consultation respondents either ‘strongly
agreed’ or ‘agreed’ that Erasmus+ is supporting EU policies and priorities. The horizontal
priorities established under the 2021-2027 programme mark a strong commitment to support,
through a lifelong learning perspective 3°, skills development and behavioural changes
addressing the areas of social inclusion (Erasmus+ inclusion framework), climate change and

354 1n their study, Esparza Masana and Woolford consider that initiatives like the European Universities and the
Knowledge Alliances offer a means to increasingly integrate HEIs into regional development and innovation
policies, including S3, and integrate them within their innovation ecosystems, through facilitating their
contribution across research, teaching and outreach/community and in S3 governance (Esparza Masana, R. and
Woolford (2023), https://data.europa.eu/doi/10.2760/429140)

355 https://www.europarl.europa.eu/RegData/etudes/STUD/2023/747442/EPRS_STU(2023)747442_EN.pdf

36 As described in the EU Framework on key competences: https://education.ec.europa.eu/focus-
topics/improving-quality-equity/key-competences-lifelong-learning
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sustainability (European Green Deal), the digital transformation (European Digital
Education Action Plan), including tackling disinformation, active citizenship and
participation in democratic life (2015 Paris Declaration). Erasmus+ flagships actions, such as
European Universities alliances, Centres of VVocational Excellence (both already piloted under
the 2014-2020 programme) and Erasmus+ Teacher Academies are key to achieve the
European Education Area and contribute to the European Skills Agenda. To date, the
quantitative targets set for Erasmus+ contribution from these actions have been achieved or
show high progress (see section 4.1.1.4). While at this stage a full assessment of the impact of
these actions towards these key policy initiatives is not yet possible, the collected evidence
shows positive signs of spill-over effects producing changes and driving progress at systemic
level. Thanks to its international dimension, Erasmus+ is also coherently contributing to
external policies, including the Global Gateway strategy, which has education and research as
one of its investment priorities. Furthermore, the interim evaluation of the EU Youth Strategy
2019-2027 found that Erasmus+, together with the EU Youth Dialogue and European Solidarity
Corps, is the instrument fostering the most synergies 3.

The collected evidence points at a very high level of complementarity between both generations
of Erasmus+ and other EU programmes with similar objectives. 66% of the public
consultation respondents indicated that Erasmus+ is fully or partially coherent with other EU
funding opportunities, while only 3% believe it is not and close to one third of respondents
(31%) didn’t know>®8. Furthermore, almost 80% of respondents to the NAS/EACEA survey
stated that Erasmus+ complements other EU programmes, while 28% indicated that it overlaps
with similar actions under those programmes. Coherence with other EU initiatives is pointed
out as good in reports from 14 countries®.

At level of projects, about one third of the beneficiary organisations responding to the survey
of socio-economic actors stated that they took part previously (35%) or were taking part
currently (30%) in another EU-funded programme 3. Among these, 45% indicated that this
project had a link with their Erasmus+ participation a total of 34% indicated that this project
was the continuation and/or upscaling of a previous project, showing a good level of
connections between Erasmus+ and other EU programmes.

357 SWD(2024) 90 of 11 April 2024, p. 46.

358 Respondents well or partly familiar with the programme were asked to indicate whether they found Erasmus+
fully coherent, partially coherent, not coherent at all (or didn’t know) with other EU funding
opportunities/instruments addressing the education, training, youth, and sport sectors (such as the European Social
Fund Plus, European Solidarity Corps, Interreg programmes, the National Recovery and Resilience facility, etc.).
The question, not mandatory for respondents partly familiar with the programme, gathered 1225 responses.

39 AT, BE, CY, DE, DK, ES, FI, FR, IT, LU, NL, PL, PT, RO.

360 Survey of Socio-economic actors, annex V of ICF study. Q9: ‘Before participating in Erasmus+ activities, have
you been involved as a partner or coordinator in another EU-funded project?’; Q10: ‘Is your organisation currently
involved as a partner or coordinator in another EU-funded project?’.
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Links between projects under Erasmus+ and other programmes?®6!

W Yes, (one of) the Erasmus+ project we took part in was a continuation and/ or upscaling of a
project funded under a different programme

Yes, the project we took part/ are taking part under a different EU fund is a continuation and/ or
upscaling of an earlier Erasmus+ project

| Yes, other (please specify)

B No
Among respondents to this survey who had previously participated in other EU-funded
programmes, the most common were the European Social Fund (ESF/ESF+) (31%), Interreg
(21%), and Horizon 2020/Horizon Europe (13%), with similar patterns regarding the
participation in on-going projects funded by other programmes. These funding instruments
were also the most mentioned by the stakeholders consulted for case studies and interviews and
emerge as those having the highest potential for synergies and complementarities3¢2,

Horizon Europe was mentioned in international and national level interviews, case studies and
national reports as being very coherent with Erasmus+, complementing Erasmus+ with its
research dimension, in particular with regards to the higher education sector, while some
complementarity exists also with the VET sector too *®3, Similar findings emerged from the
study ‘Innovative Europe’ contributing to the interim evaluation of Horizon Europe. The
quantitative analysis carried out on the basis of common beneficiaries encoded in the eGrants
system indicated Erasmus+ as one of the most complementary programmes with the actions
supporting innovation under Horizon Europe Pillar III ‘Innovative Europe’*®*. However, this
analysis only took into account the Erasmus+ actions under direct management (approximately
20% of the Erasmus+ budget). Under Pillar 111 of Horizon Europe, the study also highlights
synergies between Erasmus+ and the European Institute of Innovation and Technology
(EIT). For example, the EIT Food has partnered with other organisations in its network to
submit bids for Erasmus+ funding, leading to successful Erasmus+ projects such as |-
RESTART and GEEK4Food. The study ‘Excellence science’ addressing Pillar I of Horizon
Europe highlights that the collaborative networks established under Erasmus+ often also serve
as platforms for collaborations under Horizon Europe. Further synergies were identified under
Pillar 1l of Horizon Europe (Global Challenges & European Industrial Competitiveness) in
relation to addressing inequalities in green and digital transitions, skills, and labour shortages.

Synergies and complementarities with Horizon 2020/Horizon Europe were also identified
regarding capacity-building for research excellence and learning mobility between universities

31 Survey of socio-economic actors, annex V of ICF study. Question: You said that your organisation has
participated/ is participating in other EU-funded project(s). Does this have any link with your Erasmus+
participation?

362 National studies like those carried out by INDIRE in 2020 confirm that most synergies happened with
ESF/ERDF national programmes. (https://2014-2020.erasmusplus.it/wp-
content/uploads/2020/05/erasmus_summary g3_WEB.pdf )

363 International mapping study on good practices of applied research in vocational education and training | ETF,
https://www.etf.europa.eu/en/publications-and-resources/publications/international-mapping-study-good-
practices-applied-research

364 European Commission (2024): Directorate-General for Research and Innovation, Naujokaityté, R., Cakié, M.,
Didziulyté, M., Zharkalliu-Roussou, K. et al., Evaluation study of the European framework programmes for
research and innovation for an innovative Europe — Report phase 2 (support study for the interim evaluation of
Horizon Europe), https://data.europa.eu/doi/10.2777/499132, p. 88-89.
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located within and outside of Europe3®. Erasmus+ presents strong complementarities with
Marie Sklodowska-Curie Actions (MSCA) (Horizon 2020 / Horizon Europe, Pillar 1), with
the possibility for Erasmus+ participants to take part in MSCA research teams and for MSCA
researchers to participate in Erasmus+ activities®®. Interviewees in EU Delegations indicated
for example that Erasmus+ facilitates mobility for PhD students previously involved in
Erasmus Mundus Joint Masters (EMJM) and that it contributes to excellence in research. The
European Excellence initiative under Horizon Europe provides complementary support for
the development of the research dimension of the Erasmus+ European Universities
alliances 3. The ability to supplement core Erasmus+ funding with complementary support
from Horizon 2020 / Horizon Europe is seen as instrumental to enable higher education
institutions to access additional funding for the development of their research and innovation
capabilities.

Programmes funded under the European Social Fund (ESF)+ and European Regional
Development Fund (ERDF) are generally viewed as very coherent with Erasmus+, supported
also by different types of synergy examples. The ESF+ Regulation 3% explicitly emphasises
collaborative efforts with Erasmus+ in supporting various initiatives, particularly in facilitating
the participation of disadvantaged learners in learning mobility. This alignment extends to the
ESF+ focus on human resource development, which encompasses upskilling and reskilling,
including digital skills and green initiatives, echoing the priorities of Erasmus+. The ESF+
Regulation also provides an incentive in the form of a higher EU co-financing (up to 95%) for
scaling up innovative approaches tested on a small scale and developed under other Union
programmes, including Erasmus+ *%°. Regarding ERDF, investments in infrastructure and
equipment strengthen equal access to quality and inclusive services with a focus on addressing
socioeconomic and territorial disparities. Such support can complement Erasmus+ objectives
and actions by reinforcing the enabling environment for mobility opportunities and cooperation
in the fields of education, youth, and sport. As novelty in 2021-2027, ERDF can also directly
fund skills development opportunities in the framework of smart specialisation strategies, thus
increasing complementarities beyond investments in education infrastructures and equipment.

The opportunities for synergies between Erasmus+ and Cohesion policy funds have been
enhanced in 2021-2027 programming period through mirroring provisions establishing new
tools and mechanisms, such as the Seal of Excellence 3° and the possibility of transferring

365 The Case study on the University of Sevilla shows that participation in Erasmus+ facilitated the participation
in Horizon Europe, with positive effects on the quality of the projects granted under Horizon. The Unite! European
Universities alliance, funded under Erasmus+, secured funding for the development of its research and innovation
dimension under the European Excellence initiative with the project ‘Unite.! Widening’. The Unite! alliances also
set up an MSCA Doctoral Network ‘Energy Storage Network” aiming to nurture a new generation of enterprising
researchers, fostering integration of hydrogen in the energy sector through interdisciplinary excellence.

366 The ex-post evaluation of Horizon 2020 also confirms that in education Horizon 2020 complemented Erasmus+
well (SWD(2024) 29 of 29 January 2024). The guidance on ensuring synergies between MSCA and Erasmus+
actions in the field of higher education provides examples of such synergies. European Commission, DG for
Education, Youth, Sport and Culture, Synergies between the Marie Sktodowska-Curie Actions and Erasmus+ in
the area of higher education, Publications Office of the European Union, 2021,
https://data.europa.eu/doi/10.2766/958920.

367 Currently, the European Excellence initiative is the sole initiative allowing the alliances to receive support at
the institutional level for the development of their alliance’ research and innovation dimension (around 13% of
existing alliances receive funding support under this Horizon initiative).

368 Regulation (EU) 2021/1057 of the European Parliament and of the Council of 24 June 2021 establishing the
European Social Fund Plus (ESF+) and repealing Regulation (EU) No 1296/2013, OJ L 231, 30.6.2021, p. 21.
369 Article 14(2) of Regulation (EU) 2021/1057.

370 See Avrticle 32 of the 2021-2027 Erasmus+ Regulation and Article 73(4) of the 2021-2027 Common Provisions
Regulation (Regulation (EU) 2021/1060 of the European Parliament and of the Council of 24 June 2021 laying
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funds from programmes under shared management to those under direct or indirect
management, like Erasmus+%", to facilitate the building of effective synergies.

Erasmus+ 2021-2027 is piloting the implementation of the Seal of Excellence as from the 2023
Call through its flagship actions, such as European Universities alliances and Centres of
Vocational Excellence. The tool aims to facilitate the alternative funding of high-quality
proposals awarded with a Seal of Excellence under Erasmus+ from ESF+/ERDF in case of
insufficient funding under a given Erasmus+ Call for proposals. However, despite the potential
of this tool, its uptake appears challenging given the transnational (multi-beneficiary) character
of Erasmus+ proposals. Mainstream cohesion policy programmes have a clear national and
regional scope. The provision established in 2021-2027 Common Provisions Regulation for the
funding of Seal holders under Cohesion policy funds do not apply to Interreg programmes.
While there is opening from ESF+ to fund Erasmus+ transnational proposals with impact at
national level, there is no information yet of schemes launched by ESF+ Managing Authorities
to fund Erasmus+ Seal holders. Consulted stakeholders showed limited awareness of the Seal
under Erasmus+. However, as the launch of the Seal under Erasmus+ is still quite recent, it is
not possible to provide firm conclusions on the effectiveness of this tool.

The new mechanism for budgetary transfer has been used by Germany, which decided to
transfer a share of its ESF+ resources amounting to EUR 57 million for the period 2022-2027
to support higher education student mobility, targeting students with fewer opportunities %72,
This mechanism allows the transferred resources to be managed under a single budget on the
basis of the rules of the receiving programme (i.e. Erasmus+), thus providing a high degree of
simplification both for the National Agency and the beneficiary organisations. However,
despite its potential, to date this possibility has been used by Germany only. Other mechanisms
for the injection of ESF/ESF+ funds into Erasmus+ and requiring separate budget management
have been used in other countries, for instance in Lithuania (2014-2020 programme), Poland
and Italy (both programming periods).

The Interreg programmes addressing the European Territorial Cooperation (ETC) objective
under ERDF aim at fostering cooperation and cohesion across border regions. Interreg
promotes economic, social, and territorial integration by supporting cross-border, transnational,
and interregional cooperation projects. Human capital support (such as skills development and
language trainings, joint education and training schemes and cross-border school exchanges),
infrastructure and equipment support and measures to reduce legal and administrative obstacles
(such as joint recognition of qualifications and joint delivery of services) are eligible under
Interreg making it complementary to Erasmus+, with Interreg being more territorially focused,
whereas Erasmus+ fosters stronger internationalisation aspects”3.

down common provisions on the European Regional Development Fund, the European Social Fund Plus, the
Cohesion Fund, the Just Transition Fund and the European Maritime, Fisheries and Aquaculture Fund and
financial rules for those and for the Asylum, Migration and Integration Fund, the Internal Security Fund and the
Instrument for Financial Support for Border Management and Visa Policy, OJ L 231, 30.6.2021, p. 159).

371 See Atrticle 26 of the 2021-2027 Common Provisions Regulation and Article 17(8) of the 2021-2027 Erasmus+
Regulation.

372 Commission Implementing Decision of 18.9.2023 on the financing of Erasmus+: the Union Programme for
Education, Training, Youth and Sport and the adoption of the work programme for 2024. https://erasmus-
plus.ec.europa.eu/sites/default/files/2023-09/eplus-awp-20240-C-2023-6157_en.pdf

373 This was pointed, for instance, in the case study on the Chambre de Métiers et de I'Artisanat Auvergne-Rhone-
Alpes (VET, FR).
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The European Solidarity Corps was established in 2018, with the incorporation of the
European Voluntary Service (EVS), implemented under Erasmus+ until 2018%“. The objectives
and beneficiaries of Erasmus+ and the European Solidarity Corps are similar and the
importance of synergies between the two programmes is paramount. The two programmes
share a joint framework of inclusion measures and an inclusion and diversity strateqy; they are
managed under a single National Agency in the countries participating in both programmes®7,
and share the same IT landscape for the management of actions under indirect management.
National Agencies managing both programmes have reported actions to foster synergies, such
as joint events, trainings, and information sessions.

The European Parliament report on the implementation of Erasmus+ 2021-2027%7° of
December 2023 asked for greater synergies between both programmes. Furthermore, the
evidence collected from key informant interviews, the public consultation, and the
NAS/EACEA survey show that the differences between these two programmes are not always
clear to all stakeholders and that some concerns exist about risks of overlaps. Both programmes
cover similar goals and challenges stemming from the 2019-2027 EU Youth Strategy by
supporting youth participation and non-formal learning. At the same time, while they address
similar target groups, the European Solidarity Corps has lower barriers to participation, making
it more accessible to young individuals outside formal institutional frameworks, as observed in
the evaluation of the programme.

A potential area of duplication concerns Erasmus+ Youth Participation activities and Solidarity
projects funded under the European Solidarity Corps, both supporting youth-led initiatives run
by informal groups of young people, fostering active citizenship and sense of initiative.
Solidarity projects have a stronger solidarity component, supporting mostly bottom-up local
solidarity activities with a view to addressing key challenges within the communities the young
people carrying the project live in. Nevertheless, the many common areas of action suggest the
need to reflect on potential overlaps and improve communication on the differences to potential
applicants. The support activities aiming at increasing the quality implementation of the two
programmes®’ also emerge as examples for possible overlaps. Both activities are run by the
same National Agencies, active in the youth field, and fund very similar activities, reaching out
to target groups that are often the same 8. These activities represent opportunities for synergies
between the programmes, they could also be looked at to seek for some economy of scale and
improve efficiency.

Regarding Creative Europe, in response to the COVID-19 pandemic, a specific selection
round was held under the 2020 Call of the Erasmus+ Strategic partnerships, called ‘Partnerships
for creativity’, with the allocation of an indicative EUR 100 million budget to address the
priority “Skills development and inclusion through creativity and the arts”. In the current

374 EVS was covered under Erasmus+ 2014-2020 under KA105 (mobility projects for young people and youth
workers) until 2017. In 2017, KA135 Strategic EVS was launched and in 2018, in preparation of the European
Solidarity Corps, volunteering was moved from KA105 to KA125 Volunteering projects.

375 Serbia and Norway do not participate in the Corps.

376 https://www.europarl.europa.eu/doceo/document/A-9-2023-0413 EN.html

377 Training and Cooperation Activities (TCA) under Erasmus+ and Networking Activities (NET) under European
Solidarity Corps.

378 60% of National Agencies dealing with the youth sector reported taking specific actions to ensure synergies
between the two programmes, such as joint events, trainings, information sessions or similar types of activities,
NAS/EACEA survey, annex Il of ICF study.
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programme, areas of synergies are found in the Erasmus+ projects supporting skills for the arts
and cultural sectors, for architecture and design and the fashion sector®”®.

Complementarities with the RRF are developed under pillar | (green transition), Il (digital
transformation), IV (social and territorial cohesion) and pillar VI (policies for the next
generation, children and the youth, such as education and skills) of the Facility. There is good
alignment with Erasmus+ objectives, particularly in fostering digital skills and supporting the
green transition through educational initiatives. Most of Erasmus+ KA3 activity types
supporting policy development and coordination in programme fields have the potential to
stimulate reforms at national level, thus showing complementarity with pillar VI of the RRF.
Support to national educational reforms is also provided through National Agencies, which, as
part of their yearly work programmes, are requested to identify Erasmus+ priorities of particular
relevance in their national context in view of addressing European Semester country-specific
recommendations. In 2023, the Ministry of Education in Italy developed an Operational Plan
to support through RRF funds more Erasmus+ mobility projects in the school education sector
(EUR 150 million, to be managed by the Italian National Agency INDIRE). The synergy targets
schools in disadvantaged areas with limited participation in Erasmus+ to foster skills and
internationalisation through mobility projects (pillars IV and VI of the RRF).

Only few respondents to the public consultation drew attention to some missed opportunities
and potential areas of overlap between Erasmus+ and the CERV programme at level of the
Erasmus+ priority on democratic participation and civic engagement and similar strands in
CERV. However, the collected evidence was not sufficiently large to build a stronger case.

Regarding the Life programme, the strongest evidence of synergies appears in the 2014-2020
programme, when the Life programme made available EUR 9 million to fund further long-term
European Voluntary Service opportunities in the areas of environment, nature conservation and
climate action in 2017 and 2018. In the 2014-2020 programme, complementarities are built at
level of the horizontal priority ‘environment and fight against climate change’ through activities
aiming to raise awareness around environmental matters and boost more sustainable behaviours.

The collected evidence also suggests that Erasmus+ is generally coherent with and
complementary to national interventions in the programme fields. A vast majority (88%) of
the public consultation respondents considered Erasmus+ and national funding
opportunities/instruments addressing the education, training, youth and sport sectors fully or
partially coherent®°, The analysis of national reports also shows that the programme aligns
well with national education and youth policies®*, as confirmed in the evaluation of the EU
Youth Strategy 2. In some cases, national programmes are specifically designed to
complement Erasmus+ by providing additional funding to supplement Erasmus+ grants or by
focusing on bilateral mobility. This complementary approach can enhance the overall

379 For example, more than 70 Erasmus+ projects support skills for sustainable fashion, around 150 concern the
textile industry and more than 3 700 relate to ‘arts and culture’ (source: Erasmus+ project result platform. Search
made using keywords ‘arts and culture’, ‘sustainable fashion’ and ‘textile industry’).

380 Pyblic consultation report, annex Il of ICF study: Question: ‘Please comment whether, and if so to which
extent, the Erasmus+ programme is coherent with: National funding opportunities/instruments addressing the
education, training, youth and sport sectors’. The question was asked to respondents familiar and partly familiar
with the programme, gathering a total of 1,227 responses. The full range of replies was as follows: 43% fully
coherent, 35% partially coherent, 7% not coherent at all, 15% don’t know.

381 Highlighted in 13 reports: AT, BE, CY, DE, DK, ES, FI, FR, LU, NL, PL, PT, TR.

382 See p. 48 of SWD(2024) 90.
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effectiveness of mobility and educational opportunities, suggesting that a higher exploitation
of synergies with national interventions could further enhance the impact of Erasmus-+.

Respondents to the public consultation also considered that, in both programming periods,
Erasmus+ is coherent with other international funding opportunities/instruments in the
education, training youth and sport fields (53%), although a high share of respondents (42%)
had no opinion 33, EEA and Norway Grants and Nordplus emerge as the ‘international’
instruments having the highest degree of complementarities with Erasmus+.

Synergies between Erasmus+ 2014-2020 and EEA and Norway Grants®“ can be identified in
the funding of additional learning mobility (Poland), upscaling of innovative practices tested
under Erasmus+ (Romania 3°) or the funding of projects and learning modules with future
evolutions under Erasmus+ (Czechia %¢). The EEA and Norway Grants are often managed by
hosting organisations of Erasmus+ National Agencies, which facilitates coordination across
programmes. However, as indicated in the national report of Norway, the coordination among
these instruments should be reinforced to further exploit synergies.

Nordplus promotes Nordic and Baltic cooperation in education, offering funding to projects
that enhance collaboration between educational institutions in the Nordic and Baltic countries.
Stakeholders’ feedback highlights several synergies between Nordplus and Erasmus+. For
example, initiatives first funded by Erasmus+ are often continued through Nordic cooperation
projects or receive complementary funding through Nordplus to enhance cooperation and impact 7,
Nordplus can fund shorter mobilities compared to Erasmus+, thereby complementing each other.

The evolution of the external coherence between both programming periods is assessed
positively. Erasmus+ 2021-2027 has successfully built on the strong foundation of the
predecessor programme, continuing being well aligned with policies and instruments at EU,
national or international level. The emphasis on synergies given by the inclusion of specific
provisions in the legal bases of the different EU funding instruments has strengthen the effort
for building more effective synergies producing fruitful experiences, though to a lower extent
than potentially expected.

4.2. How did the EU intervention make a difference and to whom?

The analysis has been carried out jointly for both programming periods, while highlighting
differences or elements relevant to the final or the interim evaluation, and stressing elements

383 Pyblic consultation report, annex 11 of ICF study: Please comment whether, and if so to which extent, the Erasmus+
programme is coherent with Other international funding opportunities/instruments for the education, training, youth and
sport sectors (such as from the World Bank, Unesco, EEA and Norway Grants, Nordplus etc.). Overall, the share of
respondents with no opinion (42%) was highest in comparison to EU level and national level instruments.

384 At the time of running the evaluation the EEA & Norway Grants 2021-2028 generation had not started yet;
therefore, findings concern the 2014-2021 generation, mostly in link with the Erasmus+ 2014-2020.

385 The EEA and Norway grants project, “Digitalisation of the water sector and water education (DIGIWATRO)
in Romania, successfully built on the Erasmus+ Knowledge Alliances project “Digitalisation of water industry by
innovative graduate water education” to address more specific national challenges, demonstrating the potential for
complementary, rather than overlapping funding.

386 The EEA and Norway Grants project “Supporting threatened plurality: Languages and Medieval Literatures”
(Czechia) was designed to prepare a Master’s degree programme that aimed for future funding under the Erasmus
Mundus Joint Master’s degree. This exemplifies the sequential funding approach, where initial projects funded by
EEA and Norway Grants pave the way for further development under Erasmus+. Similarly, the project, ‘Use of
modern technologies in vocational education’ project, also in Czechia, highlights successful long-term
partnerships initiated under EEA and Norway Grants having in mind future developments under Erasmus+.

387 See for example the Erasmus+ project “STEM skills and competences for the new generation of Nordic
engineers” (2018, KA2): https://erasmus-plus.ec.europa.eu/projects/search/details/2018-1-SE01-KA203-039142
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of evolution between the two programmes. Evidence points to the strong European added
value of both programme generations. The analysis was informed by 5 evaluation questions
that examined to what extent Erasmus+ 2014-2020 and 2021-2027 support:

e ascale of actions between countries which would not otherwise be achieved (volume effects);
target groups or sectors that would not be otherwise covered (scope effects);

processes translated into own practice by participating countries (process effects);
internationalisation of organisations, systems and policies (role effect);

contribution to ‘Europeanness’;

international added value.

4.2.1 European added value as compared to what could be achieved at
regional, national or other international level

The strong European added value of the programme is demonstrated when it comes to its
volume, scope and benefits. Among other evidence, this is showcased by the national reports
which highlight that Erasmus+ 2014-2020 provided significant European added value
beyond what could be achieved through national or regional initiatives alone and that this
added value continues in the 2021-2027 programme. Its unique contributions in fostering
learning mobility, promoting European identity and driving innovation in education are widely
recognised across participating countries.

The support study conducted by ICF compared Erasmus+ to 19 other programmes selected
based on their geographical diversity, the type of collaboration, sector, and actions they
cover 38, With an average annual budget of EUR 2.6 in the period 2014-2020, and a MFF total
envelope of EUR 16.2 billion (including both heading 1 and heading 4 budget) for the 2014-
2020 programming period, Erasmus+ 2014-2020 had, by far, the largest number of
participants and budget for mobility, cooperation and capacity building activities in the
fields of education and training, youth and sport. The same applies to Erasmus+ 2021-
2027, thanks to its annual budget of EUR 4.4 billion in 2023, and EUR 28.6 billion,
including both heading 2 and heading 6 budget, for the period 2021-2027.

At least 60% of NAS/EACEA survey respondents estimated that more than half of the learning
mobilities in their sector are supported by Erasmus+ 3%,

38 These are: 1) African Research Universities Alliances, 2) Association of Commonwealth Universities grants, 3)
Association of Southeast Asian Nations, 4) Ausbildung Weltweit, 5) Baltic-American Freedom Foundation professional
internship programme, 6) Carnegie Foundation, 7) Central European Exchange Program for University Studies (CEEPUS),
8) EEA and Norway Grants, 9) Franco-German Youth Office DFJW, 10) Fulbright, 11) DAAD scholarship programme,
12) German Polish Youth Office DPJW, 13) Programmes de mobilité du Bureau International Jeunesse, 14) Nordplus, 15)
NORPART - Norwegian Partnership Programme for Global Academic Cooperation, 16) OKM (Club support (OKM)),
17) Turing Scheme, 18) Visegrad Scholarship Programme, 19) Visegrad Grants and Visegrad+ Grants. See also box 8,
section 4.1.2.4 for a comparison for the Fulbright programme.

389 NAS/EACEA survey, annex |11 of ICF study. Question: ‘Taking into consideration other programmes/ funding
schemes operating in your sector, what proportion of the learning mobilities are supported by Erasmus+?’.
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Share of Erasmus+ learning mobilities compared to other programmes according to NAs /EACEA

Mobility of lear ners 6% 4%

B Lessthan 10% W Between 10% and 25% W Between 25% and 50%
Between 50% and 75% Between 75% and 95% m Allor nearly dl [above 95%)
W Don't know

Source: NAS/EACEA Survey

UNESCO-OECD-Eurostat data on learning mobility in higher education®*® shows that
Erasmus+ funds over half of credit mobilities in the Member States. There is no comparable
data in other sectors. However, as most funding schemes outside Erasmus+ are focussed on
higher education, it can imply that the shares of mobilities funded by Erasmus+ in VET, school
education, adult education, youth and sport sectors are substantially higher. For example, unlike
any other scheme identified, Erasmus+ 2021-2027 is the only one funding sport staff mobility
at grassroots level.

Box 9 - Credit mobility under different funding schemes®®

The Education and Training Monitor 2023 indicates that credit mobility financed under EU programmes involved
most credit-mobile graduates at the bachelor and master levels (52.8%). There are only four countries where less
than 50% of the credit-mobile graduates took part in programmes financed by the EU: the Netherlands (40.0%),
Denmark (37.8%), France (37.5%), and Sweden (37.0%). By contrast, programmes financed by the EU supported
more than 80% of credit-mobile graduates in 16 EU countries. Mobility at bachelor level (60.9%), but it accounts
for less than half of the credit mobility taking place at master level (45.8%). The corresponding percentages for
short cycle tertiary education (data from 13 EU countries) and doctoral or equivalent level (data from 21 EU
countries) are 48.7% and 32.3% respectively.

Both programme generations are unparalleled in terms of volume in fostering the educational,
professional, and personal development of individuals and boosting cooperation in education,
training, youth, and sport across Europe and beyond, setting it apart from other similar schemes.

Findings from ICF study point out that the European added value of the Erasmus+ programme
lies not only in its volume but also in its wide scope, which encompasses an extensive range
of activities that complement and enhance each other, its broad fields and target groups as
well as its geographical coverage. While other national and international schemes exist, very
few cover the fields and the type of opportunities provided by Erasmus+. This is particularly
the case of the adult education, youth and sport fields, where Erasmus+ covers activities that
are less likely to be addressed by other initiatives®*?, thus playing a more vital role for these
target groups.

3%0https://ec.europa.eu/eurostat/databrowser/view/EDUC_UOE_MOBCO01 _custom_6711802/bookmark/table?l
ang=en&bookmarkld=b6a9ffof-9a24-499e-ba94-1a2d51b27df6 &page=time:2021

391 Education and Training Monitor 2023, Box 18. Credit mobility under different funding schemes. Link:
https://op.europa.eu/webpub/eac/education-and-training-monitor-2023/en/comparative-report/chapter-5.html

392 NAS/EACEA survey, annex Il of ICF study. Participants were asked if they aware of other national or non-
EU programmes in their country providing similar activities. For higher education, VET and school education, at
least half of the respondents answered positively. However, less than a third were aware of schemes funding
mobility of learners, staff or cooperation activities in the fields of adult education, youth and sport.
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Comparison with other comparable initiatives
Erasmust is better aligned with EU policy priorities | N N 7

Erasmust offers a broader country coverage [ RN
Erasmus+ offers more funding for comparable activities | N N -
Erasmus+ offers a broader variety of formats (actions and sizes of _ 6

projects)

Erasmus+ has a stronger focus on inclusion, green and digital I

transition

Erasmus+ offers more opportunities for people with fewer I -

opportunities

Erasmus+ offers broader coverage of topics for projects/ activities | N N R

Source: NAS/EACEA Survey (score out of 10). Question ‘To what extent to you agree with these statements about
the comparison between Erasmus+ and other comparable initiatives’

Furthermore, case studies show that, across both programme generations, stakeholders highly
value the programme's unique scope and that organisations would not have been able to
undertake similar activities or the activities would have been on a much smaller scale without
Erasmus+ 2014-2020 or Erasmus+ 2021-2027. This is also confirmed by 84% of the
respondents to the public consultation. Erasmus+ 2021-2027 also offers specific added value
in supporting individuals with fewer opportunities, thanks to its comprehensive and
mainstreamed approach to inclusion. This is particularly the case in the adult education and
youth sectors, where respectively 24% and 28% participants belong to this category. Inclusion
and diversity is also the most predominant priority addressed across all key actions of the 2021-
2027 programme.

Erasmus+ 2014-2020 served as a reference in many cases and positively influences national
schemes. This is noted also in the current programme, as an effect of the continuation of the
intervention. Several spillover effects on processes have been identified with relevant
examples of other programmes aligning with best practices from Erasmus+ and harmonising
their rules with the programme’s. For instance, Bulgaria has set similar priorities, objectives
and procedures to Erasmus+ for their national programmes; Spain is developing a programme
to promote the inclusion of people with disabilities based on Erasmus+ applications formss;
some 2021-2027 Cohesion policy programmes in Portugal refer to Erasmus+ unit costs funding
model **4; EEA and Norwegian Financial Mechanisms 2014-2021 require that ‘the national
practices for the management and financing of the educational programmes shall be established
following the principles of Erasmus+ and/or Horizon 2020 EU programmes’3®, similarly
Nordplus learning mobility in higher education are shaped as complementary to those funded
by Erasmus+. At EU level, across both programming periods, Erasmus for young entrepreneurs
shares comparable approaches with Erasmus+ mobility. As showed in the mid-term evaluation
of the 2014-2020 programme, the schemes launched in the 2014-2020 period, such as the
European Solidarity Corps or the EU AID scheme for volunteers in humanitarian aid, follow
similar selection principles as the European Voluntary Service (EVS). This extended further
with the inclusion of EVS under the European Solidarity Corps, when the Corps was formally
established as a fully-fledged programme in 2018, and continues in the 2021-2027

3% Source: key informant interviews at national level.

3% See e.g. Norte Regional Programme 2021-2027.

3% See EEA Financial Mechanism and Norwegian Financial Mechanism 2014-2021, Guideline for educational
programmes. Rules for the establishment and implementation of programmes falling under programme area 3
“Education, Scholarships, Apprenticeships and Youth Entrepreneurship, p. 5.
https://eeagrants.org/sites/default/files/resources/2014-
2021%20Guideline%20for%20educational%20programmes. pdf
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programming period, with the Corps adopting the same types of support structures used by
Erasmus+, such as SALTO Resource Centres and schemes such as ‘networking activities’
(reflecting very closely the model of Erasmus+ TCAS).

Over both programme generations, the programme has facilitated cooperation among
organisations across countries, enabling transnational exchanges, mutual learning, and
dialogue. This allows for an expansion in involved organisations’ perspectives and
enhances their internationalisation. Internationalisation takes the form of support to
transnational mobility and partnerships that would not be achievable through national schemes
alone, as reported in 24 national reports3%®. Erasmus+ also has an effect on the
internationalisation of policies and education systems, which would not have happened to the
same extent or at all, without Erasmus+. 86% of respondents to the public consultation were of
the opinion that Erasmus+ contributed to improving the national, European and international
support measures for the education, training, youth and sport sectors.

The programme influences national policies and systems in most countries, albeit to a varying
degree, with many examples being reported by Member States in their national reports®’. The
long-term and systemic effects of KA3 activities is consistently highlighted for both
programming periods. The European Parliament study 3% on the early implementation of EU
programmes such as Erasmus+, issued in 2023, indicates that a number of countries uses
Erasmus+ as a “serious co-contributor to address certain national challenges such as
internationalisation of the higher and vocational educational establishments in Bulgaria or
Spain”. Across both programming periods, Erasmus+ has played a unique role in supporting
evidence-based policy cooperation in the fields of education, training, youth and sport. In the
youth field, the Youth Wiki is recognised for facilitating comparative analyses of youth policies
across different countries, aiding youth policy stakeholders in understanding international
youth policies. The case study carried out under the support study highlighted this role,
stressing that it fosters peer learning and cooperation among stakeholders, enabling the
identification of good practices and the establishment of a network of information providers>*°.
The Youth Wiki is seen as essential for understanding and comparing youth policies across
Europe, which would not be achievable through national resources alone.

The programme has a unique and strong impact on fostering a sense of European identity
and belonging. Evaluation findings consistently demonstrate its value in developing
knowledge for European integration, raising awareness of EU common values, and cultivating
a sense of belonging to the EU. Building or maintaining European identities and European
values provides key benefits for participating countries, in terms of supporting social cohesion,
the preservation of democracy and the rule of law, but also for building relationships as well as
supporting capacity building across the world and strengthening the geopolitical standing of
the EU. This is also supported by the European Parliament study mentioned above that reports
that the programme has increased relevance in strengthening the EU strategic autonomy,
including in building a European identity.

3% AT, BEde, BEfr, BEnl, BG, CZ, DE DK, ES, FI, FR, HU, IE, IT, LU, MT, NL, NO, PL, PT, RO, SE, SK, TR.
397 For example, strengthening of the adult education field in Austria, development of national policies on mobility
in upper secondary education in France, policy changes in the youth field on quality of youth work in Estonia.
3% “Early implementation of four 2021-2027 EU programmes: Erasmus+, Creative Europe, European Solidarity
Corps and Citizens, Equality, Rights and Values (Strand 3)’, European Parliament, Directorate-General for
Parliamentary Research Services, 20 July 2023.
https://www.europarl.europa.eu/thinktank/en/document/EPRS STU(2023)747442

39 Case Study on Youth Wiki (You, FR, CY, MT). Finding based on stakeholders’ perception.
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Erasmus+ 2014-2020 and 2021-2027 have a range of other benefits, including supporting
inclusion, diversity, fairness and equal opportunities (89% of respondents to the public
consultation agreed or strongly agreed with this statement) and contributing to innovation
(86% agreed or strongly agreed). Evidence collected through different sources (beneficiary
surveys, case studies, meta-analysis, national reports) all show that participation in Erasmus+
offers numerous benefits for individuals. According to 29 national reports*®, Erasmus+ fosters
the development of intercultural competences, language skills and international networks.
Moreover, Erasmus+ supports learners' ability to learn, especially for VET learners, school
pupils, adult learners, participants in youth activities and those with fewer opportunities. The
programme also reduces the likelihood of poor performance despite effort and enhances social
integration among students.

Monitoring data from participants’ surveys and national reports point that the programme
increases self-confidence, problem-solving, autonomy, initiative, entrepreneurship and civic
engagement in participants, the degree of which vary depending on the sectors.

4.2.2 European added value of Erasmus+ 2021-2027 compared to what was
achieved by Erasmus+ 2014-2020

The Erasmus+ programme 2021-2027 has been built on the success of the 2014-2020
programme, keeping substantial stability and continuity in the structure and management mode
compared to its predecessor. The continuity between the two generations of programmes and
well-known branding, ensures overall increased awareness, greater visibility and positive
perception 41,

When comparing the two programming periods, Erasmus+ 2021-2027 shows a clearer added
value in terms of its scale, scope, effects and cooperation with third countries.

As outlined in section 2.1, the 2014-2020 programme was designed to support the objectives
of the Europe 2020 strategy and the ET 2020, responding and adapting well to the emerging
challenges of the increased digitalisation and the migration crisis. Similarly, the 2021-2027
programme was designed to better respond to the newest challenges and needs aligning well to
most of the 2019-2024 EU political priorities, while the analysis in section 4.3 shows that its
relevance has evolved positively compared to the 2014-2020 programme. The learning
mobility opportunities offered by the programme can be considered its most significant
added value, magnified by the sustained actions between the two programmes. The high
numbers of programme beneficiaries add up over time, expanding the benefits of mobility to
an increasing share of learners, as well as staff and organisations. This applies also to
international mobility which has in general increased over the period 2014-2020, particularly
from third countries associated and not associated to the programme as sending countries,
except a down point in 2020 due to COVID-19 pandemic, providing an important legacy for
the current programme and further reinforced by the expansion of available opportunities in
terms of funding and type of actions.

Furthermore, the evidence collected does not point to any lost added value as a consequence of
the discontinuation of actions from Erasmus+ 2014-2020. In 2018, the European Voluntary
Service was moved from Erasmus+ to the European Solidarity Corps. As the action still exists

400 AT BEde, BEnl, BG, CY, CZ, DE, DK, EE, EL, ES, FI, FR, IE, IT, LI, LT, LU, LV, MT, NL, NO, PT, RO,
RS, SE, SI, SK, TR.
401 The Report from the European Parliament on the implementation of the Erasmus+ programme 2021-2027 and
the social media analysis carried out by the external evaluator report popularity of the programme and positive
sentiment towards it.
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in a similar form, it cannot be said that its added value has been lost. Similarly, the Student
Loan Guarantee Facility (higher education) was discontinued at the start of the 2021-2027
programming period, following the detection in the mid-term evaluation of 2014-2020
programme of several factors that were hindering its effectiveness, including the overlaps with
national schemes. Consequently, it was considered that its added value could be more suitably
achieved in the context of the InvestEU programme. On this basis, no loss in the European
added value of the Erasmus+ programme can be advocated.

Participants in the 2021-2027 programme have also benefited from a greater alignment
between Erasmus+ and national priorities. Representatives from around half of the countries
consulted as part of national level interviews report that the alignment between Erasmus+ and
national priorities has strengthened in the current programming period compared to the
previous one. This improvement is often attributed to the clearer and more focused priorities
set by the programme, which have better resonated with national policy objectives.

Even if challenges persist, Erasmus+ 2021-2027 shows specific added value to the benefit of
disadvantaged groups. The increased focus on inclusion and diversity, combined with the efforts
for simplification introduced in the current programme, have provided clear benefits. The programme
has become more accessible for smaller organisations and newcomers with new actions and
measures, such as the use of lump sums in KA2 and the Small-scale Partnerships. The 2023 European
Parliament study 4°? reports positive outcomes from these measures, with significant appreciation
from national stakeholders. Case studies carried out in the frame of the support study also suggest
that the 2021-2027 programme has become more user-friendly.

4.2.3 European added value as compared to what would be the most likely
consequences of discontinuing the programme

In terms of funding, the discontinuation of Erasmus+ 2021-2027 would remove in average
EUR 4 billion of annual funding across education and training, youth and sport sectors
and would thus drastically limit financial support for mobility, cooperation and
internationalisation in these sectors in most participating countries. The programme’s funding
is particularly crucial in countries and fields where no similar schemes are available, while in
countries where comparable schemes are available maintaining the current levels of support
without Erasmus+ would require considerable budgetary efforts at national level.

No other national or EU level programme has a comparable scope, capacity and scale,
thus making the Erasmus+ programme unique. The evidence analysed for this evaluation
demonstrates that without the Erasmus+ programme, the activities currently funded via the
programme in the relevant sectors would not be supported to a comparable extent and the level
of relevant activities taking place would be significantly lower.

In higher education, Erasmus+ is the primary funding tool for short-term (at least three months)
learning mobility across the programme countries. Based on Eurostat data, EU programmes
like Erasmus+ supported around 2 out of 3 (65.6%) of the credit mobile graduates from
bachelor’s or equivalent at EU level, including Serbia and Norway, in 2022 4%, EU
programmes are the only possibility to go abroad for a short period during studies in countries
like Cyprus and Ireland, where 100% of short mobility is financed by Erasmus+. This share is

402 See p. 34 (EPRS_STU(2023)747442_EN.pdf (europa.eu)).
403 https://ec.europa.eu/eurostat/statistics-explained/index.php?title=Learning_mobility statistics#Credit-

mobile_graduates
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higher than 90% in 11 countries “* according to data from Eurostat. If Erasmus+ were to be
halted, and no similar alternatives were to be provided, 12 programme countries would see
higher education international mobility virtually disappear (with under 100 grant-supported
mobilities a year 4%).

Without Erasmus+, it is likely that the benefits deriving from programme actions for
individuals and organisations are drastically reduced. Internationalisation of education and
training, youth and sport sectors would be reduced to close to zero in several countries,
especially in sport and youth. The positive results achieved for individual participants and
beneficiary organisations would not be achieved to the same extent.

4.2.4 Contribution to ‘Europeanness’

The Erasmus+ programme plays an essential role to support the development of knowledge of
the EU, raise awareness of the EU common values and foster a European sense of belonging.
Evaluation findings show widespread recognition of Erasmus+ in promoting shared values,
EU identity, and intercultural understanding.

Participation in the programme is positively associated with a sense of European identity and
positive feelings towards the EU. 23 national reports refer to the positive impact of the
programme on promoting awareness of shared European values, EU identity, and intercultural
understanding and openness “%. 91% of the public consultation respondents agreed or strongly
agreed with the fact that Erasmus+ contributes to building a sense of European identity/sense
of belonging and raises awareness of European values 7.

The 2014-2020 programme monitoring data show that more than 70% of HE, VET and youth
mobility participants declared being more aware of European values and European topics after
their mobility, with the highest share (82%) registered by participants in youth mobilities.
Under Erasmus+ 2014-2020, participation in the KA3 Youth Dialogue is positively associated
with increased active citizenship and involvement in democratic life, while participation in the
European Voluntary Service is associated with a positive feeling towards the EU, compared to
non-participants*e.

In the higher education field, the 2020/21 and 2022/23 Erasmus Mundus Graduate Impact
Surveys “° consistently report that attitude towards Europe and the EU was among the areas of
main personal impact following Erasmus Mundus studies. In both surveys, the area of greatest
personal impact was the development of intercultural competences, which appears important

44RO, SK, EL, BG, MT, LV, PT, SI, PL, HR, HU.

405 Bulgaria, Czechia, Greece, Croatia, Cyprus, Latvia, Luxembourg, Malta, Romania, Slovenia, Slovakia, and
North Macedonia. Data source: Eurostat, educ_uoe_mobc01 (ICF own calculations).

406 AT, BEde, BEfr, BEnl, CZ, DE, DK, ES, FI, FR, HU, IE, IT, LU, MT, NL, NO, PL, PT, RO, SE, SK, TR

407 public consultation report, annex Il of ICF study. Respondents familiar or partly familiar with the programme
(N =1 231) were asked to what extent they agreed with a series of statements, including that Erasmus+ contributes
Erasmus+ building a sense of European identity/sense of belonging and raises awareness of European values. 60%
strongly agreed, 31% agreed, only 7% had no opinion and the remaining 2% disagreed/strongly disagreed.

408 Source: beneficiary surveys for learners run by ICF.

409 Juhlke, R. & Unger, M. (2022). Erasmus Mundus Joint Master Graduate Impact Survey 2020/21.
Comprehensive report of results. Institut fir Hohere Studien — Institute for Advanced Studies (IHS). Pp. 40 and
43 (https://www.esaa-eu.org/fileadmin/esaa/content/news/files/2022/gis_202021 definite report.pdf); Robert
Jihlke R., Dau J., Unger M. (2023). Erasmus Mundus Joint Master Graduate Impact Survey 2023. Comprehensive
report of results (https://www.em-a.eu/post/graduate-impact-survey-2023-results). The 2020/21 impact survey
analysed Erasmus Mundus (EM) Joint Master Degree graduates from graduation cohorts 2010/11, 2015/16 and
2019/20 (2 015 responses). The 2022/23 impact survey was conducted among Erasmus Mundus Master Alumni
who graduated in one of three double cohorts 2012/13, 2017/18 and 2021/22 (3 396 responses).
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https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2022/23;Nr:2022;Year:23&comp=2022%7C2023%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:TR%20407;Code:TR;Nr:407&comp=TR%7C407%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:TR%20407;Code:TR;Nr:407&comp=TR%7C407%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2020/21;Nr:2020;Year:21&comp=2020%7C2021%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2020/21;Nr:2020;Year:21&comp=2020%7C2021%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2010/11;Nr:2010;Year:11&comp=2010%7C2011%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2015/16;Nr:2015;Year:16&comp=2015%7C2016%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2019/20;Nr:2019;Year:20&comp=2019%7C2020%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2022/23;Nr:2022;Year:23&comp=2022%7C2023%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2012/13;Nr:2012;Year:13&comp=2012%7C2013%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2017/18;Nr:2017;Year:18&comp=2017%7C2018%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RAT&code2=&gruppen=Link:2021/22;Nr:2021;Year:22&comp=2021%7C2022%7C

given the strong international dimension of this action. Also, the XV ESN Survey “° concluded
that, before mobility, HE students have the weakest sense of belonging to the EU, and rather
felt strongly connected to their hometown and their country. In contrast, post-mobility data
show that those feelings and perceptions change. Students with a learning mobility experience
feel strongly connected to Europe and to the world as a whole, with a striking increase in their
sense of belonging towards the EU. On a wider institutional scale, 76% of the European
University alliances support the development of democratic competencies and citizenship,
reinforcing the role of higher education in strengthening democratic European values 4.

Results from the beneficiary (learners) survey run by ICF show that 88% of the participants in
mobility over the period 2014-2023 felt that they had increased their sense of belonging to the
EU. Programme participation is positively associated with respondents’ sense of European
identity and positive feelings towards the EU, particularly for participants from higher
education and the youth sector. 49% of surveyed participants since 2014 indicated that they
saw themselves as European, compared to 40% of non-participants. Also, 79% of surveyed
participants indicated positive feelings towards the EU, compared to 74% of non-participants.

Box 10 — Examples from National Reports

Portugal: ‘Erasmus+ is key in promoting the European values of tolerance and acceptance and can be seen as
a major investment in the promotion of participation in democratic life and civic involvement, on a more
immediate and individual context, and promotion of peace and conflict management, on a broader and global
arena. By encouraging the mobility of people, under any of its Key Actions, the Erasmus+ programme provides
participants from Portugal with the opportunity to learn about the history, culture, and values of the host
countries, thus stimulating tolerance and open-mindedness, a raised awareness of the EU's common values and
citizenship, a sense of belonging to a diverse Europe/world, and, ultimately, peace’.

The added value of the Erasmus+ 2014-2020 and 2021-2027 is undisputable when it comes to
focusing on teaching and research on the EU. Across both programme generations, Jean
Monnet Actions focus specifically on spreading knowledge about European integration
matters. The operating grants received by the seven Jean Monnet Designated Institutions under
Erasmus+ 2014-2020 and 2021-2027 enable them to deliver teaching, training, research and
dissemination activities focused on the EU, with a scale of impact that would not otherwise be
possible. The College of Europe, the European University Institute, the European Institute of
Public Administration (EIPA) and the International Centre for European Training (CIFE)
actively contribute to promoting cultural diversity, cohesiveness and inclusiveness,
intercultural and multilingual understanding, and provide a space for research and debate. They
also support professionals entering into EU careers. For example, the European University
Institute has run the Max Weber programme for talented postdoctoral researchers with an EU-
focused research interest. It has created the School of Transnational Governance, running a master
in Transnational governance and training mid-career professionals on this topic with a focus on the
EU. All these specific activities would not have been possible without Erasmus+ funding.

410 ESN survey XV is a quantitative and deductive research based on an online questionnaire that was launched
on 29 May and closed on 31 July 2023, constituting a collection period of 2 months for the survey. The data
collected are from students who were enrolled in Higher Education in the academic year 2021-2022 and/or the
academic year 2022-2023
(https://fesn.org/sites/default/files/news/participation_in_learning_mobility as a_driving_force to_change the eu.pdf)
41 European Commission (2025), Report on the outcomes and transformational potential of the European
Universities initiative (https://op.europa.eu/en/publication-detail/-/publication/db43f6ca-dal4-11ef-be2a-
0laa75ed71al/language-en ).
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4.2.5 International added value

Across both programming periods, the programme conveys international added value
through cooperation between EU Member States and third countries not associated to the
programme. Furthermore, it fosters people to people contacts and global connections.

Mobility activities to/from non-associated third countries represent a small share of the total
number of mobilities supported by the programme, yet they benefit participants from almost
all countries in the world. Various interviews with beneficiary organisations from the higher
education field in non-associated third countries highlight that the projects funded under
Erasmus+ 2014-2020 have had a positive impact in facilitating peer learning, upgrading and
modernising higher education curricula in countries such as Georgia, Uzbekistan, as well as in
some African countries, and in supporting institutional capacity building across various fields.
For candidate countries, interviewees also mentioned that the programme has influenced the
perception of citizens in candidate countries, aligning with EU priorities during accession
negotiations.

Box 11 - Examples of added value for non-associated third countries

Erasmus+ has significantly impacted individuals, organisations, and the higher education system in Sri
Lanka. Participants experienced personal and professional growth, such as securing internships abroad and
pursuing higher education opportunities. The programme facilitated the development of new courses,
master's courses, and MOOCs, enhancing university-industry collaborations and improving graduates'
employability. Additionally, it boosted language skills, intellectual competence, and global competitiveness,
with positive effects including a sense of European identity, social cohesion, and breaking down cultural
barriers.

In Thailand, the programme promoted higher education internationalisation, establishing it as a key quality indicator
at both institutional and national levels, and strengthening relationships with European institutions and the EU.

In Ukraine, Erasmus+ has led to revisions to the curriculum for VET teacher training, incorporating more
practical elements to enhance work-based learning. Erasmus+ funding is also used to develop the offer of
micro-credentials and to use micro-credentials for the professional development of teachers in higher
education. On a general level, interviewees stressed the importance of their participation in the programme
and the measures taken to adapt to the needs of Ukrainian participants, as a sign of solidarity with their
country in times when it is suffering from the Russian aggression.

Source: key informant interviews performed under ICF support study

Some remaining barriers to participation were also mentioned such as:

« Difficulties to take part in joint activities due to visa requirements, limits to eligibility
(third countries not associated to the programme do not have access to the same funding
opportunities as programme countries), or variations in exchange rates;

* Need for increased coordination, communication and awareness of programme
opportunities. Reinforcing the capacity of Erasmus+ National Focal Points (ENFPs),
established in the current programme, could contribute to address these needs.

Since 2014, Erasmus+ is leveraged in EU international relations, with the programme's
mobility component facilitating people to people contacts, international cooperation and
boosting relations with other countries. The 2021-2027 capacity building actions in higher
education and VET sectors support the delivery of the Global Gateway in third countries, in
particular in Sub-Saharan Africa, Asia Pacific, Latin America and the Caribbean. It also plays
a role in attracting talent and bridging gaps in international mobility. The programme can
be further used to extend EU influence in third countries, with suggestions to further expand
cooperation in VET and increase synergies with bilateral actions.
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4.3. Is the intervention still relevant?

The analysis has been carried out jointly for both programming periods, while highlighting
differences or elements relevant to the final or the interim evaluation, and stressing elements
of evolution between the two programmes. The assessment was performed against 5 evaluation
questions regarding:

relevance to socio-economic needs and challenges;
relevance to emerging needs for skills and growth;
relevance to stakeholder needs;

relevance to people with fewer opportunities;

evolution of relevance between the two evaluation periods.

The assessment is generally positive. Stakeholders generally agree that the relevance of the
2021-2027 programme has increased compared to 2014-2020 programme, in particular due to
clear and explicit horizontal priorities set in the current programme. Two-thirds of the
respondents to the NA/EACEA survey*? confirmed that the 2021-2027 programme is more
relevant to the current and emerging needs than the 2014-2020 Erasmus+ generation.
Respondents to this survey also reported an improved alignment of programme actions with
EU priorities (90%) and with national priorities (62%) compared to the previous programme.

All 32 countries submitting a national report*® assessed positively the evolution of the
programme relevance between programming periods, with regards in particular to: i) the
diversification of participants and increased participation in previously underrepresented
sectors, such as youth and sport; ii) additional funding for social inclusion; iii) the programme’s
focus on digital transformation and environmental sustainability.

4.3.1 Relevance of programme objectives and priorities

Based on the consultations carried out for the programme’s evaluation, stakeholders generally
agree that the objectives and priorities set by the current Erasmus+ programme address well
the most pressing socio-economic needs and challenges Europe is facing today. Around
80% of respondents to the public consultation rated the objectives and priorities of Erasmus+
as relevant. Respondents to the NAS/EACEA survey generally expressed positive views, with
48% affirming its full relevance in the context of today's socio-economic needs and challenges,
and an additional 51% finding it partially relevant **. Respondents to this survey also perceived
strong alignment between individual actions and projects funded by the programme and
specific EU priorities such as ‘increasing the number of learners and staff who spend some time
abroad’ (80%), ‘improving the quality of education and training’, ‘promoting equity, social
cohesion, and active citizenship”; and ‘improving green and digital skills’ (69% each) **°. The
mid-term evaluation of Erasmus+ 2014-2020 showed that the pogramme was better aligned
with EU policies than its predecessor programmes and that it entailed sufficient flexibility to
adapt to EU-level emerging needs. This is confirmed in the final evaluation, when looking in
particular to the last part of the programme implementaiton. The programme showed a good

412 NAS/EACEA survey, annex Il of ICF study. Question ‘Overall, how relevant do you find the Erasmus+
Programme considering today’s socio-economic needs and challenges?’ (Respondents N=164).

413 MK did not submit a national report.

414 NAS/EACEA survey, annex Il of ICF study. Question: ‘Overall, how relevant do you find the Erasmus+
Programme considering today’s socio-economic needs and challenges?’ (Respondents N=164).

415 NAS/EACEA survey, annex 111 of ICF study. Question: ‘To what extent are the individual actions and projects
funded under Erasmus + aligned with key EU policy priorities?’ (Respondents N=113).
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alignment with the EU political priorities 2019-2024 in its last two years of implementation,
paving the way for the 2021-2027 programme and showing adaptability to emerging needs.

The Digital Education Action Plan %%, adopted in 2018, relied on Erasmus+ and Horizon
2020 for the implementation of its priorities aiming to help education and training systems
make better use of innovation and digital technology and support the development of relevant
digital competences (see 4.3.3) *!’. The Communication on preventing radicalisation
adopted in June 2016 “8 emphasised the preventive role of the educational and youth sectors
by tackling the root causes of radicalisation leading to violent extremism and terrorism.
Erasmus+ reflected the objectives and challenges addressed by the 2015 Paris Declaration in
the implementation of all three key actions of the programme, as well as in the actions in the
field of Sport. This permeated the programme action throughout most of the programming
period, with further emphasis on the promotion of multicultural dialogue as from 2018 with the
launch of Erasmus+ Virtual Exchanges, funded with Heading 4 of EU budget, also contributing
to priorities of EU as a global actor. The piloting of the European Universities initiative was
set as a follow up to the European Council conclusions of 14 December 2017, laying the
foundations for the European Education Area.

As for Erasmus+ 2021-2027, the promotion of learning mobility in formal, informal and non-
formal settings, including its embedded inclusive dimension, addresses both individual and
societal needs supporting the building of skills for life and for jobs, and their circulation to form
and attract talents worldwide. In parallel, the programme includes ‘excellence’ and ‘innovation’
in education as part of its objectives, translated into deepened transnational cooperation among
educational institutions. These activities contribute to pursue a set of objectives that, since its
early implementation stage, has shown flexibility and adaptability to respond to major
challenges (see 4.1.1.8) and effectively contributing to key policy areas, such as the European
Education Area, the European Skills Agenda, including the Pact for Skills (see 4.1.1.4).
Therefore, they appear relevant to continue support the adaptation of education systems to the
rapidly evolving world and to supply the European single market with the skills required by the
technological changes and to support EU competitiveness (see 4.3.2).

Broad supportis highlighted for the four horizontal priorities, which were praised by many
stakeholders as highly relevant. EU-level stakeholders, in particular, agreed that the
programme’s priorities aligned well with EU-level socio-economic goals. Four of the 2019-
2024 Commission’s priorities are embedded into the programme’s horizontal priorities,
showing a direct correspondence among them #'°. Erasmus+ priorities address those aspects of
the broader European agenda that are most relevant to the needs of people in education,
training, youth and sport. Between 2021 and 2023, a significant part of both the total number
of projects funded and grants awarded by the programme were allocated to some of the main
EU priority areas. In particular, 12% and 17% of all the projects relate to the ‘European Green
Deal’ and ‘Europe fit for the digital age’ respectively, with a total of 43% of the total grants
spent on these two areas. A mapping of the programme’s priorities against public opinions as
measured in the Eurobarometer survey in 2022 further confirms their relevance as respondents
mentioned ‘working on environmental issues and climate change’ (22%) and ‘defending
European values’ (18%) as the fourth and fifth most pressing challenges facing Europe today.

416 COM(2018) 22 final.

417 The plan set three priorities for the Commission’s work on digital education: (1) Making better use of digital
technology for teaching and learning; (2) Developing relevant digital skills and competences for the digital
transformation; (3) Improving education systems through better data analysis and foresight.

418 COM(2016) 379 final.

419 Priorities of the European Union 2019-2024 | European Union (europa.eu)
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The relevance of the 2021-2027 horizontal priorities is confirmed by the results of the public
consultation, with more than 90% of respondents agreeing that the programme’s horizontal
priorities are ‘extremely relevant’ or ‘relevant’ to the current needs and challenges of our
societies.

Relevance of horizontal priorities

Inclusion and diversity 78% I
=
Participation in democratic life, common values and civic engagement 72% .

W Extremely relevant Relevant W Not really relevant  ® No opinion

Source: Public consultation report

As regards the international dimension, the interviews carried out with EU delegations in Sub-
Saharan Africa countries also show a general good alignment of Erasmus+ priorities with
overarching ones. In Burkina Faso, Cabo Verde, Kenya, South Africa and Tanzania, alignment
is reported with Erasmus+ priorities, with links to the Global Gateway strategy, particularly
regarding support for digitalisation and the green transition. Enhancing connectivity,
digitalisation, and innovation are key areas of alignment with Erasmus+, also reflecting broader
trends in global education and development.

4.3.2 Relevance to emerging needs for skills and growth

According to the recent Letta Report“® on strengthening the EU Single Market, learning
mobility is part of the environment suitable for knowledge transfer, and acquisition of much
needed skills for sustainable growth that Europe should focus on. Skills are also a key pillar of
the Draghi report on strengthening European competitiveness*?!, representing an essential
investment for building a thriving, competitive, and fair economy. This report underlines that
over the years, the EU has regularly reiterated the importance of skills’ provision and has
intervened to promote general policy frameworks for investment in skills and stimulate the
formation of general and sector-specific skills across a broad coalition of actors, with a major
part of this investment in skills coming from ESF+ and the Erasmus+ programme. The
acceleration of the twin — green and digital — transitions has been among the top priorities for
the European Union, together with boosting the skills needed for it. Under Erasmus+, two out
of four horizontal priorities address the twin transitions. As displayed in the chart above most
respondents to the public consultation consider “the environment and the fight against climate
change” and “digital transformation” priorities as either “extremely relevant” or “relevant”).

These results are confirmed also by other stakeholders’ consultations which show that the 2021-
2027 programme is more relevant to green transition and digital transformation than the
previous one and that the alignment of project and priorities has improved *2. 69% of
respondents to the NAS/EACEA survey found that Erasmus+ actions and projects have a strong

420 Enrico Letta (2024), Much more than a market.
421 Mario Draghi (2024), The future of European competitiveness.
422 Survey of expert assessors, annex 1V of ICF study.

114

www.parlament.gv.at



alignment with the EU policy priority “improving digital and green skills” for education and
training, right after “increasing the share of students and staff who spend time abroad” *. When
requested to compare with the previous programme generation, this share rises to 84%,
appearing as the priority gaining with the strongest alignment with Erasmus+ projects and
actions compared to the previous period. The programme's focus on digital transformation and
environmental sustainability is widely recognised as an improvement in the 2021-2027 period
in national reports, with 18 explicitly mentioning this 4?4, although 9 countries #?° noted that
these priorities are not yet fully integrated into participant experiences or project
implementations.

¢ Relevance to digital transformation

Erasmus+ is heavily mobilised to respond to the necessary digital transformation of education
and training, youth and sport fields. Digital aspects of learning mobilities have been progressing
in all education sectors in particular since 2020. The COVID-19 pandemic hampered physical
learning mobility activities and led to the rapid development of new learning mobility patterns,
including remote elements, emphasising the need to accelerate the digital transition and the
acquisition of digital competences. The pandemic accelerated the use of blended mobility, as
well as the community’s debates and efforts to utilise the digital aspects of mobilities more
broadly and efficiently #¢. 42% of respondents to the survey run by the Commission in May
2020 “ to collect views of mobility participants on the impact of the COVID-19 outbreak
replied that they continued their activities with different arrangements, such as distance or
online learning, with variation between sectors. All 32 countries submitting a National Report
have indicated that the pandemic catalysed and accelerated the adoption of digital tools and
platforms for project management, communication and virtual learning in Erasmus+. For
example, the online self-reflection tool SELFIE for schools, launched in 2018 to help schools
reflect on their digital readiness, saw a rapid growth following Covid-19 pandemic, going from
150 000 users in 2018 to more than one million users in April 2021, and up to two million in
November of the same year. In July 2023, the tool has reached 6.6 million users “,

The importance of digitalisation has also been growing in the youth sector. The Council
conclusions on digital youth work #?® encouraged the exchange of best practices and peer
learning activities, inviting to carry out research to increase knowledge in the field as well as
to improve digital competences through non-formal learning and training. Building on the
Council conclusions, and in response to such needs for innovation and competence
development, since 2021 17 National Agencies and 4 SALTOs have led a long-term Training
and Cooperation Activity on the topic *°. The project has been cooperating closely with the

423 Survey of NAS/EACEA, annex II1 of ICF study. Question 6: “To what extent are the individual actions and
projects funded under Erasmus+ aligned with key EU policy priorities?”

44 AT, BE, CY, DE, DK, ES, FI, FR, HU, IE, IT, LT, MT, NL, NO, PL, PT, RO.

45 AT, BE, CY, DE, DK, IE, NL, NO, PT.

426 Eyropean Commission (2023), Study on supporting learning mobility: progress, obstacles and way forward
(https://op.europa.eu/en/publication-detail/-/publication/036d1f45-82ad-11ee-99ba-01aa75ed71al/language-en).
421 https://erasmus-plus.ec.europa.eu/sites/default/files/2021-09/coronavirus-mobility-impact-results-
may2020_en.pdf

428 2021 and 2023 Erasmus+ Annual Reports.

429 Council conclusions on digital youth work (OJ C 414, 10.12.2019, p. 2).

430 The project aims, among others, to make suggestions for developing national youth strategies with links to
digitalisation, to analyse and promote STEAM activities in youth work, develop new practices for online youth
work as well as for virtual and blended mobilities in the framework of EU Youth Programmes:
https://www.oph.fi/en/education-development-and-internationalisation/long-term-cooperation-projects/digital -

youth-work
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RAY %1 network, in particular with the RAY DIGI research 42, exploring dimensions of
digitalisation in European youth work. Since 2019, the Erasmus+ programme guide highlights
digital youth work among the competences and methods relevant for youth workers’
professional development, becoming one of the criteria for assessing the relevance of mobility
projects of youth workers. Around 500 youth projects, funded between 2021 and 2023, for a
total of over EUR 39 million contracted grants, focused on the topic of digital youth work.

The programme nowadays complements physical mobility by promoting distance and blended
learning. In the period 2021-2023, 90 000 mobilities were flagged as blended. It also includes
a broad offer of learning opportunities focusing on basic and advanced digital competence
development (see section 4.1.1.6.) and virtual exchanges, and it supports cooperation projects
on digital education, with around 40% of contracted KA2 projects addressing this priority. The
overall contribution of the programme to digital transformation priority amounts at EUR
2 018.1 million at the end of 2023 (equal to 21% of the total 2021-2027 implementation)*.
Particularly important appears the role of the newly set SALTO Resource Centre on Digital to
produce resources and materials to help applicants integrate the digital transformation priority
in their projects.

KAZ2 actions such as the Centres of Vocational Excellence contribute to the development of
skills for the digital transformation by promoting the creation of ecosystems for sustainable
collaboration between education and training providers and other stakeholders, including
companies in this area. They provide opportunities for initial training of young people as well
as the continuing up-skilling and re-skilling of adults, through flexible and timely offer of
training that meets the needs of a dynamic labour market, in the context of the green and digital
transitions. The 2023 ETF reports on building evidence to support vocational excellence for
the digital and green transitions “* focus on the role of Centres of VVocational Excellence in the
green and digital transition, exploring how national Centres of Vocational Excellence are
managing the whole-institution change connected to these transitions.

Among the actions supported by Erasmus+ under the Digital Education Action Plan, the
Erasmus+ Teacher Academies support the creation and application of digital pedagogies and
teachers’ digital expertise. SELFIE for Teachers, launched in October 2021, helps primary and
secondary school teachers assess their digital competences and plan further training, reaching
more than 100 000 users by January 2023. Erasmus+ also funds activities related to the
priorities of the Digital Education Action Plan, such as the Digital Opportunity Traineeships.
In 2022, one of the cross-sectoral priorities of the Forward-looking projects Call was
specifically dedicated to supporting high quality and inclusive digital education, in line with
the aims of the Digital Education Action Plan, with projects called to address at least one of the
following three areas: a) Key success factors for inclusive and high quality digital education
and training; b) Artificial Intelligence in Education; c) High quality digital education content.

431 Research-based analysis of European youth programmes. The RAY network is an open and self-governed
European research network of the Erasmus+ and European Solidarity Corps National Agencies. Funded under
TCA (KA3), the network conducts research on international youth work and youth learning mobility and
contributes to evidence-based youth policy development in the youth field: https://www.researchyouth.net/

432 The research project conducted more than 60 digital youth work case studies, in and beyond Europe, between
2022 and 2024. The RAY DIGI report was published in October 2024. https://www.researchyouth.net/wp-
content/uploads/2024/10/RAY-DIGI_Key-Findings 20241020.pdf

433 gource: 2023 Programme Performance Statement (https://commission.europa.eu/strategy-and-policy/eu-
budget/performance-and-reporting/programme-performance-statements/erasmus-performance_en ).

434 https://www.etf.europa.eu/sites/default/files/2023-11/CoVEs%20in%20the%20digital%20transition.pdf and
https://www.etf.europa.eu/sites/default/files/2023-11/P233084 ETF Green%?20transition EN_v2-4COL_0.pdf
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The Erasmus Charter for Higher Education (ECHE) require institutions to undertake the
necessary steps to implement digital mobility management. Contribution to digital and green
priorities is considered in award criteria. The European Student Card Initiative (ESCI)
introduces digital solutions, such as Erasmus Without Paper (EWP) and the Erasmus+ App, to
facilitate the exchange of student data and mobility information in a digital, secure and efficient
way; it also sets standards to enable the cross-border authentication of students on mobility
through the European Student Card. By the end of 2023, 2.3 million European Student Cards
had been issued and the Erasmus+ App had registered 218 546 downloads, whereas 3 342
higher education institutions were connected to the Erasmus Without Paper network, leading
to 152 253 interinstitutional agreements and 185 027 learning agreements completed fully
digitally . Between the end of 2022 and the end of 2023, there was a 12% increase in the
number of higher education institutions connected to the EWP network; a two-fold increase in
the number of interinstitutional agreements completed digitally; and a 165% increase in the
number of learning agreements approved through EWP.

Similarly, organisations awarded with an Erasmus Accreditation have to align with ‘Erasmus
quality standards’ including digital education, relevant to the facilitation of the digital
transformation priority, as well as green transition aspects.

The programme is supporting the digital transformation in education, leading to the adoption
of digital tools, applications and innovative methodologies enabled by digital technology, often
following practices discovered during international mobility activities. In certain cases, the
programme has contributed to organisations adopting digital transformation as an objective*s.
Digitalisation is also fostered through European Universities alliances. Their long-term joint
strategies, which include the development of shared governance structures and pooling of
resources to create new digital resources and virtual campuses, or further develop their
blended learning provision to increase collaboration between institutions across borders 7.

Overall, since 2014, Erasmus+ funded around 29 000 projects on themes related to digital (e.g.
digital safety, digital skills, digital content), ICT and artificial intelligence. About one third of
these projects were funded in the 2021-2023 period. The programme also supports projects
dealing with the use of artificial intelligence in education. The number of projects specifically
addressing themes related to artificial intelligence is close to 900, out of which 15% specifically
address the topic ‘Artificial intelligence and data usage’, while the remaining ones treat this
theme in relation to topics such as ‘digital skills and competence, ‘new learning and teaching
methods and approach’, ‘creating new curricula’, as well as in relation to inclusion topics. This
number is still limited but the yearly increase (from only 2 projects contracted in Call year 2014
to 266 in 2023) is a clear sign of increasing relevance. For example, looking beyond the
evaluation period, the number of projects contracted under 2024 Call and specifically tackling
the topic ‘artificial intelligence’ has doubled compared to 2023.

Box 12 - Jean Monnet Module on ‘Europe Regulates Robotics’ and the ‘Centre of Excellence on the
Regulation of Robotics and Artificial Intelligence’ (EURA)

Europe Regulates Robotics (ERR), funded in 2015, focused on the regulation of robotics in Europe, (i)
identifying applicable regulation, suggesting reforms where needed; (ii) fostering a multidisciplinary debate on

435 Erasmus+ annual report 2023, https://data.europa.eu/doi/10.2766/833629

436 Case study on Asociatia Sprijin+ (ADU, RO) as well as the case study on the European University alliance
CHARM-EU, led by the University of Barcelona.

437 Some Alliances have a particular focus on technology, including digital innovations, while others have placed
a focus on the environment, to develop skills but also to transform higher education itself. Examples of these
include Unite!, EU GREEN and UNI Green. Uni Green Alliance provides an overview of actions to reduce carbon
balance in their activities.
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its legal, ethical and economic implications; and (iii) developing ‘robolaw’ as a new field of EU studies. It
reached these goals through teaching activities, academic events, research, and by fostering a dialogue with
policy-makers.

The Jean Monnet Centre of Excellence EURA, run from 2018 to 2022, successfully established itself as a focal
point of competence in the field of the regulation of robotics and Al and is today widely recognized for its
unique expertise and multidisciplinary methodology. EURA underwent research in many domains, leading to
scientific publications. At the same time, it directly impacted policy making by drafting in-depth studies upon
request of Italian and EU institutions. Many such considerations are today part of the debate as well as of the
solutions advanced by the EU policymakers in their proposals for regulating Al (e.g. the Al Act and the
directives on civil and product liability associated with the use of Al).

The case study carried on the projects highlights the role of the Erasmus+ funding, received under Jean Monnet
activities, to foster studies, teaching and research on topics of EU interest. The interviewed representatives of
the Centre of Excellence, researchers and learners highlighted that in the period 2014-2015 the regulation of
technology was not a recognised field of study within European studies. Since then, largely because of the Jean
Monnet module on ERR and Centre of Excellence EURA, the EU has emerged as a global leader by
introducing legislation in the field of artificial intelligence, evidenced by the recently approved Al Act, along
with other pieces of legislation.

The Centre of Excellence filled in a critical knowledge gap in the field. This positioned the researchers as
forerunners in this area of expertise, benefiting both participating students and the overall organisation of
teaching within this action. The Centre of Excellence EURA facilitated the formation of a multi-disciplinary
research community that did not exist before, and which continues to contribute to and participate in the Centre's
activities, helping to advance the field further. According to the interviewees, both projects significantly
elevated understanding of European issues, particularly within the area of expertise of the Centre of
Excellence on the regulation of robotics and Al.

Although it is outside the evaluation period, the programme is preparing to further support the
emerging needs linked to the challenges posed by artificial intelligence. For example, in 2025,
the Erasmus+ Forward Looking Project Call (KA2) will have a dedicated priority on
generative Al in education and training, aiming to upscale and promote the innovative,
efficient and ethical use of generative Al in education. Similarly, attention is given to digital
well-being, one of the priorities of the 2024 Policy experimentation Call (KA3). Furthermore,
in 2025, Erasmus+ will fund cooperation with OECD on developing an Artificial Intelligence
Literacy Framework for primary and secondary level of education to address emerging
trends and skills needs stemming from the Al disruption, contributing to Commission’s
work on Al literacy guidelines.

e Relevance to green transition

In line with the Council recommendation on learning for the green transition and sustainable
development adopted in June 2022 “#, Erasmus+ provides opportunities to promote, support
and enable formal and non-formal education and training for the green transition and
sustainable development, facilitating cooperation and peer learning for the green transition and
sustainable development. Learning mobility, cooperation projects, flagship actions, and
activities supporting policy cooperation, contribute to this goal. For example, Cedefop report
‘Meeting skill needs for the green transition’ 4* provides examples of Centres of Vocational
Excellence projects supporting (i) collaboration of regional and local stakeholder to address
green skill gap, (ii) the introduction of new collaboration practices for skills development or
(iii) the promotion of systemic reform of education and professional training via innovative

438 Council recommendation of 16 June 2022 on learning for the green transition and sustainable development,
0J C 243, 27.6.2022, p. 1.
439 https://www.cedefop.europa.eu/files/4220_en.pdf
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approaches in areas of green transition. This is key to ensure that Europe has highly competent
professionals to support the green transition .

Support to green objectives is also ensured by Erasmus+ through the basic principles included
in its quality standards** and the requirements that organisations need to meet when applying
for the accreditation. For example, the programme requires higher education institutions to
adopt environmentally friendly practices, support sustainable means of travel and reduce the
negative impact of mobility on the environment. Higher education institutions are encouraged
to develop their own sustainability strategies and connect these strategies with mobility
activities. In particular, the negative environmental impact of transnational and international
learning mobility needs to be considered **2. To mitigate the impact of plane travels the
programme promotes more sustainable means of transport as a norm for travel below 500 km
and provides an increased green travel support since 2024 Call #3 (see also section 4.1.1.6).
DiscoverEU offers participants a travel pass and travel opportunities predominantly by train.
On the other hand, the programme supports hundreds of projects working on improving
learning and teaching practices in the area of education for sustainable development and the
green transition. A SALTO Resource Centre on sustainable development was launched in 2023
to provide guidance and support to National Agencies and beneficiaries on the implementation
of both dimensions of this priority. Nevertheless, the horizontal priority addressing the green
transition is considered the least developed in 8 national reports*4, with growing awareness and
interest in environmental issues, identified especially in the school, youth and VET sectors #,
Efforts to promote green travel are ongoing, as some countries consider the programme’s
incentives for green travel to be insufficient to have a significant impact on travel choices “.

The digital and green priorities are also connected as shown by references to the ‘twin
transition’. Around two-thirds of Europeans think that digital technologies are important to
combat climate change #4”. There is, however, also a need to better assess the environmental
impact of digital technologies 48 as well as balance the relationship between all horizontal
priorities of the programme, for example by considering how inclusion may be affected by
longer journey durations, when these could negatively impact the participation of educational

40 See also recital 7 of the Council recommendation on learning for the green transition and sustainable
development.

441 https://erasmus-plus.ec.europa.eu/document/erasmus-quality-standards-mobility-projects-vet-adults-schooals;
https://erasmus-plus.ec.europa.eu/fr/document/erasmus-guality-standards-mobility-projects-youth

42 ghields, R (2019) 'The sustainability of international higher education: Student mobility and global climate
change', Journal of Cleaner Production, vol. 217, pp. 594-602.

443 Since 2024 Call, green/low emission travel is considered the norm and non-green travel the exception, whereas
in the previous ‘top up’ system low emission travel was the exception. The Case-study on the P&dagogische
Hochschule Freiburg noted how learners have preferred in some cases to take the train (up to 3 days) to avoid the
environmental impact of flying.

44 AT, CY, DE, DK, ES, NL, NO, SE.

4S5 AT, CY, DE, DK, ES, NL, SE.

46 DK, IE, NO.

447 See Special Eurobarometer 2959. See also the case-study on Oktatasi es Szakerto Bt. (ADU, HU).

448 See COM(2023) 570 of 27.9.2023. Some Erasmus+ projects are also examining the relationship between digital
technologies and the environment. For example, the ‘Green-Co” KA2 project aims to provide educational
resources to raise awareness on the environmental impact of the use of digital technologies, not only as a global
impact by companies and organizations, but even in the mere role of users. Literature also explores clashes
between the twin transitions in a range of other fields outside of education - see Muench, S., Stoermer, E., Jensen,
K., Asikainen, T., Salvi, M. and Scapolo, F., (2022) Towards a green and digital future, Publications Office of the
European Union, Luxembourg, JRC129319.
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institutions with fewer resources to cover staff absences, and for individuals with caring
responsibilities or those living in remote areas, including outermost regions.

e Relevance to competitiveness

In the evolving socio-economic context, and as also stressed by the Letta and Draghi reports
mentioned above, new needs emerge emphasizing the key role of education and skKills
development for current and next generations, to support Europe’s competitiveness, economic
resilience, innovation capacity and prosperity. A recent study by the Institute of German
Economics (IW), surveying over 800 German companies, highlights that, in the current process
of transformation of the European economy, the types of skills developed by students during
learning periods abroad, such as flexibility, resilience or intercultural competences are
becoming increasingly important and particularly valued by ‘digital’, ‘innovative’ or
‘international’ companies 4. The IW study says that, to survive the tough global competition,
the economy and state institutions need university graduates with a high degree of
independence, problem-solving skills and proactive behaviour. These are exactly the types of
skills more likely to be developed by Erasmus+ participants (see 4.1.1.2). In other words, the
skills developed during Erasmus+ mobility activities are fundamental for what the economy
needs today.

In the same vein, the Letta Report on the future of the single market argues that a fifth
freedom, encompassing research, innovation, knowledge, and education, should be added to
the existing four fundamental freedoms of the Single Market. By embedding those at the core
of the Single Market, including learning mobility for all, Europe can according to Enrico Letta
create an environment suitable for knowledge transfer, acquisition of much needed skills for
sustainable growth. Skills are also a key pillar of Mario Draghi’s recommendations, and
represent an essential investment for building a thriving, competitive, and fair economy.

In this context, it is important to stress that Erasmus+ is instrumental for supporting the
implementation of the European Skills Agenda** aiming to support people to develop the
skills needed to take full advantage of the opportunities provided by the green and digital
transitions. The Skills Agenda covers several building blocks supported by Erasmus+ such as
the Pact for SkKills, supporting relevant private and public stakeholders to partner up and
take action for lifelong skills development. Since the 2014-2020 programme, the Erasmus+
Sector Skills Alliances (2014-2016), then the Blueprint Alliances for sectoral cooperation
on skills (2017-2020) and in the 2021-2027 programme the Alliances for Innovation — Lot 2
support collaboration between businesses, trade unions, research institutions, education and
training with the aim of developing and implementing strategies to address skills gaps in
specific sectors and industrial ecosystems. Since 2018, Erasmus+ has funded 40 Blueprints
alliances, out of which 27 under the 2021-2027 programme, addressing skill gaps in e.g.
automotive sector, maritime technology, aerospace and defence, textile industry, steel industry,
construction, cybersecurity, work integration social enterprises, software services**. These
large-scale projects gather sectoral skills intelligence, design sectoral skills strategies, review
and develop occupational profiles and vocational programmes related to these occupations, and
set up a long-term action plan for the local and regional roll-out of their results. Thus, they

449 Die Bedeutung studienbezogener Auslandsaufenthalte im Transformationsprozess der deutschen Wirtschaft,

DAAD-IW-Studie, 2025 (https://eu.daad.de/medien/eu.daad.de.2016/dokumente/service/medien-und-
publikationen/studien-und-auswertungen/unternehmensbefragung 2024 25 daad iw.pdf).
450 COM(2020)274.

4! European Commission (2024), Bridging projects and policy: Blueprints for sectoral cooperation on skills
(c27d24c3-e435-43fc-9200-0fb92ab11c88_en).
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foster innovation and competitiveness in areas that experience severe skills gaps,
promoting greater preparedness and adaptability to changes in the labour market.

Several Blueprints have also formed connections with Centres of Vocational Excellence
(CoVEs) and Forward-Looking projects creating a synergetic path for driving innovation,
fulfilling reskilling and upskilling commitments in specific ecosystems and widening their
impact. Centres of Vocational Excellence are innovative and comprehensive transnational
partnerships to set up skills eco-systems that make VET agile, innovative, attractive, excellent
and inclusive. The initiative is strongly linked to the opportunities and needs of regions and
local territories and covers a variety of activities such as innovation hubs, applied research,
provision of digital skills at all levels, among others.

Box 13 - Skills4eCMT

The KA2 strategic partnership ‘Sector-specific skills development in Coastal and Maritime Tourism’
(Skills4CMT), funded in 2020 and coordinated by SAMK university (Finland) in partnership with five
organisations, addresses skills needs for coastal and maritime tourism sector. Limited awareness of the specific
skill needs, existing skill gaps and mismatches currently hamper the competitiveness of this sector, featured for
its importance in the European economy as a driver for sustainable growth, jobs and social cohesion.

Thanks to Skills4CMT, new sector-specific curricula and innovative forms of professional teaching were
developed to match the supply of skills with the demand of the labour market. The project aimed to make a
fundamental change to sector-specific skills development by improving the quality and digitalisation of thematic
higher education in coastal and maritime tourism, since investing in people is a condition for its sustainable and
competitive growth.

In this context, European Universities alliances also play an essential role. The Draghi Report
emphasises that “competitiveness today is less about relative labour costs and more about
knowledge and skills embodied in the labour force” while “labour shortages will be most
pronounced in high-skilled, non-manual occupations — i.e. those requiring high level of
education™*2, In this context, the alliances can effectively support EU competitiveness and
attain EU critical mass of talent, offering access to several European higher education
institutions rather than just one institution. The European Universities also embody the Letta
Report fifth freedom vision and are seen as central for realising the ambition of opening both
learning and labour mobility in the European Single Market, necessary to fill skills and labour
market gaps and leverage its opportunities. As shown in a recent study on the Outcomes and
transformational potential of the European Universities initiative*s, the European Universities
initiative is contributing to bridging skills gaps by equipping students with key future-proof
skills and competencies, including in key fields for Europe’s competitiveness and strategic
autonomy such as STEM, Al, clean technologies, energy, health, notably through student-
centred and challenge-based joint educational programmes, some leading to joint degrees,
flexible learning pathways, micro-credentials, etc. For example, the alliances boost visibility
and attractiveness of European education offer in engineering®*, developing and testing a
general European engineer profile defining a set of high-level technical and scientific
competencies combined with environmental, social, and multicultural skills, integrating EU

452 M. Draghi, The future of EU competitiveness, part A, p. 36.

453 European Commission (2025), Report on the outcomes and transformational potential of the European
Universities initiative (https://op.europa.eu/en/publication-detail/-/publication/db43f6ca-dal4-11ef-be2a-
0laa75ed71al/language-en).

454 Fuchs, L., Cuevas-Garcia, C. and Bombaerts, G., “The societal role of universities and their alliances: the case of the
EuroTeQ Engineering University’, Tertiary Education Management, Vol. 29, 2023, pp. 263-277,
https://doi.org/10.1007/s11233-023-09126-x. See also the Case study on TU Berlin - ENHANCE Alliance (HED, DE).
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values*® and fit for the competitive global market. Alliances also play an important role for
lifelong learning, offering opportunities for re-skilling and upskilling, helping to meet the
demand for new skills*® in the labour market, and engaging learners regardless of their previous
qualifications or backgrounds. This multiplies opportunities for students, offering them cutting-
edge trans- and inter-disciplinary education opportunities with embedded mobility, which
contribute to balanced knowledge flows and talent attraction. Their extended network of over
2 200 associated partners all across the EU and beyond allows those students, academics and
researchers to further foster innovation in regions and cities, contributing to job creation
and competitive and attractive local economies, balanced brain and talent mobility, while
interconnecting the ecosystems of the partner universities in different countries.

Last but not least, to ensure that the future generations have the right skills to address emerging
challenges, it is essential that teachers are well-equipped to handle skill gaps and technological
changes. The Erasmus+ Teacher Academies (KA2) promote excellence in teacher education
in Europe, tackling some of the most relevant issues in the teaching community. For example,
the Erasmus+ Teacher Academy ‘ContinueUp’ aims to support the development of digital
competences for teachers based on DigCompEdu and through a Massive Open Online Course
(MOOC) module; the Teacher Academy ‘acaSTEMYy’ aims to develop a systemic support
structure for high-quality, research-based STEM teacher education, providing STEM teachers
with skills and competences to prepare students for their future careers; similarly, ICSE
Academy supports the EU’s endeavours to minimize the amount of low-performing STEM
learners investing in a high-quality STEM teacher workforce, becoming an international centre
for research and best practice exchange for innovative STEM pedagogy*’.

4.3.3 Relevance to socio-economic needs of individuals and organisations

e Individual level needs

Across both programming periods, Erasmus+ is considered successful in addressing the needs
of individuals from the various target groups. National Agencies and EACEA rate Erasmus+
learning mobility and KA2 activities “*® highly relevant for the majority of their target groups’
current and emerging needs. For learners, evidence from the NAS/EACEA survey suggests that
the needs and challenges faced by learners with fewer opportunities require further attention.

Consulted stakeholders highlighted the relevance of programme actions to the needs of
individuals in non-associated third countries through its international dimension. Interviews in
EU delegations or programme structures dealing with non-associated third countries (NEOs
and regional SALTOSs) recognise that Erasmus+ contributes to the employability of young
people and graduates as mobility allows them to gain international experience, develop new

45 Frame, A., and Curylo, B., ‘Bringing Erasmus home: the European universities initiative as an example of
‘Everyday Europeanhood”’, Journal of Contemporary European Studies, 2023,
https://doi.org/10.1080/14782804.2022.2134986 67

4%6 For example, the European University alliance ‘UNA Europa’ offers a micro-credential programme in
Sustainability which gives a holistic understanding of global sustainability challenges and how to address them
(https://www.una-europa.eu/study/microcredential-sustainability).

47 Case study Padagogische Hochschule Freiburg (SCH, DE).

458 NA/EACEA survey, annex |11 of ICF study. Questions: i) To what extent are Erasmus+ mobility actions (KA1)
relevant to the current and emerging needs of the different target groups concerned? ii) To what extent are activities
under KA2 relevant to the current and emerging needs of the target groups concerned? iii) Do they address key
issues/needs the target groups are facing?’ Respondents were requested to evaluate the relevance of KA1 and
KAZ2 to the needs of specific target groups. Depending on their involvement with the various sectors, different
groups of respondents received different questions to make sure they only evaluate the actions’ relevance for target
groups in their sectors of activity.

122

www.parlament.gv.at



skills, and broaden their horizons. EU Delegations to Brazil, Bangladesh and Pakistan highlight
that Erasmus+ offers significant opportunities for vulnerable groups. There is also consensus
among consulted NEOs (Kosovo, Bosnia, Ukraine) and EU Delegations (Asian and African
countries) that Erasmus+ projects bring different perspectives to teaching and learning. They report
that in higher education, professors can gain access to resources and exchange with professors
working in their fields of knowledge abroad, which directly influences the quality of teaching.

The majority of respondents to the public consultation agreed that Erasmus+ 2021-2027 is
successfully facilitating the participation of people with fewer opportunities facing various
barriers. This is confirmed by the increasing share of participants with fewer opportunities that
has risen from around 10% in the 2014-2020 programme to 15% in 2023. The highest level of
agreement concerns the success in facilitating the participation of people who face cultural
differences, social barriers, and economic barriers. Health problems and barriers linked to the
education and training system were considered to be the least positively handled, but still with
an overall level of agreement of around 60%. Overall, the views are positive but still pointing
to room for further strengthening the inclusivity of the programme.

Barriers faced by people with fewer opportunities*

Disabilities (N=1231) : A I

Health problems (N=1231) 7 if I

Barriers linked to education and training systems (N=1231) “ l
Social barriers (N=1092) 33% 42% 15% ;\71

Economic barriers (N=1092) ELT 7% 12% 1% :r.

Geographical barriers (N=1092) 36% 36% 18% ‘ { ]

mStrongly agree W Agree W Noopinion oruncertain - W Disagree W Strongly disagree

Interviewed stakeholders broadly acknowledged the enhanced focus and efforts to reach people
with fewer opportunities. Studies highlight the role of Erasmus+ for involving in learning
mobility school pupils with less favourable learning profiles who would otherwise not have the
chance of benefitting from such opportunities *©. The use of blended learning and digital tools
IS seen as a positive step to increase outreach. At the national level, stakeholders from several
countries noted that the 2021-2027 programme made significant efforts to encourage
participation among people with fewer opportunities, responding better to the needs of these
groups, compared to the previous period.

459 Public consultation report, annex Il of ICF study: Question ‘To what extent do you agree with the following
statements: Erasmus+ is an inclusive programme as it facilitates participation of people with fewer opportunities
facing the following barrier(s)’ (Respondents: N=1231).

40 5. Hornberg, M. Becker, N. Sonnenburg, M. Peitz, C. Schreiber (2025). Lernmobilitit in Europa
(https://erasmusplus.schule/fileadmin/Dateien/Bilder/Dossiers/Politische_Papiere/2025 Hornberg_et al_Zusam

menfassung_Studie_Lernmobilitaeten Europa.pdf).
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Financial barriers emerge as a key concern from the various stakeholder consultations as well,
further emphasised by the recent high inflation rates across Europe. These observations are
also underpinned in the national reports, with insufficient and sometimes ineffective support
for inclusion being discussed in 17 reports #. In the various consultations, financial barriers
are often mentioned in relation to other barriers, reinforcing the programme’s emphasis on the
correlations between the various difficulties.

Overall, the definition of people with fewer opportunities as provided in the inclusion and
diversity strategy is considered adequate. However, challenges were highlighted by
interviewed stakeholders in aligning the criteria for fewer opportunities across diverse contexts,
requiring further guidance in the application of the broad EU definition as well as on the
implementation and utilisation of the relevant indicators. For example, international key
informants stressed that the term ‘social inclusion’ may be understood differently in third
countries participating in the programme.

e Organisation level needs

Public consultation respondents generally expressed positive views about the relevance of the
organisational-level specific objectives of the programme®®2. According to NAS/EACEA
survey*®®, the programme’s activities under KA2 and KA3 are the most relevant for education
and training, youth and sport organisations and, to a moderate extent, for many other types of
organisations, including social partners and civil society organisations. In the sport sector, the
need to further strengthened cooperation between grassroots sport organisations was addressed
through the new mobility activities available for sport staff since 2023.

The importance of promoting cooperation was further underlined by the socio-economic actors’
survey*®*. Across the different organisation types, the primary motivations for participating in
the programme included providing new opportunities for learners (80%), an interest in
cooperation with other European and third countries (78%), and a desire to establish
partnerships with organisations from other countries (75%).

At the same time, interviewees from European level stakeholder organisations perceived the
programme as being better oriented towards larger, better-resourced organisations as opposed
to smaller ones that would need more support. Limited engagement of smaller organisations,
particularly in KA2 projects, was also reported in the national reports from 15 countries*®®, due
to lack of administrative capacity or limited resources to manage complex project requirements.

The organisations interviewed in third countries not associated to the programme confirmed
that learner and institutional needs are addressed via Erasmus+, especially regarding
internationalisation, which remains a priority for many universities. In addition, they repeatedly
recognised Erasmus+ for its role in supporting institutional capacity-building across various
fields. This was particularly noted in African countries as well as in Georgia and Uzbekistan,
where the programme has significantly contributed to upgrading and modernising teaching

461 AT, BEfr, CY, DE, DK, ES, FI, FR, IE, IT, LT, LU, MT, NL, NO, PL, SE.

462 pyblic consultation report, annex |1 of ICF study.

463 NAS/EACEA survey, annex Il of ICF study. Question: ‘To what extent are activities under KA2 and KA3
relevant to the current and emerging needs of the following organisations? Do they address the key issues these
organisations are facing?’.

44 Socio-economic actors survey, annex V of ICF study. Question: ‘What was the main motivation for your
organisation to participate in the programme?’.

45 BE, CY, DE, ES, HR, IE, IT, LT, LV, MT, NL, NO, PL, PT, SK.
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curricula. Policy stakeholders in these countries often use Erasmus+ to enhance their training
structures, pedagogical programmes, and mobility schemes.

10 National reports*® explicitly mention the need to enhance the programme’s flexibility and
adaptability to better meet evolving needs and challenges. For instance, they highlight the
need for more flexibility in funding applications, based on the amount of funding requested to
further promote inclusion, adapting the programme’s design to better cater to the diverse needs
of adult learners, or further exploiting blended intensive programmes (BIPS) as a suitable
format to support inclusion.

Furthermore, despite the strong support to programme focus on inclusion expressed in the
national reports from 28 countries 67, 23 countries %8 underline that reaching out to people
with fewer opportunities is challenging. The identified challenges include the lack of awareness
about the programme, complex application procedures, financial barriers, uneven regional
participation, limited participation of small organisations in KA2 projects, insufficient, and
sometimes ineffective support for inclusion, cultural and linguistic barriers, psychological and
mental health concerns. The recommendations put forward in the national reports to address
these challenges include simplifying application procedures and reducing administrative
burdens, increasing targeted outreach and awareness campaigns, providing additional financial
support and resources for inclusion initiatives, developing more comprehensive support
systems, including mentoring and guidance and enhancing collaboration with local
organisations and stakeholders who are hard to reach.

| 5. WHAT ARE THE CONCLUSIONS AND LESSONS LEARNED?

5.1 Conclusions

Across both programme generations, Erasmus+ has proven to be successful in delivering a
strong European added value, performing well across key evaluation criteria. However, the
conclusions presented below reflect the limitations in the evidence base, particularly in relation
to causality and efficiency, as detailed in Chapter 4. At the same time, some areas could be
improved for which the external support study made recommendations, focussing on:

- Expanding the reach of the programme, to support greater inclusiveness and broader
international scope;

- Enhancing management and implementation: proposed improvements to ease access,
simplify management, strengthen monitoring processes, including optimising related tools;

- Increasing sustainability and scalability, through reinforced dissemination and exploitation
of results and synergies with other EU programmes;

- Strengthening resilience through increased flexibility.

Erasmus+ 2014-2020

e [Effectiveness

Based on available (mainly qualitative) evidence, Erasmus+ 2014-2020 has effectively
delivered on the expected outputs and results. These have been achieved despite significant
disruptions from COVID-19 pandemic that heavily affected the end of the 2014-2020

466 AT, BEde, BG, CY, DE, EE, ES, FI, HR, PL.

47 AT, BE, BG, CY, CZ, DE, DK, EE, EL, ES, FI, FR, HR, HU, IE, IT, LT, LU, LV, MT, NL, NO, PL, PT, RO,
SE, SI, SK.

48 AT, BE, BG, CY, DE, DK, ES, FI, FR, HR, IE, IT, LT, LU, LV, MT, NL, NO, PL, PT, RO, SE, SK.
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programming period. The success of the programme lies both in the volume of mobilities, with
some 6.2 million mobility participants supported in the period 2014-2020, and in the impact
generated including improvements in participants' skills, the advancements in organisations’
practices and influence on policies.

The 2014-2020 programme aligned well with relevant EU political priorities set for this
period, advancing them either directly or indirectly. The priorities addressing jobs and growth
were at the core of the programme implementation, thanks to programme support to learning
mobility, the delivery of skills and competences for better employability and support to
education systems. The international dimension of the programme contributed to these
objectives, in addition to the priorities specifically focusing on strengthening Europe role as a
global actor. Priorities related to environmental themes, digital market, civil rights and rule of
law were addressed through a sectoral approach and registered increasing importance and
number of projects from year to year. Leveraging its role of education programme, Erasmus+
indirectly contributed to the migration policy priority, supporting the integration of newly
arriving immigrants. The promotion of fundamental values and multicultural dialogue was
further enhanced with the strong alignment to the Paris Declaration since 2016.

The programme activities have demonstrated effectiveness at the different levels of intervention,
with strong outcomes delivered through mobility activities and transnational partnerships.

e At individual level: the programme yielded significant benefit for individuals, generating
positive effects for learners’ skills development and supporting ability to learn, critical
thinking, resilience. Erasmus+ enhanced academic performance, with programme
participants experiencing better results than those who had not taken part in learning
mobility. Based on the available evidence, causal link can be identified in few instances in
relation to higher education student mobility, on the basis of national data, showing
improved graduation results for undergraduate students in STEM fields. Erasmus+ is found
effective to foster European identity and deepen knowledge on civic participation,
supporting the development of skills important for active citizenship, in particular through
the activities implemented in the youth field, where positive outcomes were reported across
most of its actions. Effects on individual participants appear sustained. For staff, across
various sectors, the programme enhanced international networking and fostered
transnational partnerships.

e At organisational level: the programme managed to effectively support quality
improvements in the participating organisations, fostering the creation of new practices and
methods. The establishment of organisational networks with the involvement of a large
number of different actors from diverse sectors helped create flow of knowledge between
educational organisations and business. KA1 staff mobility also contributed to reinforce
transnational cooperation, allowing to strengthen ties among organisations. There is
evidence of newly created partnerships, and the setup of internationalisation strategies
fostered by the programme activities. Outcomes for organisations appear sustained, even
though available evidence doesn’t allow to establish causal links and quantify impact as well
as the extent to which the partnerships formed as an effect of the participation in the
programme last over time.

e At policy/systemic level: programme objectives at systemic level were linked to Europe
2020 headline targets for education and ET2020 European benchmarks. Although no causal
link can be identified, the programme indirectly influenced the achievement of these targets
reaching a high number of learners through its activities and improving attractiveness of
higher education institutions, including via the piloting of initiatives with high
transformational impact, such as the European Universities alliances. Qualitative evidence
shows that the programme influenced policy changes with the integration of innovative
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educational practices into national systems and triggered initiatives pursuing
professionalisation and recognition of youth work as an occupational qualification.
Although no precise quantification is possible due to the unavailable data, several spillover
effects can be observed at the system-level through cross-sectoral action or through the
evolution of actions and projects between programme generations. At the same time, while
systemic ‘spill-over’ effects demonstrate the extensive reach of Erasmus+ beyond individual
participants and organizations, challenges persist in upscaling successful project outcomes
and translating them into meaningful national changes.

o Efficiency

The 2014-2020 programme funded around 160 000 projects for a total of EUR 17.5 billion.
Despite the 40% budget increase compared to its predecessor programmes, the programme
was not able to fully address the high demand across its different sectors, with low success
rates. In particular, the youth sector registered the lowest success rates across the different key
actions (32% for KA1, 17% for KA2, 31% for KA3 in 2020). It is estimated that around
EUR 8.9 billion would have been necessary to fund more than 44 000 quality projects which
were rejected for lack of funds.

The management structure of Erasmus+ 2014-2020 relying on a combination of direct and
indirect management modes has proven efficient and fit for purpose, with overall good
coordination and communication mechanisms. The distribution of resources, accounting for
FTEs and administrative expenditure, appears balanced between both programme management
modes, considering the volume of budget and number of projects managed. Overall, the
administrative costs for the functioning of the implementing bodies appears reasonable,
considering the volume of implemented budget and linked tasks.

National Agencies have confirmed their key role in supporting the implementation of the
programme at national level, shaping support activities on the basis on specific needs and
national priorities, and providing tailored assistance to participants and beneficiary
organisations during the project lifecycle. This role was particularly important during Covid-
19 pandemic and widely appreciated by stakeholders. The performance of most of the
administrative steps by National Agencies has generally seen improvements from year to year,
until the outbreak of Covid-19 pandemic, which had repercussions also on management
aspects. Despite improvements, on average the timely performance of final payments has
remained below 60%, requiring further improvements.

The 2014-2020 Erasmus+ programme showed cost-effectiveness, although at varying levels
throughout its actions. KA1 (mobility) is confirmed to be highly cost-effective, providing high
benefits to a large number of learners and staff benefitting from learning mobility in Europe
and beyond. The limited availability of other similar interventions underscores its EU added
value. When — despite limitations - this comparison is carried out, the cost of the programme
appears highly competitive. The cost-effectiveness is further enhanced by the absence of significant
areas of inefficiencies, coupled with the use of simplified cost and high demand throughout sectors.

The cost-effectiveness of KA2 (cooperation) and KA3 (policy support) is more difficult to
evaluate as a whole, given the variety of outputs, both in terms of types and size, they deliver
across sectors. This, together with the predominance of qualitative evidence, limits the
possibility of generalising and providing strong conclusions at the level of key actions.
Nevertheless, KA2 has provided a strong contribution for the achievement of programme
results at organisational level, contributing to fostering international cooperation with third
countries in higher education and youth, reinforcing cooperation with business, enhancing
internationalisation, and improving learning and teaching methods, and leading to the creation
of organisational and professional networks. These benefits, coupled with the high demand, show
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a good cost-effectiveness, despite the presence of some areas of inefficiencies identified in the
funding model and the complex management of one specific action (school exchange partnership
- indirect management), both addressed in the succeeding 2021-2027 programme generation.

A comprehensive assessment of KA3 cost-effectiveness is hindered by the highly diversified
character of these activities, made of multiple sub-actions with small budgetary envelopes as
well as by the predominance of qualitative evidence. Despite the small funding share they
represent (only 3% of the programme contracted grants), the available evidence shows that
these activities yielded substantial benefits generating systemic impact, supporting policy
objectives and fostering active citizenship. These activities are appreciated for their added value
due to their role in supporting EU policy coordination in programme fields, implementation of
EU tools, creation of networks, which would not be otherwise possible through national
interventions alone. This gives indications of reasonable cost-effectiveness.

The generalised use of unit cost in KA1, representing the biggest share of programme funding,
has enhanced the efficiency of the whole programme; however, the use of real cost under part
of KA2 and KAS3 activities made the management and reporting complex both for beneficiaries
and implementing bodies, leading to some inefficiencies. The monitoring system of the
programme also showed some limitations due to inadequate coverage of specific areas of the
programme intervention, and difficulties to link the measurement of system level indicators to
the interventions, underscoring the need for a more refined and comprehensive approach (this
led amongst others to the development of a new monitoring and evaluation framework for the
2021-2027 successor programme).

e Coherence

The programme confirms a good internal coherence, thanks to the strong learning dimension
informing its activities, functional to improve education, training, youth and sport systems for
the benefit of individuals and the creation of more skilled societies. The pilots for the Centres
of Vocational Excellence and the European Universities alliances in the last two years of the
programming period reinforced the cross-sectoral dimension of the programme, and appear
coherent with programme objectives.

The final evaluation also confirms the results of the interim evaluation regarding the high
external coherence of the programme. The 2014-2020 programme has been complementary
with other policy areas and funding instruments delivering on similar objectives, creating
synergies in particular with ESF and Horizon 2020. Compared to the mid-term evaluation,
synergies with other funding instruments have slightly increased.

e EU added value

Erasmus+ 2014-2020 delivered substantial European added value, surpassing what could
have been achieved by individual countries operating at their national level through other
schemes. This is due to Erasmus+ unique framework for mobility, cooperation, and policy
development in the fields of education, training, youth and sport across Europe and
beyond. With an average annual budget of EUR 2.6 in the period 2014-2020, and a MFF total
envelope of EUR 16.2 billion, including both Heading 1 and 4 budget, Erasmus+ 2014-2020
resulted unmatched in scale, scope, and ability to foster collaboration among diverse
beneficiaries, influencing processes in other EU programmes, in Member States and beyond.

The programme yielded added value for individuals and organisations who took part in it,
compared with those who did not. For individual participants, it contributed to academic
performance, to developing skills and competences, including soft skills, willingness to engage
in civic life. For beneficiary organisations, participation in Erasmus+ brought benefits in terms
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of enhanced opportunities for cooperation across borders, creation of networks, enhanced
organisational development, and internationalisation.

In addition, Erasmus+ 2014-2020 was found to play an essential role in raising awareness of
shared EU values and EU topics, with stronger results in youth activities. Through Jean Monnet
Activities, the programme supported the development and spreading of knowledge on European
integration matters for a better understanding of the functioning of the European Union.

Erasmus+ 2014-2020 conveyed added value through promoting EU policy cooperation and
coordination between EU Member States, fostering peer-learning and evidence-based policy
development, which would not be achievable through national resources alone. Furthermore,
added value was also conveyed through cooperation between Member States and third
countries associated to the programme, providing equal participation opportunities and
supporting some of these countries in their EU accession preparations. Although only limited
to the higher education and youth fields, the cooperation with non-associated third countries
facilitated cooperation with organisations across the world, contributed to build capacity and
to strengthen the EU’s role as global actor on the international scene.

e Relevance

Erasmus+ 2014-2020 showed a good level of relevance with EU priorities and emerging
challenges, adapting well over time. The programme reacted well to the migration crisis of
those years, putting emphasis on intercultural dialogue and prevention of radicalisation,
supporting integration of refugees by leveraging the role of education. The increasing emphasis
on the digital transformation in the last years of programme implementation enabled the
programme to react more effectively to the challenges posed by Covid-19 pandemic. By
remaining increasingly relevant and adapting to the changing world, the programme paved the
way for its successor programme supporting measures that have become more and more
relevant over years. This was the case for example of the pilots for future flagship actions, for
digital tools like Selfie, and of blended mobilities, the latter introduced to face Covid-19
consequences for then becoming an embedded part of the successor programme.

e Cross-cutting issues

o Inclusion

Erasmus+ 2014-2020 performed well to promote equity and inclusion in the youth sector with
a high number of projects and support activities. This was possible thanks to the setup of a
dedicated strategy, tools and structures allowing to deploy dedicated support to youth
participants and organisations and to provide guidance to National Agencies. This
comprehensive set of measures proved effective allowing to reach 29% of participants with
special needs and fewer opportunities in the youth sector by 2020. The lack of a harmonised
definition, approach and strategy at programme level however limited the possibility to enhance
the participation of people with special needs and fewer opportunities in the education and
training sectors too. The approach remained largely sectoral, with the youth sector being the
most equipped to address inclusion challenges.

0 Response to unforeseen events

During the 2014-2020 programming period, several unforeseen events influenced its
implementation, triggering response and adaptation. The programme showed flexibility to react
to 2015 terrorist attacks and the refugee crises that became salient in the same year,
incorporating the March 2015 Paris Declaration as a new priority area and reinforcing its focus
on the promotion of tolerance, non-discrimination, social inclusion and on the prevention of
radicalisation leading to violent extremisms. During the same period, the uncertainty generated
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by Brexit determined a significant decrease in the number of both outbound and inbound
mobilities from the UK. The withdrawal agreement guaranteed that all projects could continue
until their completion and that the UK could continue participating as a fully-fledged
programme country until the end of the programming period. This mitigated somehow the
impact on the programme, which only registered a minor decrease in the number of UK
organisations. The 2014-2020 programme reacted promptly to the outbreak of Covid-19
pandemic adopting swift measures to support participants and organisations, showing
flexibility and adaptation, which was judged positively by stakeholders.

Erasmus+ 2021-2027
e [Effectiveness

With around 1.6 million participants who completed their mobility in the period 2021-2023,
Erasmus+ 2021-2027 is on track to meet its key outputs, results, and impacts. Most of the
expected outputs and results show good progress to achieve their targets, despite the significant
disruptions from Covid-19 pandemic in the initial rollout of the 2021-2027 programme.

At an early stage of implementation, the 2021-2027 programme shows good progress in
supporting skills development, fostering EU values and sense of belonging, advancing
organisations’ practices and influencing policies.

Erasmus+ 2021-2027 aligns well with the 2019-2024 EU political priorities and has made an
important contribution to advancing them, including at international level. The four horizontal
priorities of the 2021-2027 programme have positively influenced systems and norms among
participants and organisations. Particularly, the Programme managed to deliver on inclusion,
with an increasing participation of people with fewer opportunities arising from around 10% in
the 2014-2020 programme to 15% in 2023. Additionally, the programme has increased
awareness and engagement around inclusion and diversity across participants and
organisations. Digital transformation efforts have supported participants’ digital skill
development and promoted the digital evolution of education systems, even if the needs are
still high, especially to support digital skills development. The green transition priority has
increased environmental awareness and encouraged sustainable travel, though results in climate
action and carbon footprint reduction remain somewhat limited. Efforts to foster democratic
engagement have led to greater civic awareness and commitment to democratic values among
participants.

KA1 (learning mobility) and KA2 (cooperation among organisations) have demonstrated
effectiveness, with strong outcomes in mobility and partnerships, while KA3 (policy support)
is seen as somewhat less impactful on individuals and organisations, but valuable in fostering
sector-wide benefits. Jean Monnet Actions effectively promote EU knowledge, civic
engagement, and cross-national academic dialogue. The strong continuity of most
programme actions between programming periods is assessed as a strength, allowing
stability in the management and implementation. Although at mid-term it is too early to
make assumptions on impact, it can be anticipated that the effects of the 2014-2020 programme
will carry on with the current programme, likely in a more positive and sustainable manner,
particularly on organisations and systems.

e At individual level: Erasmus+ yields significant added value for individuals, including
participants with fewer opportunities. The programme continues delivering on learners’
skills development and supporting learners' ability to learn, critical thinking, resilience.
For staff, across various sectors, the programme enhances international networking and
fosters transnational partnerships. At this stage, the programme shows very positive results
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in fostering a sense of European identity and belonging, raising awareness of EU common
values and on increasing knowledge for European integration.

e At organisational level: Erasmus+ 2021-2027 is progressing well in view of driving
improvements for participating organisations, enhancing internationalisation, expanding
networks, and supporting increased organisational capacity across Europe and beyond.
Notably, smaller organisations often experience the most substantial benefits, and
organisations in the education, training, youth, and sport sectors report durable benefits
from their participation.

e At system level: The 2021-2027 programme shows progress towards contributing to EU
policy development, strategies and cooperation in education and training, youth and sport,
providing significant contribution to building the European Education Area, and
supporting the Skills Agenda and European Pillar of Social Rights.

e Efficiency

In continuity with the previous programming period, the Erasmus+ management structure,
with its mix of direct and indirect management modes, confirms its efficiency and
appreciation by stakeholders. The performance of National Agencies has seen improvements
compared to the previous programming period, despite Covid-19 impact at the start of the
programme implementation. The introduction of the Erasmus Accreditation in the VET,
school education, adult education and youth sectors has reduced costs for the assessment of the
KA1 proposals and time required for project selection, as well as for submitting grant requests.
Simplified grant forms have reduced administrative burdens and are viewed positively,
although further guidance and simplification of procedures are needed to enhance efficiency.
The IT landscape for actions under indirect management experienced issues until the end of
2023, requiring corrective actions, which should be continued.

The interim evaluation highlights the need for additional funding to fully reach the
programme’s objectives and especially for engaging participants with fewer
opportunities. It is estimated that, in the period 2021-2023, EUR 5 billion of additional budget
would have been needed to fund around 29 400 quality proposals which were rejected for lack
of funds. Flexibility in budget management has been increased in the current programme
compared to its predecessor, allowing National Agencies to perform greater transfers among
actions under indirect management to ensure optimal absorption. Stakeholders would welcome
even greater flexibility in budget allocation.

The 2021-2027 Erasmus+ programme demonstrates a commendable, albeit varying, level of
efficiency across its key actions. KA1 shows high cost-effectiveness, with clear connections
between mobility activities and resulting benefits for both learners and staff involved. The key
action’s evident European added value is coupled with the absence of significant inefficiencies.
The cost-effectiveness of mobility activities has improved since the previous programming
period, even with COVID-19 mobility restrictions. Demand for mobility surged once activities
resumed, raising concerns about whether the programme’s budget is sufficient to meet its
ambitious objectives and demand for funding across various sectors. The extended
accreditation scheme beyond higher education and VET has simplified access to funding and
reduced cost and administrative burdens, contributing to increase the cost-effectiveness of
KA1L. Conversely, the cost-effectiveness of activities under KA2, KA3 and Jean Monnet
Actions is more difficult to evaluate given the multi-faceted type of outputs they deliver.
Overall, the assessment didn’t show areas of inefficiency, suggesting an extension of the lump
sum model to further improve cost-effectiveness.
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e Coherence

The Erasmus+ 2021-2027 programme has significantly improved both its internal and
external coherence compared to the previous programming period.

With its three key actions, and blend of direct and indirect management, the 2021-2027
Erasmus+ programme has a clear and well-structured design that aligns well with its
objectives and supports strong cross-sectorial cooperation. The role and place of KA2 show
coherence with the programme intervention logic, but challenges emerge to support the
sustainability of its tangible outputs. The collaboration process fostered by KA2 activities is
highlighted for its importance to meet programme objectives, as it can lead to the establishment
of an extended community of practitioners.

Coherence would still be improved by addressing the separate handling of Jean Monnet
Actions, which occasionally leads to confusion among stakeholders.

Erasmus+ has high external coherence with other interventions addressing education, training
youth and sport at EU, national or international level. Among EU programmes with
complementary objectives, ESF+, Horizon Europe and Interreg show the highest potential for
synergies with Erasmus+. Although opportunities for synergies have been reinforced under the
2021-2027 programming period, so far they still appear underutilized. The evaluation identifies
further opportunities for enhancing external coherence, particularly in relation to the European
Solidarity Corps programme, which presents risks of overlaps.

e European added value

Erasmus+ 2021-2027 delivers substantial and undisputed European added value,
significantly surpassing what could be achieved by individual countries at national or
international levels. Erasmus+ stands out from other education and training support schemes
due to its unique and consistent framework for mobility, cooperation, and policy
development across Europe and beyond. The programme is unmatched in scale, scope, and
ability to foster collaboration among diverse beneficiaries.

The 2021-2027 programme has enhanced its added value compared to the previous
programming period, covering target groups (such as adult learners and sport staff) not
otherwise addressed under other types of interventions, effectively addressing emerging needs
and expanding its reach. The discontinuation of certain actions between the two programming
periods has not diminished the programme's overall value.

Erasmus+ is found to yield significant added value for individuals and organisations who take
part in the programme, compared with those who do not. For individual participants, Erasmus+
contributes to skills development, including transversal skills such as intercultural awareness,
self-confidence, problem-solving skills, autonomy. For beneficiary organisations, participation
in Erasmus+ brings benefits in terms of enhanced opportunities for cooperation across borders,
capacity building and quality, organisational development and internationalisation.

In addition, Erasmus+ is found to play an essential role in promoting shared EU values,
intercultural understanding and fostering a European sense of belonging. For example, through
Jean Monnet Actions, the programme supports the development of knowledge of European
integration matters and supports understanding of the functioning of the European Union,
beyond the academic environment, reaching schools and the younger generations.

Erasmus+ also conveys added value through promoting cooperation between EU Member
States and third countries associated to the programme, providing equal participation
opportunities and supporting some of these countries in their EU accession preparations. The
cooperation with non-associated third countries has extended compared to the 2014-2020
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programme. Although more limited compared to other programme dimensions, the
international dimension facilitates cooperation with organisations across the world, contributes
to build capacity in many countries and to strengthen the EU’s international relations on a
global scale. Erasmus+ contributes to the EU’s public diplomacy and to promoting EU values
and views globally.

Discontinuing the Erasmus+ programme would have massive and detrimental consequences.
Annually, the programme currently provides in average around EUR 4 billion in funding for
education, training, youth, and sport, supporting activities which would be drastically reduced
or - in some countries/sectors - completely non-existent without it. Support for learning
mobility, cross border cooperation and internationalisation would be severely limited.

e Relevance

Erasmus+ 2021-2027 is seen as highly relevant to the socio-economic needs and challenges
in Europe, reflecting both high-level EU priorities and emerging issues from recent crises,
doing better than its predecessor in this regard.

The four overarching priorities introduced in the 2021-2027 programme are widely viewed as
relevant at both European and national levels and highly contributed to enhancing Erasmus+
alignment with EU priorities; the programme places a strong emphasis on the digital and green
transition, successfully supporting the development of digital and green skills and the
digitalisation and greening of education systems in all sectors. The programme took on board
the increasing emphasis on digitalisation, including in response to the consequence of Covid-
19 pandemic, which further boosted blended mobility and the uptake of self-reflection tools for
assessing digital competences of teachers. However, the evaluation noted that a more balanced
approach across all four priorities would increase their impact. Erasmus+ is also found to be
highly responsive to the diverse needs of its participants and beneficiary organisations
across the various sectors, although larger, better-resourced organisations often find it easier
to navigate the funding and application processes. Further efforts for greater accessibility and
inclusiveness are needed.

The programme is also responding to emerging needs related to new challenges posed by
technological developments, in particular the emergence of generative artificial intelligence
and the provision of skills to support EU competitiveness. The number of projects and
initiatives tackling artificial intelligence as well as the themes of digital safety and digital well-
being is increasing over years. Similarly, the programme is investing in supporting the
development of skills needed to provide the EU single market and industrial sectors with the
skills needed to boost EU competitiveness, as highlighted in Draghi and Letta reports. The
funding of learning mobility, at the heart of the programme, appears key in this sense and proof
of continuous relevance.

Erasmus+ wide recognition and awareness remains higher in higher education; more targeted
communication strategies are needed to raise awareness on opportunities for all sectors, and
to promote access to categories of individuals and organisations with lower participation levels.

e Cross-cutting issues
0 Inclusion

The evaluation indicates significant progress in embedding inclusion and diversity in the 2021-
2027 programme, across all sectors and actions. Following the adoption of its framework of
inclusion measures, the programme put in place mechanisms, including additional funding, to
support the inclusion of individuals with fewer opportunities, whose participation has increased
during 2021-2023 period compared to the previous programme. The introduction of this
framework is assessed positively as it enabled more structured outreach to more participants
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with fewer opportunities, with benefits in terms of personal development and skills acquisition,
in particular for those facing cultural or economic barriers. Challenges persist in reaching
specific target groups; recommendations include increasing guidance on inclusion definitions,
improving data collection methodologies, sharing best practices, and stepping up funding for
actions benefiting underrepresented participants.

0 Response to unforeseen events

Erasmus+ 2021-2027 has demonstrated resilience and adaptability in responding to significant
external challenges. The start of the programming period was heavily affected by Covid-19
pandemic with all 2021 mobility being impacted. The response of the programme included
mitigating and flexibility measures, continuing from the previous programme, was found
effective and appreciated by stakeholders.

Rising inflation also negatively affected the first years of the 2021-2027 programme
implementation, while the impact of Russia‘s war of aggression against Ukraine was lower.
The programme was able to respond and adapt quickly thanks to flexibility in its
implementation and enhanced support mechanisms. It showed resilience and adaptability
through digitalisation, online collaboration, and the development of new formats such as
blended mobilities; it adjusted the rates of individual support for 2023 call for proposals to
cushion inflation, it refocused project activities and opened mobility schemes to incoming
participants from Ukraine in all fields of education and training. Only the programme’s
response to inflationary pressures was considered less effective as stakeholders found that
Erasmus+ grants were not sufficiently rapidly adjusted to rising inflation rates.

Future improvements could include more flexible financial planning mechanisms and greater
operational flexibility for beneficiary organisations.

0 International Dimension

Erasmus+ plays a crucial role in fostering cooperation between EU Member States and third
countries not associated to the programme, contributing to institutional development and
capacity building. While its international dimension has become more significant, with
increased opportunities, there is still potential for strengthening this aspect to bolster the EU’s
global influence amid increasing geopolitical uncertainties. Recommendations include further
reinforcing the international dimension of the programme, by supporting international mobility
and cooperation with non-associated third countries through programme actions, as well as by
pursuing synergies with the relevant EU external action instruments and strategies, such as the
Global Gateway or A new Agenda for the Mediterranean.

5.2 Lessons learned

The final and the interim evaluations have identified several topics to inform and support
improvements to the programme. These lessons will be at the core of an action plan to be
approved at senior management board level, once this evaluation is adopted and regularly
monitor through set milestones, in line with its internal procedures.

5.2.1. Programme activities

The consistent programme architecture between the 2014-2020 and 2021-2027 periods and the
horizontal priorities introduced in the latter programming period have proven effective. This
has allowed for continued exposure to similar types of interventions over time, fostering
stronger results and impacts and increasing the programme’s contribution to broader EU
priorities. Both the direct and the indirect management mechanisms are effective in supporting
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the programme’s objectives, contributing as well to its flexibility in addressing unexpected
challenges.

Despite the clear progress made in making the programme more inclusive, evidence shows
some still existing barriers to the participation of people with fewer opportunities. A number
of measures and mechanisms have been implemented and brought positive results in the 2021-
2027 period. Their regular review and close monitoring by both the Commission and the
National Agencies are recommended by the external support study. Erasmus+ should keep
addressing accessibility challenges, continuing to expand its reach to participants with fewer
opportunities. Further clarifying definitions of people with fewer opportunities and providing clearer
guidance on the measures available to support their participation would also enhance inclusivity.

While digital transformation efforts have supported participants’ digital skill development and
promoted the digital evolution of education systems, the needs are still high. Considerations
should thus be given to further enhance the digital dimension and especially digital skills.

The evaluation identified opportunities to improve coherence with the European Solidarity
Corps. A more in-depth analysis is needed to identify ways to address potential overlaps,
improve overall efficiency and increase clarity for stakeholders. More in general, the
establishment of clear coordination, cooperation, and communication mechanisms is a key
endeavour to enable complementary funding and strengthen synergies between Erasmus+ and
other EU, national, and regional programmes. Ensuring a wider and systematic dissemination
of good practices, both at level of projects and implementation practices, could facilitate
synergies among funding instruments and foster projects’ upscaling. The evaluation also
identified needs for simplifying alternative funding, facilitating transfer of funds between
instruments and breaking down barriers between different operational modes and funding rules
to build more synergies with other instruments.

There is scope to refine the focus of some actions. KA2 has a justified role within Erasmus+,
offering funding opportunities producing organisational level impact. However, measures
should be considered to enhance impact of produced outputs and their sustainability post-
funding, including by re-evaluating the emphasis placed on tangible outputs versus the value
of the collaborative process that drives innovation.

The evaluation shows the international added value of the programme, essential for
promoting EU values, intercultural learning, raising awareness of democratic and active
participation but also facilitating peer learning and bringing European expertise in the fields of
education, training, youth and sport to other regions. As per the recommendation of the external
study, Erasmus+ could consider widening its cooperation with non-EU countries, enabling
more international cooperation with and learning mobility from and to third countries not
associated to the programme. It could also significantly contribute to the preparedness and
integration of accession countries, with support to capacity building, knowledge-sharing, and
management of EU funds, contributing as well to the positive perception of the EU, as
highlighted in the evaluation findings. Furthermore, increased mobility experiences and
cooperation opportunities between EU Member States and industrialised third countries could
strongly contribute to strengthening EU competitiveness.

Erasmus+ is a well-known EU programme. However, further efforts are needed to increase
the visibility of the opportunities it offers. Outreach could be further improved by sharing and
better targeting information about the programme to reach out to new participants and
organisations across all sectors. The process of disseminating and exploiting project results
would require a greater focus to ensure more effective uptake and long-term impact. In the
future, the programme should invest in mechanisms that ensure project results are further
shared and promoted, enabling future projects to build to a greater extent on existing
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achievements, rather than duplicating efforts and recreating the same outcomes. Such an
approach could not only foster innovation and continuous improvement but also ensure a more
efficient and strategic use of EU funds. Improvements are needed as well to extend the reach beyond
immediate beneficiaries, thereby contributing to greater visibility, sustainability, and overall impact.

The current programme has undergone significant simplification. However, administrative
burden remains a barrier to participation and the programme is still perceived as better oriented
towards larger, more-resourced organisations. Improvements should be focused on offering an
even more user-friendly and streamlined programme. Simpler reporting procedures, less
administrative burden and a streamlined set of rules across the various actions and fields should
be assessed to simplify access for small and newcomer organisations. Further support is needed
through guidance and training on the lump sum system, not fully understood by some beneficiaries.

The rollout of Erasmus+ 2021-2027 introduced an entirely new IT landscape. For actions
under indirect management, the evaluation highlights important issues which affected the
functioning of the IT tools. Building on the efforts made to gradually introduce qualitative
improvements, it is crucial that the IT infrastructure remains a key priority for the successful
continuation of the current programme and for its successor, ensuring continuity, stability, high
performance, and alignment with simplification and user-friendliness objectives.

5.2.2. Monitoring and evaluation arrangements

Several lessons have emerged as well regarding the regular monitoring, evaluation and data
availability. The adoption of the Monitoring and Evaluation Framework in 2023 for Erasmus+
2021-2027 has been appreciated by stakeholders as it streamlined the measures for its regular
monitoring, providing a set of additional indicators on key areas of programme performance.
While the interim evaluation of Erasmus+ 2021-2027 highlights notable improvements of the
monitoring framework compared to the previous programme, some indicators remain of not
easy measurement. The absence of indicators for the Jean Monnet Actions makes it challenging
to fully evaluate their performance based on targets. Existing monitoring data are not sufficient
to measure the causal link of Erasmus+ activities on its outcome, so that the evaluation of the
Erasmus+ activities is difficult to conduct. Both the final and interim evaluations have
highlighted these challenges, which need to be addressed in view of the final evaluation of
Erasmus+ 2021-2027 and any future evaluation.

National reports on the implementation and impact of Erasmus+ have provided a wealth of data
and analyses from national perspectives, representing a great added value for this evaluation.
However, the variety of activities and analytical methods at the basis of these reports limit their
full comparability and consolidation. The final evaluation of Erasmus+ 2021-2027 would
benefit from redefining the role of these reports, emphasizing the need for more comparable
and methodologically robust studies. National Authorities could be encouraged to design
impact analyses using representative sample sizes and to expand the use of counterfactual
methodologies at the country level. This action could be performed with support of the Expert
Group on the 2021-2027 Erasmus+ and European Solidarity Corps programmes, which would
provide the forum for discussing indicators for future evaluations and needs for additional data
collections to feed impact indicators. The group could also support the preparation of structured
guidance to National Authorities for the preparation of national reports, through harmonised and agreed
methods and data collections, ensuring comparability and cross-country analyses.

As part of their tasks, National Agencies carry out a number of studies, survey and reports.
However, almost none of these studies could be retained in the final list of papers used for the
three meta-analyses carried out for this evaluation. The meta-analyses also highlighted research
gaps in areas of great relevance for Erasmus+. The lack of quantitative research papers on the
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topic of EU values, making use of data directly linked to both the 2014-2020 and the 2021-
2027 programming periods, limited the possibility of exploiting the outcomes on this topic for
both the final and the interim evaluations. Another major gap highlighted by the meta-analyses
concerns the difficult of assessing and quantifying the programme impact on employability,
career prospects and labour market outcomes. For higher education student mobility, which
represents the biggest portion of Erasmus+ budget, this gap stems from the lack of unique
identifiers that would enable linking Erasmus+ applicant data to other administrative sources,
such as employment records, across Member States and associated countries, which are
essential for tracking long-term outcomes. In addition, the assessment of the organisational and
system level impact of the programme was also limited by lack of quantitative data and studies
with contrafactual methodologies on the outcomes generated by these dimensions of the
programme. Reflection is needed on how to close these gaps and ensure a sound assessment of
programme impact and higher usability of the evidence-base activities carried out by National
Agencies for the evaluation of the programme. Monitoring and evaluation activities conducted
by National Agencies should be better coordinated, drawing on the existing RAY network in
the field of youth. The RIA-AE “° network, recently established by National Agencies to
coordinate evidence base research activities in the adult education sector, represents a good
practice to be further expanded across fields. The existing working groups gathering
Commission and National Agencies’ representatives will tackle this issue as a follow up to this
evaluation indicatively as from 2026 to ensure that coordinated analyses can take place across
all programme fields, with appropriate methodologies and adequate timing to feed the impact
analysis of the final evaluation for the three levels of intervention of the programme. While
administrative data connections are essential for tracking long-term outcomes at individual
level and cannot be easily replaced by systematic surveys due to limitations in coverage and
the high costs involved, in the short term, surveys could still serve as an interim measure until
more robust data-linking mechanisms are in place. Therefore, regular survey activities
involving both participants and non-participants, facilitated through their respective
organisations and coordinated by National Agencies, in cooperation and under supervision
from EAC, should also be implemented to enrich the evaluation process, ensure cross-country
contrafactual analyses and provide more comprehensive impact analyses.

A more systematic and structured approach to reporting is also needed to ensure easy access to
up-to-date data and information, in particular for key action 2 and key action 3 activities. The
enhanced reporting should include both quantitative and qualitative data on achievements,
outcomes and challenges experienced by funded projects, and complemented by examples of
best practices to strengthen accountability and drive policy results. A review of application
forms and final reports of programme actions is already on-going. This review aims to facilitate
data extraction and to reinforce the monitoring of project results in particular for key action 2
activities, where less data is currently available. This exercise will also support the feeding of
the two impact indicators established through Commission Delegated Regulation (EU)
2023/2710, with regular quantitative data.

Furthermore, the setup of a resource centre will be explored to systematically tackle the
monitoring, survey design, data collection for impact evaluation and analysis of the impact of
the programme. The resource centre could be operational as from 2028 and work in close
cooperation with and under supervision of Commission services, creating the link between the
EU level evaluation (Commission) and national level impact analyses (National Agencies and
National Authorities), supporting them with guidelines and expertise through a university-
based team of researchers. The resource centre could also support the coordination of activities

469 Research-based Impact Analysis of Erasmus+ Adult Education programmes. Founded in 2022, the network
counts NAs from 15 Member States and Tiirkiye at the beginning of 2024.
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and analyses aiming to feed the final evaluation of Erasmus+ 2021-2027 and coordinate the
execution of longitudinal studies based on follow-up surveys addressing participants and non-
participants, ideally at 1, 3, and 5 years post-application.

Furthermore, the following additional options as well as options for improving analysis of costs
in the final evaluation will be explored in the mid-term to support the preparation of final
evaluation of Erasmus+ 2021-2027 and enable further steps for the establishment of a long-term
strategy based on comprehensive data strategy, thereby moving away from ad hoc data collection
for each evaluation. The set up of these activities may indicatively kick off in 2026 on the basis
of a roadmap included in the action plan that EAC will approve as a follow up to this evaluation:

e Carrying out counterfactual studies at national level and meta-analyses of
Erasmus+ effectiveness, at individual and organisational level: as outlined above, it
is essential to conduct counterfactual analyses to assess the effectiveness of Erasmus+
and the causality of the intervention. To complement and enhance the evidence-based
activities carried out by National Agencies, national-level studies could be carried out
on a limited but representative sample of institutions by university consortia, based on
gaps identified in existing research. Where feasible, cross-country comparisons through
meta-analyses could be carried out to enhance the robustness of findings and enable
generalisations of findings at transnational/programme level.

e Feasibility study on data availability and integration, linking education data with
data on labour market outcomes: the study will serve as a basis to identify data
sources within the Erasmus+ data platforms for direct and indirect management actions
and assess feasibility of linking Erasmus+ participant data with participants’ labour
market outcomes in Member States and associated countries. The study may also
address data availability for tracking costs.

e Feasibility study on how to collect data not only on Erasmus+ participants but also
achieve a representative sample of non-participants which are in their characteristics
close to Erasmus+ participants. Reaching out to non-participants is key for any future
impact evaluation. The feasibility study would focus on how the data could be collected
to reach representative samples, which incentives could be used, which variables would
need to be collected and identify the most feasible data collector.

In the context of the preparation of the post-2027 programming period and the evaluations of a
successor programme, reflection is on-going on a set of additional long-term measures, aiming
to provide a strategic and more systematic approach to enhance programme data collection,
integration, and analysis. These measures could build on a series of targeted options to enable
integrated data analysis complementing the current evidence base. The options currently under
reflection are:

- Assess potential changes of the Erasmus+ application and reporting system to reinforce
data collection at individual level, i.e. track all individual applicants for learning mobility
activities achieving longitudinal samples, regardless of funding status (i.e. both selected
and non-selected mobility participants).

- Expanding Data Collection from Erasmus+ individual mobility applicants: depending
on the outcomes of the feasibility study explored at mid-term, a modification of the
Erasmus+ application process could be implemented in the post-2027 programme to track
both selected and non-selected individual mobility applicants for causal impact assessment.
Follow-up surveys at 1, 3, and 5 years post-application could be carried out using data
directly stored in the programme tools (instead of those stored in organisations’ databases).

- Introducing Unique Identifiers in Erasmus+ Applications (e.g. Social Security
Number for individuals, VAT for companies): this option is a pre-condition to link
students/learners outcomes to labour market databases, and quantify Erasmus+ impact on
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employability based on administrative data. Its potential implementation would be linked
to a feasibility study on regulatory and technical aspects of collecting and securely storing
unique identifiers at the level of individuals and organisations, and the development of
encryption and storage protocols.

Policy engagement and roundtables on data sharing in view of linking mobility data
to labour market outcomes: linking data on Erasmus+ learning mobility participants with
labour market databases will require close collaboration with Member States and associated
third countries, inter-institutional cooperation, policy and financial support. To this aim,
consideration will be given to the organization of technical as well as ministerial-level
roundtables to discuss data-sharing frameworks. The Expert Group on Erasmus+ and
European Solidarity Corps programmes could provide an initial forum to test the feasibility
of this projects, while raising attention on the challenges and needs, to be carried out with
interlocutors at different levels and from different institutions depending on the country.
Further established cooperation with Member States and associated third countries, the
feasibility of data-sharing should be tested and pilot projects should be conducted.

Simplifying counterfactual analysis through interoperable data frameworks. To
enhance counterfactual analysis while reducing administrative burden, it could be explored
the implementation of interoperable data collection and storage approaches that minimize
reporting requirements for Member States. This decentralized approach would align with
GDPR compliance, ensuring data privacy while maintaining analytical flexibility. By
allowing on-demand access to harmonized data without requiring direct transfers, the
system would simplify evaluation processes and reduce duplication of reporting efforts.
Technical feasibility, legal frameworks, and implementation challenges should be assessed
as a preliminary step.

139

www.parlament.gv.at



orl

"€8/76€€(2202)S94VY ¢y

(asy)
pJeog Aunnias Alojenbay sy 01 uoissiwgns a104aq (QMS) 1odas uonenfeAs s UoISsIuwo)) Jelp ayl sSnIsIp 01 #7202 19qWBAON 8 UO 1Se| 18w 9S| ay.L

uodal Jeuly 20z Jaquieldas 6

vodai [euy Yeup 1420z ANt T

1odal widUI Puodas 20z YoIeN ST
Vodas wigul 18114 1€202 1390100 €T
1odas uondaoul :£z0z AeIN €2

401 Yum Bunasw JJo-4o1 :€202 YdIBN €2

AN ™m0 o

:4D1 Y1 paubis 19e11U0D 32IAISS 8] JBpUN Udasalo) sajqeiaAljap Ay ayl pue Apms Buiuoddns ay) uo pasnaoy sbunssw 9S| XIs ‘[e101 uj

Jom
uoneneAs ayl bunioddns Apnis Aouelnsuod [eulsixa ay) 10} (suonsanb uolenjeAs ayl pue 2160| uonuaAIdlul syl Buipnjoul) suoneaiyoads [ealuydal ay)
SSNASIP 01 2202 Jaqwisldas 6z uo urebe 1w 9| 8yl seljdal [enpIAIpUl GET PAAIBIAI PUR SY98M UBASS 10} ZZ0gZ Jaquisidss ZT [1un Ajng 8z uo paysiignd
SeM 3IUBPIAS 10 [[eD 8yl ‘Bunssw Siy) Buimo||o4 *8oUBPIAS J0) |[eD YeIp 8y} pue 3jgelswil uolen|eAs ay) ‘SYSel pue S8joJ JO uonnguisip ayl ‘slepuewl
UOIBN|BAS B} SSNISIP 01 SE ||9M Se JSAI[SP PINOYS uoltenfeAs syl Jeym Jo Buipueisispun uowwod e 186 01 zzoz AeN TE uo ade|d %001 Bunssw 93| 1414 8y L

‘(.110dau SISayIuAS,) suoday JeuolreN 4O SISBUYIUAS (G ‘1iodal
si1sdouAs (¢ ‘uoneynsuod a1jgnd ayp Jo 1odal Arewwns fenioe) (€ ‘uoneynsuod uoiealjgnd ay Jo 1xal (g ‘+snwsel3 Jo 19edwi pue uoleluaws|dwi ayl uo
suodal feuonreN ayj 40) sauljapIng (T :Se yans ‘Y10M uolzen|eAs ayl Jo sindino Asx UO SUOILINSUOD USNILIM [RIBASS Se ||aM se 39e|d 00] sBunaaw 9| aulu
‘11e1I8AO "AMS SIUl Se [|am Se 1030enu0d 8yl Aq paonpoid ajgetanl|ap yoes pamalAal pue ssa204d uolrenjens syl Jo abels yoes e pajjnsuod sem 9| ayl

(01934 pue ALy "YVIAN ‘TAON ‘THVIN ‘LSNC ‘OHC ‘VdLNI ‘ANT “1dINT ‘LOIND ‘VINITD 'OS ‘TS 'OaNg) 9a ST 10 saAnejuasaidal Jo buistidwiod
(9S1) dnoib ad1AI8s-181Ul Ue JO AUNNJIS Byl Japun 4,,2202 ABIA 9ouIs (W3 9Q) aimn) pue uodS ‘YINoA ‘UuoieaInp3 |elauss-alelo1dallg Aq palsals
uaaq aney (182/220Z/NV1d :99ualajal ap1oaq) awwelboid 10ssadapaid ayl JO UOleN|eAd [euly a8yl pue /Z0Z-TZ0Z +Shwsel3 JO uolenjeAs wialul ayl

NOILVINHOAN| TVdNAd300dd -] XaNNY 7

www.parlament.gv.at



i

[euonippe BuLIBAOD ‘MaIAa) ainjesall| Yidap-ul aiow e pue eyep swwelboid yum paseq-aouapIAa pue uolreluswiiadxa Ad1jod se yons saniAnde pauoddns
paluawa|dwod Jayun) sem ‘paseq uoluido pue aAlrelenb 1ed 1eaib ul ‘suoisuswip uo paseq siuawanoldwi [aaa]-Ad1jod pue (Juaiuod pue aanoeid ‘saibobepad
9531 UO J01eN|eAs [eulalxa ayl wody Apms uoddns ayr ul pa1aa)jod suspIna syl | ‘saibojopoyiaw Jo sabueyd ‘Aljenb Buiaoadwi) Buluies| feuonesiuefio 19s))al
*SBW09IN0 pue SISAJeUR JO SWs) Ul paloadxa 01 pasifeuoliesado Janaq aq pInoys syoedwi pue s}jnsal 8y "SaIpnis ased

ag pINoys 1eym AjLre|d Jayuing 01 &' T'T' puUe €T T % Suonaas 4o buluuibag sy [eJ9A3S WO0JS BOUBPIAS 9AII9|3S puokaq pasAjeue Ajjeaniio AjearrewsisAs

1e pappe usag aney 1oedwil [aAs] WaISAS pue Jeuonesiueflo Jo suoniulep jeuonelado 3q pInoys sjans| Aaljod/a1wa1sAs pue Jeuoiresiuebiio ay 1e siyausg syl (£)

CEYTTYCT TP TTTY

‘T'T' uonoas "B a 98s) ABojopoylsw [enideeIu0d-uou Ym sAaAins 1o suondsalad
lapjoyaxels ‘@ouaplna aAlelenb uo paseq Ajuo aJe 1eyl sbulpulj uo ‘Jueas|al "KlIpIJeA JeulaIXa pallwi| Se yans
9J3YM ‘pappe Uaaq aAeY S8]0U100) Ul 10 1X8]1 3U1 Ul JaU119 SUOIRIILLIR|D [RUORIPPY ABojopoyiaw ay1 01 payul] SUOIILIIWI| U0 puUR ‘BIep [RUOITRAISSCO UO paseq
"$3)0UI00J 3] Ul 10 1X3] 8y} Ul J3Y1I8 80Ua1INIJ0 YIea Je pajels si (erep swwelboid | ABojopoylaw [enoepisiunod Aq pauuidiapun ale yaiym asoyl pue eyep Aaains
‘SMBIAJIBIUI ‘S3IPN]S ased ‘SAanuns ‘salpnis "B3) aseq aduapiAs ay) Bunioddns |  juawissasse-J|as ‘elep Japjoyayels uoluido uo Ajrewnid Jo AJ9]0s pjing yoiym
$924Nn0S J0 adA) 8y el1a1110 AJUa101)Je pue SSBUBAINIBYS 8yl Y104 JO SIsAeue SUOISN|OUOJ pUR SJUBWAILIS 3S0Y1 YsSINBUIISIP PINoYS 1] "SUOIelIWI| pale|al

31 Ul JURAS|3. BI8YM Pa][edal Udaq aAey {'T T UOIIDaS Ul Paqliosap S1eaAed ay pue pasn 82uspIAS JO SSBUISNOJ 8y INOQR Jea|d aq pinoys 1odas ayt (2)

‘awwelboud ays Jo (51509 J0 uN0IJR a19jdwodul

‘S1IJauaq JO uoIesiauow ou) Aoualdlyle pue (Sigauaq JO uonNgLIe [esned pue
uoleisuoLwap paliwl]) ssausAidayle Bulpiebal aseq aousplAa a|gejieAe(un)

" T°T UOI108S Ul pajels SJeaArd ay} JO JUNOJIR Jayliny 8xe) 01 PasIAal Uda( 1081431 AJIny pjnoys suoisnjouod ay ‘sdeb aouspine pabpsjmouoe

aARY SUOISNIUOD S]IYM ‘T°G UOI193s Jo Buluuibaq syl 1e pappe usaq Sey UaWalelS v | syl uaAIb ‘aAnisod pue Bulyoeas Jey AJISA0 urewal suoisnjouod [esano ayl (1)

passaippe usaq aARY SIUSWILLOD 9J3YM pue MoH (S1uswiod gsy) anoadwil 01 TeYAA

"MO[3(] 3]Ce) 8] Ul PaqIiosap aJe SUOITeAISSCo gSy Ssaippe 0) AAS Help 8yl Ul paanpo.aiul sabueyd syt

‘SjusWIBA0IdWI
0 seale awos Bunybiybiy Gzoz AeIN 6T UO panssl Sem suoljeAlasal Yum uoluido annisod v "Gzoz [14dy 9T uo gSy ay1 01 uoIssILgns-al YIM ‘amns
Yeip 3yl Jo uolisiAai Buriinbal spuawiwod Jo sales e papiaoid gsy ayr ‘Bunsaw siy) Buimojjo 720z Arenuer gz uo adejd %001 gS¥ ayl yum Bunssw v

a5y 9dH1 40 NOILVLTNSNOD

"¥20Z pue £20z Usamia( N0 patdied ‘Apnis bunioddns

31 U0 PaxJ0M OUM J01en|eAd Jeulalxa ayl Ag pue suonninsuj ueadoun3 Jayio Aqg suodas pue sisAjeue ‘( surodax [euoneu,) $a14011143] J19Y1 Ul +Snwisel]
J0 10edwi pue uolejuswsajdwi 8yl Uo SaNLIOYINe JeuUOIRU +Snwisel] ayl Aq paniwgns syuodal ‘uolssiwo) ueadoin3 ayy Aq sesAjeue [eualul ase
90USPIAS JO S82IN0S UIeW 3y ‘|| PuUe || SeXauuyy Ul pajuasald S MIAISAO Ue pue Sjauueyd Jualajlip eIA pataylel aouspIAa uo paseq SI uolienjens siyl

"uoIEN[eAS SIU) 10J palsanbal sem sauljapInG uoiejnbal Janaq sy Jo sjuswalinbal [eanpadoid [ensn ay) woi uondadxa oN

www.parlament.gv.at



vl

anp eyep Aanuns urenad jds Jayuny 03 ajqissod Jou S1 1| '€202-1202 PUe 0202-7T02
pouad ay1 usamiaq 11ds Ajjn) ase e1ep swwelbold uo paseq erep aAleluenb v

"e1ep aAneluenb |e 1oy auop osfe aq pjnoys
24n19n.1S JO Swud) ul spouad awwelbosd omy ayy usamiag uonaunsip ayl (8)

VA £202 3y ydnoiyy paonpoiul sioredipul 10edwi sy

01 os[e Ajdde awweiboid ayp Jo WaIsAS uoienjens pue BULIOIIUOW 3] 82J0JUIBI
01 Bulwie SaNIAIOR 8yl MOY UO SUOITeIIJLIRID [RUOIIPPER S8PN|auUl Z2°'Z'S UOI9S
‘pasijeuoielado are Aay) moy Bulurejdxa

‘pappe UdaQ Sey 9J0ul00) B ‘wslueydaw BuLIONUON U0 G'Z'T'H UOnIas U|
"1X91 ay1 1noybnoayy

90Ua1IN220 YJea e pappe udag aAeY WA £20Z dYl 01 sedualajal 191jdxa 20N

:uomippe uj “(11A Xauue Jo J a|qe) 83s) AMS SIy} ul
PapPNJIUI 8JaM SIUSWIBABIYDR J1I3Y) pue pasijeuoilelado |[e aJe YJomaweld uolenfeAns
pue BuLIOLIUOIA 3Y) UO 19V palebaja@ ayl ybnoiyl €20z ul psrdope sioredalpul ay

‘SjuawaAoidwil

pasodoid 01 puodsallod Aayr moy pue ad11oeid ul payelBalul aq ||IM SI01ed1pul
M8U 3y} MOY JO uolreue|dxa Jes|d e apnjoul pjnoys uodal sy | ‘pastjeuonelado
a( [|1M SJ0Jed1pul MaU a8yl Moy ure|dxa 01 Sjie) |[13s 1 ‘[enualod sy sasiubooal

pue uone|nbay parebajaq £z0z ay1 sabpajmoudoe uodal syl sy (2)

"10edwli [aA8] W)SAS pue Jeuonesiuehlo

Ayl sseippe 01 Bulwre SsIIAIOR BYl UO pappe U3 oAeY SuoledILIR|D
"(2'Z’G U0I199S) pappe Usa( aARY Sadualajal awil aAedIpul ‘a)qissod alaypn
‘paidope SI uolen|eAs +snwisel3 ay1 aduo dn 1as aq ||IM pue Sau0ISa|IW

as10a1d spnpour jm uepd uonode siyl ‘(z'z’S uonass) sainseaw Burioyuow
[euonlIppe 3yl 01 UOIR|aJ Ul pPalels-al pue g'G uonass Jo ydebesed Alojonpoaiul
3Ul Ul pauolluaW Usaq Sey uolenjeAs SIyl woly Bulliwels suolepuswLodal
ay1 01 dn moj|0J Se Sainpadoid Jeulalul D3 YIIM aulj Ul udasaloy uejd uonae ay

'SMO||0J SB PaSIAa] U3aQ 8ARY Z'Z'S PUB Z'G SUOI0aS

"pappe ag pInoys suolesiuebio Areidiausq

0] S1S09 UO Blep JO Uo1199||09 Bulpehal suosss| ayl ‘S|ans| Ao1jod/o1wa1sAs
pue [euoljesiuebio e SUoIUBAIBIUL puR ‘AljIqOW JJelS JO SSaUBAINBLD
Buissasse 10} MO||e 0} SPOylaW pue elep 0] uollejal ul padojansp aq pinoys
BurlojlUOW pue UOITEN|BAS UO PauIes| SUOSSS| 8y “UOIIN|OAS [eul} /202
-T20z Bulwoadn ayy Jo MaIA Ul papn|oul 8g PINOYS SluswiaAoidull Y10Mawel)
uonenjeAs pue Buuoliuow pauljino 1o} dewpeol uoneiuawsajdwi 1ea)d v (9)

"€'2'7 uonas ul papinoid sisAjeue ay) Jusws|dwod 01 TSy
uonaas ul parelBbaul usaq aney abueysd [ealbojouydsl pue sssuaAiadwod 01 ubisap
S11 pue saAndalgo swwelboid JO 9auURAS|84 SU1 UO SIUSWSJS [eaNATeue [eUONIpPY

‘awiwreboud

ay1 Jo ubisap pue saAndalgo ay1 1oy sueaw 11 Feym pue ‘syuswdojanap
ABojouydal pue | ‘ssauaannadwod Buipiebal Jejnonued ui ‘sjjixs Buipsebal
spaau Buiajons syl aimded Janag pInoys aaueas|al Jo sisAeue ayl (S)

"v'2'T't UOIJ8S Ul palels Uaag aARy SuoIelIwI| 8y L

‘paleJisuowap aq 031 Asuow

10} anjeA pue Aouslo148 MOJJe 10U S30p SIsAjeue Aousidlyje aAlreluenb Jo
39uasqe a1 1eyl uasedsuenl aq pjnoys 1odal sy “aAneLIRU paseg-uondadiad
‘anlrelenb e puoAaqg anow 01 Sjie) SISAeur ssauaAIdaa-1509 ayl (v)

‘sasAjeue Jeuonippe aonpoid pue elep Jayuny 1991109 03 8]qissod 1ou Si 11 abe)s
SIy1 1e ‘awwrelboid ay) JO SUOISUBWIP 3SaY] UO BIep SAITRNSIUILIPER JO YIe| aY) UBAID
‘JaABMOH "J101oe)u0) 8yl Aq paliojdxa asoys 4o doy uo syuawnoop Adrjod pue saipnis

"swa) aAleInuenb Ul Ises| 1. s)yauaq Jo Aljigqeurelsns Jo Buipnjoul saanaalgo
a3y} uo ssaiBoud pue syoedwil ‘S}Nsal ‘SaNIAIDR UaMIa] SYUI| [esned palyiuapl
U} $Sasse 0] MO||e P|noys uolfen|eAs ay) Jo ABojopoyiaw ay ] ‘sayoeoidde

passalppe Uaaq aABY SIUBLULLOI 813YM pue MoH

(S1uswIWod gSy) anoadwil 01 TeYAA

www.parlament.gv.at



evi

‘suonnadali Buinowsal ‘paanpal Aybi|s usaq sey 1xa1 ay L

“Juawindop ayj Inoybnouy suonnadal pue salouepunpal

1no Bunyel Aq Buipnjoul ‘pausiioys Apuesiyiubis aq pjnoys 1 Aljigepeal
BuLINSUS 01 MBIA B YJIAA "UOIIEN|BAS WIIBIUI U pUe [eUL) B U10Q SIBA0D I

1ey1 19.] aY1 Jo Junodde Buyel uans ‘Buoj 001 si 1iodai syl sabed 8T YA (6)

‘spotsad Bulwwelboid
U98MISQ UOIIOUNISIP Jea]d B MO][e 10U Op YdIym ‘sasreuuonsanb ayj o ubissp ay) 03

passalppe Uaaq aABY SIUBLULLOI 813YM pue MoH

(S1uswIWod gSy) anoadwil 01 TeYAA

www.parlament.gv.at



124"

spouiad Butwwesbold /z0z-T20z PUe 0202-7T0Z Y10q
J0 Juawabeurw 12a41pul pue 19a4Ip Japun s1oaloid pajorIIuU0D +SNWSeIT ||B JO +Shwsel3 Jo eleq pJeoqysep S} nsay ,Sewiwelbo.d

spJeoqusep Dv3 94 - Biep a|qe|ieae d1jgnd-uoN

:Jeinaued ul — O3 9 Aq pabeuew Sa1lIAIIOR UOID8||02 Blep pue Swiojie|d ajge|ieAe
Apprgnd ur pue 93 9Qa Aq pabeuew Sj0o] pue spieoqusep [eulojul s dwweIsord oy) ur uoISSIuwo)) ay} Aq palos[[oo ‘elep swwelbold e

:(Apms 1oddns ay) wouy Ajpuspuadapul paonpo.d/ps1ds)j09 1o Bunsixe-aid) eyep Arepuodass (T
"SMO]|04 Se ‘erep Au1epuodass pue Atewiid Yylog uo umelp aAey UOIBN|BAS 8y} W.ioyiad 01 IN0 PaLLIRd SalIAIIOR SISAJeur pue UOoId8]|09 BIep ay L

'sanbluyds] pue sjuswaiinbal uonenjeAs Buiajons Buios|al spoyew
Mau Buronpoaul pue ‘(sswitelBoid J0ssaoapaid i JO UoIeN[eAs [eul) pue 0Z0Z-7T0Z +SNWSeIT JO UOIeN|eAS WIS1-PIW) +SNWSeI JO Uolen|eAs paulquiod
snoiAsid ay) WoJj Juses] SUOssa| 8yl uo Bulpjing ‘pasn aiam sanbiuyos] [eanAjeue pue UOII8||02 Llep JO 19S peold e ‘suonsanb uonenjeAs ayl Jsmsue o]

"B1I9]140 JusWwBpnl pue s101e21PUI ‘S92IN0S BIRP JUBAS|SJ UIIM suonsanb uolenjeAs ayy yulj 01 Apnis sy Jo aseyd uondsoul
ay] Ul Joren|eAs [eulalxa syl Aq padojsnap sem MIomaliel) UOIEN[EAS Uy "BLIBILID anjeA pappe ueadoing pue 8ouslayod ‘@dueAa|al ‘Aousiolyla syl Japun
1JOBS SAIJ PUR UOLIAILID SSOUIATIIQJO O} JOPUN UIAJS : Suonsanb-o1oew, 10 saway) £ g 0jul padnois o1om yorym ‘90uaIojdl JO SWLIS) AY) UI 3OS d1oMm suonsanb
uolenfeAs €9 JO [2101  "UOLISILIO uolenfeAs yoes Japun (sO3) suonssnb uonenjeAs Jo 19s © punoJe pasiueblo sem JolenjeAs [eulalxa ayl Jo Apnis ayl

$92.4N0s elep uleN

“JUBLUSSASSE 1SNQO. pue aA1193lqo ue Bulinsua ‘s824nos JualajdIp Wo.) aduapiAs Jo uoienbuers BulAjdde ‘sisAjeue uonenjeas ybnoloyl
e (11) pue :molaq paqiiassp spoylaw Jo AlatieA e ybnoayl palos)|od adUaPIAS aAIIelIfenb pue aAleliIuenb Jo Junowe abJe| e (1) :uo SpjINg uolen|eAs ay L

*$1019941p JO pJeoq Dv3 Aq
panoidde pue S| Yyl Yum pajjnsuod ‘10len|eAa Jeulalxe ayl Buioeiuod 1oy dn umelp adualayey Jo swia] ayl Ag papinb sem pue zz0z ul pauels ssadold
uolen|eAs ayl Qw3 9A Ag palieyd pue s9Q uolssiwwo) GT Buisudwod dnoah adiaiasiaul ue pue (11) Sy3Dw3 Aouaby 9A1IN28XT 8yl Se [[9M S +Snwisel]
JO uoneuswajdwi syl ul PaAjOAUl SHIIUN DT 94 €T JO SaAleluasaldal Jay1abor Burayreb ‘dnosb Buryiom eatuyday e (1) :jo uoddns ayr yum ‘(Ov3
9Q) a4Mnd pue uods ‘YINOA ‘UoIeINPT [RIBUSD-31RI01I81IQJ S UOISSIO)) 3} JO ‘UoieneAd pue Ad1jod paseg-22uspIAg 1iun ayl Yylm uoneladood
Ul ‘J1UuN UOIRUIPIOND +SNwWisel] ay) Aq paleulpio0d Sem /Z0Z-T20Z +SNwsed3 JO uolenjeAs Wwiialul 8yl pue 0zZ0zZ-yT0Z +Snwseld JO uolen|eAs Jeul) ayl

d3sn ST3AON TTVIILATVNY ANV ADOTOAOHLIIA "I 1 XaINNY 7

www.parlament.gv.at



145

5199101d/Na"ed0INa™98°SN|d-SNWISEI3//:SANY 4,
S199US108}-pUB-SI1ISIIe]S/S|001-PUB-S331N0S31/01/Na edoIna a3 sn|d-snwiseld//:sany 1,

‘(syuedionued swwesboud 1oy syyausq) syoedwi ‘(syuedidnued swwelboid 1oy Siyauaq J1410ads ‘ared uoIoR)sIIes) spnsad ‘(1019 ‘salieldlgeuaq
Jo siaquinu ‘syoaloid Jo siaquinu) sindino ‘(Buipuny) sindul spaebai se ajge|leAe elep swwelbold ayl JO Yyijeam ayl pasn uolen|eAs ayl e
‘3|geoljdde uaym
‘palels pue paljlie|d usaq aAey sporsad Bulwwelboid Buowe sadustayi@ ‘Aite|d pue Aoussedsues) ainsus 03 dais Aue Je Jea|d spew usag aney
‘Uo119eJIX3 JO awn ay1 Buipnjoul ‘uondeIIXa elep Joj Sislaweled pue $821N0S 8yl ‘tZ0Z aung ul Jane| ayl Jo uonedlgnd ayi Buimojjo) 1unodde
01Ul U8Xe) OS|e Usaq aARY JUsWIAIR]S 99UBWLI0LIad awweabold 720z 9yl Wwolj pajoelixa ereq ‘pouad uonen|eAs ay) Burinp pajuswajdwi alom
$]001 ay1 ul suoieldepe 10 UoIeINI[eI 3yl Ul sabueyd a1aym SI01edlpul 3soy) 4o} sejnaiied ul ‘ain1oid 81eindoe aiow e apiAcid pue Juswa|dwod 0}
abe)s Jale| B 1e 3DV pue D3 AQ pawoyiad suoijoeiixa o0y pe Ag pajuswia|dwod sased urelsd ul usaq sey yz0g Alenuer ul pajoelixa 1aselep
awwelbo.ad urew ay) ‘|ajjesed uj Juswow Aue ul pajealjdal agq pjnod pue Bulobuo sem ssad0id uoloelIxs ayl ajiym palepdn aqg 10U pjnoM elep Jeyl
aInsua pue (£z20Z-Tz0Z) uoienjeAs Japun polsad sy Jo Aejd Jo 81e1S 8yl 1981481 0} 1202 Alenuel G Uo USZOJ), dI9M SpIeoqusep Y[, "DV D £q
panoidde |020101d UOIIORIIXE UR JO SISeq 8yl U0 SpJeoqysep D3 9@ WOJ) J01en|eAs [eulalxa ay) Aq paloriixe Sem elep ajqejieAe Ajoijgnd-uouay] e

JUswiabeuRW 19311pUI PUR 12311 2ywogreld
lapun suonoe J1oJ ‘¢ Tz 99uls ‘s1aafoid +snwisel Jo S1nsal pue uolewojul buiAejdsip waopeld aijgnd | synsay 19aloid +snwisel3 ay) wo.y eep 19sloud
‘1pSHodal
1odai jenuue +snwisel3 ay) Jo Led se Tz 22uls paysijgnd eyep awwelboid Aoy Jo malnay [enuue +SnwiseJ3 ay) JO Saxauue |eansnelS
$92.1N0S B1ep 3|ge|eAe A|o1gnd
‘sporsad Butwwrelboud 2202-T20Z pue 020Z-7T0Z Y10q Jo Juswabeuew
19a41pul pue 12a41p Japun s19aload ps1oe.auod Jo |9A3] Aunod 1e erep Bulpinoid preoqyseq pIeoquse(] ,199ys1oe,] ANuno)), +Snuwsery
(eouaniadxa Anjigow syl Jo uonajdwod 1e syuedionued swwelboid pJeoquseq
Aq paniwigns Asnuns “8'1) £202-7T0g sAsAIns sjuedionied wouy erep Bulioyiuow Buikedsip preoqysed sIojedtpu] Aoaing s Juedionred, +snuwserq
pouad /Z0Z-Tz0zZ a1 40} ‘ssad04d U01193]9s 8yl JO
sabess [|e 1e ‘Juswabeuew 19a41pul Japun SuoIloe +snwisel3 Jo elep Buida)joo pieoqyseq [euolelsdO (2202-T20Z 44IN) DS3 pue +snwisel3
pouad 0Z0Z-¥T0Z ay1 40) ‘ssad04d U01193]8s 8yl JO
safels |e 1e ‘Juswiabeuew 32841pul JapuUN SUOIIJE +SNWSe.T Jo erep Bu1lds||0d pseoqysed [euoiiesadQ (020Z-¥102Z 44IN) Bunuodas +snwses3

www.parlament.gv.at



Iv1

"Aluo ¥202
AJeniga4 Wolj se pJeoqusep 1UBAS|3J dY) Ul pake|dsip pue passadold Usag Sey SI01eaIpul 9Say) 01 Pale|al Blep ‘I9A02J0W ‘UOITeN|eAS ayl JO aWil 3yl 18 a|ge|leAe Blep JO SSew [edI1Ld ou
Sem aJay) 810448y} ‘s19afoad papuny o suodas feury yBnoay) pa1oa||oo si ereq ".o1dwrs pue syeuonodoid axe swwelBold ay ul Led Buie 104 sainpado.d sy Jey) JapISuod 1eyl suonniisul
pue suonesiue3Io Jo dreys ayl,, pue vy ul uonedonted 1oy jo Jnsax e se soonoeid Aijenb-ybiy padojansp aney Asuyy JSpISUOd Jeyy SUOIINIISUL pue SUOIlesIueBlo JO a1eys ayl,, ¢y

UM BLISILID [e211S11BIS UO paseq Ajwopues psios|as sem ajdwes ayl ‘sindino 10aloid 01 sadusiayal 10 UOIRIID JO [9A8] By} pUR ‘urewop
angnd sy ui syndino 198load Jo Aujigejrene ay) ‘(sseqerep awwelfoisd syl ul sjgejreAe UoIeIIHISSE]O J1Seq 8y} puoAaq) paonpoud sindino
198(04d Jo sadA1 2y <sanuond [ejuoziioy anoj s swwerdord ay) pue j10ds pue yinoA ‘Sururen ‘uoneonpd ur saud[[eyd £33 03 so1doy asop
JO doueAg|al ay) ‘syoaloid +snwises Jo abelanod d1rewayl ayl :J0 MBIAISAO [ea1Is1IeIS e apiaoid 01 (£202-T20Z +Snwsel3 Japun 8T pue
0202-7T0Z +Shwsea3 Jspun z9T) s108lo.ad pasijeuly 08T J0 ajdwes e JO $awooIno pue sindino ay) Jo Malaal o'l ‘sisAjeue ajdwes 108load o
"(497e] 93S) UOIIEN[RAS 8U]) JO Led Se pawloyiad sesAjeue-elaW ay) J0j PaMBIASL 19 SBIPNIS
[eUONIPPY "UONJRAX3 parewoiIne pue sanbiluyoal Buissadoid-abenBue| jeinjeu Buisn lorenjeAs Jeulaixa syl Agq pasAjeue pue paljiuapl
alam $824n0S 00G T J9A0 ‘[e10] U] ‘spouad Bulwwesbold yloq 1noybnoayy sa1ousby jeuoneN Ag Ajurew ‘|aAs| [euolleu pue N3 1. yioq
1IN0 palLIed +Snwisel3 uo suodal Yosessal ‘'suolienfens ‘ssipnis (A ‘sjuswiniisul Ao1jod [euoljeussiul pue [euolieu Jejiwis uo uoiyeyuswnaop
(A1 ‘syuawdojanap epuabe Ao1jod Jueas|as pue sjuswinisul Buipuny N3 parejal Jayio uo uoireluawnaop (111 :S|00} UoIRUILBSSIP ‘sliodal
upne ‘sjool Bunonuow ‘yuswsabeuew swwelboid uo uomeluswnaop (1 ‘(( suodar 19qo1oQ,) Bulodal [enuue sanLIoyINy [RUOEN
‘suodax A11eak sarouady [euoneN ‘suodar [enuue +snwises3 ‘sswwelBoid Yi1om [enuuy ‘sepinb ‘uoire|nBay) uoireluswindop swwelboid
A9y (1 syuswinoop Jo sadAl Buimojjoy ay Buipnjoul ‘uoneneAs ayl 01 JueAs|al ainjelall] JO SISAfeue painionas a1 ‘MalAad aameuall] o

:S3IAIIOR Yoaeasad Ysap 48Yy10

"3WI] pue SpIal ‘SUOIIOR SSOIJR SINSIIBIORIRYD YJOMISU aledw0d pue ‘syJomiau Jeuoiresiuefio

pue A1unod Jo SSaupaldsuUO0I8IULl puR uolleIadood [el10108s-$S049 JO 8albap ayl puelsiepun ‘swwelbold sayy ul suisned uonedionued Ajuapl
0} erep Burioliuow awwelboid se Jjam se $821n0s eyep ajgejieAe Ajo1jgnd Buisn ojenjeAs Jeulaixs ayl Ag IN0 palied Sem SISAjeue YI0Mlau Y e

‘Buos Ajpuaioiyns

sisAjeue BuiAj1spun ay Jo Alljigel|al syl axew e1ep JO UOIRIILIIBA JURISU0d pue Alljigedljdal ayl ‘ssajaylians *(1019as 1o0ds ayp ul Aljiqow Jeis
"6°3) suonoe Juadal 1sow ay) 01 Jejnaiued ul saijdde yaiym ‘erep £z0z JO ssauslajdwiooul ayl ul SISISUOd SISAJeuR SIY) JO UONBIWI| Ulew 8yl e
"Ju91xo ab.e| 81Inb e 01 AlljIgesedwod ainsua 03 3|gissod apew suolde 1sow Jo spoliad Bulwwelbold omy ayy usamiaq AlinunUOd 8y e

194 3|qe|IeAR 10U SeM BIRp JO SSeW [edI11Id B YJIYM J0J ‘¢,,SI0TedIpUl SISeq

[eBa] om] Jo uondadxa Yum dJomaweld uolenjeA pue BUlIOIIUO|A 8yl Ul PaIBA0D SI0JedIpul JO 13S [|N) 8yl pa1dajjal sisAjeue ayy ‘swwelboid
1202-1202 3y} 104 1usWwialelS aourW.IoLad awwelbold ay) Jo sia1awesed ay) palos|jal ABojopoy1aw uoIorIIXa pue elep ayl ‘ajqedljdde alaypn e

‘lenJed [|ns sI vlep £202 YBnoyl usAa ajgel|al aq 01 palapisuod si elep ayl (swwelboud ayy Jo S1eak om) 1s414)

$9Z1S ajdwes ay) UaAI9 "poliad 1ualind ayl 10} poob pue polad 0Z0zZ-¥T0Z 8y 104 Buoals sI erep ayi Jo Alljigel|al syl "£202-#T0z pouad ay) Jano
TV Japun saniAnoe Ajjigow ul ed axel oym JJels pue sisues| [[e uidsduod D3 94 Ag 1no paliied saLeidlauaq Jo sAeAIns Bulioyuow ayl e

www.parlament.gv.at



L1

"Modal sisdouAs sy Ul pazirewwins ase SaiIAIe UOeYNSU0D o,

[39A paysignd 1ou] Lodau suoje-puels ,,,

:5,5,0UIPNIOUI pUE Suole)NSU0d Japjoysels ybnoiyl Apnis Lioddns ay) Jo) pa1da]0d ‘erep Adewlid (€

"14odas Aue 11LIQNS 10U PIP BIUOP3JR|A YLION
"saniunwwod Buneads

-UBWIAS pue Yyauald ‘ysiwsal4 ayy Bunuasaidal
suodal 10unsip € paniwgns wnibjlag :gnN
sa1IuNod BunedionJed ze wod) syaodaa y€

"21I3)1ID UOIeN|eAS ||e
pue $101995 |[e Bulianod ‘quswabeuew 19a41pul Japun
suonoe Ajurew Buissaippe ‘uoie|nbay +snwisel3 ayl

10 (£)1z 910y Jad se ‘yzoz aung Ajlea pue Areniga4

JO pud UBBMIB(Q PAaNIWIQNS ‘+SnWSel3 Jo 1oedwil
pue uoljelusws|dwi syl Uo SUOITeN[eAS [euolleN

(D1 £q dn umeip ,310dax SISOIUAS,)
+Snwises3 Jo
19edwi pue uolreuswa|dwi 3y uo s1aodad [euoileN

TN

2doas

321N0S

(se1unod G1) erep awwelsboid Jo sisAfeue aanelnuenb -
‘(s911UN0J 8T) SM3IA3J JUBWINJOP/3INJeIall| dAIelenh -

(z1) sdoysyiom -
(sa1nunod G1) sdnoub snooy -
‘(sa1unod 9z) skenins -

‘(sa113uno9 g€ 40 1IN0 gz Aq pasn ‘dnoub 1o [enplAIpul) SMaIAIBIUI -

:papnjoul U)o 1SoW pasn asoy | "saliunod Bunedionied ul spoylaw [eanAjeue pue sajAIIoR UOI19||02 elep Jo abuel e panjoAul
+snwisel3 Jo 19edwi pue uoneuswa|dwi ay) uo suodal jeuoireu Jo uonesedsid syl “Alosjndwod 10u sem siyl ybnoyl ‘A1unod syl ul Juatusbeuewl 19a41p Japun
suonoe Jo uoneuswajdwi UO ‘JUBA3Ja] UBYM QUSWILLIOI 0] PalIAUI 3J9M S3IILIOYINY [euolleN ‘Bl awes ayl 1y "salouaby JeuoneN ayl Ag juswabeuew
10241pul Japun pajuauajdwi Bulag aJe yaiym suonoe syl 1aAod Ajutew spodal feuoleu sy ‘suonsanb asoy) Buliamsue 0] payiwi] Asyl a1am Jou ‘suonsanb |e
Jamsue 0] SalloyIny JeuoileN Joj Alorepuell Jou SeM ] "eLIalLId UOIeN|eAS aAl) ay) Japun padnoib ‘suonsanb uonenjeas Jo 1si| e Buipnjoul ‘£zoz Arenuer
U1 uoIssIwwo) sy Aq juas sjou aduepinb e Jo SIseq ayl uo sanloyiny [euolreN Aq pasedasd asam spodal 8y “lorenjeAs [eusalxa ayy Aq umelp ,,,140dad
SISBUIUAS, PI[[B9-0S Y] Ul pasiiewiwns ale sbulpuly 119yl "Sali011418) 8AI2adsal J1ay) Ul +snwisel3 Jo 19edwil pue uoieluawsajdwi ay) uo suodal paniwans
aney awwrelboid ay1 0] paleIdosse SalIIUN0I PAIY] pue Salels JaquialN ‘uonenbay +snwisel3 ayl Jo (€)1 9191V YlIM 82ueplodde U] :s1aoday jeuonen (g

‘uolne|nbuell] eyep 10J asn s pue adoas
S payiwi] yaiym ‘sabusjjeyd uoneiuswia|dwi sawos paisiunodus ‘swwelbold syl Jo sentioLid [eluoziioy ayl 01 payul] S1084)3-01WaISAs
10 paulwexa s1oaloid ay) wody $19843 |9A8]-We1sAs BulApnuapl 01 papuaiul Ajjeniul ‘sisAjeue ayl ‘S821nos ajgejieAe aljgnd uo yoseasal
3sap ybnouyl N0 paLed sem sisAfeue ayl ‘suonoe Jo AiaLieA e Jo abesanod sjeridoldde alow e ainsus 0] syuswisnipe jenuew swos

www.parlament.gv.at



8yl

saleId1yauaq Ag uonenfeAs aAnaalgns e smoys (1iodai syuedionaed, ) Aoains Suriojiuowr +snwsery Y, “(SISA[eur [en)oe)sunod) sapnyine pue
‘S@ouslIadXxa ‘SaW091N0 JO Swa) ul awwelbold ayl ul Led Buiyel Jo S1981)3 ayl asAjeue pue ayenjeAs 01 sdnoib 196.e |e ul syuedidiued-uou

Buowe 1no pariIed sem AaAIns Bulpuodsaliod v “Zw¥ 0s|e uodn payanol AaAins ay) ‘|els Jo ased ayl u] “(saniAnae Aujigow ul uonedionied

JO ased ayl ul Aujigow-isod) 10z wouy s1o8fosd +snwses3 ue ul pajedidiued oym sjenplAIpul Jo saliobsed || Buowe pajonpuod alam

sAaAIns TT JO [e101 Vv *(Suonesiueflo 1ods pue yinoA ‘uoieanpa jjnpe ‘1 3A ‘sjooyas ‘1 3 A ‘uoieanpa Jaybiy ur) yeis pue (Buluresy juoieonps

[ew.i0} JO apISIN0 YINOA ‘siautes] ynpe ‘sjrdnd j0oyds ‘siaules| 1 JA ‘Sluapnis uoreanpa Jaybiy) sisutes| Aseldiysusq Buissaippe SABAINS JO 185

© Pa1onNpuod J0leNnjeAs [eulalxe ayl ‘swwelboid ayp ul uonedionted Jo s10a)ya syl asAjeue 0] :SdNoJab |011U0D pue Salueldl}auad JO SAOAINS e
:SI3p|oYaxeIS JO SadA) Jualal)Ip UO Se ||joM Se Salleldljauag-uou pue salieldlyausg swwelboid Jo sdnoub 196.ey uo Buisndo) ‘suolreljnsuod pelabae] -

SUOISSILIGNS GBT

'2202 Jaquisrdas

01 A|NC W04 UOISSIWIWOYD 8yl AQ pa1onpuo)
"uoljen|eAs

ay1 Jo adoas ay1 suiyap djay pue souewloliad
awwelbo.ad ay) U0 SMB3IA Jap|oyaxels 1991109 01

(11odai sisdouAs
pue — paysijgnd 10u — uodai Apnis 49| JO X Xauuvy)
90UBPIAS 10} |[eD

uodai Apnis

491 J0 |1 Xauue ui pasAjeue ‘siaded uonisod 9
‘spjal) swwrelboud |je Bunussaidal pue ‘(9409)
suonesiuebo 113yl Jo Jjeyaq uo 1o (9401) Aloeded
[euostad J18y) ui BuiAjdas sjenpiaipul Aq Jayle Juss
‘sa113uno2 Bunedioned |je wouy SUOIINQIIUOD £4ZT

'£202 Jaquiadaq g 01 Jaquisldas

GT WOJJ 8ISgaM UoISSILWOo)D ueadoing pajesipap
ay1 uo sabenbue| N3 [e101440 |[e Ul 8|gejieAe

SeM uo11eyNSu0d a1jgnd ayl ‘siapoyaxess Jaylo pue
suaznIo Jo seAndadsiad pue suoluido ayi Jayieb o

(1odau sisdouAs pue uiodal Apmis 491 JO || Xauuy)
uoI1e} NSuU0d 21lgnd

3WNJOA

2d0as

321N0S

*9S( 90UBPINS

3yl Jo ued se paulelal pue pasAjeue OSe SeM Zz0Z Ul UOISSILUWOD 8yl AQ palonpuod ‘8dusplAd 10j |[ed ayl ybnoiyl pa1da]jod 3oeqpas) ayl e
"uoIfeN[eAa ay) WJIoLuI 0] S324N0S Jay1o Yiim palejnbuels ag ued Asyy 1ng ‘quawiinioal uado Aue

0] JUaJayul Seiq uoI1d9|3as ay) 01 aNp aAIIrIUaSaIdal paiapIsuod Jou aJe sbulpul) uoneynsuo) “uonedioned Jo S|aAs| uaJIaIp a1inb yum ybnoyye

‘pajussaidal a1am $1010as awwelfoid ||V +SNWSes3 Yl Jeljiwe) 8g 01 pasejdap oym ‘siauoiiiioeld 1o suonesiuehlo Jaylla alam sjuspuodsal

1SOJNl ‘1uspuodsal yoes Ag patejosp awwelboid syl Jo abpajmouy Jo adods pue |9A3] ayl uo Bulpuadap payse aiam suonsanb (pspus-uado

pue Paso|d) 1uaJalIg "SIUSBAS Uaasalojun Juadal 0] asuodsal sawwelBoid uo Se [[am Se eLIsllId Uolen|eAs |[e Sso4oe ddueunoprad s swwerdold

9U) UO SIBP|OyaxeIS pue SUaziId woly ‘saAldadsiad Buiyooj-psemio) Bulpnjoul ‘suoluido Jayleb 01 paionpuod Ssem uolelnsuod algnd v e

:92USPIAT 10} [[eD pue uoneyNsuoD Ajgnd -

www.parlament.gv.at



6v1

sel|dal pIjeA 0SS T

ed Buney (SOON ‘suonesiuebio A18120S [IAID
‘sanjioyine a1jgnd ‘satuedwo9) suonesiueblQ

SJ0]Je J1Wou0J3-0130S JOo Aaning

(duo Ayiqow-jsod, ay3 ur 9z pue juduodwod
Aiiqow-aid, oy ut €771) siuedronred

-Uou G§[ Se [[om sk ‘(Juauodwod Ajrfrqowr
-3s0d, ay3 ur o1 pue juduodwod Ajrqow-a1d,
3y} U1 19¢) Asndns ayp Jui Led o003 sjidnd 99

SSB|9/|00Y9s auwles ayi ul dnoib j01juod
[1om se Alljigow J18y) Jaye pue a10jaq sjidnd

(110dau sisdouAs pue ‘paysiignd 10u
“Hodal Apnis 4] JO [IAX Xauuy)
sjidnd

|0oy9s Jo Aaains Aljiqow 1sod-aid

‘(dnoub jo1u09) suedionied-uou 68 Z pue
(dnoub 15901) swuedionued zes 9z :Aanuns Jels
(dnoub jonu02) swuedionued

-uou 60z pue (dnoub 1s81) syuedionued
+SNWSBIT €T GZ :AoAINS  SIOUIBY |

(seLre101)8Ua(g-UOU)

sdnouf j011u0d se [jam se (s1auonnoeld) suonoe
uonresadood pue (sisuonnoeld pue siautes))
suonoe AjIgow JO SaLeId1auaq [enplAIpu|

(110dau sisdouAs

pue ‘paysijgnd 10u yi1oq ‘uodal
Apnis 421 40 |AX PuUB AX S8Xauuy)
jels

pue siaules| Jo sAaAIns Aleldljausg

aWNJOA 2doas 921N0S

‘suolyesiuefio dnoib 186.e] Jeuonipe.) ayl 01 uonIppe Ul *219 ‘Salpoq [e4019as ‘suoijesiuebio 2IAID ‘Santioyine a1jgnd ‘saiuedwod :awweiboid
ay) ul ued Buiyey suonesiuefio ‘3’1 ‘S1019B JILUIOUO0IS-0I20S JO ABAINS B YlIM pajuswajdwod alom JJeis pue siautes] Jo SABAINS oyl
'sjidnd |00yos 104 1IN0 patired Ajuo sem Asauns Aljigow-isod ayy “9ousy Jusuodwods  Ajyjiqow-jsod, ) Jo uoneusws|dwi ayl 8Insua

01 saljdaJ JO Jaquinu JuaIdIYNs e Jay1eb 1ou pip LdAIns o Jo jusuodwiod Ayfiqow-axd, oy ‘Sururer/uoneanpd [euLioy apisino sjdoad HunoA
104 sanianae Anjiqow ui ued Bunpel sdnoub 186.e] 1s86unoA ayr uo uonedionied swwelboid JoO $199)48 WIBI-1I0YS JO JUSWAINSLAW Jaul) e
urelgo 01 IN0 palLIed os|e sem Buiurell/uoieanps jew.oy Jo apisino ajdoad BunoA pue sjidnd jooyss Bunabael Asains Aljigow-1sod/aad v
‘(syuedionued swweiboid 10} Saw021N0 BuiAosdwi 0] paingriIuod awwelbold ayp ul uonedionted ssylaym “a°1)

+snwised3 ul Bunedionued yum uone|alio0d Bunsixa ayy ainseaw Ajjeansinels 0l a|qissod 11 Buiew ‘palapisuod sansiialoeseya/soiydelbowsp
A1 JO SWL.Ia) Ul Sadualaip Jeuonisodwod 1o} Buljjonuod ajiym sdnolb omy ayy 10} SSW0IN0 3yl atedwod 0] pasn sem sisAjeue uoIssalbay
*019 ‘abe ‘19puas sk Yons ‘SAIBLIBAOD PI[[BI ‘SONSLIAIBIRYD PUNOISYORQ WOS UT IR Ik $)02[qns axoym djdwres paydrewr, & yjm dn owod o)
‘dnoi3 [013U0d Y} UI S[ENPIAIPUL JB[IWIS, [PIM (SILIBIOIJOUIq +snwselyq 2'1) dnoiS judunean ay) ul sjuspuodsal Bulydrew ul paAsiyde uss(q
sey syl -suedionied +snwsel3 asoyl Yl sasuodsad Jisyl aredwod 01 dn 18s alam sajijoid Jejiwis yum satieidlgauag-uou Jo sdnoib j0juo)
‘sjuawiabpnl axew 01 ybnoua abie| 10U a1aM S8SRI BWOS Ul Y2Iym ‘dnoib [013u09

palejal pue sdnoib 196.e) syl Jo sajdwes ayl Jo aziIs BulAlen ay) JO asNeIaq a2USPILUOI JUBIDILYNS YIIM awwreibold sjoym ayl 01 pasijelausab
sAemje aq jouued sbulpuly ‘JanamoH “awwelbold snoinaid pue Jualind ayl JO SaLIRIDILBUS(] 3]geIORIUOD 0] PaYRUIWSSSIP 9JaM SABAINS By
‘suonsanb awes ayy paxyse sem yaiym ‘dnoub j011u09 e 01 pasedwod sgaljaq 40 $adualadwod ‘sapniine

1UBJ3JJ1P a1eJISUOWSP JJe1S J0 SauJea] Jaylaym suonsanb jenoey ybnoayy uns sem SASAINS JO 185 aSal) Sealaym ‘@oualiadXa J1ay] JO SaA|asway]

www.parlament.gv.at



09T

PaJaA09 $SaIPNIS ased i 8yl *(suonoe swwelboid Jo abetanod paduejeq ‘Suoljesiueblo JsWoIMau pue padualiadxs ‘sarunod Jo A1aLieA "6a)

1191140 paulwialap-a4d JO UOITRUIGUUOD B UO pPaskq palds)as Ajwopuel ‘suoiesiuefio pue s1oaload uo pasnaoy saipnis ase) ‘suoljesiueflo 01 pue

sfenpiAlpul Jayio 01 Auljigow ui Buryedionued sjenpiAipul woly S19844e J8A0 |[1ds Buipnjoul sabueyd |aAs] WBISAS pue [euonesiueblo sayelausb

awwrelboid ayl moy 1noge Jejnaiued ul ‘SAaAINS pue SMaIAIBIUI JuewwIojul A8y wouy paured syybisul Juswajdwod 0] PaAlss Salpn]s ase) e
"BLI81110 UOI1BN|BAS 80UBJ8Y0d pue AJUaIo1p4e ‘SSBUBAINNBYYS ‘BOURAS|aJ 8U) U0 Pasnd0) SMaIAISIUL 8] ‘S81IIUN0d G2

u1 suonesiuebo Japjoysxels pue si1ad1o Ad1jod feuoireu (111 pue ‘aalleluasaldal uonjesiuehlo Japjoyadels Aoy N3 Se |[aM Se S|RId14J0 Salouabe

N4d pue s uorsstuwo)) (11 ‘swwelfold ayy 03 pare1dosse 10U SaLUN0I pAIyl ul suolresiueflo Japjoyaxels pue suoirebajap N3 (1 AjpAnoadsal

Bunabie) ‘sjans| euoiteu pue ueadoin3 ‘[euoijeulslul 18 Siuewojul Asy woiy uolewlosul Bunodajjod e pawie SMalAISIuUl JUBLLIOUI AB)] e

S31PN1S ased pue JurwIoUI A8 01 SMaIAJaIUI YyBnoayl uo13da)jod elep aAnelend -

(uswabeuew
(U100 Yyum 050T ‘suonoe juswabeurw 10841p | 19841puUl pue 19a41p Japun suonoe) spolsad bulwwesboid (1odau
YUIM 0502 ‘Wuswabeurw 10a11pul yiim Buljesp | yloq ssotoe suodas Jeul) jo uonenjeas Buiuoddns | sisdouAs pue wuodas Apnis 4D JO Al Xauuy)
sjuspuodsal ayl JO 950/) Saljdal pijeA g8 T | 8soyl pue uonds|es 129loud Bunloddns s10SsasSY s10ssasse 1uadx3 Jo Aeaang
Aouabe yoea Aq pareubisap
10199s Jad asuodsal suQ ‘(W3Dv3 Aousby aAnndex3 (1odau
(syuspuodsal W3OV woly 8 pue salouaby | 8yl pue Ssalousby [euoneN GG) uoneluswsjdwi | sisdouAs pue uodas Apnis 41 JO |1 Xauuy)
[eUOnEN WoJ) 9GT) sesuodsas pieA $9T | owweidord Jo  oSreyo ur  JjeIs Sorouddy V3D V3 pue salouaby [euoileN Jo AeAins
aWIN|OA 2d0og 924n0S

*$$9204d UOI199]3S a1 JO AJUBIdIYa By}
Se ||am se suodal Jeuly ‘awisyds uoelIpaldde Mau ay) Bulpnjoul ‘suoiearjdde jo Alijenb ayy inoge Jejnaiued ui ‘s1oafoad uo eep Jusws|dwod
0] pash sem AsAINS 8y “Juawabeurw 19a41pul pue 19a11p Japun suonoe 4o) suodal jeuly pue sjesodold 10aloud Jo sa0ssasse 14adxa +snwisedq e
‘salpoq Buibeuew Asy a1 Jo aAI1dadsiad
pasije10ads ay) woJ) ‘suonae Jo sadAl pue BLIB]LID UOIeN[eAS |[e AJ9AISUBIXa Palan0d ABAINS 8yl "YID W3 pue sa1ouaby [euoneN +snwsedq e
:Buipnjour ‘uoneuawajdwi swweaboad ayl ul PaAjOAUL Jels Jo sAeaung -

'$90A) uoIoe pue $10199S
|Ie ssoJoe dnoub 186.e) Arewiid ayy Bunuasaidal (110dau si1sdouAs
asoy) 01 uonippe ul swweiboid ayp ul pue 1odal Apnis 491 JO A Xauuy)

www.parlament.gv.at



16T

"00] Pasn 913M SPIOMADY
[£40109S BWOS ‘SPIOMABY pajrejal-swwelbold
alow 1o auo Buluonusw ‘sisAfeue ayl Joj
Pa199]]02 aJam s)sod eIpaw [e190S 000 0ST 49A0

") 00029k 10 welbeisul

Jo asn Jabue| bunfew sdnoub 196.1e] 8yl wody pa1ds)||od
aq p|nod 1eyl si1sod Jo Jaquinu Jamoj] e ul Bunjnsal
‘00] pojoedwi alem sofiyosd uasn ayl c(1enmyl)
X WO0JJ SeM JUN0Joe OJUl UdXe) d1jel) ayl JO %/6
‘1INSaJ B S\ "BIpPaW [e190S 83yl wody Indul 8y} 10| e
paonpal 00qade ‘welbeisul ul sbumas Aoeand ay L
'¥20¢ Arenuer 0} TZ0Z 1snbny

woiy Bulob porsad syl J1on0 pasAjeue alam MoIIL
pue ‘400(ade4 ‘welbeisu]l ‘agqninoA ‘JenIMm] /X

(paystjgnd 1ou — 1odai Apnis 491 4O [1X Xauuy)
SISAJeue eIpaw [eI120S

3WN[OA

adoos

92.N0S

‘pasAjeue os|e sem Qw3 9 Aq pabeurw SJUNOIJe RIPSW [R190S JURAS|SI
WwioJ) elep ‘uonippe uj ‘suonoe sl pue swwetboid syl 03 WeAS|8 SBWBY) pue JusWIUSS punoJte siybisul asAjeue pue 199]|09 Se |[9M Se ‘SoLaW
Juswabebua ainyded ‘sjusns 10 subledwed ‘suoiedIUNWWOD awwelbold 01 uoloeal adusipne asAjeue pue Yoel ‘swioje|d eipaw [e120S SNOLIBA
uo SaduaIpNe Jualaylp Buowe suonode s) pue swwelbold syl INOCe SSsuUBIEME BINSESW PUR puelSIspuUN 0} Pasn Sem 1l :SISA[eue eipsw [e100S e

PAMBIAIBIUI BI9M SIBP|OyaMels 98T

" JoAQ[-wAsAS, £ ‘(WIAL) SUORIY J8UUOIN
uear U0 g8 ‘sp|aly swwesboid e ul [9A9)
[euonesiueblo 1e g2 YdIym JO ‘Salpnis ased v

(wo1sAs
pue 108lo1d ‘uonesiueflo ‘sisules| ‘Ye1s) seAndadsiad
JUJBIP  BsAjeue 01 pue S[oAS]  WRISAS  pue
uolyesiueb.o 1e sabueyd pue S19844a JaN0|[Ids ssasse 01
[9A8] Wa1SAS pue uonesiuebio Je Ajurew salpnis ase)

(110dau sisdouAs pue
‘paystignd 1ou ‘Hodal Apnis 421 JO 1A XaUUY)
salpn}s ase)d

"S9aMBIAIBUI
[9AS]-[RUOITEU LIM GOT PUB ‘S9aMaIAIBUI
[9A8]-Ueadoing YIIM 09 ‘SeamalAIaUI

[9A3] [RUOIBUIBIUI UIIM Z{ :SMBIAISIUI /97

$10108s awweiboud e

$S049® (S8111UN0J PJIYl PSIRIDOSSE UOU ET ‘S81JIUN0d
PJIY} PaleId0SSe ¢ ‘Serels Jaquis| TZ) Sa1unod

8€ WO} SIap|oyaxels BUIAJOAUI [8A3] [euoiteu

pue N3 ‘[euoileualul Je SMalAIBIUI papInb-1wes

(y10dau sisdouAs pue
‘paysijgnd 10u ‘wodal Apnis 49| JO AIX XBUuy)
sjuewLIojUIl A8X JO SMaIAIBU|

aWN[OA

2doag

924N0S

"SWIISAS UO pue suoljesiue6io J1ay) Uo ‘SenpIAIpul Se SSAJasWal) uo
+snwseJ3 u1 uonedionied ay) Buimojjoy paou Aayr sebueyd urew ay) pue SeamalAIalul W) saousliadxa BuI1oa||09 BII81LID UOIBN[BAS BAlS |8

www.parlament.gv.at



[4°))

Juswadxa
uoisinoid uonewdoyul ue ybnoiyy sjdoad BLunoA

$3111UN0J QT Ul PJO SJedk Qg | pue Siaues] 1 JA ‘Siuspns uolreanpa Jaybiy bunabiel | 1odai sisdouhs ‘uodal Apnis 4D JO [IA Xauuy
pue 8T usamiaqg pabe ‘syuedioned-uou 686 OT | +Snwses3 ul uonediolued-uou Joj sioyoey BuisAjeuy Juawiadxa |eanolneyag

.sonjea ueddoiny,
oido) ay) Joy o1 pue Aupiqefojdws, ordoy sonfen
3y} Joj TT ‘Judwdorasdp syrys, ordoy ayy Joy | ueadoung (11 pue Anjigedojdwa (11 “uswdojansp

sJaded gT 24aM BLIBIIIO UOISN|OXd pue uolsnjoul | spiys (1 :saidoy  @sayl  punode  Aljiqow  juspnis uodal Apms 491 JO |A Xauuy
JO uoneoijdde Jaye siaded paurelas Jeul4 | uoieonps Jaybly Jo Ajurew S10848 [9A8] [enpIAIpU| sIsAjeue-e1s|N
aWwINJoOA 2doos 921N0S

‘yoeoudde [enjoegisiunod e yum uoiredionued Japuly Jeyl s1010e) syl uo b1 pays 0} pawie os|e Juswiadxe
3Ul 'SOIWOU099 [eluswiadxs pue [einolAeyaq wol) spoyrew snosobi Buisn ‘syuedionued-uou o0 0T 49A0 JO |aued e uo AsAINS auljuo ue
ybnoayl unt sem Juswiiadxa ayl “+snwsel3 ul ayedidnued oy wayl Buibeinodus Jo MaIA Ul +Snwisel3 ul pajedidiued JsAsu pey Oym S[enpIiAlpul
01 uonewuojul Aay Buipinoid Jo SSauaAIldae syl alenjeAs 01 luawiiadxa uoISIA0Id uonewIoUl UR SB Palonpuod ‘sisAjeue |eanolAeysaq

"yoea Jaded suo uey] aiow ou paijiuspl ssadoid uonaa|as Huimoj|o)
AUl pue Ma3IA3J ainleiall] dIrewsal1sAs ayl ‘Alljigow juspnis uolneanpa-iaybiy apisino sanijiqow Buiprebay ‘sisAjeue azis -1099)4e Jeuonipes)
© ]O pealsul 1N0 paled Sem SiIsAjeue-elaw aduedlyiubis pue ubis e ‘al0jalayl "ainseaw awodno ajgesedwod Apodalip e yum siaded QT JO
WINWIUIW @ apNjaul Salpnis Jo jood ay) pIp $ased aayl ayl JO auou Ul ‘||1S "Sanljigow uapnis uolieanpa Jaybiy ojul Buiyoo| suonsanb yaleasal
994y} 8y} 40} ssaded ua) JO pPjOYSaIyl WNWIUIW 8y} — Pa3IXa 0} UsAS 0} $a1d0) 0M] J0j pue — yoeal 03 a|gissod sem 11 ‘(*019 ‘ ainjelall| Aaib, Jo osfe
uoneJIapIsuod ‘sabenfbue| Jayjo ul Salpnis JO UOISN|aUI ‘s21d0] 8yl JO UOIIUILSP PUR UOINI3|3S |njated e "B 3) salpawal Jo abuel e BulAjdde Ag "soidoy
pale]al +SNWSLIT 10UNSIP 924yl Uo SasAjeur-elaw [N} 9aiy) Buljgeus pue sjuawsalinbai [ealbojopoylaw ayl |je Bunasw saipms Arewiid Apenb
-ybiy Jo xoe| 01 anp sabuajeyd Jelanss pajuasald swweboad +snwisel3 syl JO 1X81U0d aY) Ul poylaw Siyl Jo uoneaijdde ay ‘|aAs] [enpIAIpUl BY)
e PaAJIasqo S10a)4e ayl pue awwelsboad ayy ur uoiedionted ayl usamiag s)uUl| [esned ayl 1sa] padjay osje Aayl ‘awwelboid ay) JO S109)40 [9A9)
-lenpiAlpul ay1 Buluiaduod Ajjeaiioads ‘eLI811I0 uoien|eAa anjeA pappe-nN3 pue ssausAlldayys ayl o1ul siybisul apiAocid 1IN0 paliied sasAjeue-elaw
3y ‘senjen ueadoinyg pue Aiqelojdws yuawdoaaap sy[s :so1doy 221y uo Sursnooy pue uonedronred s swwerdord ayj 03 payur syoeduwr [9A9]
[enpiAIpul Te BuIX00] SaIpNIS J1J1IUBIJS [RJAASS JO SUOISNJOUOI 3yl ABM Painionuis B Ul aSLeLWIWNS 0] 1IN0 Paliled a1aM SasAjeur-elaN 994yl

99USPIAS U] JUaLL3|dLLIOI 0] Pasn OS|e 94aM SPOYIdUW SATJBAOUUL PUB POIUBAPE QJOW ‘SAIAIIOR SISA[EUR PUB UONII[[0O BIEP [EUONIPEI), 9SAY) O} UOHIPPE U]

www.parlament.gv.at



€qt

:)Insal e sy “awwrelBboud ay1 ssoloe [nybuluesw 1ou si (paAsIyde 1 nsal 1o 1ndino) 1iun Jad 1509
JO UOIRINIIRI YD JISSB]O W 'SUOIIOR JO SI81sn|a/suoiioe Jualayip 01 paljdde ag 01 pasu saydeoadde jusiapip eyl Buluesw ‘spouad Bulwwelboid
OM] JBA0 +SNwisesg Japun pajroddns suorioe Jo sonsLddeIRYD d1J193ds pue AJSIOAIP dY) UdAIS djeudoadde jou st yoeordde yHD [ SIJ 9ZIS U0,
® Jey] UMOUYS Sey +Snwisel3 JO uoljenjeAs paulquiod snolaald syl Jo) pawopiad (\w3D) SIsAjeur SSausAINNa)8-1S02 8y :SISAjeue ssauaAI}08))a-1S0D

‘uonsanb jueAs|al ay) Jo saAdalgo syl yum Juswubife pue Aeindde ainsua 03 SISAJeUR SIYl 10} Payoe] suonsanb uoienjeAs ayl
10 yoea 0] paljdde sem s|ana| 1uaiapip 1e eyep ‘Ajusnbasuo) “Jjasu sisAjeue ayl Jo yidsp ayl pue SisAjeue ayl J0) paulelal sawwelboud Joresedwod
O Jaguinu 8y} Usamia( JJ0-oper) B AIessa00u dpewl J[qe[IeAR BJep dY) JO Ajuenueis pue Ajijenb ay) ‘10A9MoH -a[qissod uostredwod a1[-10)-91],
1580 8y} pue suo1sanb uonen|eAs JueAs|al 8yl Ul SISAJeue Japun swwelb0.ad +Snwisel3 syl Jo SO1ISIIBIoRIRYD Yl YIM 8]qIssod yorew-1saq ay) ainsua
01 9oe|d uI Ind 8JaM SUONDY ‘PalllI] PalNsal aSI1a4axa Buiewyosuaqg ayl Jo yidap ayp ‘1nsal e Sy "sswwelbold Joresedwod 1sow 1oy paliwi| pue
3|qeLIRA 31042J48U SI BIep SIY) JO A1iejnuelb syl "uoiewloyul ajgejreAe Ajo1ignd pue yoseasal 4sap uo paseq Ajabie| si sswweboid Jojeredwod uo
lorenjens [eulaixa ayl Ag pa109)|09 eiep ayl sewwelfoid abueyoxa 10 uolesadood (Aem-njnw) Jesarejinnw pue (Aem-omy) [edale]iq yiog buipnjoul
‘sawiwrelb0o.d Z€ 40 1SII0YS e paulwlsiap AJIAIIOR 8yl ylMm saniieluswa|dwod pue ‘saifisuAs s ssasse 0} 40 sawwedfoid J1ayio Yyim +snwisel
asedwod 01 paresodiooul 91aMm SMaIAIBIUI JuewIOLUl A3Y pue suonelnsuod aljgnd woldy syybisul ‘sisAjeue ayl adueyua 0] "pasn alam uonssnb
211109ds ay] 0y JueAd|a) SOLIBW pue sawwelBold syl Ajuo ‘ased yoes u| "+SnwisesJ JO anjeA pappe syl Bulssasse pue ‘sswwelbold Jeuoireulsiul
pue [euoneu Jaylo YlM +snwsel3 Jo Aluejuswajdwod pue adualsyod :sswwelboid Jsylo 01 19adsas Ym +Snwises3 JO sawnjoAa juedionsed
pue sjuelfb Jo Aousidlye syl uo suonsanb uonenjeAs ssaippe 0] sswwelboid Jojesedwod uo pa1da||0d elep ayl buisn ‘sisAfeue Budewyouag

"SalIeWIWINS 3]gesn aonpo.d pue uoITewW IO Ul JURAS|S] 9A31I13) O] SH0dal [euolfeu ay) pue SMalAIBIUI
Juew.oul A3y Jo sdn-a1um a8yl asAjeue 01 pasn Jejnailied ul sem SIyl “elep aAlelenb ul sulaned asAjeue 03 sisAjeue aAneaedwod aanelEN

‘(.1odai sISayuAs, ) surodas [euoryeu oy Surstrewwuns 1iodas ay) Jo uonanpoud syl uoddns 01 ‘awwelbold ay) Jo s1oedwi pue uonelusws|duwi
a1 Uo Ss1i0daJ JeuolleU 3y WOJ) UOIRWIOJUI $$9204d pUR 10BIIX3 0] SB [|9M S ‘uolleljnsuod aljgnd ay) 01 siuspuodsal Ag paniwagns siaded uonisod Jo
SISAJeue ay) pue ‘SanIAIJe UOIRINSUOI SNOLIBA 3y ul suonsanb uado 01 S1amsue JO SISAjeue ayl ‘MalAal ainresall] ayl sepnaied ul Buipnjoul ‘Apnis
11oddns ayj JO SallIAIIOR [RI9ASS S$SOJR Pasn aJam sanbluyda) asay ] "JueAs|al alayM elep 1xal Ajluenb pue ‘uoclenjeAs ayl Joj JURAS|a] UOIRWIOJUI
10R11X3 ‘Blep 1Xa] Painioniisun Jo painlonils Jo sunowe able| ssadoud-aid Ajjeonewoine 01 Buissadsoid abenbue| feinreu Buisn sonAjeue jenixe |

:Buimoj|oy ay1 Buipnjoul ‘erep pPa1d9||09 ayl aSIIBYIUAS pue
asAJeue 0] pasn alam SpPoOYIBW SNOLIBA ‘pud SIY) 01 ‘suonsanb uoleneAs ayl 01 slamsue 1snqod apiAoad 01 pue sBulpuly WIIJUOI pue asIWBISAS ‘MalAal 0}
uonenbueLy pue s1SayluAs J11ewalsAs Jo yoeosdde ay) Buisn pasAjeue uayl Sem SalllAIOR pue UoI19]|09 elep SnolieA asayl ybnouyl palds]|od aduapIne ayl

Pasn spoy1all U

www.parlament.gv.at



121"

uswdolanap Jayuiny J1ays 1oddns 01 Indui Ladxe [euonippe ainded 01 Se [[am Se ‘uoielogels J1ayl Jo sabels snoLieA 1e sbulpul) Apnis ay)
WIJUOD pUB 8UN}-auly ‘MBIA3I 0} PasN a4aM YdIym ‘ssad04d uolrenjeAs ay) Jo sabels snotteA Je pasiuebio a1am sdoys10M 18pjoYaXEeIS sALS ‘UOIIPPE U]

"WIBY] |14 01 usdel 8 01 uonoe areridosdde Buimoje ‘aseq adusplAa ay) ul sdeb Bulurewss Aynuapi
padjay osje 1] ‘sbulpuly uonenjeAa ayl uidispun snyj pue $a8dInos [elanas Aq palelogo.liod auo ayl WwoJ) $394nos ajbuls woJy Bulsiie aduapIAa ay) alelualalIp
01 3|qissod 11 Bunjew snyy ‘saloualsISUOIUI pue Sselq 8]qissod aulluexs pue AJ1IJUspl 01 Se ||[aM Se 32UBPIAS X23Yd-$S049 01 3]qissod 11 apew ssad04d SIyL

‘sBulpuly ay1 Jo AlIpIfeA ay1 adueyua pue ainaid ajgeljal pue
919]dwo9 © apIA0Id 01 MBIA B UJIM ‘S821N0S SNOLIBA W04 Blep 81ep1j0SU0d pue asedwod 0] pue ‘pasn spoylall Yaleasal aAlrelljenb pue salrelnuenb jusiayip
8yl Jo sindino syl uo pjing 01 ‘pasn atem uole|nBuel) elep pue [ealbojopoylsw Yyiog "ul swed Asyl Se 8dUsPIAS JO SBIIN0S JUaJapIp woly sbulputy syl
Buimainai pue BuisAjeue AjjeanrewsisAs AQ ‘JorenjeAs [eulalxs ayl Ag 1no patiied Apnis Loddns ay) inoybnouy) paijdde sem uonyeinbuela) eyep Jo ssadoud ay L

“JUBWISSasse aAnelljenb e 01 sisAjeue syl Buniwij ‘anoge sdals aya jje Ajdde o1 ajqissod
11 3ew Jou pIp sawwelboid ajgesedwod BulApnuapi Jo ANIYIP 8yl ‘VINIC PUB £ ‘2 104 ‘Aduaidiyye ayl anosdwi 0] jenusiod sy BulAjnuapl
pue Salaualdljaul JuapiAa Aue BulAynuapi (A1 ‘ajgedrjdde aiaym ‘sawwelbold Jojesedwod yum uosiiedwod Ul 0S|e aA1199)49-1S09 pue a|geuoseal
sieadde ainyipuadxa JO awN|oA ay) Jayraym Buluiwialep (111 ‘suoide Jo 181Sn|d ayl JO anjeA pappe ayl pue SsaudAlldayle ay) 01 Buiejal aouapine
Jo Bunisyieb ayy (11 ‘sindur jo uoneaiynuapi ayr (1 buriinbal yoeoudde dais-njnw e ybnoayy 1no paried sem ssyoroldde yiog Jo uonesljdde ay L
"S9IPN]S 3Sked U0 S [[oMm sk ‘quawadpn( S10Jen[eAd PUB QJUIPIAD
aAneyenb uo arow Sulk[a1 pue AjLre[nuels Jo [9AJ] PANWI] dIow B SuLdyjo yoeordde vy 191y31y, © J0J pajjed siyl s19sloud ssoioe
9]qeJsedwod JOU 3|qeINSEaW J3YIIaU 81048l8y] 8Je pue ainjeu a|qibueiul 10 1JOS, B JO U)JO Ik IR} S)OJJJD JO AJISIQAIP © d1eIdudd sjodfoid
9Say_ -uoInde ue Aq palesausb $10a14a 21J193ds ay) JO S1S09 8yl a1e|osI pue Ajluspl 03 a)qissod 10u SI 11 pue ‘patedwod pue paebaibbe
aqg sAem|e J0uued Jeyl s10a4a Jo Aldijdinw e ayesauab (S Japun) saniAnde poddns Adtjod pue (2w Jepun) saniAoe uonesadood -
‘(suonoe w.e1-buo| pue wis1-140ys usamiaqg Bulysinbunsip ‘sp|aly/s10199s JO [aA8] ayl Je SIsAjeur) Alenuelb aiow Joy Burysewyouaq
[euJaiul Buneiodiodul ‘useuspun sem 3D [N} e ‘Aljigow Buluses) 104 (TWvM) saniAnoe Aljiqow Buluses| uo snooy Arewtid
e ul Bunynsal ‘uonedoje 196png 418y} 03 a1euoiliodold SI SUOIIOR JO J31SN|O/UOIIOR YJea J0) UdXeuapun sisAeue Jo yipealq pue yidasp ayl -

www.parlament.gv.at



GaT

KoAInS $10108 OTWOUOI-0100S ‘AOAINS
VADVA/VN :suoneinsuod pojasie]
synsox uonelnsuood drqnd Jo sisk[euy
SMOIAIOIUI JUBWLIOJUT K9]

sonuond [ejuoz1ioy Inoj oy} Uo
owrwrer3oxd oy JO J0919 dANBULIOJSURI)
am ostug0oa1 SIop[OYoyelS
sonuotd oy

oy} 03 PAJe[21 93URYD [RINOIABYIQ PUR
o3pojmoury] pasearoul moys sjuedionied
sanuond

[ejuoziioy anoj sy Sunowold ur 3oeduwr

[2202-T20z -Angearjdde]

¢saonoeid usalb

a1elodiodul pue Jauuew Ajpusilj-02a ue ul paubisap
AsU ale 9a1b3p Teym 01 ¢(Sannaalqo arewl|o
BuiAaiyoe pue suonoe arewl|o Buiweansulew

01 9INQUIU0T /202-T20Z +Snwse3 Aq paroddns
s19al01d/s8111A110B/SUOIIOR BY) Op JUBIXA JBYM O] +'T
¢awwresboud ayy Jo sanuiond

[euoziioy Jnoy 8y 01 19adsal yim Aprenaiyed
‘SWIOU pue SanjeA ‘swialsAS Uo 1981J9 aAlTeWIolsue.)

CRRRY sIsAJeue gjep swweI3ol aanisod sejensuowop surwrerdord ay I, e pey /20Z-TZ0Z +Shwsel3 sey Juaixa Jeym 0] €'
SasA[eue-eIo [2202-T20Z :Aupgearjdde]
SUOT)ENTBAQ/SAIPNIS JO MIATADY
SoIpMYS ase)) -0160] uonuaIBul 8y}
SISATeue JI0MION ‘TOAQ] UOIUIAIUL U1 PaqLIasap Se ‘/z02-T20Z +Snwises3 Jo (Suonoe Jo
IV SMOTAIOIUI JUBULIOJUT K9S| SnoLIeA Je ‘S1opjoyoyels Aq pasiugooar S181SN[0) SUONJR SNOLIBA UBMIB( S108)8 JBA0-|[Ids
STV skoAIng oIe IO ‘paynjuapI oIe S}OAYJS JOAO-[[Idg ayl (sgqissod J1) Arnuenb pue aquiasep ‘Ayuspl Z'T
MOTAQI 9INJBIANI]
sasATeue-eIo|N
SISAJeue JI0MION
syrodar [euoneu Jo SIsA[euy
juowradxa [eIoIALyaq JO SISA[eUY
synsax uonelnsuod o1iqnd Jo sisk[euy [sporiad Bulwwesboud yoq :Aijigestdde]
SMOTAISIUT JUBTLIOFUT A9y SaA1303[qo
SaIpnjs ase)) s, owwrer3oxd ay) ur sded ou a1e 219y |, ¢+snwisel3 ay)
smoarazyur Surdoog SoA1)02[qo $31 SurAaIyOR woJy Buissiw sannodslgo Aue alayl 8y ¢San1198lqo
'S10J0€ JIOU0II-0190S Ul 9AIIOQJO Udeq sey dunuerdord oy T, s awwrelboid ay) suljweasls 0 pasu e aay) S|
pue VD VH/SVN 0} suorensuod spouad uonen[ead ¢spouiad uonenjens
Pa10318) {SAOAINS SALIRIOJOUDY 10q ul s3o31e) S SurAdryoe ur (ssardord Y10g Ul panaiyde usaq sjoedwl pue synsal
TTIV sIsAJeue ejep swweI3ord SMOUS 10) oen uo st dwwerdord ay ‘sindino pa1dadxa ayl aAeY 1ULIXS JTeYM 0 T'T

ams
8} JO L0199

SpoylsLL U01193]|02 B

SRERNIN

JO S101R2IPUI PUR BIA8)1D JusWabpne

suonsanb-gns

2160]
uonuaAIaUI
awuwreaboud
ayry jJo 1
uswianalyoe

3y}
J0o  daubaQ
1 O3

uonsanb
uoizenfens
urep

SSAN3IAILO3H443

(NOIY3LI¥D Ag) SNOILSAND NOILYNTVAT IHL OL SHIMSNY NO STIVLIQ ‘LNVAITIY IHIHM ‘ANV XIHLYIN NOILLVYNTIVAT “| || XINNY

www.parlament.gv.at



99T

ams
ur poIoAod JON

SsIsAJeue gjep awweI3old

S9IpMYS Ise)

syrodar [euoneu Jo sisA[euy

[OA9] [EUOTJBU 1B SMIIA JUBULIOFUT A0

‘SUoI19e panunuod
pue  panUNUOJSIP  J0J  SBWO02IN0
pauodal 8yl usamiag uoshredwo)

0¢0¢

- T0Z +SNWSeI WoJj Panuiluod suoloe
JO 10edWI 8ININ} pue  SSaUBAIDAYS
panuUIUOd  JO  9JUSPIA®  SI aIdYL
10814 aAnIsod

Buoas yim pare1dosse ale eyl seliAnde
[[e  SI9A0D  /Z02-T20Z  +Snwise3
{SSOUDAIN09Y)D

1202-T20Z +snwses3 ul sdeb juepodwil
9]eald 10U pIp suonoe panunluodsiq
£/202-T20Z +Snhwisel3 ul panunuod
YdIym 0Z0¢-¥T0¢ +sSnwisel3 Jo suoloe
9soy) JoJ 1oedwil JO 82UBPIAS SI dJdyL

[sporiad Bulwwelboad yioq :Ajigednddy]

¢020¢-¥T0¢ +snwsel3

10 UOIIBNUIUO) ® 8J. Suonoe sii Jo sued Juediiubls
1eY) UaAIB /202-T20Z +Snwisel3 o 10edwi

AJ81] U1 UO UMEIP 3 UBD SUOISN|IU0D 1BYAA 8'T

¢spouiad 0m) ay) Usamlag PanUIUOISIP a1am
JeU) 9S0Y) pUB PANUIILOD Uag dARY Jey] SUOIoe JO
SSBUBAIN0AYJa Bl L0 UMRIP 3q SUOISN|OU0D UeD /']

SaIpnjs ase)
KoAIns

suonesiue3Io

pue syuedronaed 10J joedur
pue SawooINo SunNsSaI oy} pue SUoNoe
owwrerSoxd usamioq NuI[ Jeao SI 1Y T,
sdnoi3

19818} 1Y) Jo so3ud[eyd pue SpIdu

[sporiad Buiwweaboad yioqg :Ajigednddy]

¢Spaau ay) BuLIBPISUOD 8A1109)19 1SOW a1

'y VADVH/VN :Suonejnsuod pajodie], e | SSaIppe sppaij/suonoe swweidord ayf, aJe sawwelBoid ay) Jo suonae pue spialy YaIym 9’1
sanuond [eonijod 03
S9INQIIUOD pue saI1Fajens pue sanLoLd

Iy
dms

ay1 0 UoNJaS

uoneuaWNoOop dwweIsord Jo MaIAdY
SMITAIDIUI JUBULIOJUT K9S|
SIsAJeue ejep owwei3old

SpOoy18W U01193][]09 B1eq

JO  uoIsUSWIP  [BUONEBUIdIUI oY,
sonuord

[eonijod yim poulie A[[eoneway)
ore joedwr pue synsa1r  ‘syndinQ
sanuord reonijod

o sypoddns suonoe sy pue swweigord
oy} Jo 98eI0A00  opeWwAY) AL

$$900NS
10 S101B21PUI pUR BLIBYID JUsWsabpne

¢pausyibuais aq +snwisel

JO UOISUBWIP [euOIT_UIBIUI BY) PINOD ¢UOISUBWIP
Jeuonreusaiul su Buipnjoul ‘sanuoud feanijod syx
Bunuoddns jo asodund sy 10) 020Z-7T0OZ +Snwses3
pue /z0Z-120Z +Snwsel3 Japun uonae Jo sadA) ay)
pue uonesadood J0 SW.0J 8yl aJe dAIN08Y8 MOH G'T

suonsanb-gns

www.parlament.gv.at



LST

SMOTAIOUI JUBULIOJUT KO3]
smarazdul 3urdoog
SISAJeUE BIPOW [BID0S

pue uonendor owweisord oy jo
uoIN[0Ad 9ANISOd JO 9OUIPIAD SI AIAY T,
swwes3oad o Jo uondooiad

¢abueyd 1ey Ul s1019e) A3 8yl alam Jeym
pue 0Z0Z-7T0Z +SNWsel3 Jo uoiren|eAs wisl-piw
3y} 92UIs Siapjoyaxers Buowre pabueyd swweboid

LTIV SUOIB)NSU0O pajadie], oAnisod  [[BI9A0  MOUS  SIOP[OYINeIS 91 Jo CO_HS:QP_ pue co_ugwohmg 9yl Ssey MOH ¢£°¢
dddd
oU} O} S}SIA pue SIONSIA JO IOQUINN
BIpoW [e100s ur swwersord ayp
suodai [euonjeu JO SISAeUyY 0] SOOUQISJAI JO SOUBAJ[OI PUB SWIN[OA
SISAJeue BIpOW [B100S pasn
ordures sjoaloid Jo maraay pue o[qe[reae a1e sjmsar 3oofoxd ayy,
Sj[nsal uore)nsuo)) drqnd Jo sisA[euy ojenbape
syuedronaed Jo sA9AING pue [Josn  SMOJO  UOHBUIWIASSIP
SMOTAIIUI JUBULIOJUT A9 [euoneu pue g JOPISUOD SIOP[OYNEIS [2202-1202 :Aujigedrjdde]
uoneuawnoop swwerdoid Jo sisAjeuy S)[nsax
SUOIOE puUE S[00} owrueI3old Jo SSIIAIIOR UOH)BUIWIASSIP ¢panoldxa pue pajeuiwassip Ajgyenbape
J'T'TY | uoneurwassip jo sisAjeue pue Jurddepy Jo dn-oyey  pue Juoyxo  ‘adAy, SynsaJ swwelfoid ate JuUaIXa Jeym 0] :Z'Z
[1202-T20z :Angearydde]
¢awwreiboud sy Jo uoneluawaldwi Aipenb-ybiy syp
synsax uoneynsuod drqnd o sisk[euy Bunioddns Jayuiny 01 8InqLu0d Aew suonoe uoddns
KoAIns Bunsixa ay1 01 sabueyo J0 sainseaw [euonIppe ey
VADVH/VN UONe)nsuod  pajodre], Sa1poq ¢+snuisels | a4nyosiyaae
SMITAIOIUI JUBULIOJUT KO3] pue sonianoe joddns jo ssaumjosn J0 uoneuswa|dwi o1ba1e.1s ayr Buldoueyus Ui saIpoq pue uon
uorjeyuownoop swweidord Jo sisA[euy pue 90UBAJ[OI 9SIUZ0031 SIOP[OYSBIS pue saniAioe Joy yoddns Buipnjoul ‘swweiboud ayy | euswa|dwi
ams S91Ipoq pue saIpoq pue sanIAnoe oddns jo Jo uoneuawaldwi aaisnjoul pue Anjenb-ybiy ayy o1 | swwrebold
ur paIoAod JoN | senranoe jioddns uo eyep owwei3org joedwl pue Yoeal ‘UoIjo. JO J[edS JUAIXY 91NQ111u0d eyl seinseawl syl aJe SAI094)8 MOH T'¢ 03

‘ams
ul  PaIdAod JON

so1pnys ase)

SuonIL 2] Jopun pauLIo1ad sanIAOR JO
S}[NSOI OAT}OAYJO OSTUT0091 SIOP[OYIN LIS
synsax

QA1}O91J0 SULIDAI[OP USIQ SBY UON)OR dY ],
umouy [[om S uonde ayJ,

[£202-T202 :Anjigearjdde]

¢S1INSal 1841 8y}
3l Jeym pue BuLig 11 SB0P anJeA pappe JeUAA ¢UMOU
uonae ayi SI [Jam Moy :S|00Y9S Ul 1IBUUOIA Ues( :6°T

dams
ay1 0 UoNJaS

SpOoy18W U01193][]09 B1eq

suoneaijdde jo siaquinu syuedioied
JO Slagquinu :panuiuod pue panuRuodsIp
suonoe Jo 9peds  Jo  uoshedwo)

$$900NS
10 S101B21PUI pUR BLIBYID JUsWsabpne

suonsanb-gns

uonssnb
uolzenfens
urep

www.parlament.gv.at



89T

suodal [euonep Jo SIsAjeuy = awwresboud ayp ul a10wal ul Buiall sjdoad Buipnjout) saniunuoddo | yum ajdoad
wawadxs |ednoireyag = | uonedioned Jisy) woly suysusq 1odal Jamay y1m ajdoad uo suonde /Z0z-12Z0z +shwsed3 | uo  syeduw|
TTTY SAOAINS SOLIBIOOUOY saniunuoddo Jamay yum syjuedioied = J010edWi 8Y} U1 SBOUBIBYIP B} 8. JeYM T'S sO3
[sporiad Bulwwesboud yoq :Aijigesndde]
PayUSP! Ud3q
OABY S}0QJJO PopuouIUN JANRIOU ON = ¢0202-7T0Z +snwsel3 $109)49
suxodor [euoneU JO SISA[RUY  w aanisod are pue /202Z-T20z +Snwsel3 uo (spniubew 418yl pue) | papualuiun
17 SMOIAIOIUI JUBLLIOJUTI A9 | PALINOO0O QARY JBY} S}OQJJO PIPUUIU(] = S109J48 papusiuIuN By} udaq aney ‘Aue JI ‘TeUp\ ‘T'Y O3
owwesdoid oy Aq uadeIOpPUN SAINSBI
Jo joedur aAnisod oY) SMOUS 9OUSPIAT =
(AT
U99q JARY QUIBIY[() JO UOISBAUI S BISSIY
0} osuodsar ur uoye} SoISeOW OU] w [D3 sjoum ayy
2A1I23JJ2 122G dneY Ofwapued 10} /202-T202 ‘'€ 40} 0202-¥T0T :Afiqeotjdde]
oy} 03 osuodsal Ul uoye} SOINSeOW JYJ, =
$10}08] [RUI)XD 0} duwweIgold (ureny() JO UOISBAUI S BISSTY 0} asuodsal
oYy jo  ooudisar  pue  AN[IqIXoy u1 uoneuswaldwi swwelBoid ay) Jo swely sy
3y}  PoOZ  IOPISUOD  SIOPOYINEIS Ul USXe) SaINsealll ay) 4O 108148 aY1 SeM JBYM ‘€'
‘uonjejuowd[dwir s3I Uo suoIssnoradal
pajuip - gim o SI0pRy - [BUIIXS ¢olwapued ay) 0] asuodsal Ul Usye) sainseaw
SS——— S e A e 3U} 40 1934493 S} SeM Jeym pue ‘awieiBoid
I0RN[RAS | el aImIeIo $1030¢} BUIOUANJIUI [BUIS)X JUBDYIUSIS ay1 Jo suoieaush oMl sy} J0 uoreIusWa|dwl
eUIaIX® ¥ e moﬂﬁomo&n x@g%&owm ® | 1sow oy Jo suondoorad sioploysdRlS e a1 10edwi a1wspued §T-AIAOD 841 PIP MOH “Z'S
ayl woup Apms N PSUIIUSPI Usaq aAey
oUl Ul pasangg | OMUOU009-0LO0S JUOKEYNSU0D PAOBIBL e | s10)08) 9AnESOU 0IOYM SBOIE FUISSIIPPE
ale sjuswigye | SHNSSTUORENSUOS oqndjo sisAjeuy e |y yssooons st owweiSord oyl e
Bulurewss  ayl syrodor [euoneu Jo sIsA[euy e syoeduwr pue a
SMOIAIOIUL JUBWLIONUL A3 ® sjpnsaI ‘syndino Jo [9A9[ 9y} Uo ddUdNFUL UsWIUOJIAUD
"g'T'T" UORDSS Ul SAIpnIs ase) e | oANJRIOU B UM SIOJOB] JO QOUSPIAY e _.mchm.uxmv
10108} ButdusnuI ejep owrwer3old jo sisAfeuy e syordu pue ¢stoedwi $10108}
[euJalXa  SIBAOD MITARI $3[nsa1 ‘sNdINo Jo [2AI[ Ay} UO ddUSNIFUL pue synsaJ ‘sindino asuanjyul 0] Waas (Jeutaixa pue | Burousnjjul
AlU0O @MS 8yl | dmerdn pue  smaaul  Juidoog e | aAnisod B (M SI0JOR] JO OJUSPIAY e Jeutaul) s1019e) aAIsod pue aAneBau JeUM ‘T'S ed3

dams
ay1 0 UoNJaS

soIpnys ase))
sorouady [euoneN yim doysspop

SpOoy18W U01193][]09 B1eq

owwrer3oid ay3 uo Juswniuas aanisod
JO 90UIPIAD MOYS [QUURYD BIPIW [BIDOS
sporad
uondaoiad

Sunuwesdord  usamiaq

SRERRIN

10 S101B21PUI pUR BLIBYID JUsWsabpne

[sporiad Bulwwesboud yoq :Ajigesndde]

suonsanb-gns

uonssnb
uolzenfens
urep

www.parlament.gv.at



69T

VIOVI/SYN 01 AoAIng =

SaIpNIS ase) =

SMBIAJIBIUI JUBWIOJUI ADY] =
SISAeue

uoleIIBWNIoP swWwelbold =

sisAJeue elep swweiboid

paJanl|ap anjeA pappe N3 pue aduew.oyiad
3yl J0 1yB1] Ul 8A1198YY8-1S0D pue B|qeUOSEal
sreadde ainypuadxa JO aWNJOA 3y L

{81500 118y}

0] UOIR[3J Ul S19349 Jo sabueyd ajqeuoseal
9]1eJauab +snwise3 Japun papuny SANIAIOY

¢spialy swwelboud ayy ssouoe
pue ulyum asedwod suonoe swweiboid snolea
10 (S108448) SBLIOJINO pue SIS0 dAIR|a4 BY) Op MOH
¢020¢-7T0¢ +snwselq pue /z0g-1¢0¢ +snwsels Jo
SUOI19® SNOLIBA JO SSBUBAII81J8-1S09 aU) SI 1BUM T'8

suonaoe
JUBIBHIP JO
SSOUBAINDBYS
-150D 803

uonssnb
ams SPOYISW UOINJ3[|00 Bl  S$S82INS JO SI01LdIpUl pUe BIISYIII Juswabpne suonsanb-gns uonenjes
3y} JO U01199S urei
ADN3IDI443
Sunedionred
syfnso1 uone)nsuod o1qnd Jo SISA[eUuyY = 10U 950} sns1oA owwerSord
(Jye1s/s10uIe9]) SAOAINS SOLIBIONJOUSY = o ur Sunedroned jyels pue sIouIed] [sporsad Buiwwesboad yog :Aijigeardde]

$I0)0€ OIWIOU0Id
-01008 J0 £AINS “VADVH/SVN

10 sowoono ayj Jo uostredwo))
JU)X9 JaMOJ & Je parroddns oq

{IUBIX3
3|qesedwos e 0} pauoddns aq (uods pue yinoA

dams

ay1 0 UoNJaS

SpOoy18W U01193][]09 B1eq

$$900NS
10 S101B21PUI pUR BLIBYID JUsWsabpne

suonsanb-gns

0} SKOAING :SUOIIBI[NSUOD PAJoTIe], = pInom/pajioddns oq J0u pjnom 10309S ‘L 3A ‘uol1edanpa jnpe ‘uoirednps |0oyds ‘uoiyeanpa len
. ejep SuLojuow SWweiFold jueAd[ar oy ut swwerSoid oyy Aq Jaybiy) s10308s JuUBAdJS  BUL PINOA\  ¢PAISIX® | 19BLISIUNOD
ity UuonBIUAWNIOP duIeI301d JO MIIASY | PIPUNJ SINIATOR I} +SNUSRIF JNOYIA J0U pey swwelbosd +snwises3 syl J1 TeUm ‘T°L 103
sisATeue ojdwes j100f01 = 1oedwr Junse[-3uoj
sosA[eue-e1ol = | pue 9[qiSue) sojerousd owweiSord oy, [2202-T20Z :Augesijdde]
S}NSaI UOIe)NSU0D J1jgnd Jo sIsAfeuy  a uLe)-3uo]
CITY SAIpNIS ose) A} ur Jse] 03 A[91] 218 durwer3ord ¢uelb pajuswajdwi yoes Jo |aAd) A
Ty Koamns VADVH/VN ‘SAoAIns Sy} ur (SUONESIUBSIO PUE S[ENPIAIPUI 8y pue AjoAlrRINWND Yl10g ‘Spus UONUBAJIBIUL 8yl | IIgeureIsns
TI'T Y SOLIBIDOIJaUR(Q :SUOI}e}ynsuod @Bowuw,ﬁ = .wOv ﬁoﬁmnﬁoﬂtwmmo $109JJ9 Ay L Ja)le 1se| 01 >_mv___ S109)Jo 9y] aJe JudlXa Jeym 0] 'T'9 @OM
Aanins
V3IDV3I/VN :suonelnsuod paisbie] =
SMaIAJIBIUI JUBWLIOJUI ABY = awwesboud [220Z-T20Z :Ageanjdde]
saIpnis ase) = ay1 ut Bumedionued ssniunyoddo
SyInsaJ uonelNsuod algnd Jo siskjeuy = Jamay yum ajdoad Jo aseys ¢SaNIAIIR
erep siuedionted sisyio JeuolleuIBlUI IO [euolreusUR.] Ul 9BeBua Jou op S9
Burionuow swwelboud Jo SisAleuy = uey) syoedwi Jamoj Jo Jaybiy moys Aj[euonipes; oym (SaliolL1ia) 1o S8LIIUN09 Seasiano | 1unyioddo
sasAjeue-e1o N saniunyoddo Jamay yum siuedionied pue suoifial 150WJaIN0 NJ 8yl Se yans suoibal 19Ma}

uonssnb
uolzenfens
urep

www.parlament.gv.at



097

poynsnlare yIDVH pue Teym ‘os J| ¢spouad Butwwesbold jualaylp usamiaq

spoda [euoneu Jo sishjeuy soroudSe [eUONEU USAMIDQ uonEIUdA|duT 10 Juawabeuew 10a11p pue 19aJipul Jo abseyd ul

sisAfeue pue JudwoFeuew swes3oxd $91POQ Y] Usanlag uolrejuawadwi pue Juswabeuew

uoljeusWNI0p awwelhoid Jo $1s00 oy ur ‘Aue JI ‘SOOUAIAYIP YT awwelboid Jo Aousiolge Ul SBOUBIBKIP Blay) aIv
Aanins w3Ov3a/vVN juawaSeuRwW

{SKoAINS  SoLIBIOIOUdyg

100IIPUL PUE JOQIIP JOPUN [I0q ‘OAT)O9)J9-1S00

¢Buluonoung-jjam pue

a4n10811yaJe

'suolyelNsuod pajabie | pue swosusping-uou Juaroyys ‘aeuidordde “Ua1914J8 ‘s1elidoldde Juswabeuew 19a11pul pue 19a11p | Juswabeuew
'SMaIAIBIUI JuBWIOUI Ao 9q 0} udA0Id JABY SOINJONIS JUSUIOTRUBW Jlapun pajuswajdwi suonae Jo ainjonis wuswabeuew | Jo Aouaioy3
YA sisAJeue erep awweiboid pue uonejuowe[dwr  dwweisord oy pue uoneswaldwl 8yl SI JUdIXa Jeym o1 T'IT 1103
S1S02 JBMO| 1B S}Nsal Ja)aq
SMBIAJIBIUI JURWLIOJUI A JO Je[lWIS B8A3IYJR pue SBIIAIIIR/SUOIOR
sAenINsS Y3OVIA/VN J0 s8dA1 Jejlwis puny pinNoJ eyl suswnIsul [2202-T20Z :Aupgeardde]
:suoneynsuod palebie | Aonjod  Jsylo  Jo  douBpIAB  SI alsyL
uoleIUBLINION syuswinnsul Aa1jod Jay3o 01 pasedwod ¢onel
ams awwrelboud Jo sisAeuy BAI08Y8-1S00  pue  d|qeuoseal sieadde SSBUBAI1084J9-1S02 JaN1aq e Buipiaoid swiSiueydsw 10 | SaAlleuasl |y

Ul PaIan02 10N

sisAJeur elep swweiboid

alnjipuadxe aswuwelfoid JO swWNjOA 8yl

suswnasul Aa1jod Jayio 4o 19a8dsoud sy St 1eUM "T°0T

0103

TZ¢Ty =

synsal
uoneynsuod aljgnd Jo sisAfeuy
SaIpN]s ase)

sAanuns

s10ssasse Ladx3 ‘shAanuns
V3IOVI/VN ‘salelolausq
:suoleynsuod palabie |
SMBIAJBIUL JUBLLIOUI A3
sIsAJeue elep swweiboid

sy nsalJ Jo Aujenb ay) pasiwoidwod
aney pinom 1o (Buipuny Jo S[BA3] Jamoj
YUM aweljawin Jabuo] e Jano pajuswajdwl
10 Moeq pajeds s1osfoid) pansiyoe sijausq
JO 9[eJS Y1 padnpal aAey pinom Buipuny
JOMO| 10 XIW JUaJayIp B YdIym 0} JUdIx3

|oA8] 198loid/pja1y/uonoe

1e ajenbape 186pnq Japisuod siapjoysyels
S1nsaJ pue

S3W02IN0 ‘sindino papusiul JO JuaWaAaIYde
pue SSaUaAI103)8-1S09 JO SISeq ay}

uo paynsnl pue syeridoidde s1 suonae/spialy
1UaJayJIp ay) 01 Paledo||e S324N0Sal ay L

[spotsad Buiwweaboad yiog :Anjigesrdde]

¢spesodoud Jo Ajpenb
a1 108y4e A3y1 op Moy pue ‘uoiloe Ay pue J019ss Jad
Anoeded pue sare. uondiosae 196png ayy a1e 1.YM "€°6

¢Annn pue
SSaUBAID3LJD JO [9A3] J18Y] 01 uonejal ul areridoidde
suonoe Asy pue spjaly swwelboid a8yl ssoloe
spunj Jo uonnquIsIp ayl Sem/si JU3IXa 1eYm 01 ¢'6

{anaIYIe
01 1IN0 18s (Q¢0C-YTOC +sSnwsel3 pue /20c¢-T¢0¢
+snwsel3 yeym 0} sreuonodosd pue srendosdde
196png ay) JO dzIs 8yl Sem/sl JUAIXa Jeym 01 T'6

186pnq
awweabouad
10 9215 603

dams

ay1 0 UoNJaS

synsal
uoneynsuod aljgnd Jo sisAfeuy
suodal [euolteu JO SISAfeuy

anjeA pappe N3 10 80UspIAT

[sporiad Bulwwesboad ylog :Anjigesrdde]

suonsanb-qns

uonssnb
uoinen|eAs

www.parlament.gv.at



191

cCTy

SMBIAIBIUI JUBWLIOMI A3 =
SIsAJeue elep swweibold =

ale $I010B SnoLleA 8yl Jo Sanljigisuodsal
pue S$3]0J UOITEJIUNLUIWOD pue uoIew o]

¢510108 1UBJalLIp UdaMIaq
pasiuefio-[lam pue 1sel ‘1UBIDIS UONEIIUNWLIOD
puE MO UOITEWIOJUI BYl SI JUBIX3 1eyM 01 ‘€'TT

4%

ASAINS 21LWIOU0D9

-0190s ‘Aanns Y3JV3/SVYN
:suolneynsuod paebie] =

Buiiodal/uoneiuawnaop
awweibold Jo SIsAjeuy =
sisAJeue elep awwelbold =

2IN10NJ1S UaWabeURW Ul Sa19USIIYaUI

JO 90UBpPIA®  OU U0 S| SI aJdylL
poriad Bulwwesboid

snoinaid ayl uo JuswaAoidwl Ue sjuasaldal
ainmonyls  juswebeuew  Juaund 8yl
ajoJ Buipinb

S UOISSTWILIO)) A} YIIM PIYSIIBS 29IWIO))
+snwsed3  ‘salousbe  Jeuoneu  ‘y3Ov3
2In1onJ1s Juswabeuew

1UB4INJ YLIM PaLJSITes ale S1ap|oyaxels ISoN
UBI014J9 SI SaIpoq awabeuew

JUSJBIP Byl UdaMIaq uolesadood syl
sa1poq juawabeuew

1UBJ3HIP 3yl Ag pooiIsIapun [|am SI suorouny
uoisiniedns  swweiboid Jo uonnguisig
paAlasqo uonealjdnp/sdeiano

ou yum ‘reaiboj sI suonouny Jo UOISIAIQ
slapjoyaxels

Ag pooisiapun  pue  pauysp  Aes|d
aJe SI0J0e SNOLIBA 83Ul JO Sanijiqisuodsal
pue sajol uoneluawsjdwi pue uoisiniadng

[spowtad Buiwwesboad yrog :Ajigeardde]

¢usLianoidwil 1oy seale ay) ase Jeymm
¢sabueyo enualod 1oy suoseal ay) aJe Jeypn ¢spolad
Buiwwresboid omy ayy usamiag pabueyd siyl sey MoH

¢ssad0ud ayy ul sj0u Buipinb
SH IJ|NJ UOISSIWIWOD 8yl SI0P 1UsIX8 Jeym 0] pue
‘awwelboid syl Jo uoisiAiadns pue uoleuswa|dwi
Ul PBAJOAUI  SBIIIIUS  pue  SIOJOB  JUdJayIp
3yl usamiaq uolesadood syl SI WBIdIYe MOH Z'TT

dams

ay1 0 UoNJaS

SpOoY18W U01193]|090 BI1eq

Kouaronge
juowaSeuewr  owweiord Jo  IojedIpUI
se sdais oApensiunupe A9y Jo SIsA[euy

SOIPOq JuUSWoFeUBW UOMIq
uonerddooos JUSIOLJd pue AP -
suoneoridnp/sdejioao oN -
sanriqisuodsar
pue sojoI pourjop A[1ed[D -
:JO 92uspIAS smoys spolsad Bulwwelboid
0] ay) Buowe sanijigisuodsal pue $3]0J ay}
‘a1njonais uoneuswsajdwi pue juswabeurw
awwrelboud ayp Jo uosuredwod

$S800NS J0 S101eJIPUI PUB BIIA1LID JUBWabpne

[spoutad Buiwwesboad ylog :Anjigeardde]

¢suoseal
BuiApspun ayl ale Jeym pue S3JUIBYIP Byl dJe

suonsanb-qns

uonssnb
uoinen|eAs
urep

www.parlament.gv.at



91

Ty

s1opjoyaess swwerord
pue syN yim sdoyssjropy
KoAIns SI0SSISSE

110dx2 ‘AoaIns VHDVHA/VN
:SUOIIR)NSU0D PIjoTIe],
SMOIAIU] JUBULIOJUT A3Y]
$[00) JudWwaFeuBW

SUIISIX9 JO MIIAIIAQ

annisod si sjooy 1oddns
juowogeuew Jo uondoorod  sI1op[oydeIs

WBI014NS pue arenbape
ale (sjuswnoop aouepinb pue awweiboud Jo
195 919]dwod ay) ‘uawabeuew 19a41pul pue
193.11p Y104 Jo adeaspue| 1| Buipnjoul) sjoo}
1oddns juswabeuew 1ey) 82UspPIAS SI 943y L

[spoutad Buiwweboad yrog :Anjigeardde]

¢dwwelboud sy o Juswabeuew
punos uoddns 01 usIoIYNs pue ajenbape sjool
140ddns juswiebeuew ay) aJe JuaIXa 1eYMm 01 ‘G'IT

€CTY

suodal [euolteu Jo SISAfeuy

erep Burionuow swweiboid
M3IA3J aJnjelall]

yoJeasal ysaQ

AaAJIns s10198 21LIOUOJD

-0190S ‘A8AIns Y3DWv3/SYN
:suolrelnsuod payabie |
slapjoyaxels

pue SYN Uyum  sdoysyIopn
SMaIAJBIUI JuBwLIoUL A9

syuesf paiyrjdwis

10 pasn ayl 1noge annisod are siapjoyaxels
swuedionJed pue salreIdIaU]

awwelboid pue wy3Ov3a  ‘salousbe
[euoleu JoJ UapINg SAIRJISIUILIPE Padnpal
aney sjuelB paiyijduwis Teyl aoUapIAS SI 318y |

[220z-T20z :Aupgeordde]

¢1oedwi pue syjnsai sy Buisiwosdwod Ajnpun
oYM ‘uoneluswajdwi s,awwrelbold ayy Apjdwis
pue uspang aAReAISIUILIPe 8Yl 9dNPaJ Jayuny 0]
pabueyd aq pinoo awwelbold syl Jo sUBWSJE TRYM
¢SPI81Y J0 SUOIII. SSOJIR SBOUBIBLIP

alay) aly ¢swuedionued pue sauelolauaq swwelboid
pue w3dvy3 a8yl ‘salousbe |euoneu Joy usping
AAIIRNISIUILIPE 3Y] JO UOIONPal B Ul pa}nsal syue.h
paudwis Jo walsAs ayl sey Juslxe Jeym ol ¥'TT

dams

ay1 0 UoNJaS

A3AINs s10ssasse 11adxa
‘Aonuns W3OV 3A/VN :SAaAINg

SpOoY18W U01193]|090 BI1eq

SMO]J UOIRIIUNWWOI
pue  uoleW.IOJUl Ul S3louaIdIyaUl
JO 9JUBpIA®  OU U0 B SI aleyl
pouad Buiwwesboid snoinaud

a3yl uo juswanoidwi ue jussaidas moj)
UOITedIUNWILIOD pUe UOoITewW.Io Ul JUalind ay_|
2IN10N.11S UOITeIIUNWWOI

UM  paljsiies aJe  SIap|oyadels  1So
jusiolye

puUe 9A1198)J8 SI SI01J8 JUaJajJIp ay] Usamiaq
UOITedIUNWIWOD pUe UOITRW.IoJUI JO MOJJ 8L
(saureld1j8uaq pue sjuealjdde

Apreinonued) siapjoysyeis ualapip ayl Aq
p001SIBPUN [[3M SI SUOIIDUNY LUOIRIIUNWWOID
pue uoIewWIOoUI 10 uonnglisiq
suonoauny J1syy ul uoneardnp

/sdeIan0 ou ale alay) pue ‘pauljep Alues|o

$S800NS J0 S101eJIPUI PUB BIIA1LID JUBWabpne

[£202-1202 :Aupigearidde]
¢panosdwil

30 1l UBD MOY pue UOIBWIOUI JO MO]} poob
ayl ur (Aue J1) sebuajjeys 1o $ajoel1sqo ayl ale Jeypn

suonsanb-qns

uonssnb
uoinen|eAs
urep

www.parlament.gv.at



€91

SMOTAISIUT JUBTLIOFUT A9

aseq [e39] o ‘syrodar

pue  siojeorpur  JuULIO)IUOW
Jo momar  egp  AIRpuOod9og
Sunaodai/uorgjuomwunoop
owrergoxd Jo SIsA[euy
Suniojruow

[oA9[-owwrei3ord 10y S[00) pue
SWISIUBYOAW  FULIONUOW  [QAJ]
-199(01d 10§ SO0} pUE SWSTUBYOIW
JO  MOIAdI  ElEp  AIRpUODOS
suodax [euoneu Jo SIsAjeuy
KoAINS $10}0€ OIUOUOID

|nyBulueaw pue sreuonsodoud ale

sasodind Buliojiuow 10} U3sSOYd S$103BIIPU|
awwreJboud ays Jo
SanIARoe/saAND8lqoysanLIond ay) 01 parejal
ale pue asodind Jes|d © aAey SIo1edIPU|

aleuolodoud
Burionuon
JUBIDIYS SI
|oAg] 108loud pue swwelboid e BuLIolIUOIN
asodind Joj 114 aJe sj00) BuLIOJIUOIN
Buniodal

J0 Aguanbauy pue 1eWwI0) YlIM palysIes

pue snoJauo se syuawaJinbai Buniodal

ay1 pJebal Jou op saLeIdlauag/siuedionied
aniisod si sindino pue sjoo1 Buliojiuow
J1qereae oy Jo uondaorad  sioproyoyers

pue a|qIsuas ale  SwWalsAs

[sportad Buiwwreboad yrog :Anjiqesrdde]

¢panoidul aq wialsAs Buriojiuow pue juawabeuew
lleJono 8yl pinod moH ¢sesodind  Buriojiuow
3yl 01 puodsaliod aseq |ebs] syl ul swwelboid
8y} J0J PalylIuapl SI0JedIpUl BYl Op JUBIXS Jeym O
s103ed1pul Jo AdudldlT "2'CT

(suonae
10 suolsuawip awwrelboud |fe ur uoneslyldwis
Jayuny 1oy adods asyl S| ¢awwelboud
3yl Jo uoneluswa|dwi BAIDaYS pue LlooWws
JoJ pasu ay1 Buliapisuod ‘quawanoidwi 10} seare
3yl ale 1_YAA ¢a1euoiiodold pue aAI10ayls Juolleu
Je awweiboid syl Jo uoneuswsa|dwi sy pue
sa1ouabe [euoIleu 8y} JO SBINIAIIOR JO SWISIUBYIBW

fuuouuow eulsiul ale JusIXd Jeym 0] 9
¢oreuorodoud
pue aARdaYs WIOV3I 8yl pue salouabe
[euoneu Aq swuedioned pue saueIdlaUS] 8y} JO

swisiueyoawW Buriojuow ay) aJe JU3IXa Jeym 01  'q
¢1202-1202 polad
Buiwwresboud ayy ur payljdwis usaq Asyl aney
pue ‘9AI193)J3 1S09/UBIdIS Salouabe [euoijeu

-0100s  ‘skoamns  VADVH/VN suolsi1oap Aarjod Bujew 3yl pue ‘Y3DWv3 ay) ‘uoissiwwo) ayl Aq paijdde Burionuow
:SuOIE)NSU0D Paydsie], pue awuwelboid ayl Buibeuew .oy [njasn swisiueyoaw Burioliuow 8yl aJe JUaXa 1eym 01 e | Jo Aduaioiyy3
STTY SMOIAIOUI JUBWLIOJUT A pue JueAs|al aJe swsiueydsw Bulioluon ‘swsiueydaw Hurioyuow jo Aousdy3 12T 2103
AanIns 3D Vv3/SYN 3w JaA0 paonpal
:uorrelnsuod parabie | SJUSpIoUl pneJdy JO 8|RIS pue Jsquinu 8y
sui0dal [euolleu Jo siskjeuy [sponiad BulwweaBoad yroq :Anjigesijdde]
ABarens uoisinledng (Abarens pnely JO ainjeu pue adusjenaid
pnel4-nuy ‘suoday AIANoY Sursearoop jo suondsorad  siopjoyaeIs ¢pnedy
|enuuy Malnal elep Alepuodas 1snqoJ pue sjeridoidde J0 uonoaep Ajpwin pue uonusasid syl oy pamojje
9TV SMBIAJIBIUIL Juew.IoUl A9 ale aoe|d ul sainsesw pneiy-nue 8yl saanseaw pneajilue ay} aAey Jusixa Jeym ol "9°'TT

dams
ay1 0 UoNJaS

sj10da1 [euorjeu JO SISA[eUY

suonsanb-qns

uonssnb
uoinen|eAs

www.parlament.gv.at



121"

synsal
uoneynsuod algnd Jo sisAjeuy
syodax [euoneu Jo SIsAjeuy
KoAINS SI010€ OIIOUOJD

-0100s  ‘AoAmms  YHDOVH/SYVN
:SUONBINSUOD pojasie],
SMOTAISIUT JUBTLIOJUT A9
sjuownysul Surpuny 4 Joyro Aq
papunj suonok pue papunj suonoe
owwrerdoid uo ejep AIEpPuUOIIS

BSIOA-001A Pue sa101j0d NF ojul Pagy
SWISIUBYOdW pue u3Isop S owweI3ord oy
sororjod Ng

JUBAQ[OI 1M JUQIdYOD SI dwweldord oy[,
oAnIsod ST sjuawnnsut
ssoroe  Ajrejuowd[dwod
SIoployayeIs  [2A9-NH
syuawnnsul Surpuny

Nd Ioyio pue oumueidord 2yl ur papunj

3

Surpuny g
uo uondoorad

‘suazill) ‘Allj19e4 92Ua1|1SaY pue AIBA0J3Y
‘NF1seAu] se yons ‘sswwesboid Buipuny N3 J18Y10
UMM 1USI3Y0J +SNLSeIT SI JU3IX3 JeymM 0] Z'6T

(sswwreiboid D13 pue weansurew

Buipnjour) (4@y3) pun4 uswdojanaq [euolbay
ueadoin3 pue +(4S3) pun4 Jel1o0s ueadoin3

Japun papuny sswweiBoid A31j04 uoissyod /202
-120T ‘VIN'TV “(sped . vyd oy Bulusyibuais pue
uonedronted Sutuopipy, pue VOSIA ‘LId Tenonted

ams
8} JO L0199

SpOoy18LU UOI193]|09 Bleq

$S300NS JO S101LdIPUI pUR BLIBYIID JuswWwahpne

suonsanb-gng

SJUOWINOOP BpUTL suonoe ur de[IoA0 JO 9OUIPIAD OU SI A, ur) adoin3 uozuoH ‘sdio) Aluepijos ueadoun3 19As] N3
Korjod g pue sowuweiSoird SjuQWINISUL ‘adoin3 anneal) se yans ‘saA1alqo Jejiwis ylm | —  82U348Yyod
Surpuny Ng IPyo Jo siskjeue Suipuny N PYI0 Jo seAndafqo  yum sawwrelfoud pue saioijod N3 urAS|SI YlIM JUI8YO0D leuasixg
TETY JSOP PuUB  MOIAJI  QINJBION] Kreyuowo[dwod are saAnoalqo owweI3ord 1202-T20Z +snwisel3 SI JUaIxXa 1eym 0] T'6T 6103
[sporsad Buiwwesboid yloqg :Aijiqesndde]
¢sannaslqo +snwsesg
ay1 Buryoeas ul ayew asay) Op SUONNQLIIUOD Teym
pue suonoy ayl aJe Asejuswaldwod MoH ¢(Zv Jo
$9A193[qo s, swwrer301d uo SULIDAIIP aimonas ay st aeridosdde MoH g uonay A9y €8T
SAINQLIIUOD pue suonoe/owweIsord
spodai [euoneu jo sisAjeuy 9} JO ISal 9yl ypm JUaIdyod st 7V ¢48410 Yyoes wswa|dwodoelsiul Asy) op MoH
synsax ¢1UaJayod uawabeuew 12a11pul pue 12alIp Japun
uolreynsuod aljgnd jo sisAreuy 19410 yoea jusws[dwos suonosy pajuswiajdwi SuoIde 8yl aJe JUaIXa Jeym 01 '2'8T
Sa1pnis ase)) SUOI}o® JUIIJIP 9yl JO %aﬁ.ﬁﬁoaoﬁ&aonu
SMITAIUI JUBULIOJUT Aoy pue 90UdI3Y0d ) 8&68@% SIop1oyayeIS UM Jjeap >m£ ale MOy pue spjal}
KoAINS SALIBIOIJOU] Sp[e1j 10 suorjoe wwessord usamiaq awwrelbold ay) usamiag Sayse|d Jaylo Jo ‘sdejsano
‘KoAIns VADVA/SVN sde[1oao 10 suopedrdnp ou a1 QI ‘suoneoljdnp alay) aJe UAIXd JeyM 01 ¢Jaylebol
:suonelnsuod ﬁouow.ﬂ&rﬁ Suonde pue Spiay vtO>> mco_yom Hcmhmt_t O_u __w>> MOH mmco_uom Ucm
SI19p[oyaYeIS swweidold JUSIIIIP UIMIAQ  SIISIOUAS splal) aswwresBold juslaip oyl usamiag salblauAs
pue  syN qum  sdoysyriop JO Q0UQISIXd OU) ULIUOD  SIOP[OYSNL)S JO SISIX3 32U3PING TeUYMA ¢anluoddns  Ajeninw 90U343Y09
T¢TY smaraul Surdoog Suonoe pue sproy dwurersord pue 1U8ISISUOD +SNWISeI] UIylIIMm spjal) awwelboud [euaalu|
¢y sisA[eue ejep dwwessorq oy} USOMIRq SATEUI[ [EOISO[ e AL 1UBJBJJIP JO S9ANBIGO BY) aJe JUBIXS Jeym 01 'T'8T 8103

uonsanb
uonen|eAs

urein

3ON3H3IHOD

www.parlament.gv.at



GoT

S)[nsaIx sowweigord
uoneynsuod agnd jo sisAjeuy [eUonjeuIo)ul IS0 ym JUQIdY0O ¢S9AI193[Q0 Je[IWIS YIM SUOIUBAIBIUL | —  82U3I3Y09
SMOTAIOJUI JUBULIOJUT 93] oIe 4snuwisely Jopun SUONOE JO dINjeu pue |9A3]-[euOITeUIBIUI SNOLIBA YU JUBISY0D [eula1x3
Ty MITAR] MBI S9A192[qO A1) JEy) SMOYS 2USPIAD PIJIJ[[0) £20¢-T20¢ +Snwisel3 SI juaixa Jeym ol "1°1¢ 1203
[2202-T202 :Aupqeonjdde]
suodal [euoneu Jo SIsA[euy aanisod
sy[nsal SI 4snwselq pue SsoAlenIul/sowweIsord ¢uods pue yinoA ‘Buiurey pue uoneanpa
uoneynsuod aljgnd jo sisAreuy [euoneu uoaM1aq Kyreyuoworduroo JO SpIal 8y} Ul SSAIRIIUI/SUOIIUBAISIUL SSLIIUNOD
KoaIns VHDVH/SVN uo uondooiod Sloproyayels 0} Asejuswsa|dwod panosd 31 SBY JUBIXd JeyM | |3A3] [euolreu
:SUOIIB)NSUO0D pareSie], SUOT)USAIIUI [BUOTJBU IOY)O [IIM JUSISYOD 01 ¢S9ANn23[qo JejIWIS 8ARY UOIYM [9A3] [eUOlleu | —  8JU3J3Yod
SMOTAISIUT JUBTLIOJUT A9 oIe 4SNWISEI Iopun SUONOE JO dINJEU pue Je pansind SUOIUBAJIBIUI SNOLIBA UM 1U3J3Y09 [euaalx3
Tl MOTADI QINIBINIT S9A1}03[QO Y} JeY} SMOTS 9OUIPIAD PAJII[[0)) 1202-T¢0¢ +snwsel3 SI Juslxa Jeym o0l °'T°0¢ 0z03

dams

ay1 0 UoNJaS

SPOY1aW U0NJ8]|02 Bleq

sjuownysul Juroueury Jo owwersord
Surpuny g Jowpo pue Jwwerdord
) U2IM}OQ SIISIOUAS JO 9OUIPIAD SI I,
2An1sod st [2A9] Ad1jod N oY) 18 99UIAY0D
uo uondoorad  sioproyayels  [9A9[-NH

$S900NS 0 SJ01LJIPUI PUE BII81LID JUBWabpne

[220z-T202 :Aupqeorjdde]

$leuJalxa pue
[euaaiul Yyoq ‘sepuabe Aaljod N3 ay3 01 Loddns
pue syui| ajeridosdde apinoid (s108y4e pue sindino
‘saniAnoe ‘saandalgo ‘spasu Buipnjout) /z202-1202
+snwsel3 o ubisap ayl S80p JUsIX3 Jeym 0] "G'6T

Fsiuswinasul

Buioueuly Jo sswwrelboid Buipuny N3 Jay1o0

UM SUOIoRIBIUL 10 SaIBIBUAS 311988 Bulp|ing

11 SI1UBIX3 TeYM 0] ¢uods pue yinoA ‘Buluren pue
uo11eINP3 JO SP|3I4 Y3 Ul SSAIRINUI/SUOIIUIAISIUI
N3 J3y10 01 Argyuswis|dwod panoid

L20¢-T20¢ +Snuwisel3 sey Jusixs Jeym ol ‘v'6T
(111 Wd1) UoISsSaaayald 10} Juswinisu|

‘adoin3 [eqo|o — (1D1AN) wawnaisu| uoneladoo)
[euoneussiu] pue uswdojansq ‘pooyinoqybiaN
81 Se yans ‘suswuniisul Buroueuly [eUIBIXd

YIIM 1UBJBYOI +SNWISe.T S1 JUBIX3 Teym 0] €'6T

817 ‘adoun3 jenbig
‘UeaHyN3 ‘(AY3D) senfeA pue siybry ‘Aujenb3

suonsanb-gns

uonssnb
uolzenfens
ure

www.parlament.gv.at



9917

€Y

dms

ay1 0 UoNJ8S

slapjoyaxels
pue S¥N yum  sdoysyiopn
SKQAINS  SOLIBIDIJOUD(]
V3IOV3I/SVYN
pa1abire |
Salpnis ase)
suodal [euoneu Jo sisAfeuy
synsal

uoleynsuo? aljgnd Jo sisAfeuy
SMBIAJSIUL JUBLLIOUI A3
sisAJeue elep swweiboid

‘Aanins
:suoILYNSU0?

SPOYIaW U01198]|02 Breq

+snwisel3

mnoylm  (81eas  Jsjjews Ul UdXeuapun
30 pINoM J0o) udMeuspun aq lou p|nod
S3I1IAII0R Je[IWIS Tey] JapISUuod SIap|oyayels
aA1ISod SI SaWaYdSs [euoIleUIBIUI/[RUOITRU
a|qesedwos Jsyo 1sulebe anjea peppe
owwreisoid oyy yo uondoorad  siopjoyayels
anjen pappe 1sab61q ay3 S840 +snwiselg
MOyYS sawwelbold [euoneulsul/[euOITeU
Jejiwis  Jo  abesanod  [earydesbosb pue
abelanoo dnoub 1ebie) ‘azIs Jo sisAeur syl
anjen

pappe |[e4dA0 S WIIpu0d swweiboid ayy

10 sijauaq pue adods ‘BWNJOA UO 89USPIAT

$S900NS JO SJ01edIPUI PUE BIIS1LID JUBWabpne

[2202-120Z :Aupgearydde]

¢awwelbold +snwsel3 syr Buiddols

10 S89UaNbasu0d AJay1] 1S0W 8y} 3q PINOM JeYM\ €€
ACUC]|

|euOITRUIBIUI PUR [RUOIIRU Y1OQ 1B 3]qe|leArR SaWayds
uoddns Bulureny pue uoleoNpa J3YI0 01 UoHIppe
ur J3Jo /20¢-T¢0¢ +snwisel3 saop JBUM 2'€C
£|9A3] JeUOITRUIBIUI IO/pUE [RUOIIEU JO/pUR

[euolBal 1 S3LIIUN0D JAY10 pue SsalelS JaquisN Aq
paAsIyde aq PINoY Jeym 0} pasedwod ‘SaniAlde N3

WioJj 11J3UQ puUe 3NJBA Jeuonippe ayl sl TeYM ‘T'SZ

suonsanb-gns

anjeA pappe

[1e4970 €203

~ uonsenb

uonen|eAs
ureN

IANIVA d3Aav N3

ey

syrodax [euoneu Jo SIsAjeuy
AoAIns VHDOVH/SYN
:SUOIJBINSUOD pajeSie],
synsal

uone)NSU0D 2ljgnd Jo SIsAfeuy
SMOIAIOUI JUBULIOJUT K9]

MOTADI QINJBIN]

$1039€] SurnqrIuod A9y S} pue 90UIYOI

ur osearour Ay 9suS00d1  SIOP[OyANeIS
90UQIAY0D [BUIXS PUE [BUISIUI

Jo spoodse ySnoxyy pomnsedwr se ‘sporrad
SurwwesSord om) oY) USIMIOQ OUIIAYOD
owweidord pasearour Jo 90UIPIAD SI dIOY [,

[spoliad Bulwwesbouad yog :Ajigesijdde]

Juonesauab swwelbold mau ay) ul panoidui 11 seH
£0202-7T0Z +Snwisel Jo 89uaJay 02 8y 01 pasedwlod
/20¢-T20¢ +Snwiset3 Jo 8duaJayod al sl 1BYM 'T'Z¢

(jeusaxs

pue |euJaiul)
90Ua43Y09

JO uonNjoAg
2e03

ams
ay1 0 UoNJaS

syrodar [euoneu Jo SIsAjeuy

Koams VADVH/SYN
:SUOIB)NSU0D pa193ie],

SPOY1aW U0NJ8]|02 Bleq

saAneniul/sowwerdord
[9A9[-[BUOTJBUINIUL  IOUJO PUB SNSRI
UooM1q SOISIOUAS AJIIUSPI  SIOP[OYINEIS

$S900NS 0 SJ01LJIPUI PUE BII81LID JUBWabpne

[220z-1202 :Aujigeoljdde]

suonsanb-gns

ELE]]
[euoireUIBIUI
uonssnb
uolzenfens

ure

www.parlament.gv.at



L91

SalpnIs ase)
suodal [euoneu Jo sisAfeuy
SMB3IAJRIUI JuRWLIOLUI A9

SUOIJB[A [BUOJBUIUL S, N Ul 93BIOAJ|
awuwelboid ayl asiubodals  slepjoysyels
‘pouiad

uolenjens ayl Buunp panjons (pareloosse
J0U  pue  paleIdnSSe)  S8LUN0d  pAIY)
J0 suianed uonedidned ayl ydiym 03 JusIX3
awwrelboid ayy 01 pareloosse

10U s8UNod  payy 01 saniunuoddo
sapinoad swwreiboad ay1 ya1ym 0] 1UBIXe Yy L
"S31L1S JaqUIBIA 01 Se SaLIIUN0d paIYy)

[220z-T202 :Aupgeorjdde]

¢suoITe|al [euoneuIRUI SI Ul swwelbold
+Snwsel3 syl paberans] NI 8yl sey MoH £92
¢awwelBoad ay) Yy1m pajeIoosse 10U SaLunod pAIYL
pue $81IUNOD 8say] Uamiaq uolresadood ajowold
/202-TZ0Z +SNWSe Sa0p JUaIXe Jeym 01 Z'9Z

dams

ay1 0 UoNJaS

SPOY1aW U0198]|02 Breq

$S900NS 0 SJ01LJIPUI PUE BII81LID JUBWabpne

suonsanb-gns

synsal paleroosse 01 (ssniunuoddo uonessdood ¢awwrelbouad ayp yum paleloosse salunod paiyl anjeA pappe
uoneynsuod aland Jo sisAjeuy pue Ajigow 0] $$8298) saniunioddo [enba pue salelS JaquIBN Usamisq uoljesadood syowold | euolleuualu]
STy sisAJeue eyep awwelboid sapinoid swwesboud ayr yaym 01 JusIxg /202-T20Z +Snwsel3 Saop Jualxa Teym 01 T'9Z 9203
SalpnIs ase)d
SKSAINS  SALIBIOLIOUSQ [2202-T20Z AMpgeorjdde]
:suolrelnsuod payabie |
sIsAjeue-e1s| Juonemp syoafoxd ays puoAsq ajqeuleisns
suodal euoireu Jo SisAjeuy 1oedwi Sunse[-Suof pue +SNWSeIT JO SHNS3S 8y} BJe JUSIXS Jeym 0] '2'GZ
synsal S)[NSaI dqIIue) $)eIdUd3 duruer3ord oy, ¢Swuedionred-uou 03 pasedwod
uonelnsuod argnd jo sisAjeuy uonedionied-uou 0] pasedwod suoljesiueflo ‘swwesbosd syr ur Bunedionsed suonesiuefio | uonedionaed
SMBIAJBIUL JUBLLIOUI A pue S[enpIAIpUl 10} SIJauUaq uedlylubls J0  S[enplAlpul 10} /202-T20Z  +Snwsel3 | Jo  suyauag
Ty sisAJeue elep swweiboid seonpoud awwelsboud ayy ul Bunedioiued JO 8njea pappe pue jsusg ayl SI UM T'GZ GzO3
sa1pnis ased "8sIMIBY10 8qissod [2202-T20z :Anpgeorjdde]
suodal [euolteu JO SISAfeuy U3a( aAeY 10U PINOM YdIym 1oedwil pue a[eas
SKoAINS SOLIBIOIJOURq e UM N3 3y} Uo Pasndoy SallAIDe SMO|[e ¢uonenbay
‘AonIns 3D Vv3/SYN suonnuisul pajeubisap o1 (siuelb Buiresado) +SNWISed3 a8yl ul paweu suonninsul paleubisep
:suolneynsuod palablie | yoddns 10241p  Jeyr SMOUS  3oUdpPIAT 0] Hoddns 3108.1p JO 1yauag a8yl SI 1BYM Z've
suodal Jeuoiteu Jo SIsAjeuy sjuedionued Buowe Bulbuojag Jo 8suas
synsal ueadolng pasealoul JO BIUBPING SI BIBYL ¢Buibuojag
uolrelnsuod a1gnd Jo sisAjeuy Buibuojaq Jo asuas ueadoin3 e 19150} JO asuas ueadoin3 e BuIIsISO) puUR ‘SeNfeA uowwWwod | sssuueadoan3
SMBIAJBIUL JUBWLIOUI A3 0] pue SaNjeA UOWIWOI N3J JO SSauaieme N3 o sssualeme Buisiel ‘Sienew  uoneibalul 01
MB3IA3] 3InJeJall] asieJ 0 ‘uonelbaul ueadoin3 Jo abpajmou ueadoin3 Jo abpspwouy Buidojansp 01 9INQLIUOD | UOINQIIIUOD
sIsAjeue elep swweiboid dojensp 01 sengryuod awwelboid a8yl awwelbold +snwisesq syl S8op BIX3 1eym 0] T'1e 203

uonssnb
uolzenfens

www.parlament.gv.at



8917

‘uonsanb [2z0z-T20zZ :Aupgeordde] suonisue)
uonenjens SMOIAIIUI JUBULIOJUT A9 suonisuen [enbip
3y} ueyy Jabue| uoBIUIWNIOP [eudip pue uod13 Juissaippe A[orendordde ¢120Z | pue usalh
sI abelanod owwres3old pue sjuaWINOOp st owweI3o1d ay) Jey) JOPISUOD SIPIOYINRIS -T202 +SNWiseJ3 JO SalHAIdR/SUOIIOR 8y} Ul Paldaf4al Buissauppe
S, U01)09s aY)) 01391818 N A9 JO MIIAY suonIsuen [eISIp pue suonisuedy [eubip pue usaib s.odomyg o) payul] | 0} 3IUBAIISY
AN SIsAJeue ejep swweI3ord uo213 oy spoddns uSisop owrwerdoxd oy, sabua||eyo pue speau syl aJe JUBIXa Jeym o ‘T'HT 7103
so1pnys ase)
syrodor [euoneu Jo sisA[euy
sjnsax sonrond
uoneynsuod aijgnd jo sisATeuy o1391e1s A9y 03 puodsarios jey) seare asoy)
KoAINS S10SSasse ur syoofoxd 03 pajeooqe Surpuny jo areys
1adxa KoAmns VIDVH/SVN saSus[[eyo pue Spasu JIUOU0Id [spoutad Buiwwesboad yrog :Anjigeordde] sabus|leyd
:SuUONB)NSU0D PAjoJIe], -01008 A9 oy} 0} jueAo[ar s1 ouwrweidoid pue Spaau
SMOTAIIUI JUBULIOJUT A9 oy} Jey) SULIOPISUOD SIOP[OYANEIS JO OIRYS ¢+snwisesq 21LWLOU0J3
uoneuSWNIOp Suroey st adoing JO S311IAIOE/SUONe pue SaAndalgo ‘saniiond Adijod | -0100s ay}
ey d owweIdold pue syuawndop Jey) SOFUQ[RYD puUB SPIAU OTWOUO0II-0II0S ay) ur paaal Ajeqolb pue Ajjeulsiur Buioey si| 01 3dueA3|aU
ey U o1391e1s N A9 JO MIIADY Aoy SuiSrowe pue JUSLINO UO UONOJ[JaI adoin3 1ey) sabuajjeyd pue spasu d1WOU0IB-01I0S awweaboad
€y . sIsAJeue ejep owweI3ord oyp  spoddns  ulrsop  owweidord oy A3y Buibiawa pue 1uaLINd aJe JUSIXd JeYyM 01 ‘T'ET ¢10O3

ams
a1 JO U019

Spoy18LU U01193]|09 Bleq

$S300NS JO SA01eIPUI PUe BLISLID JuswWwahpne

suonsanb-gqns

uonsanb
uonenfens
uren

JONVAT T3

dams

ay1 0 UoNJaS

SMBIAJBIUL JUBWLIOUI A3
SIsAeue
anfeA pappe N3 Jo sbulpuiq

SPOY1aW U0198]|02 Breq

uoIeNIS auljaseq ayl 03 pasedwod

sio1oe) Bunnguiuod Asy pue anjen pappe
N3 ul aseasoul ayl uo salbe sispjoyanels
pue suewlojul A8y UdIym 01 ud3X3
ssauueadouny

pue |euoieulslul Se [jam  Se  ‘sjoadse
uonedionted ‘syoays ssaoosd pue adods
‘9eas ‘awinjoA ybnodyl painseaw ‘spoliad
uonen[eAs OM] 8yl Usamlaq pasealoul
anfeA pappe awweiboid ayi yaIym 03 Jusix3

$S900NS 0 SJ01LJIPUI PUE BII81LID JUBWabpne

[sporiad Buiwwreaboud yroq :Aljigearjdde]

¢0202-7T0Z +snwised3
WoJj SUOIJe B8WOS JO UOIBNUIIUOJSIP 8yl JO
8ouanbasuod e se 150] anjeA pappe N3 Aue Sepn Z2°/2
¢sawiwrelbold omy ayl ul saniAIoeR/suode aanadal
J0 anfeA pappe sy} si 1BYM (0202-7T0C +shuisel3
10 11yausq 8yl 01 pasedwod /Z0Z-TZ0Z +Snwisel]
JO anjeA psppe pue 1jsusq syl SI 1eym T°L¢

suonsanb-gns

anjeA
pappe N3
JO uonnjoA3

1203
uonssnb
uolzenfens
ure

www.parlament.gv.at



697

SMIIAIOUI JUBLIOFUT K9]

AoAIns
VADVHA/SVN ‘SAAINS  SOLIBIOOUAq

ur abebus 10ou op Ajreuonipen oym uoiejndod
ay1 Jo sdnoib pabejueapesip 211193ds 1o (Sa110111i3)
10 S31UNOD SB8SISA0 pue suolfal 1sowlsIno N3

saiunlaoddo

:uoneyNSu0d pajagie] . a1 se yans suoibiai ajowal ul Buial) ajdoad eife Jajul SETNET]
SISA[RUR BIPOW [BI0OS . s1o1eq snotieA Juroey sanrunoddo Buipnjour) saniunyoddo Jamay yim ajdoad ‘sdnolb | yum  sjdoad
SISATeUR SIOMIN » | om0} m sjuedonied Jo o JUSWOA[OAUL yoraJ-01-pJey 8yl spJemol paidepe pue pajuslio J20g | 0} 8duUeAs|ay
ey SISA[eue Bjep SWweI30ld « | o soeyqoey  udisop  owweidord  dyf -120z +Snwises3 Jo ubisap ayl S1usxXs Jeym o ‘19T 9103
[2202-T20z -Aupqeordde]
¢wiayy Bunuanaid si010e) [euIalxa SAem|e alay) aJe 1o
sdnoi3 1031e) pourea Aq aredionued 01 10u asoyd oym sdnoub assys aJe ‘sdno.b
pUE UOT}OR JO SP[OT [[B JO IXOIU0D Y} UT BIPIW 1obJey urensd jo uonedioiued-uou Jo suoseal 8yl
[e100s uo jnoqe payel st swweifoid oyl aJe JeUMA ¢SIYl Apawial 03 usxe) aq pjnoJ SUOIIJ. Jeym
eIpow [e100s uo swweidod pue $sa29e J1ayl Buniwi| ase $1019e) Jeym ‘payoesl
9} INOQE UOISSNISIP JO SUIN[OA YJIY ST 9197 ], Apuaioiyns 1ou ate sdnoJb 196.1e] awos ased u| 'GT
juowiLIodxd [emorARyeg = spodu
syrodos [euonyeu jo sisA[euy  w | Aorjod urewr o) 0} spuodsor owweisord ¢sanunwiwod
s)nsa1 a1 Jey) 9213k s1axew Aorjod pue s19pjoydYels uods pue yinoA ‘Buiuleny pue uonedNPa Byl O}
UOIR)NSUOD 21|qNd JO SISAJeuy  w | Spaou  [euolssdjoid IIY3 03 S9INQLIIUOD umouy awwelbold +snwses3 ayp i ||om MOH “€'GT
SMOIAIOJUI JueWLIOjUI A0y w | owweiSord oy) jey) o01Se siouonnowid
KOAINS SIOSSOSSE spasu ¢2doas sawwelfiosd ayy Jo splaly JusIBlIp
110dx9 ‘A9AINS SI0}0B JTUIOU0ID 1197} 0} S9INQLIUOD pue SassaIppe awwer3oxd ulyum sdnolf pue saouaipne 31abisel Buiyoeas pue
-0190S ‘KoAIMS VADVH/SVN oy} JeY) 9313 SI0JIIS SSOIJR SIOPIOYANEIS Bunoesne ul swweiboud sy SI [NyssaaNs MOH “Z'ST Spaau
:SUONB)NSUOD PAJOSIE] = S10309S JUSIQNJIP o} ul sanLiord ¢sannaslqo 1202-1202 Japjoyaxels
SIsATeue eIpow [B100S = | Ao1j0d 01 puodsariod  spodford  papuny +snwsel3 Agq passelppe S10308S pue SIspjoysyels | 01 ddueAd|ay
ey sisATeue ejep owweI3old = | AQ PardA0d so1do) ay) Yorym 03 Judxd YL JUBIBYIP JO Spoau ale JusIxe Jeym 01 ‘T'ST G103
SIIpMIS ase)
syrodos [euoneu Jo SISA[BUY =
s}nsalx
uonEeINSUO0D 31jgnd JO SISATeUY =
SAoAIns
(ymouh (SOLIBIONJOUAQ ‘AOAINS  SIOSSISSE
pue S||IvSs 10} ﬁogxo ‘KoAIns .SJ0}0. J1Iou0939

spaau Buibiswa
01 os|e Burlayal

ams
a1 JO UoN2es

-0100S “AOAINS VD VH/SVN
:SUOIIR)NSU0D PIjoTie],

SPOYIaW UOI193]|02 Ble

suonIsue) [e}ISIp pue UedI3 ssaIppe
jey) seare ur syoofoxd/Surpuny jo areys ayf,

$S920NS JO S101BJIPUI PUR BLISLID Juswalpne

suonsanb-qns

uonsanb
uonenjens
ure

www.parlament.gv.at



0.1

potiod uonen[EAd Yord

pouiad
Suruwea3old snoraaid oy sours paroxdwt spoyy
snotrea oy} ssoroe owwerSold oyj Jo 90UBAS[AI
Jey) FULIOPISUOD SIOP[OYINBIS JO QIBYS .

uonen)Is ourdseq )

[spotsad Bulwwesboad yog :Anjigeandde]

aAms

a1 JO UoN2es

SPOYIaW UOI193]|02 Ble

$S920NS JO S101BJIPUI PUR BLISLID Juswalpne

1od s3urpuiy jo sisA[euy » | 01 paredwos ‘uonedronted pue spasu IOpOYALIS spotaad omy
KoAINS | ‘SPadu  JIWIOU099-0190S A9y 0) Surpuodsar jo guonessuab | syl usamisq
S108s3sse 110dxd ‘Aoams YHOVH/SYN | s10adse a3 ydnoay) painsedwr sporrad uonenjead | awwelbold mau syl ul paaosdwi usaq 1 SeH ddueAs|al
:uoneINSu0d pajadie], = | OM] O} USIMIDQ QWWRISOIJ 9U) Ul JUBAJRI | (020Z-7TOZ +SNWSeI] JO 9ouRAS|al 8yl 01 patedwod | JO  UOIIN|OAT
4 SMOIAIRIUI JUBWLIOJUT A3 = | pasealdul UB JO 90U9PIA9 ST AldyJ = | /20¢-T¢0¢ +sSnwselq JO sdueAs|al ayl sl TeyM "T'LT L103
MITAJT 2INJeIdT n
suodas Jeuoneu Jo sisAfeuy . [220z-T202Z :Anpgeordde]
S1[Nsal UoIIe}NSU0D
21]gnd Jo sIsA[euy . ¢awiweiboud ayr wouy 1ysuaq reyr sdnolb Jayo 0
juswiIedxa JeInorAeyog . pasedwod se Sa1IAIIJE [eUOITeUISIUL JO eUOITeUSURI)

suonsanb-qns

uonsanb
uonenjens
ure

www.parlament.gv.at



1.1

"papnjaul ¢ pue T BuipeaH ‘pouad BuiwwresBold syl Jo pus sy} Je SJUBWIWWOD PaINIaXa JaA0d saunbiy ayl ,,,
“(papnfoul supasd |[e) uol|jig 9°'T YN 7 BuipesH ‘(papnjoul supasd |[e) uot|jiq 6'9T ¥N3 T BulpesH 4,

8TL 8GY ¥.LT

dn3
:(Loddns jueib),

JuswWalbeuew
10841pUI
Japun suonae
Joj Buipuny
-09 JeuoneN

LST vZV 0CT ¥

dNn3
:Juswabeuew JU8.14n23l
10841p Jspun pue J10 196pnqg +snwiseldq
19T -3uQ :adA ]
€99 8¥S ¥T dN3
:Juswabeuew

10841pUI JBPUN
;, ,0ulpuadsg|

o,#UONII]

§'8T :020¢
-710Z poliad
Buiwwresboud
ay1 10} adojanug

[e1oueUIH
S1SOQ’l
JuswIwo)D aAlreInueng JuswIwo)D anleInueng JusWwIWo)D aAleluend JuswIwo)D aAlrenuend
saIpoq Bunuswsjdwi
®
swedionued +snwiselg Salleldlyauaq +snwises UoRRASIUIWPY 211and N3 A18190s N3J/suaznI)

(0202-¥T0Z +SNWseJ3) UOIEN[eAS U} Ul PALJIUSPI SHJBUSY PUE SIS02 JO MBIAIBAQ ‘T d]qeL

NOILDONAd3d NIAdNd ANV NOILVOIHITdINIS NO 3718V | ANV S1SOO dNV SLI43N3Igd 40 MIIAGINQ Al XINNY

www.parlament.gv.at



¢l

'sdi0D A1epijos ueadoung 8yl 01 patedo||e 44els apnjaxe 01 ‘sewwelfold omi sy ul sasy Juswabeuew ay) uo paseq ‘Ajjeuontodoid parejnajes usaq

sey ainby ay L “(yinoA oy ajqisuodsal sarouabe ul sdiod Alrepljos ueadoin3 pue +snwised3 0} pajedo|[e s314 Yyioq Bulanod ‘219 ) 020z Ul SN Ul Buijdom s3 14 JO [8101 38Ul INO 4,4
"196pnq jeuoneiado ayl Jo ued ale Asy ‘aimonis 196png swwelbold syp Ul ‘Jansmoy ‘sapoul Juswiabeuew

yog Buipnjour ‘swwelbold ayy Jo s1s00 Buuunt ayy Jo auniaid [Ny syl apiaoid 01 (+snwises3 Bunuswajdwl JO S1S09 dAITeAISIUILLP.) Ul SIU) Ul PIASLIIAI ale Saa) Juawabeuew SN o,

ay1 Aq au.oq
S8IMAIOE
100(oud
J0 S1502 18U
a3y} 1apIsuod "SJuswialinbal
uowannbal  saLRIOLALAq Anqibiga Emtmwe salIe1oauaq pue sjuealdde
Buniodal pakaning ay1 bunssw AL +SNUWSEI3 10} 51500
pue uoneuawa|duwi 10 %68 pue ssad0.d
‘uonealdde uolnesljdde sy
ayr o1 parepl  Anuenb o) 01 payul| S1S09 Anuenb
S1S09 aAIRASIUIWLPY| 9|qIssod 10N aAIeASIuIWLPY|01 3|qissod 10N
uole|nbal
awuwrelbold
3yl yum
aulj ur Buroueuly
-09 [euoljeu
1UBA3[3J 3} pue
(6TOZ W4 se
7 BuipesH pue) T
BuipeaH 186png
(0202-v102)
1.8 BN ¢19 U81In2J31
dN3 1,599, adAL +snwisea3 bunuawsajdwi
Juswabeur|n 10 51509 aAIIRAISIUILIPY|
SVN 191205
N3 8y} oy
65(0202 U1  6G. ¥EZ 88T| 1500 B Ajerewn|n
€9€ Z 314 SYN| dN3 :v30v3 ale nq
9GT G98 T6| [9A9] ueadoing
dN3 :Ov3| 1e J0)ss aljgnd
(ozoz un) zzgl  :(0zoz-vToZ| 8yrAq palnoul
314 V3OV SusWlwWOod  aJe +snuwisel
paIndaxa) aul]|  Bunensiuiwpe
AAIRNSIUILPY 0 81500

www.parlament.gv.at



€LT

Xa1-dN3 | JuswAojdws pue y3moIh 10y ABajens uolun ueadoing ayl :020g 9doinT g,
BuluTe]] pue uoneanpa Ul uoie1adood ueadong 10} YI0Mawelj d1PaTens 4,

-09 JO $82N0Y

yum 186pnq 1098foid
8yl Wwawa|dwod 1snw
saLIeId1yauaq s19aloud

108(o04d ay)|
40 9%%0¢ PU¥,
04G Udamaq
sabuel
Buroueuly-0)

[Aanans s1010¥)
21WOU099
-0190S
:921n0g]
‘uolyesiuebuol
ayy

Aq paureiqo
SHjdusq sy}

0] paJedwod)
dreuonzodoad|
JeYMIWOS,, 10|
2reuontodoid]
Anmy,|
uolyesiuebo

abenbue| paJejoap| ‘uoneadood 106481 UOIRINPS YIMOoI9D)
‘Buibuojaq SANIAIOE [euoIlRUIIUI auljpeay|l aAIsnjou| pue
ueadoin3 Jo| Aljiqow YyinoA pue JeuoljeuSUL.) 000 TET ay1 Buipnjoull (A1a120s [enbip
asuas paseasoul| ul siuedionted uI aoualladxs :s109foud ‘opADOTRIIS ‘uoneonpa
'S[[1YS YOS pue JO %6 ‘UonesijeuolTeUIRIUI papuny 020z 2doun3 pug|  ‘uolreAouul) Ee.soe
:adA L S1Jauaq 10aI1Q
ymnoJb Jeuosiad pasueyua apnjoull Ul pauoddns 0gy020213 Yol
‘saoualadwos  sjuedionued s}jauag uowwod| suoiresiueflio Japunias|  ueWS 0zZ0Z
pue [en)oe) :suonesiuehio 10UnSIp sanuoud Aaijod adoin3 o)
S|s panoaduw) uoliw z'9l Jo Auoeded paseasou]| O JBqUINN 0} UuonNQUIUOD( uonINQLIU0D
SLI143aN3g
"uoIoe)

3y uo Buipuadap Alen "uonoe ay)

yoym uelb N3 ayy uo Buipuadap,

ueyy Jayro Bulouruly “196pnq

www.parlament.gv.at



VLT

39us1adwod,
[einynaJaiul
paJuByUg

puR SSausJeMme)
[eanyno|
‘Kouaioiyoud

[Apms10edu
uoneonpa|
JypIy

+3 :824no0s]
uolyenpeld
JO syuowl
394U} UlYyNM
pakojdws
9J3M SJUBpNIS
+snwiselg

40 %08

[uswaerelg
aoueWIOMad
awwrelboid
:904n0s]
awwesboud
020¢-1710¢

a1 Japun

S||1MS pasealoul
Buiney

019
‘s)10M18U papuedxa
‘saa110e4d pooh
abueyaxe ‘sayoeoldde
aAITeAOUUI

aonpoJd ‘sanioede)
118y usyibuans

[Apms1oedun
uoneonpa|
Jaybry

+3 :924n0s]
San|noey Jisyy
ul B[NoLIND
pue saonae.d
Buiyoea)
aAlleAOUUI
alow Jo
juswdo]anap
a1 oy

pa] Sey peoiqge
doualIadxa
+snwiselg
18y

ey 1iodal
SolWapeoe

J0 %08

ueyl alo

000 19T
:s109foud
papuny

JO JaquinN

asuas e buip|ing
0] UOINQLIUOD

sajelg

laguial ss04o¥
sayoroldde
Aaijod
9AISaY09 310U
Bunoddns pue
Spa3u 103999
ay1 Bunuoddns
SELE]

|euoiieu pue
N3 1e sassaiboud
Aaijod

3|eos abue|

01 uonNQgIu0)

sanLond
S UOISSTI0))
0] uonlNgLIUoD)|

Buipioer (ue.d]
uolq ¢
dn3) s1sloud
000 8¢

[0z07]
1oday enuuy|

+Snwselq
:924n0s]
020¢-770¢
pouiad ay1 Jano
slauJes) Jo
048G JUasaldal
UBWIOM|
:Allfenby
Japuan)

abueyo
alewI|o pue
JUSLLIUOJIAUS
Buissalppe
s199foud

000 ¢T

J9A0 :uonoe
alewi|d Jo
Bulweansurew
0}
uonNgLIuoD),

[6T0Z
Sdd :924nos]

uorjiw

G99 2 dN3
:senuond
(Auanod
Bunyby
SIS pue
1wswAojdwa)

www.parlament.gv.at



QLT

‘(uawidojanap
wingnaLLINg

pue Bulure)
‘aburyoxs
abpajmoun|
‘Buipjing
STONET
ybno.yy)
suolesiuehlo
JENL

ur An1oeded ssiel
suolyesiuehlo
Bunedioned
BRETTERE I

Aynuenb
01 a|qissod 10N

ua1Inal
:adA L

s)Ijauaq 19811puj

$9As
0] UOINQLIIU0D)

$a111unoY
Bunedioned
SS0J0B San|eA
N3 10 ssaualeme
pue Amuap!
ueadoin3 Jo

[ruswarelg
aoueWIOMad
awwreaboid
:92Un0s]
9T-0T-8-G-¥
-€-1s9ds 0}
uonNgIuoD),

Juswabebus|
JIAID

pue sanjen
N3 uowwol
‘uonedionued
Jo Aond ayy

www.parlament.gv.at



9.1

:(£202-1202
Sluswil w0,

pa1INJaxa) aul|
aAITR.ISIUILIPY]

ay1 Ag paainaul
aJe +snwsel
Bunensiulwpe
0 81500

1Ua.1INdal
:9dA ]

+snwisel3 Bunuswsadwi
JO 51509 dAITRAISIUILPY/|

8.7 6€8 OV’T
dn3
:(Loddns jueib)

JuswWalbeuew
103lipul
lapun suonae
Joy Buipuny
-09 JeuoneN

9/69/G68€ ¢
dNn3
;Juswabeuew
10841p Jspun
Gev 088 0./ 8
dNn3
:Juswabeuew
10811pul Jspun
‘€e0¢
Jaqwiadeq 1§
J0 se Bulpuadg|

uol||iq

¢'9¢ dN3 :L¢0¢

-T20z pouiad
Buiwwresboud

ay1 J0J adojanug
[e1oueUl

1Ua1InJal
pue)
140-3UQ
:adA L

196pnq +snwisea3

S1SOO'll

WBWWoD

aAljeueNQ)

JUBWIWOD

A e)

JusWIWOoD

anneyuend

WBWWOoD

Sianle)

sjuedioiyed +snwisel3

SaLIRIdIaUR] +SNWISeI]

sa1poq Bunuswa|dw|
®?
uonensiulwpy aljgnd N3

Aa100s N3/suszind

(1202-120Z +SNINSV¥HT) Uolen|eas au Ul paliluapl S)jauag pue SIs0d Jo MaIAISAQD g d|qeL

www.parlament.gv.at



LLT

€202-T20z poiad 8y} 10} 36eIBAY ¢,
"196pnq Jeuolelado ay) Jo ued ase Asyy ‘aunoniis 186png swwelboid ayy ul ‘JsAamoy ‘sapow Juswabeuew
y1oq Buipnjour ‘swwelBoid sy 4o $1509 Butuuna ayp Jo ainaid 1Ny syr apinodd 03 (+snwises3 Bunuswajdwl JO SISOI dAIRASIUILPE.) Ul SIU} Ul PaASLIBL ale $93) Juswabeuew SN g,

uolyesiuefio
a1 Aq auloq
SaNIANOE
103(oud
4051509 15U saLIeIdlauaq
ay} JapIsuog sjuawalinbal 1Ua1In23J _ocm.muc.m.o__ dde
‘SjuswialIinbalf  saLrelolausq Anqgibg :adA ] :
Buniodal pakaning ay1 Bunaswi +SNUWSEI3 10} 51500
pue uoleuawa|dwi 0 9468 pue ssado.d
‘uoneorjdde uolealjdde ayy
ayr o1 paejall  Agnuenb o) 01 payui| s1s09)  Agnuenb o)
S1S00 aAneASIUIWPY| 8)qissod 10N annensiuwpy| ajqissod 10N
G66 026 86T,
dNn3 :uonenbai
awwesboud
3yl yum
aul| ul ‘s1s09
wawabeuew
(SA10UA3 V|
[euoleN
01 Buroueuy
[zeoz -09 [euoljeu
awwresboad 1UBA3|9Y 9
ylom| pue z sbuipesH
[enuueninui 186png

SYN :8aunos]  (£20z-1202)
0Ev g €6T 999 90Y]
SAL4SYN| "N izg,599)

Juswabeuey
SVN 191009
N3 3y 0}
£8v9'96C 069 960 £2{1502 & Ajarewnn
314 V30V dN3:v3aov3 aleIng

/€V 6T6 TZ| [9A8] ueadoung
dN3 :ov3| e Joyss a1gnd

www.parlament.gv.at



8.1

yorym ‘uelb N3 sy
ueyy Jayro Burouruly
-09 JO $32.N0S

yum 186pnq 108loid
3y} Juswia|dwod 1snw
saleIdlauaq s198loid

198(0.d 8y,
J0 950¢ pue
%G Usamiaq
sabuel
Buioueuly-0))

[Aanans sa010€
21WOU023
-01209]
:92Un05]
‘uonesiueflo
a3yl

Aq pauielqo
Slijausq ayy

01 paedwo?)
.dreuonzodoad
QNQBOEOw: J0|
reuontodoid|

ATng,,

pasueyud ‘saa11oead pooh|-1nd 1) 000 2/ 1e sassaiboud
pue ssaualeme abueyoxs ‘sayoeoidde :s108(o0ud Aarjod| :uonngriuod
[ednyng [110dau [enuug dAIRAOUUI papuny 9Jeas able| [eubig
‘Aousionyoud +snwsed3 zzoz| eonpoud ‘senioedes  Jo JequinN 0} uonnqgIuUo)
abenbue||:a01n0s] uonedionsed JIETNRIEINIVENTS (sz02
‘Buibuolaq o1y pargausq ‘uonesadood  (€202/2T/T€ sanuoud -1z0z) uol||iw
ueadoin3 Jo| aAey Aay JopISUOD [euoljeulsul a1ep 1o s.uorsstwo)| 670 T HN3I|  wasnal
asuas paseasoul] syuedioned JO 9486 pue Jeuoleusuell-1Nd3 1e) T/9 / /) 0} UonNQLIU0Y :sannoalqo adA ] S11Jauaq 19a.1Q
SIS Ul doualiadxa :s108foud alewl|D
1Jos pue ymmoif| saniunpoddo Jamay  ‘uonjesijeuoleuldlul papuny Baly uoIeINpg
[euostad]  YuM 9GT YoIym Jo pasueyua apnjoull u1 pauoddns ueadoin3
‘saoualadwod) (£20z/2T/TE a1ep 4o s1jauag uowwos| suoiesiuehio a8y} apun 189
puel -Ind 1e) syuedionied :suolyesiuefio UnsIp sanuioud Aarjod
S|I{S paoueyug|  [enjoe uoljjiw 9°T| Jo Aloeded paseasoul| 4O JaquinN 0} uonNQIuU0)
S1IdaN3g’tl
‘uonoe ayy
‘uonae ay) uo Buipuadap,
uo Buipuadap Aten| “196pnq

www.parlament.gv.at



6.1

3oua1adwod)
[edny naJaul

[110dai

[enuue +snwsea
2202 :924nos]
3oualadwod
abenbue|

ubialoy J1ay)
panolduil aney 948/

[110dau [enuug
+snwseJt3 zzoz
:904n0s] Ssa1pnISIoM|
1U3.14N2 113y} 10y
[nyasn saoualaduwiod
panoidwl pajels 04E8

[110daa

[enuue +snwseiq
2202 :924nos]
saousladwod

Koy 118y} pasealoul
Buiney alejoap,
sjuedionued 4o 9468

Buibuojaq
Jo asuss ueadoung
pasealoul ue

aneY 9406 Ueyl al0IN

019
‘s)10M1au papuedxa

(ezoz/et/ig
arep JJo

Sa11JuUNo9
Bunredioned
$S0.108

saneA N3

O ssaualeme
pue Ainuapl
ueadoun3 Jo
asuas e Buipjing
0] uonngriuo)d

So1e1S

Jaquia|Al ssolae
sayoeoudde
Aaijod

AAISaY02 alow
Bunioddns pug
SpoU ,S103999]
ay Buioddns
NELET

Jeuoljeu pue N3

Buinjonul
(el
pa198.Iu09
W T9 ¥N3)
S3IANDY|
uoledioned
UINOA

009 T J18NQ,

(€zoz/et/Te
aJep JJ0-1n 1e)
SoNJeA pU®
diysuazio
‘Ainuapl
ueodoing, |
a1do} ayp uo
Bupjiom (quesf
paloeIu0d

W 69T

dn3) s1sloud
ps19esIu0d

000 € 4810

[uawarelrg
aouew.Ioad
awweliboid
:92Un0s]
uswio
Aq dn uaxe)
saniunyoddo
Aujigow jo
9609 :Aujenbsy
Japuao

uorIw
810 2 ¥N3

www.parlament.gv.at



08T

"(quawidojanap
WIN[NaLLIND
pue Bulurey
‘aBueyoxa
abpajmou|
‘Burpiing
-)10MI3U
ybnouuyy)
suonesiuebio
Jayio

ur Aj1oedeo asiel
suonesiuebio
Bunredioned
1109)49
JBidniny

Ajnuenb o)
a|qissod 10N

IETDgkEY
:0dA 1]

S1148Uaq 198.1pU|

Anuspl
ueadoing
pauayibuais
pue sanje
N3 uowwol
Bunowo.d
urje
Bulw.oylad
SI awwreJboud
ay1 yeyl paalbe
A1Buons
10 poalibe
Sjuspuodsal

Jd 40 %88

(€202 01 1207
sieak [[ed)

a1doad BunoA|

000 09¢
uey} alow

www.parlament.gv.at



's308f0.d paIpalode oy spuny 10y 3sanbal sy} 03 patedwod ‘syasfoid palIpaIdde-uou J0) Wioy uoredljdde sy} JO 8INJONIIS U} UO Paseq UOIBWNST g,

181

J10j A1uN23s |eioueuly

pue Buiuue|d w.a)

-Buoj s1a150} qUBWakeLRW
109(01d sauljweang

*(s1509 pue)
awiy uonealjdde saonpay

salLieloljaua(

J1oJ Juswabeuewl

109f01d saiy1jdwis 3 yey)
sealbe sjuspuodsal JO %Gh

gy W0} UoITeD1|dde

1INy e Bumiwgns

J0 peajsul 3sanbal

1uelb e altedaid 01 swn 940/
1noge AjaAirealpul uieb Aew
suonesiueflo paypaldlY|

$alpoq
Bunuswsjdwi
10} suapJinq
aAlenSIuIWpe
saonpay

[Aanans
SY30v3/sYN]
ssad0.d
uoneoldde
ayp saytdwis
118U} JUB)Xd
ybiy e 0} 9.6y
Siuspuodsal
10 %T9

Jua.1Indal ;adA 1]

S81IBI01}3USq JUJINJ3I 10) SlusWalinbal aalensIuIWpeY

paonpaJ pue Buipuny 03 AIj1gissadae swiwesfosd paaoiduil YINOA pue ‘uoIeaNpa JNpPe ‘uo1eaNnpa jooyds ul syaaload Ajijigow 1oj sWaYIS UOITRIIPaIII. 3] JO UOIdNPO.IUI By L

UOITEIPaIIE. :SaINseall uoNedlyIjdwis Jo uonoanpo.iul ay) Buimoljo) uononpal usping

S1uawialinbal

Buniodal paiyidwis
‘aA119R1Ie BJOW SUOIIIE By
Bunjew suonealjdde say)l
Bumiwgns usym Junoae)
0JUI Sa)eJ Paysl|qelsa

-a1d 3y axe) ued

OYM SaLIeIo1}aua(q Jue.h
Joy Aljige1oipald Jaeals

(eyep 2z02) adwis

pue areuonodoud

ale awweiboid ayy ul 1ed
Bunyey 1oy sainpasoud eyl
BurlapISU0d SUONNIISUI pUe)
suonesiueflo Jo aleys %z6

abels sy
1e Ainuenb o1 sjqissod 10N

sure
Auanoanpoud
Buryeyioey
pue s¥N

10} SpeayIang
Buronpal
abes JuawAed
pue uoneijdde
1e UspIng
aAleNSIUIWPE
paonpay

[Aanans

SY30v3/svN]
V3OV3I/SVN
loy
uoneISIuIWpe
ayp saytdwis
WAlsAs

wns dwnj ayy
Tey} paJapIsuog
Sjuspuodsal

30 %<8

juaLInoal :adA ||

A10691e3 1509 Jad $1502 3]q16113 J0 196pNnq pajIe1ap e uo welb ay

J0 Junowre sy Bulseq Jo WalsAs ,|euonipedl, syl 01 uostiedwod ul sjunowe juelb ayp Jo uonenafed ayy pailjdwis Ajgelapisuod sey Buipuny alel-1ej) pue s1s09 Jun ‘swins dwnj Jo asn ay |

swns-dwn| :saJnseaw uonealy1jdwis Jo uo1dNpoUl 8yl BUIMO||0) uoIdNPal usping

juswiwo)| aAneIuend

lUuswiwo),

anleInuENd

luswiwio))

anleInuENd

JUswiwio)

m>_§=%:o__

sjuedionyed +snwiselg

SaLIRIOIBUR] +SNWISRI]

saIpoq Bunuswsajdwi

®

UONEASIUIWPY 1|gNd N3

A)a100s N3/susziD

(PanaIyoe Apealfe sbuiaes) uononpal uspang pue uonesyldwis € 37gv.L

www.parlament.gv.at



¢81

A1snoinaid) sa|npow
L1 uatayip  ybnody
‘abed Anua a1buls auo wo.y
‘arebineu Ajisea ued oym

‘salleldljauag/siuearjdde
[[e JoJ SS800e pajell|IoeH

saLIeId1jauag/siuealdde
+snwisel3 Jo %00T

1uaJa1p ybnouy,
‘abed Anug
31Buis auo wo.y
‘arebineu A|iseq
UBd OYM ‘siasn
|[e 1o} $$900¢)
parell|1oe

(QENY
UoISSILIWOYD
pue syN)
S1asN JO 9400T

JJ0-auo :adA ]

suoneorjdde 11 10§ Jurod Anuo o[3ur

S,, 94} JO UOnINPOIUI A} [PIM ‘sa1poq Bunuawajdwi 1oy Buipnjoul ‘a

an10811yaJe 1 | padwensy

suolesiueblo
JoWOOMBU  pue  |jews
10) AJIJ101SS8008 Pasealou]
"Jewioy ay)
Jo Aupigixasyy ‘sjuswalinbal
pAneNSIUIWPE  payl|dwis
‘salIeIo1}8uaq el
oy Aujigeroipaid Jsresss

Aynuenb 03 ajqissod JoN

Jua.aInoal ;adA |

‘sdiysiaupred uonesadood ayy 01 paredwod
Sjuswalinbal sAnensiuIWpe Jajdwis pue uoleINp Jalioys ‘suoljesiuebio 01 papieme sjunowe Juelh Jsmoj 0] syueyl Al1oedes reuonesiueflo Jajfews yum suolesiueblo 1o) swweiboud
8y} 03 sJsreq Anus Buionpal ‘+snwises 01 SIBLOIMBU pue suolesiueblo $100.sselh ‘s1010e 8|eas-||ews o) swwelfold syl 0] $$899€ 8yl PaUSPIM UOIIOE 8y} 4O UOIIdNPOJUL 8y |

sdiysaauried ajeas-|ews :sainseaw uoleaildwis Jo uonanposiul syl Buimoljoy AIj1qISsadde pasealdul pue uononpal usping

"sale1oljauaq
10J suapung sAljeAsIuILpe
$90Npal ‘salieIolfeuUaq

(eyep 2z02) ajdwis

pue ajeuolliodoud

ale awuwrelbouad ayy ul Led
Bunye) oy sainpasoud eyl
BuriapIsuod suonnliIsul pue
suolesiueflo Jo aJeys %z6

[Aanans v30v3/sVN]

(pouiad
Buiwwrelboud
ay1 Jo

1ed puoas ay)
ul 9|qISIA 3iouw
aq 0] paoadxa
ale pue Al1eak
Buisealoul
sBulAnes)

1509 JUBLUSSaSSe
s90Npay

suodal [euoneu
(TE) 1S0W Ss0.9¢¥
Ajaanisod Aian
passasse WalsAs
uoI1elPaIIIY/|
['2'Tv 1opun
s|reiap] uol|fiw
6'G dN3 pug
uolfjiw T ¥N3
usamiaq :s|ied
¥202-120¢
Japun syosloud
pa1Ipaloe
Buissasse

J1oj sBuines
aAIedIpUI
pslewnsy

www.parlament.gv.at



€8T

SUETTSIENL:
pue sjuawaaibe
uonNQLIU0I
Buissasoid

ur Aauaioiys
pasealoul
011ybnoug

SN 1O [3/3]

Je sassao0ud

Jo uonesifenbig

(uswabeuew
10341put) sa1poq
Bunuswsjdwi
10} suspinq
aAllessIuIWpe
padnpay

[en1oesjuod
ay1 1surebe
‘(202 u1 shep
0T) €202 U1 skep
TT :SIajsue)
Areyabpnq

0} parejal
SjusWpUaE
$sa20.4d 0] swi |

'G20¢ Ul 8sInal
[1IM pue polad
Buiwwesboid
ayy

10 Buiuuibag ay)
Te swwreiboud
MI0M
[enuuennuw

aur ur (3.14)
$324n0sal J1ay)
81e21UNLILIOD
SVN
‘Juswabeuew
1%alipul

10J :a|geinseaul
194 10U aI¥
(3.1 o swis)
ur) sbuines Jo
uonesnuend

AUETIaREY
pue J0-auo :adA |

(swes) A [euoneu 3sspoing ‘SO LTVS

Joj sajnJ Buipuny ‘sanIAoe D 1) $yse1 ulenad Jo Bunodas pue uomrejuswajdwi ayl Joy sajni payljdwis ‘ainjeubis [enbip Jo asn ‘sainpadoid juswpuawe pue sjuswAed ‘[en1oenuod
JO uonesijeubip ‘spuny Jo uswabeuew ay1 10} AUjIgIXal) pasealtoul yum (sjuawaalbe uonngliuod) siuswalinbal jen1oenuod paiyijdwis ((suodas Ajreak) Bunuodal fenuue palabie) alow
pue Jauioys ‘awwelbo.ad 3Jom [enuue-1jnw 40 UOINPOAUI :suorealjdwis [edanss Jo uononposiul ybnoayl (syN) saipog Bunuswajduwi swweaboud Jo sBuiAes S1S09 SAITRISIUIWPY

(syuraedAy ualaylp
ybno.ayy 9]qIssa09e

(syuniadAy
JuaJa1p ybnouy,
3]qISSa998
Ajsnoinaid)
sa|npow 1 |

www.parlament.gv.at



¥8T

70866TZTdde/06£€"0T/610"10p//:50NY 7086 ‘6T OU ‘ZT S80UBIAS Paljddy , SBIHNSIBAIUN YSIHINL pue ‘uerfe)|
‘ystueds wouy sisjeuy 10edw| pue sures) AouaIdis SaIGOIN +snwisesT Buibeuel\ ur ABojouyoa L [eublA., "2Z0g “fedAeY] JBWQ pue ‘NIJ09) JIPeXINPAY ‘Sell/-S0zZed ‘[ 9SO ‘UILEIAl ‘SeI0N-Zad0] csi

"so|nJ A11j1qe1UN092R pue suolrebjqo Bullodal usamiaq aouefeq 1994109 ¥

doay 01 paau ayy puiw ul skempe Buiney sassadold Buiriodas pue Burioniuow ‘uonearjdde ‘syuswindop aAlRASIUIWPE JO U1 dWIS 310]dX3 0] JaPJO0 Ul Y33 pue Salduaby [euolieN
3yl yum Jayiabol Bujiom si uoissiwwo) :saniaoyine bunuawsidwi pue saireidlyauaq ‘syuedionaed uo uspang Builaodal ajeis||e 01 uonoe Juswssasse uonealyjdwis BulobuQ

‘sjuedljdde
PaZIS-||BWIS/SIaWO0IMBU JO
1oBaJ1N0 JapIM paloadxy
"SalIeIdIaua(

pue sjuealjdde Joy
sbuinesoedwil pajoadx

Ajnuenb 01 sjqissod 10N

JuUa.1Indal ;adA ]|

s1ew.l0) uonae mau Buriojdxa Buipnjoul ‘syuedljdde pazis-|ews pue S1aWO0IMaU JO aaNJeu pue spasu ayl 4o) 181ed 0] saanse

aw uonealjdwis Jsyrin

Juswwio)

aAljeluEN)

luswwo)

AEe)

Juswwio)

A e)

ljuswwo)

AENe)

swuedionued +snwiselg

SALIRIONBUS] +SNWISel]

saIpoq Bunuswsajdwi
®
uonessiulWpY algnd N3

11008 NI/suaZIID

,S9A1108[q0 Ad1jod s)1 0} 891pnlaad oYM JUBIDNIS PUE BAIIDBLS 8J0W BAITRIIUL B} 8Xew 0} M3IA B UNM PaAaiyde ag pInod Jeys sbuiaes pue uolredyijdwis [enusiod Jayuny Anuap|
(sBuines) uononpal usping pue uonedyrdwis [enualod 11 ;11 1 Yvd

"sjuapnis
10} S32IAIBS
pue uonew.olul

0} 59208 ‘dde
J31Sea pueauljuo| +snwsei3 ay) '$955920.d J3U3aI0
Sjuswaalbe Jojpue sjenoudde pajeia|aa9e
Buluiea||speo] sbedgam|‘'siolia Aua elep paonpal
J0 uona|dwod uoljiw QT|'suonnisul uo1eINPa
ay1ybnoiy) 018s0j9 puesybly U0y ssnjIqow
Aljigow uspnis|  speojumoppuspnis  Jo  juawabeuew
payiidwig 9SG 8TZ[JUBIOIYS 310N

sy HEIS

aAnensiuIwpe AlIsIaAlun
10} UOIONPaJ PROIYIOM
045G 1Uanbasuo e pug
awwresboid +snwses3
ay1 ssoJoe Ajjenuue
syuld uoliw G'ETH
J3N0 Jo sBulnes [enualod

JuaJIn2al :adA ]

Jaded 1noyupn snwisea3 ybnoayl Jejnanded ul ‘syuedionaed oy swweaboad syl jo uonejuswajduwl

paiyijdwis pue pasijendig

"(sAep

0€ Jo auljpesp

www.parlament.gv.at



68T

(Bunuodai)
siuedionJed Joy
sBulnesoedwl

pa10adx3

Ainuenb o)
ajqissod 10N

salieIolaUa(
pue sjueaijdde Joy
sBulnesoedwi pa1oadxg

Ainuenb 01 sjqissod 10N

salpoq pajuswajdwi
J1oJ sbuinesoedwl
pa10adx3

A1nuenb
01 9|qissod 10N

jua.undal :adA L

www.parlament.gv.at



981

"S[aA8] [euoIbal J0/puUe Jeuolleu Je SalelS Jaquis| Aq panaIyde usaq aAey A|geuoseal pinod Jeym yim pasedwod
“10edwi ajgeuIeIsns Jo swJal ul Ajje1dadsa ‘swwelboid ayr Aq parnioddns saniAIoe pue suonoe ayl wol) Bunnsas snjea pappe ueadoan3g ayl (g
pue ‘uo11oNpaJ uaping pue
uonediydwis Jayuny 1o) 8doas ayi se [|am se ‘aoejd ul Ind sainseaw uonealjljdwis pue uoisnjoul ayx bulpnjoul ‘swwelboud syl Jo Aousioiys syl (v
‘SaA123[qo Arequawa|dwiod 10 Jejiwis Yl sawiwreiBo.ad J1aylo Yiim adusaayod [BuId)xd pue Jeurdiur s swweidord oy (g
‘awwesbo.d sy Jo saA08[qo |1e JO BouURAB|a4 panuuod 8yl (g
{SOATIRIIIUI MU 0) SPIeAI Y)im A[[e102dSd ‘S9A1102[q0 s dwuesSo1d ay) AR 0} UML) SAINSLIW I} JO SSaUBAINIBYL aYl (T

"e1IB11ID uoIeNn[eAs aAl) Isulebe swwelboid syl ssasse 01 sem Apnis 1oddns ay1 Jo wie ayL

ABajea1s uoneynNsuo) 'z

"palapisuod usaq sey ndul 1Y) MOy INOGeR SI9P|oYaMeIS Wiojul e
pue ‘s1apjoyaels Jo sali0Ba1ed JualallIp 8yl Aq passaidxa SMaIA aU) JO puB SaIIAIIOR UOITRIINSUOD 8y JO aW02IN0 8y} Jo BufewAoljod wiojul 0} e

:swire Buimojjoy ay) sey 1odai siyL

ndul Japjoyaxers asAeue 01 pasn a1am spoyiaw aAneInuenb pue aaneljenb ylog zoz Jequardss pue zzoz ANt usamiag ade|d 300)
SuoIeINSU0I Japjoyaxels ay L ‘sdoysyJom Bulinp panladal Xoeqpaa) e [Jom Se suoleljnsuod palabiel ‘uoiel nsuod aljgnd ayl S1aA09 110das SISAOUAS sy L

'0202-¥T0Z swwelbold +snwselq sy} Jo
uolyenfeAs |euty e Aq patuedwodde ‘/Z0zZ-T20Z swwelboad +Snwiselq syl 40 uolleneAs wiiasul ue Bunonpuod ui (O3) uoissiwwo) ueadoan3 syl oddns
01 10eNUO0I ® Japun 4] Ag pawlogiad Apnis 1ioddns ayy JO 1X81U02 8yl Ul 1IN0 PaLIIRI SBIIAIIOR UOIRNSU0I ayl Jo sisdouAs e sjuasaid juawinoop SiyL

'$31101S $S8IINS UMOU
-[[oM pue J[QISIA JSOW S, () Ay} JO U0 SI I ‘sdAnenIul snoiadld pue sawwrer3ord Sunsixd-aid J8Yl10 JO 3SOY) UO Se ||oMm Se ‘9oUd]SIXa JO SIeak GE Sil Jo
SJuUBWaAaIyde ay) uo Bulp|ing ‘1ods pue yinoA ‘Buiurel) ‘uoneanps Jo spialy ayl ul pajusws|dwi sswweibosd N3 Bunsixs Ajsnoiasid [e yum swwelboid
snwise.3 Jorid ay) Jo uolrelbajul 8y JO 3NSal e Se $TOZ Ul Paysi|geIse Sem +snwised3 “puoAaq pue adoin3 ui ‘Lods pue yinoA ‘Bulures) ‘uoireanps ul sjdoad
J0 Juawdojanap Jeuosiad pue euoissajold ‘feuorreanps sy ‘Aljiqow Buiutes) ybnosyy Jepnoiued ul ‘uoddns 03 Swie +Snwsed3 ‘UoISUSWIpP [euoljeulsiul
ue pue ueadoin3-eaul ue yiog BulieAo) "1ods pue ‘YinoA ‘Buiules) pue uoneanpa Jo spjaly ayl ul swwelboid (N3) uolun ueadoin3 syl SI +SNwisel

uononpo.u| ‘T

140d3d SISAONAS - NOILVLTNSNOD SHIAATOHIAAVLS "/ XIANNY

www.parlament.gv.at



181

‘JuswiIadxa JeinolAeyaq ayl ul uonedioned
0] SJallieq a1 sasAjeue 0} pue ‘sAaAINS JJels pue siautes| ay) ut uoitedidrued Jo syoedwi ayy Buissasse Je pawie sisAjeue [en}oegiaiunod e Loddns 0} palafie) asam sjuedidned-uoN o,

‘smalAlaiul burdoos o
:suolje)nsuod pajabire] Jo1ase e
‘Uole)NSuod dljgnd e
‘90UBPINS IOJ |[[BD R e

:Buipnjoul ‘pajusuajdwil 819M S8NIAIDE UOITLINSUOI JO Jaquinu Y

'(N3-uou pue NJ) suazniy e
‘awwesbo.d a8yl Yim pajerdosse Jou SaLjunod pAiyl ul Lods pue yinoA ‘Buiuresy ‘uoireanps ul SIspjoysxeis e
:(suonesiuebio A18190S [IAID ‘SOON ‘suoljesiuehio
uods pue yinoA ‘sisuped |e120S ‘SaIpoq [euolssajold ‘SYIomiau [e10108S) 10ds pue YINoA ‘Bulurell ‘uoneanps Ul SIBP|OYsHeIS [euolleN e
:(suonesiuehio A18190s [IAID ‘SOON ‘suonesiuebio
uods pue yinoA ‘sisulied [e100S ‘saIpPOQ |eUOISSAL0Id ‘SYIOMIBU |BI0108S) 1O0dS pue YinoA ‘Bulures) ‘uoiednps ul Siapjoysyels uesdoiny e
:suolesiuefio yinoA pue 1ods ‘siaplaoid/suonninisul Bulures) pue uoiyeanpa buipnjoul ‘spialy awwelboud [e ssoide suoljesiueblo Aleldljausg
-ggpwelb01d ayy ur Bunedionued 194 jou 10 Jou ‘sjuedionued swweiBoid fenusiod
‘Sp|al} pue $10108s awwelbo.ad || sso4oe (Jels pue siautes] yioq) siuedidied swweiboid fenpiAlpul
‘(Juawiabeuew 19a41puUl pUe J31IP JBPUN SUOIJR 10 Y10(Q) SI0ssasse Ladxa +snwised3
(SOAN) Se21O +SNWSe.T [eUOIIEN PUB S8J1U8I 824N0Sal O L TVS Se Yyons ‘saunjonils swwelbold Jaylo pue ‘ss1oushy/ [euoieN +snwisel
‘S311LI0YINY/ [euOlleN +Snwised3
:sanuoyIne a1jgnd [ed0| pue [euoibal ‘[euoileN
:(ueg pliopA ‘@doun3 Jo 19unod ‘0711 ‘OJSINN ‘AD30 Se yans)suolesiuehio jeuoieulalu]
{(sarouagy s uoIsstuwo)) ‘suoiebsag NJ ‘Sa0IAIL {(SA1OUAZY S, UOISSIWWO)) ‘SUONBII[I( NH ‘SIINAIIS UOISSIUWO)) "°T) SUONmIsul g

:spJaly awwrelboud [Je ssoloe paijiuapl
a19M sdnoi3 Jop[oyayeIs SUIMO[[0] Y} ¢, WISAS0II 4+SNWSLI, AU} JO ANSIDAIP [[nJ 2y} 2rmyded 0) pue $s2204d UOITLIJNSUOD PAJUR|RQ B 8INSUd 0]

'sdnoub Japjoysxels JueAs|al ||e uo 1oedwi 118yl uo pue

suondo juswanoidwi 81q1Ssod Uo SMaIA 1981|102 0} 0S|e INg ‘UOITeN|eAd 3y} JO SAAI1198[gO ay3 YlIM aul| ul s1oadse awwelfo.ad JUsIaIp JO JUBUSSASSE Ay}
1oddns 0] pajuswajdwl pue paudIsop sem A3dje1)s UONRINSUOD AY) ‘PUD SIY) O, "BLIAILID UOIIBN[BAD ALY Y} Isurede doueunorad s swweisord ay) uo
sonaed pajsardur [[e woly ndur 1oyyes 0) pajeIoqe[d Sem A3djenS UONBINSUOD B ‘SAUI[APINS uone[n3ay 1912g S uoIssiwwo) ueadoin3g syl Yyiim aulj uj

www.parlament.gv.at



88T

/ syuedionaed
awwresboud
lenualod

sjuedionaed
swwresboud
IenpIAIpu|

s10ssasse 14adxa
X +snwisel3

sanIoyINY
[euoneN
+snwiseJq

sa10uaby
JeuoneN
+snwised3

sanoyIne
aolgnd

suonesiuebo
X JeuoneuJaU|

sdoysx40pn

suonniisut N3

Y3aov3
S4050€ $10SSasse pue
Juawiiadxa 21LOU029
|eanoineyag -0100S
10 Aanins

SMaIAIBUI
JueWJI0jUl
£y

(3ye1s) so
Kenans 1IeId1yaUaq
1s0d-a1d 10 Aanang

saIpms
asen

siaules| u

Axerdnysusq m\m,wnm.wwuc_ ONTeINSu0
J0 Asnuns 16093 algand

30UapING adAy
10} |[eD Jspjoyaiers

1adxa saloushy

10 Aanuns JeuoneN

Jo Asnansg

SSI1IAIIOR UOIIR]|NSUOD 3U) JO YIea 10) Paljnsuod pue palahiie) sariofiayed aspjoysyels T ajgel

"MO[3( 3]Ge) 83U Ul UMOUS 8.Je S3IIIAIOER UOITE)|NSUO0D 8y JO Uoea J0) paljnsuod pue palaliiel salioba1ed Jap|oyayels usIalip syl

"uoIeN|eAd ay) Jo s1oadse o1J19ads U0 3oeqpaay Jayel 01 491 Aq paonpuoa Apnis ayp Jo Led se pasiuefiio alam sdoysyJom Japjoysayels aAl) ‘uonippe uj

"S9IpN1S 9sed
‘S|oA9] [euoneu pue ueddoiny ‘[RUONBUINUI JB  SIUBWIONUI AJY, JO SMIIAI)UI
‘S10198 21WOU093-0120S JO AdAINS

‘s10ssasse 1adxa Jo Aanins

‘3D W3 8yl pue salousby [euoleN +snwselq Jo AsaIns

‘awwresboud ayy ul ajedioned Jou pIp OYM S[enpIAIpUL YIM JuswiLiadXa [ednolAeysq
‘81doad BunoA pue sjidnd jo Aaains 1sod-aid

‘ye1s Aleiolyauaq Jo Aaauns

‘slauea] AJeidigauag Jo AsAins

OO0OO0O0O0O0OO0OO0O0

www.parlament.gv.at



68T

suaziIy

sJapjoyaxels
[euoneuIR)U|

X | X | X

s1aployaxers
[euonen

X

s1apjoyaxels
ueadoing

X | X | X | X

suonesiuebo
Arerdlyauag

syuedionaed
-uou

www.parlament.gv.at



The following table shows the timeline of the consultation activities implemented by ICF, and

the level of stakeholder participation achieved for each of them.

Table 2: Stakeholder participation in consultation activities

Call for evidence

From 28 July to 12 September 2022

195 responses

Scoping interviews

Between 29 March and 26 May 2023

24 interviews

Public consultation

From 15 September 2023 to 8

1,243 responses

December 2023 64 position papers
Survey of beneficiary learners From 16 October 2023 to 11 25 413 Erasmus+ participants (test
across programme fields December 2023 group) and 2,094 non-participants

(control group)

Survey of beneficiary staff
across programme fields

From 16 October 2023 to 11
December 2023

26,332 Erasmus+ participants (test
group) and 2,894 non-participants
(control group)

Pre-post survey of pupils and
young people*’

From 16 October 2023 to 11
December 2023 (pre-survey) and
from 07 June 2024 to 05 July 2024
(post-survey, school pupils only)

Pupils: 261 (pre-) and 105 (post-)
Erasmus+ participants; 123 (pre-)
and 26 (post-) non-participants
(control group)

Survey of Erasmus+ National
Agencies and the EACEA

Between October and December
2023

164 valid responses, including 156
from National Agencies and 8 from
the EACEA

Survey of socio-economic
actors

From 15 November 2023 to 22
December 2023

1 550 valid responses, of which
1 130 complete and 420 partial

Survey of expert assessors

From 26 October and 15 December
2023

1 842 valid responses

Behavioural experiment

Between 3 April and 10 May 2024

10 985 responses from individuals
who have not previously taken part
in the Erasmus+ programme

Key informant interviews

Between October 2023 and July 2024

264 interviews with 313 key
informants at national (165),
European (60) and international (42)
level

Case studies

Between April 2024 and July 2024

44 case studies covering all
programme fields, focusing on
organisational level impacts (29
case studies) and system levels
effects (7) as well as on Jean
Monnet Actions (8). A total of 186
stakeholders were interviewed to
perform these case studies (58 from
organisations’ leadership, 80
members of staff, 48 learners).

Stakeholder workshops

5 stakeholder workshops between
June 2023 and September 2024

Over 540 participants in total

487 A pre-mobility survey of young people took place as well in parallel with the pupils pre-mobility survey;
however since it yielded insufficient response (7 participants and 5 non-participants), the post-component was not
implemented.
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3. Consultation activities

The following section provides an overview of each consultation activity indicating the types
of stakeholders that were targeted, a short description of the employed methods and procedures,
as well as a brief presentation of the results.

3.1. Call for evidence

A call for evidence was conducted by the European Commission between 28 July 2022 and 12
September 2022 on the Europa website Have your say portal*®® to collect inputs and evidence
from programme stakeholders, with a view to help framing and scoping the upcoming
evaluation exercise.

195 submissions were received, from 11 stakeholder groups, mostly Academic/research
institutions (26.67%), EU Citizens (20.51%), and NGOs (18.46%).

Call for evidence — Profile of respondents by stakeholder category*°

Academiciresearch Institution: 52 (26.67%)
@ EU citizen: 40 (20.51%)
Neon-governmental oerganisation (NGO): 36 (18.46%)
Other: 31 {15.90%)
@ Public authority: 13 (6.67%)
@ Non-EU citizen: 10 (5.13%)
Company/business: 9 (4.62%)
@ consumer organisation: 1 (0.51%)
@ Trade union: 1 (0.51%)
Environmental organisation: 1 (0.51%)
Business association: 1 (0.51%)

Source: Europa website, Have your say portal 4%

181 responses were received from Erasmus+ programme countries (177 from EU Member
States and 4 from third countries associated to the programme), while 14 were from third
countries not associated to the programme. Overall, the countries providing the highest number
of contributions were Cyprus (25, 13%), Germany (16, 8%) and Estonia (13, 7%). Out of the
195 submissions received, 22 (11%) included a position paper, 36.36% of which were
submitted by NGOs.

Across the stakeholder groups, there was very strong support for the Erasmus+ programme and
the opportunities it provides from an academic, professional, training, and personal perspective.
Respondents also reported on issues concerning some areas of practical implementation, in
particular administrative burden and IT tools.

Among respondents from academic/research institutions 62% expressed support for the
changes introduced in the 2021-2027 programme. Specific areas viewed positively include: the
focus on sustainability and inclusion, the additional funds for sustainable travel, or the
additional flexibility in the use of funds.

Feedback from EU citizens was also predominantly positive, mostly highlighting the many
opportunities provided by Erasmus+. Among respondents from NGOs, over a third explicitly
expressed support for the improvements made in the 2021-2027 programme, such as the

488 See: https://ec.europa.eu/info/law/better-requlation/have-your-say/initiatives/13454-Erasmus+-2021-27-
interim-evaluation-Erasmus+-2014-20-final-evaluation_en

489 These stakeholders’ categories reflect pre-defined categories based on the Better Regulation standard template.
4% Erasmus+ 2021-27 interim evaluation & Erasmus+ 2014-20 final evaluation (europa.eu)
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introduction of small-scale partnerships or the enhanced inclusion and diversity measures.
Besides the programme’s IT tools, areas of attention reported by NGO participants included
remaining obstacles to the participation of vulnerable persons.

3.2.  Scoping interviews

The scoping interviews were carried out at the inception stage with a selection of officials from
EU institutions (European Commission, European Parliament, EACEA), National Agencies
and National Authorities representatives.

The main objective of this set of interviews was to gather high-level views on and ensure a
better understanding of the perceived relevance and achievement of Erasmus+ objectives and
priorities as well as the structure and management of the programme. They aimed at identifying
overall trends, success factors and areas for improvement.

A total of 24 interviews were completed between 29 March and 26 May 2023, conducted
mostly online and following a semi-structured approach. The results and analysis of these
interviews were presented in the Inception Report, submitted in June 2023 as part of the study
conducted by ICF.

The insights obtained from the scoping interviews enabled the study team to better understand
the key objectives of the evaluation, to finalise the analytical frameworks and adjust data
collection activities as applicable, and to generate interest and participation in the study.

3.3.  Public consultation

A public consultation was held to collect the views of the main programme stakeholders (e.g.,
stakeholders active in the education, training, youth and sport fields, individual programme
beneficiaries and alumni, beneficiary organisations, national, regional and local public
authorities and organisations) as well as EU and non-EU citizens. Running for 12 weeks, from
15 September until 8 December 2023, the public consultation was made available on the
European Commission’s ‘Have your Say’ portal “°* and was disseminated and promoted
through various channels by the Commission, National Agencies, National Authorities and
other programme stakeholders, including social media posts, news items on the programme
websites, and announcements at events to ensure a large response rate across relevant
stakeholders and among interested citizens.

The consultation questionnaire was designed around three possible response paths reflecting
the respondents’ level of knowledge of the programme: 1) very familiar with the programme’s
objectives and actions, ii) partly familiar with the programme, iii) no knowledge. Respondents
well familiar with the programme received the most in-depth questionnaire; those partly
familiar were provided with a curated set of questions; and those with no knowledge of
Erasmus+ received a much shorter and simplified questionnaire, focusing on the need for the
programme and its possible continuation.

The full questionnaire contained 22 questions in total, most of them broken down into sub-
questions, concerning the programme’s relevance, coherence, effectiveness, efficiency, and EU
added value, as well as its future. A set of questions concerning the impact of contextual
elements on the Erasmus+ programme was also included, focusing on the programme’s
responsiveness and resilience in light of the disruptive events of recent years (COVID-19
pandemic, war in Ukraine, inflation surge). The questions related to the ‘efficiency’ and

491 Erasmus+ 2021-27 interim evaluation & Erasmus+ 2014-20 final evaluation (europa.eu)
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‘coherence’ criteria, as well as those on the ‘impact of contextual elements on Erasmus+’, were
only asked to respondents with detailed knowledge of the programme.

Some questions had a range of answer options (Likert scale) while others were requesting open
feedback; most questions were mandatory, while few were optional.

A total of 1,243 respondents contributed to the public consultation in their individual capacity
(40%) or on behalf of an organisation (60%). All 33 countries associated to the programmes®*?
responded to the public consultation with at least one contribution. The country with the highest
number of contributions overall was Germany (175), followed by Portugal (144) and Spain
(129).

The distribution of respondents by stakeholder category is shown below.

Public consultation — Profile of respondents by stakeholder category*®

= Academic/research institution:
460 (37.01%)

m EU citizen: 227 (22.28%)

m Other: 162 (13.03%)

= Non-governmental organisation
(NGO): 1563 (12.31%)
Public authority: 106 (8.53%)

= Non-EU citizen: 33 (2.65%)

= Company/buisness: 28 (2.25%)

= Buisness association: 8 (0.72%)

= Consumer organisation: 7 (0.56%)

= Trade union: 6 (0.48%)

m Environmental organisation: 2
(0.16%)

In addition to answering the questionnaire, respondents could submit position papers, outlining
their views on the Erasmus+ programme, or on some of its aspects most relevant to them. In
total, 67 position papers were submitted by several types of organisations (e.g., umbrella
organisations representing the education and training, youth and sport sectors, NGOs, schools,
university networks, VET providers). In addition, 8 papers were submitted outside the
consultation mechanism (i.e., by email), which the Commission decided to accept as part of the
consultation process. A total of 75 papers were therefore received and considered. 11 of these
submissions were found to be duplications, hence 64 position papers were analysed.

A factual summary report was drafted in line with the Better Regulation requirements and
published on the Europa website Have your Say portal “** within eight weeks from the closure
of the public consultation.

492 27 EU Member States and 6 third countries associated to the programme: Iceland, Liechtenstein, Norway,
North Macedonia, Serbia and Trkiye.

498 These stakeholders’ categories reflect pre-defined categories based on the Better Regulation standard template
for EU public consultations.

494 See: https://ec.europa.eu/info/law/better-regulation/have-your-say/initiatives/13454-Erasmus%2B-2021-27-
interim-evaluation-Erasmus%2B-2014-20-final-evaluation/public-consultation_en
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Summary of findings

The relevance of the specific objectives of the programme for 2021-2027 to current challenges
and needs in the education and training, youth, and sport sectors is viewed very positively
overall, however significantly more for the education and training sector than for the youth and
sport sectors. These differences are, nonetheless, mostly due to a higher proportion of ‘no
opinion’ shared for the youth and sport sectors, rather than a result of negative views. This
likely reflects the fact that fewer respondents to the public consultation stemmed from those
sectors and, hence, were familiar with the programme’s objectives as well as with their current
challenges and needs. In fact, the analysis of answers by sectors shows that the objectives in
the youth and sport sectors are considered as extremely relevant by the respondents involved
in those sectors.

Similarly, the relevance of the programme’s horizontal priorities to current challenges and
needs was assessed very positively across all stakeholder categories and sectors.

The continued relevance of the structure of the programme and the type of actions it supports
in pursuit of its future objectives was assessed positively by a vast majority (94%) of
respondents, across all stakeholder categories and sectors.

A majority of respondents also assessed very positively the coherence of Erasmus+ with other
funding instruments addressing the education, training, youth and sport sectors available at
national, EU, or international levels, yet to a varying degree (i.e. 78% for funding instruments
at the national level, 66% for funding instruments at the European level and 53% at the
international level). It should be noted that the lower level of agreement on the coherence of
the programme with other funding instruments available at the EU and especially, the
international level mostly results from a higher share of respondents indicating that they have
no knowledge of the matter, suggesting that public consultation’s respondents were generally
more familiar with national funding instruments addressing the education, training, youth, and
sport sectors than with instruments available at EU and international level.

Concerning the programme’s effectiveness, most respondents indicated that the programme
was fulfilling its objectives from a ’very large’ to a ‘large’ extent, yet with some slight
differences between sectors. Overall, the level of agreement was significantly higher for
objectives in the education and training sector (i.e., close or over 80%) than for objectives in
the youth (around 60%) and especially the sport sectors (close to 30%). Also in this case, these
differences are due to a higher proportion of ‘no opinion’ for the youth and sport sectors (close
to 25% and over 50% respectively), likely reflecting the fact that fewer respondents to the
public consultation were stemming from those sectors. The analysis of answers by sectors
shows that respondents involved in the youth and sport sectors perceive the programme’s
fulfilment of its objectives in their respective sectors very positively.

A significant majority of respondents indicated that the programme was performing particularly
well in the following areas:

e promoting common EU values and strengthened European identity (88% strongly
agreeing or agreeing);

e supporting EU policies and priorities (83%);

o fostering mobility and cooperation opportunities with the rest of the world, thanks to its
international dimension (81%); and

e providing flexible mobility formats, such as group mobility and blended mobility
(80%).
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Respondents were more uncertain about the performance of the programme with regards to:

e ensuring the participation of grassroot and newcomer organisations through simplified
grants (53% strongly agreeing or agreeing); and

e reducing its carbon footprint, for example by supporting sustainable transport modes
(47%).

In terms of inclusion and diversity, most respondents indicated that the programme is
particularly effective in facilitating participation of people with fewer opportunities that
face cultural, social, or economic barriers (74% strongly agreeing or agreeing for each), and a
bit less so for barriers related to health problems and to education and training systems (about
30% for each). This seems to be due to a higher share of respondents answering ‘uncertain’ or
having no opinion concerning the latter barriers.

In terms of efficiency, public consultation’s respondents expressed mixed views on the cost-
effectiveness of actions funded by the programme, with a largely positive assessment
concerning KA1 and less for KA2 and especially KA3, with a much higher share of respondents
having no opinion or being uncertain in relation to the cost-effectiveness of this key action.

Overall, respondents positively assessed the programme’s evolution and, specifically, the
changes occurred from the 2014-2020 programming period to the 2021-2027 one. A
majority indeed agreed that:

o the user-friendliness of the grant application to the programme had improved (55% of
respondents strongly agreeing or agreeing),

e the management of the programme had been effectively simplified (53%), and

e the user-friendliness of the guidance and support tools had generally improved over
time (52%).

Views were mixed on the sufficiency of the programme’s budget to achieve its objectives, with
50% of respondents in agreement and 38% disagreeing, or on the distribution of the budget
between directly managed actions and those managed indirectly by National Agencies, and
between programme actions, for which a significant share of respondents were uncertain or had
no opinion.

Concerning EU added value, a vast majority of respondents positively assessed:

e the programme’s contribution to the internationalisation of participating organisations
(97% strongly agreeing or agreeing),

e its contribution to building a European identity/sense of belonging and to raising
awareness of EU values (91%),

e the fact that Erasmus+ is funding activities which would not have been funded
otherwise (90%), and

e the programme’s contribution to improve inclusion, diversity, fairness, and equal
opportunities at national, European, and international level (89%).

Concerning the future of the programme, over 50% of respondents indicated that all existing
activities under KA1 (Learning mobility) should be maintained in a possible successor
programme to Erasmus+, as well as most activities under KA2 (Cooperation among
organisations and institutions). On the other hand, over half of respondents did not know/had
no opinion about maintaining most of existing activities under KA3 (Support to policy
development and cooperation) and under the Jean Monnet Actions. The majority of respondents
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also agreed from ‘a very large’ to a ‘large’ extent, that the following aspects would have to be
addressed to maximise the impact of a possible successor programme to Erasmus+:

e increasing the overall programme budget (82%);

¢ simplifying the administrative requirements to access funding (82%);

e increasing the level of individual grants (76%);

e providing better access to people with fewer opportunities (74%)

e increasing the opportunity for international mobility and international cooperation with
countries outside Europe (74%).

3.4. Surveys of beneficiaries

A set of online surveys, referred to as ‘beneficiaries’ surveys’, were conducted with the
beneficiaries of the Erasmus+ programme, from both programme and non-programme
countries, including both learners (school pupils, higher education students, VET learners, adult
education learners, young people outside of formal education/ training) and staff (from school,
higher education, VET, adult education, youth organisations and sport organisations).

Specifically, the following surveys were implemented:

e A post-mobility survey among programme participants, i.e. individuals who
participated in an Erasmus+ learning mobility activity, in all target categories of
learners and staff, and a corresponding survey among individuals who did not take part
in any Erasmus+ learning mobility activity (non-beneficiaries) in the same categories
of learners and staff (control groups). The survey was aimed at measuring experiences,
attitudes and effects of taking part in the programme (i.e., for learners: effects in relation
to skills, employability and progression to further education; for staff: effects on
professional development, adoption of new teaching methods).

e A combination of pre- and post-mobility surveys among school pupils and young
people outside of formal education/training, and corresponding control group surveys
among non-participating pupils and young people*®, to allow for a more fine-grained
measurement of short-term effects of taking part in an Erasmus+ experience in the
school education and youth sectors and compare attitudes/ skills/ beliefs shortly before
and right after the participation.

Survey participants were recruited on the basis of databases of programme participants and
beneficiaries provided by the European Commission. For the learners’ control groups, survey
participants were recruited via snowballing and social media recruitment as no contact database
of non-participants exists. Social media recruitment was implemented through banners on
platforms such as Facebook, Instagram and Google Ads (Search, Display and YouTube) in five
programme countries*®®. Furthermore, communication and information actions were performed
by the Commission through its own communication channels (e.g. social media, advertising
during events, news items) and by requesting support to National Agencies to act as multipliers
and further support the dissemination of the surveys through their own communication
channels. A significant aspect of the recruitment involved leveraging existing contacts to
facilitate snowball recruitment to further recruit participants within the participant and non-
participant groups.

The following table provides the detail of target and achieved sample sizes for each survey and
category after the performance of data cleansing:

4% See footnote 2.
4% RO, IE, PT, PL, DK.
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Table 3: Beneficiary surveys - fieldwork dates and target and achieved sample sizes

Learners survey - Fieldwork: 16/10/2023 to 11/12/2023

Survey Test group Control group
(participants) (non-participants)
Programme Target groups Target Achieved Target Achieved
fields
School Pupils 111 571 N/A 284
education
Higher Higher education students 15,200 16,761 N/A 819
education and recent graduates
VET VET students, apprentices 4,800 5,281 N/A 796
and recent graduates
Adult education Adult learners 29 90 N/A 28
Youth Young people outside 2,250 2,710 N/A 167
formal education/training
Total 22,390 25,413 N/A 2,094
Staff survey - Fieldwork: 16/10/2023 to 11/12/2023
Survey Test group Control group
(participants) (non-participants)
Programme Target groups Target Achieved Target Achieved
fields
School School staff (e.g. teachers, 3,000 3,900 150 719
education headmasters,
administrative staff)
Higher Higher education staff 11,000 14,884 400 1529
education (e.g. administrative and
teaching staff)
VET VET staff (teachers, 2,500 3,243 200 235
trainers...)
Adult education |  Adult education staff 1,350 1,501 100 122
Youth Youth workers and staff 2,350 2,473 150 241
of youth organisations
Sport Coaches and staff of sport 200 331 50 48
organisations
Total 20,400 26,332 1,050 2,894
Pre-post survey - Fieldwork: 4/10/2023 to 11/12/2023 (pre-survey) and 7/06/2024 to 5/07/2024 (post-
survey, school pupils only)
Survey Test group Control group
(participants) (non-participants)
Programme Target group Target Achieved | Achieved Target | Achieved | Achieved
fields (Pre-) (Post-) (Pre-) (Post-)
School Pupils 97 261 105 39 123 26
education
Youth Young people outside 16 7 N/A 7 5 N/A
formal education/training
Total 114 268 N/A 46 128 N/A

For the learners’ survey, the target sample sizes were achieved for all categories, both for the
test groups (participants) and the control groups (non-participants). The number of respondents
in the adult education sector was much lower than the other categories due to the limited budget
of the action, as well as to its recent start in 2021, in pandemic times, and the consequent much
smaller size of the available contact database.

For the staff survey, the target sample sizes were achieved for all categories, both for the test
groups (beneficiaries) and the control groups (non-beneficiaries), with the exception of the
sport staff control group (48 respondents recorded against a target of 50).
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For the pre-post survey, given the small numbers of respondents achieved in the pre-mobility
survey of the youth category, it was decided that the post-mobility survey for this category
would not be carried out. The post-survey was only implemented for school pupils.

Summary of findings

Beneficiary survey of learners: The analysis of survey data indicates a positive correlation
between participation in the Erasmus+ programme and some of the outcomes investigated for
learner participants. The statistical evidence suggests that participating in the programme
increased participants’ problem-solving and autonomy skills, and their level of digital
competence. It also suggests that participating in Erasmus+ increased the participants’ sense of
European identity, being confident in their efforts in education or training, recognising that
employers value mobility and transnational educational experiences, and completing their
studies or other learning activities.

Beneficiary survey of staff: The data analysis indicates a positive correlation between
participation in the Erasmus+ programme and some of the outcomes investigated for staff
participants. The statistical evidence suggests that participating in the programme has had
varied but significant effects across different sectors, with particularly strong outcomes in areas
related to international networking (e.g., development of other projects, continued exchange of
professional information, keeping abreast of developments in the professional community) and
transnational partnerships (strategy, cooperation and network size).

Pre-post mobility survey of school pupils: The data analysis indicates that participation in
the Erasmus+ programme has a positive correlation with some of the outcomes explored for
school pupils. Specifically, statistical evidence suggests that participation in the programme
was found to have increased the likelihood of participants taking action to live more sustainably
and the participant’s level of cultural awareness and expression.

3.5.  Survey of National Agencies and EACEA

A survey addressing the 55 Erasmus+ National Agencies across the 33 programme countries 4%
and EACEA was conducted between October and December 2023 to collect feedback from the
bodies in charge of the implementation of the programme actions 4%,

Each National Agency was requested to submit one reply per country and per sector/field*%®
under their responsibility, while EACEA was requested to submit one reply per programme
sector/field, plus one reply for the Jean Monnet Actions.

A total of 164 valid responses were received, including 156 from National Agencies (95%)
and 8 from the EACEA (5%).

Summary of findings

The survey results show that the Erasmus+ programme is perceived by National Agencies and
EACEA as being highly relevant in the context of today's socio-economic needs and
challenges. Erasmus+ was also assessed very positively in terms of internal and external
coherence. In particular, it was seen as strongly aligned with EU policy priorities as well as
highly complementary to other EU-funded programmes and international initiatives.

497 27 EU Member States and 6 third countries associated to the programme, i.e. Iceland, Liechtenstein, Norway,
North Macedonia, Serbia and Ttrkiye.

4% National Agencies for actions under indirect management, and the EACEA for actions under direct
management.

4% School education, VET, higher education, adult education, youth, and sport.
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Concerning effectiveness and related factors, 36% of survey respondents indicated that the
programme fully attains its goals within their respective sectors, and an additional 63% argued
that it does so partially. Concerning the programme architecture, 55% of respondents
consider it fully appropriate and 42% partially appropriate for achieving its objectives.

The survey found that 63% of respondents deem the programme’s financial envelope either
fully (17%) or partially (46%) appropriate and proportionate to Erasmus+ objectives regarding
their sector of competence, vs. 36% stating that the funding was either not really or not at all
appropriate and proportionate. When asked for suggestions to improve programme efficiency,
respondents identified several crucial areas requiring enhancement, including further
simplification of grant agreements, administrative procedures, and programme guidelines, with
the aim of reducing complexity and improving overall efficiency; establishment of reliable IT
tools to minimise errors and delays; improved communication channels between the EACEA
and National Agencies; or encouragement of collaboration and knowledge-sharing among
National Agencies.

3.6.  Survey of socio-economic actors

The socio-economic actors surveyed included education and training organisations, civil
society organisations, public authorities (at national, regional and local levels), companies, and
other sectoral and professional organisations having participated in the programme in the
period 2014-2023.

The target group was composed by organisations identified on the basis of the survey design
and contacted through a randomly selected sample of organisations from the Erasmus+
programme database, covering actions under both direct and indirect management. The survey
invitation was disseminated by e-mail only, reaching out to over 8 000 contacts.

The survey was made available in six languages (ES, DE, EN, FR, IT and PL), from 15
November to 22 December 2023 (including deadline extensions). After data cleansing, in total,
1 550 valid responses were received, of which 1,130 were complete (73%) and 420 (27%)
were partially complete. 50% of responses were submitted by respondents from education and
training organisations, followed by representatives of civil society organisations (18%) and of
public authorities (local, regional, and national) (13%).

Summary of findings

The survey results indicate that the Erasmus+ programme is essential to the implementation of
the projects it finances, with about 70% of respondent organisations stating that their projects
would not have been undertaken without Erasmus+ funding. The survey results also indicate a
high level of satisfaction among respondent organisations that participated in the programme,
most of which are highly motivated to participate again in the future, both in similar and
different activities (over 90% considering it likely or highly likely in both cases).

Socio-economic actors were also asked to identify the main barriers hindering similar
organisations from participating in the Erasmus+ programme. Approximately half of
responding organisations identified the lack of available staff to get involved in such activities
as the main barrier. This barrier was the most frequently cited across all types of organisations
addressed through the survey. The second most cited barrier was application procedures,
mentioned by 40% of organisations, but emphasised particularly by civil society, youth
organisations and public authorities. Among companies, the lack of knowledge about the
programme was cited by 43%. For sport organisations, the main barriers were identified as
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application procedures, grant levels to cover the actual costs, knowledge about the Erasmus+
programme, and a lack of staff (all cited by 45% of sport organisations).

When asked about their involvement in other EU-funded projects, only about a third of
respondents indicated having previously participated or being currently participating in such
projects. Among respondents who participated in other EU-funded programmes in the past, the
most common were the European Social Fund programmes (ESF/ESF+, 31%), the Interreg
programmes (21%), and Horizon 2020/Horizon Europe (13%). These EU funding programmes
were also those respondents were currently participating the most: ESF+ programmes (34% of
respondents), followed by Horizon Europe (17%) and the Interreg programmes (16%).

3.7.  Survey of expert assessors

The survey addressed the experts responsible for assessing applications for the calls for
proposals and final reports of projects implemented under Erasmus+ actions under direct and
indirect management over both programme generations.

The survey was conducted between 26 October and 15 December 2023 in English only. The
survey link was disseminated through National Agencies and EACEA, who were asked to
forward the survey invitation to their mailing lists of expert assessors in charge of evaluating
applications and final reports, respectively, for projects under indirect and direct management.
In total, 1 842 valid responses were received and analysed, distributed as follows:

e 70% of the total respondents were from experts in charge of assessing Erasmus+ project
applications and final reports of indirectly manged actions,

e 20% of respondents were conducting these assessments for actions under direct
management,

e the remaining 10% of respondents was dealing with the assessment of project proposals
and final reports of both directly and indirectly managed actions.

35% of respondents indicated that they conducted assessments for the Erasmus+ programme
applications/projects originating in Spain, followed by Italy (16%), France, Belgium (both
13%) and Portugal (11%). Conversely, none of the respondents indicated that they had assessed
Erasmus+ applications/ projects in Malta, The Netherlands, or Norway.

4.7.1 Summary of findings

The survey results provide insights into the role of the guidance received by expert assessors
in enhancing the assessment process of project proposals and final reports within the previous
and current Erasmus+ programme. The vast majority of respondents find this guidance to be
very useful for their assessments (81%) and agree or strongly agree that it provides agreed and
clear standards to use for their assessments (96%). 67% of respondents indicated that the
guidance received under the current Erasmus+ programme generation has improved the way
they assess applications/projects. 92% of respondents also perceive a positive evolution
concerning the IT tools supporting the assessment of applications/projects over the two
programming periods, with 29% indicating a significant improvement and 63% a moderate
improvement.

33% of respondents indicated that the overall quality of project applications has improved in
the current generation of Erasmus+ compared with the previous programme, while 10% stated
that it has worsened, and 24% that it has remained the same. 33% indicated that they do not
know as they have not assessed projects under one of the two programme generations.
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85% of respondents expressed a positive stance towards the project award criteria, indicating
that they either strongly agree (34%) or agree (51%) that the criteria effectively capture the
essential features crucial for delivering high-quality project results, and 74% (out of which 22%
strongly agree and 52% agree) find the award criteria sufficiently clear for those preparing
applications. In addition, 79% of respondents either strongly agree or agree that the weighting
of the award criteria appropriately reflects the importance of each quality aspect in the project
application.

3.8. Behavioural experiment

A behavioural experiment was designed and implemented as part of the support study to
analyse the factors that prevent learners in higher education, VET and youth from taking part
in the Erasmus+ programme.

The behavioural experiment was implemented through a pre-selected panel of 10 000
individuals in 10 EU Member States (Czechia, Estonia, Germany, Greece, Ireland, Italy,
Poland, Romania, Spain, and Sweden), aged 18-30 and who never participated in the
programme. The aim was to:

e cexplore factors preventing learners’ participation in Erasmus+, and
e test behavioural interventions designed to influence learners’ beliefs and their
willingness to participate in the Erasmus+ programme.

The experiment targeted learners from both disadvantaged and non-disadvantaged backgrounds
to study the determinants of Erasmus+ participation among the general learners’ population, as
well as more specifically among those considering themselves as having ‘fewer opportunities’
due to facing one or several barriers to participation, in line with the Erasmus+ definition of
‘fewer opportunities’ as set out in its framework of inclusion measures °%.

A total of 10985 valid responses were registered (between a minimum of 1065 and a
maximum 1 147 participants in the 10 participating countries). 49.2% of respondents were
male, 50.3% female, and 0.4% and 0.2% indicated “other” and “prefer not to say” respectively.
75.7% declared being affected by one or more of the 8 barriers allowing to classify participants
as having fewer opportunities.

The experiment aimed to estimate the causal effects of providing information (at a high or low
extent) about:

i) the benefits of Erasmus+ mobility actions addressing learners in the higher education,
VET and youth fields; as well as

i) the effects of explaining how to acquire information, on both learners’ beliefs and
willingness to participate in the programme.

In addition, it also aimed to estimate the causal effects of changing learners’ beliefs on their
willingness to participate, using random treatment assignment as an instrument for beliefs.

The outcomes of this analysis were aimed to help better understand the relevance of the
Erasmus+ mobility actions for potential participants in the youth, higher education, and VET
sectors with fewer opportunities compared to those without, as well as their responsiveness to
prompts about the benefits of the programme and about access to more information about it.

500 Commission Implementing Decision (EU) 2021/1877 of 22 October 2021 on the framework of inclusion
measures of the Erasmus+ and European Solidarity Corps Programmes 2021-2027, OJ L 378, 26.10.2021, p. 15.
See also Implementation Guidelines on Erasmus+ and European Solidarity Corps Inclusion and Diversity Strateqy
(https://erasmus-plus.ec.europa.eu/document/commission-decision-framework-inclusion-2021-27).

201

www.parlament.gv.at


https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=BES&code2=&gruppen=Link:2021/1877;Year3:2021;Nr3:1877&comp=
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=ABL&code2=&gruppen=Code:L;Nr:378;Day:26;Month:10;Year:2021;Page:15&comp=

Summary of findings

The analysis yielded three key findings:

1. Overall, the provision of information about the benefits of participating in Erasmus+

mobility actions was found to positively influence respondents' beliefs about the effect
of programme participation on their chance of getting a job and improving their skills.
It was also found to have a positive effect on respondents’ willingness to participate in
an Erasmus+ mobility action in the future. Moreover, it was found that presenting
participants with a high estimate of the benefits from participation was effective to
influence their beliefs about participation in a mobility activity and increasing their
chance of getting a job.

The provision of information about how to find more information on Erasmus+ learning
mobility opportunities was found to positively influence respondents’ beliefs on (i) the
ease/difficulty of acquiring such information, (ii) their likelihood of actually acquiring
more information, and (iii) their willingness to participate in an Erasmus+ learning
mobility action within the next year and within the next few years. Moreover, showing
how to find more information on Erasmus+ learning mobility opportunities through
online channels only was found to be more effective for increasing their likelihood to
acquire more information than showing them both online and in-person channels.

Evidence was found that the interventions had varying effects on participants with
different characteristics.

Together, these findings suggest that information provision is overall an effective tool in
positively influencing learners’ beliefs and their willingness to participate in Erasmus+
learning mobility. To maximise the effect of the interventions, the information presented
should include a high estimate of programme benefits and online information channels
through which learners can easily find more information about Erasmus+ learning mobility.

3.9.

Key informant interviews

Key informant interviews were conducted to gather qualitative information and insights
concerning the performance of the Erasmus+ programme against the evaluation criteria. Three
main types of interviewees were targeted:

National-level interviewees in selected Member States and third countries associated
to the programme, including national policy officers, programme managers (e.g.
Erasmus+ national authorities representatives and committee members, Erasmus+
national agencies representatives), and stakeholder organisations involved in Erasmus+
implementation (e.g., Higher education institutions, VET organisations, youth and sport
organisations, NGOs, civil society organisations, sectoral networks, business
organisations, etc.). The aim of these interviews was mostly to collect insights on
perceptions of system-level impacts of Erasmus+ and concrete changes influenced by
the programme.

European-level interviewees, including representatives from relevant European
Commission services, EU agencies, and umbrella organisations active at European level
and representing all programme sectors. The objective of these interviews was to collect
insights on the systemic impact of the programme at EU level, as well as on the
programme’s resilience and responses, specifically related to the COVID-19 pandemic,
the Ukraine war and high levels of inflation.
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International-level interviewees, including representatives of international
organisations **, EU delegations, programme bodies interacting with third countries not
associated to the programme (e.g. National Erasmus+ Offices (NEOs) and regional
SALTOs (Support, Advanced Learning and Training Opportunities) resource centres),
as well as beneficiary organisations (mostly higher education institutions and networks)
in third countries not associated to the programme. The objective of these interviews
was to better understand the international dimension of Erasmus+, specifically the
extent to which it contributes to the EU’s objectives at the international level.

For each of these three levels, key informant interviews used semi-structured topic guides
focusing on the following evaluation criteria:

Relevance: alignment of the programme with policies and needs in the education and
training, youth and sport sectors, and contribution to inclusivity and international
cooperation.

Effectiveness: implementation of programme objectives, policy influence, impact on
institutions and individuals, and best practices.

Efficiency: adequacy of programme/projects funding and implementation challenges.
Coherence: collaboration among entities and potential areas for improved cooperation.

The interviews covered the following selection of countries:

25 programme countries covered through national level interviews, and including:

= 21 EU Member States (Austria, Belgium, Bulgaria, Czechia, Denmark, Estonia,
Finland, France, Germany, Greece, Hungary, Ireland, Italy, Latvia, Malta,
Netherlands, Poland, Portugal, Romania, Spain, Sweden), and

= 4 third countries associated to the programme (North Macedonia, Norway, Serbia,
Turkiye).

14 third countries not associated to the programme (Albania, Bosnia and

Herzegovina, Ghana, Ukraine, USA, Azerbaijan, Colombia, El Salvador, Morocco,

Nigeria, Cameroun, Sri Lanka, Thailand, Vietnam), covered through international level

interviews with programme beneficiaries.

A total of 267 interviews were conducted online between October 2023 and July 2024.

Table 4: Overview of interviews conducted by key informant level and type

Key informant type Interviews

International level 42
EU delegations *% 15
Regional SALTOs 3
NEOs 3
International organisations 5
Organisations in third countries not associated to Erasmus+ 16

European level 60
European Commission and EU Agencies 22
European stakeholder organisations 38

National level 165
National policy officers and stakeholder organisations in Member States
and third countries associated to Erasmus+ 149

%01 Organisations with an international scope (i.e. without a country or EU specific mandate and scope of action).
502 Interviews were carried out with EU delegations in: Region 1 (Kosovo, Montenegro), Region 2 (Georgia),
Region 3 (Lebanon), Region 5 (Bangladesh, Pakistan, Vietnam), Region 6 (Uzbekistan), Region 9 (Kenya, South
Africa, Tanzania, Benin, Cabo Verde, Burkina Faso, Ghana), Region 10 (Brazil).
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Key informant type Interviews

National programme managers in Member States and third countries
associated to Erasmus+ 16
TOTAL 267

The table below shows the number of key informant interviews conducted by Erasmus+
sector/field. Some key informants, due to their role or organisation, covered more than one
sector/field, which is why the total number shown in the table below exceeds the total number
of completed interviews indicated in the preceding table. This is the case of 46 interviewees
who were, in great part, covering more than one (or all) education and training sectors. Other
key informants, who either did not cover a specific sector or covered all sectors, are included
in the ‘General’ category.

Table 5: Overview of interviews by sector

Higher education 9 9 40 58
VET 0 8 25 33
School education 0 4 19 23
Adult education 0 4 24 28
Youth 3 11 36 50
Sport 2 3 13 18
General 23 27 53 103
Total 37 66 210 313

The conducted interviews were summarised, anonymised, and analysed for common trends and
insights, in particular with regards to emerging needs and trends in education and training,
youth and sport that Erasmus+ should address as well as potential areas for improvement.

Summary of findings — International-level interviews

International-level interviews revealed that Erasmus+ is uniquely positioned to facilitate
knowledge and good practice sharing between Europe and the different parts of the world in
key areas such as greening, digitalisation and inclusion.

While Erasmus+ initiatives support digital skills and inclusion, difficulties persist in addressing
local needs effectively, especially in regions like Sub-Saharan Africa and Latin America. The
needs considered of highest relevance among international-level informants include the
internationalisation of higher education and the enhancement of learners’ mobility in VET.

Interviews highlighted that Erasmus+ contributes to the employability of young people and
graduates in non-associated countries. At the level of organisations, the programme has
considerably contributed to modernising and upgrading teaching curricula, thus enhancing the
overall quality of education in partner countries. Overall, it is acknowledged that Erasmus+
contributes to educational reform and capacity-building of educational institutions and
stakeholders internationally, despite ongoing challenges in accessibility and inclusivity. The
scalability of Erasmus+ projects to influence policy levels remains a challenge, particularly in
Africa and Asia. Despite these challenges, Erasmus+ has facilitated notable achievements in
education quality, mobility, and institutional capacity-building globally. The increased budget
allocation for 2021-2027 is praised overall, but interviewees indicated that more funding
would be needed for sectors other than higher education. Implementation challenges
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include administrative complexities, lack of visibility for funding opportunities, and slow
communication processes, reported in particular for Sub-Saharan Africa and Asia, while the
main barriers for third country learner participation in the programme are linked to financial
and visa constraints.

Overall, while improvements like the establishment of Erasmus+ National Focal Points
(ENFPs) are noted, there remains a need for better coordination and responsiveness in
supporting Erasmus+ projects.

EU Delegations noted synergies with Horizon Europe (mostly its Marie Sktodowska-Curie
Actions), emphasising capacity building and mobility. Non-associated third-country
organisations see Erasmus+ as providing unique opportunities for capacity building without
overlapping with other programmes.

Summary of findings — European-level interviews

The Erasmus+ programme is seen as aligning well with EU policy priorities, focusing on digital
skills, green initiatives, inclusion, and civic participation. Emphasis on adult education and
VET s increasing. Capacity building and internationalisation, especially in VET, are
highlighted as key aspects of the programme. European stakeholder organisations praise the
efforts under the current Erasmus+ programme to promote inclusion and accessibility.

Erasmus+ is viewed as having evolved positively, becoming more flexible and inclusive. It has
expanded to include a wider range of objectives and activities, emphasising sectoral needs like
collaboration between education and business, promoting apprenticeship mobility and
supporting the Centres of VVocational Excellence. The programme is recognised as significantly
supporting the building of the European Education Area and the European Skills Agenda,
through internationalisation, cooperation, and its contribution to the development of national
qualification frameworks.

New features introduced under the 2021-2027 programme, such as the ‘Erasmus accreditation’,
the DiscoverEU learning cycle and blended mobilities, are seen positively. According to the
interviewees, Erasmus+ significantly impacts national policy implementation, especially in
smaller EU Member States with limited state funding, thereby fostering reforms in higher
education, in particular. Despite positive developments, Erasmus+ still faces challenges in
translating project outcomes into policy, in particular outside the EU.

The increased budget for the 2021-2027 is overall regarded positively, yet interviewees
underline a growing demand for increased funding for capacity building initiatives, particularly
in areas like youth and VET, with a call for greater flexibility in budget allocation to meet
evolving needs. Interviewed stakeholders acknowledge that Erasmus+ has improved
cooperation and communication but highlight challenges with inconsistent interpretations of
programme rules at the national level. Simplified application processes have increased
accessibility, yet complex IT tools and financial management remain issues. Mixed views exist
on actions under indirect management, with some interviewees supporting their flexibility and
others noting implementation complexities. In particular, interviewed representatives from
civil society organisations testified participation barriers, arguing that flexibility in budget
allocation is crucial for adapting to changing circumstances.

Synergies between Erasmus+ and EU research programmes such as Horizon Europe are
frequently highlighted, both by Commission/EU Agencies informants and by European
stakeholder organisations, pointing to potential for collaboration in areas such as digital
education and skills development.
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Summary of findings — National-level interviews

National-level interviewees generally report strong alignment between Erasmus+ priorities and
national policies °%, particularly in education, higher education, and VET. This is credited to
the programme’s focus on internationalisation, skills development, and societal challenges like
inclusivity and digitalisation. However, challenges persist, such as operationalising priorities
like the green transition and better aligning priorities in specific sectors such as youth, sport,
and adult education. Some countries highlight bureaucratic hurdles > and the need for clearer
programme priorities to better reflect national strategies °®. Despite improvements in
alignment, disparities remain between countries and sectors, necessitating enhanced coherence
between Erasmus+ objectives and national policies.

While the current programme is seen as more responsive to diverse needs, access barriers
persist, particularly for marginalised groups in the VET and youth sectors 5%. Informants stress
the need for streamlined administration, increased financial support, and tailored assistance
across sectors to ensure equitable participation and maximise the programme's impact on
professional development and systemic change in European education °7,

The COVID-19 pandemic significantly impacted Erasmus+ projects, prompting a shift to
online formats across most sectors. Digitalisation accelerated, which fostered virtual tools and
platforms, thereby enhancing resilience, but also revealed disparities in digital skills and
infrastructure across countries. Additionally, the war in Ukraine curtailed mobility, yet the
programme adapted with flexibility and support. Financial challenges due to inflation affected
project quality despite attempts to mitigate through increased funding.

Concerns about budget proportionality were expressed by informants across sectors such as
adult education and VET, which face lower funding levels compared to higher education.
Demand for Erasmus+ funding surpasses available budget in numerous countries °%, despite a
significant increase for 2021-2027. Calls were made for more flexibility and coordination
between National Agencies and the European Commission to address funding imbalances
effectively.

Most national-level key informants highlighted how Erasmus+ aligns with national
programmes aimed at improving skills, promoting digitalisation, or enhancing
internationalisation %%, While recognising the uniqueness of Erasmus+, some stakeholders
(from higher education, school education, VET) highlighted a need for improved coordination

503 Reported by informants from Austria, Belgium, Bulgaria, Estonia, Finland, France, Germany, Greece, Ireland,
Italy, Latvia, Malta, Netherlands, Norway, Poland, Portugal, Romania, Serbia, Spain, Sweden, Tlrkiye

504 Reported by informants from Austria, Belgium, Czechia, France, Germany, Ireland, Italy, Latvia, Netherlands,
North Macedonia, Norway, Poland, Portugal, Romania, Serbia, Spain, Sweden, Trkiye.

505 Reported by informants from Czechia, France, Hungary, Ireland, Italy, Latvia, Malta, Netherlands, Poland,
Portugal, Sweden.

506 Reported by informants from Austria, Belgium, Czechia, Denmark, Estonia, Finland, France, Germany,
Ireland, Italy, Latvia, Malta, Netherlands, North Macedonia, Norway, Poland, Portugal, Romania, Serbia, Spain,
Sweden

507 Reported by informants from Austria, Belgium, Czechia, France, Germany, Ireland, Italy, Latvia, Netherlands,
North Macedonia, Norway, Poland, Portugal, Romania, Serbia, Spain, Sweden, Turkiye

8 Reported by informants from Austria, Belgium, Bulgaria, Czechia, Denmark, Estonia, Finland, France,
Germany, Greece, Hungary, Ireland, Italy, Latvia, Malta, Netherlands, North Macedonia, Norway, Poland,
Portugal, Romania, Serbia, Spain, Sweden, Turkiye.

509 Reported by informants from Austria, Belgium, Bulgaria, Czechia, Estonia, Finland, France, Finland, Germany,
Hungary, Ireland, Malta, Norway, Poland, Romania, Spain, Sweden
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and synergy between Erasmus+ and other EU programmes °°, This includes concerns about
overlapping funding structures, differing administrative procedures, and a lack of strategic
synchronisation between the respective programme’s calls.

3.10 Case studies

As part of the stakeholder consultation strategy, case studies were carried out to complement
insights gained from surveys, key informant interviews and workshops. Three types of case
studies were carried out, interviewing in total 186 stakeholders:

Organisational-level case studies, examining organisational developments, changes
in staff work and professional growth, learners' motivations, and development in
organisations coordinating Erasmus+ projects in all programme fields. For each case
study, interviews were typically carried out with the concerned organisation’s
leadership, staff, and learners ®*'. A total of 130 individuals were interviewed for
performing the organisational-level case studies.

Jean Monnet case studies, assessing how Erasmus+ grants enhance European studies’
teaching and research quality, help reach new audiences, and analysing the extent to
which similar activities existed in the organisation prior to the reception of the grant
and how organisations plan to sustain these activities on completion of the grant. These
case studies focused on the Jean Monnet Actions in the higher education field and on
the newly introduced actions in other fields of education and training (schools and
VET), and on Jean Monnet Designated Institutions. 37 individuals were interviewed for
performing the Jean Monnet case studies.

System-level case studies, analysing how specific actions impact practices and
policymaking across all programme fields, with interviews mainly targeting project
leaders and partner organisations. 19 individuals were interviewed for performing this
set of case studies.

The case study selection process was carried out randomly based on several criteria:

Implementation period: organisations coordinating projects completed in 2018-2020
(previous programme) and 2021-2023 (current programme), as well as ongoing projects
at an advanced stage.

Experience level: a mix of experienced, less experienced, and newcomer organisations,
based on the number of Erasmus+ projects coordinated.

Geographical distribution: balanced coverage of larger and smaller countries.
Action types: coverage of KA1l mobility activities (learners and/or staff), KA2
partnerships, KA3 policy development support. In addition, Jean Monnet case studies
cover most type of Jean Monnet actions implemented under the current programme.
Thematic coverage: balanced coverage of Erasmus+ horizontal priorities.

Sectors: balanced coverage of the six sectors.

The selection was made using the Erasmus+ Project Results Platform, with the Commission’s
input. A reserve list was established to replace organisations that were non-responsive or
declined to take part in the case studies.

510 Reported by informants from Austria, Czechia, France, Germany, Greece, Ireland, Italy, Latvia, Netherlands,
Norway, Poland, Sweden, Tirkiye.
51 In the sport sector, no “learners” were interviewed as the programme doesn’t cover this type of mobility.
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The case studies were carried out through semi-structured interviews, supplemented in some
cases with project documentation. They reflect diverse stakeholder perspectives across sectors
and actions, structured around the main evaluation criteria.

A total of 44 case studies were carried out: 29 organisational-level cases, 8 Jean Monnet cases
and 7 system-level cases.

The tables below provide an overview of the type and number of case studies conducted as well
as their respective focus.

Table 6: Organisational-level case studies

1 SCH | Istituto comprensivo Manzoni-Radice IT
2 SCH | Bundeshandelsakademie Bundeshandelsschule Oberpullendorf AT
3 SCH | I Liceum Ogolnoksztatcace im. Henryka Sienkiewicza w Kedzierzynie- PL
Kozlu
4 SCH | Padagogische Hochschule Freiburg DE
5 SCH | Primary school Anton Skala RS
6 ADU | Asociatia Sprijin+ RO
7 ADU | Afeji Hauts-de-France FR
8 ADU | Oktatasi es Szakerto Bt. HU
9 ADU | Spoteczny Instytut Ekologiczny PL
10 ADU | Unitre (Associazione Nazionale delle Universita della Terza Eta - IT
Universita delle Tre Eta A.P.S.)
11 HED | Technische Universitat Berlin DE
12 HED | Univerza v Mariboru Sl
13 HED | Universidad de Sevilla ES
14 HED | Satakunnan ammattikorkeakoulu Fl
15 SPO | THOMAS MORE Mechelen-Antwerpen Safe Sport Allies BE
16 SPO | Stichting Flik-Flak NL
17 SPO | So Europe Eurasia Foundation IE
18 SPO | European Hockey federation BE
19 SPO | EuropeActive BE
20 VET | FH Joanneum Gesellschaft Mbh AT
21 VET | Chambre de Métiers et de I'Artisanat Auvergne-Rhone-Alpes FR
22 VET | Upper-Secondary School of Electrical and Computer Engineering and Sl
Technical Gymnasium Ljubljana (Vegova Ljubljana)
23 VET | Kauno technologijy mokymo centras LT
24 VET | AKMI Anonimi Ekpaideftiki Etairia EL
25 YOU | Ifjusagi Nomad Klub HU
26 YOU | Drustvo ustvarjalcev Taka Tuka Sl
27 YOU | Agenzija Zghazagh MT
28 YOU | Unternehmergesellschaft (haftungsbeschrankt) "Roter Baum" Berlin DE
29 YOU | Youth for exchange and understanding international BE

Table 7: Jean Monnet case studies

30 | Teacher Training SCH | Casa do Professor PT

31 | Learning EU initiatives | SCH | Profilirana Prirodo-Matematicheska Gimnazia Akademik |BG
Ivan Tsenov

32 | Networks for Schools | SCH | Istituto Statale d'Arte - Liceo artistico "Edgardo IT
Mannucci"

33 | Jean Monnet Projects HED | Scuola superiore di studi universitari e di perfezionamento |IT
Sant'Anna

34 | Jean Monnet Modules | HED | Alma Mater Studiorum - Universita di Bologna IT

35 | JM Designated - College of Europe - Bruges, Belgium, and Natolin, Poland | BE, PL

Institution
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https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:FR%2022;Code:FR;Nr:22&comp=FR%7C22%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:FR%2022;Code:FR;Nr:22&comp=FR%7C22%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:MT%2028;Code:MT;Nr:28&comp=28%7C%7CMT
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:MT%2028;Code:MT;Nr:28&comp=28%7C%7CMT
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:PT%2031;Code:PT;Nr:31&comp=PT%7C31%7C
https://www.parlament.gv.at/pls/portal/le.link?gp=XXVIII&ityp=EU&inr=28838&code1=RMA&code2=&gruppen=Link:PT%2031;Code:PT;Nr:31&comp=PT%7C31%7C

36 | JM Designated - European University Institute, Florence, Italy IT
Institution
37 | IM Designated - European Institute of Public Administration, Maastricht, NL
Institution The Netherlands
Table 8: System-level case studies
38 HED |KA2 |European Charm-EU University of ES
Universities alliances Barcelona
39 HED |KA3 |Policy Edlab: European Degree Universidad de ES
Experimentation Label institutional Granada
laboratory
40 SCH | KAl | Erasmus+ Bildungsdirektion Board of Education | AT
Accreditation Steiermark of Styria
41 ADU | KA3 | Social inclusion Regional Capacity for European BE
through education, Adult Education and Association for the
training and youth Learning Education of Adults
(EAEA)
42 VET | KA2 | Sector Skills Pilot Platform of CIV Water NL
Alliances in Vocational Excellence
vocational education | Water (Pilot PoOVE Water)
and training Lot 1 —
vocational excellence
43 YOU | KA3 | Youth Wiki Youth Wiki Agenzija Zghazagh | MT, FR,
(Malta), Ministry of |CY
National Education
and Youth (France),
Youth Board of
Cyprus
44 SPO KA2 | Collaborative FIA European Young Fédération FR
partnership Women Programme Internationale de
I'Automobile (FIA)

3.11 Stakeholder workshops

Five workshops were organised to gather stakeholders’ feedback on specific aspects of the
support study conducted by ICF:

Table 8: Overview of stakeholder workshops

1 (14/06/2023 Preliminary findings of 70 Representatives of Erasmus+ National

Physical scoping interviews and Agencies
(Brussels) stakeholder consultation
strategy.
2 |04/03/2024 Three meta-analyses to 87 Experts in the field, policymakers,

www.parlament.gv.at

Online support the Erasmus+ 2021- Erasmus+ national agencies’
2027 Interim Evaluation and representatives, stakeholder
Erasmus+ 2014-2020 Final organisations, Commission’s Inter-
Evaluation Service Group members assisting with
the preparation of the Erasmus+
evaluation
3120/03/2024 Key issues for a possible 115 (of which | Representatives from Erasmus+
successor of the Erasmus+ 41 online) National Authorities, Erasmus+
programme National Agencies, stakeholder
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Hybrid organisations active at European level
(Brussels / across all programme fields,

online) representatives from the European
Parliament, the Commission’s Inter-
Service Group members assisting with
the preparation of the Erasmus+

evaluation
4 109/07/2024 Findings from the Draft Final | 159 (of which | Representatives from Erasmus+
Hybrid Report on the Erasmus+ 120 online) | National Authorities, Erasmus+
(Brussels/ support study National Agencies, stakeholder
online) organisations active at European level

in all programme fields, representatives
from the other EU institutions,
Commission’s Inter-Service Group
members assisting with the preparation
of the Erasmus+ evaluation

5 (19/09/2024 Synthesis of national reports 126 Representatives from Erasmus+
Online on the implementation and National Authorities, Erasmus+
impact of Erasmus+ National Agencies, other EU

institutions, Commission’s Inter-
Service Group members assisting with
the preparation of the Erasmus+
evaluation

Workshop 1 (14 June 2023) took place in Brussels in the context of the National Agencies’
event. The objective of the workshop was to provide National Agencies with an overview of
the preliminary findings from the scoping interviews carried out in the inception phase with
different types of stakeholders, to gather feedback on these preliminary findings as well as
inputs for the data collection activities and suggestions concerning the stakeholder consultation
activities. The workshop was attended by approximately 70 National Agency representatives.

Workshop 2 (4 March 2024) aimed to present the preliminary results of the three meta-
analyses undertaken as part of the support study via a systematic quantitative literature review.
These three meta-analyses focused on specific individual level effects of taking part in a
mobility under the Erasmus+ programme: 1) effects on skills improvements and academic
performance, 2) effects on employment outcomes, and 3) effects on European values.
Interaction with workshop participants mainly focused on methodological choices: the
selection of exclusion criteria, the definition of the counterfactual, the challenge of overcoming
(self-)selection bias for all themes, especially the theme on European values. Workshop
participants were invited to propose additional studies for inclusion in the meta-analyses, which
were assessed by the study team to complete the task.

Workshop 3 (20 March 2024) aimed to present and discuss the initial findings from the
Erasmus+ evaluation related to potential issues of the current Erasmus+ programme and how
these could inform the objectives and design of its potential successor programme beyond
2027. Participants were invited to share their experiences with the current programme and ideas
for a possible successor programme to Erasmus+ around four areas: (1) Erasmus+ objectives
and priorities; (2) programme structure; (3) management and (4) resources.

Workshop 4 (9 July 2024) aimed to present and discuss the findings from the draft final report
of the external consultancy study informing the evaluation of Erasmus+, in view of collecting
additional insights into the various aspects of the evaluation and helping refine the findings and
recommendations emerging under each evaluation criterion. The feedback collected during and
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after the workshop®? contributed to the finalisation of the support study and supported the
production of its final report.

Workshop 5 (19 September 2024) presented and discussed the report synthetising the National
reports on the implementation and impact of Erasmus+ submitted by Erasmus+ National
Authorities (‘synthesis report’ prepared by ICF). The feedback collected during and after the
workshop contributed to the finalisation of the synthesis report.

512 21 additional contributions were collected through a EUsurvey link on the five evaluation criteria and the
preliminary list of recommendations.

211

www.parlament.gv.at



ANNEX VI. COMPLEMENTARY INFORMATION ON THE INTERVENTION LOGICS OF
ErRAsMuUS+ 2014-2020 AND ERASMUSH 2021-2027

Erasmus+ 2014-2020
e Inputs

Erasmus+ 2014-2020 had an overall indicative financial envelope of EUR 14.774 billion
under Heading 1 (Sustainable growth) and of EUR 1.68 billion under Heading 4 (EU as
global player) of the EU budget.

The European Commission bears the overall responsibility for the supervision and
coordination of the agencies in charge of implementing the programme at national level. It
is assisted by the Erasmus+ programme committee composed of the representatives of
the Member States. The European Commission manages the budget and sets priorities,
targets and criteria for the programme. Furthermore, it guides and monitors the overall
implementation, and evaluates the programme at European level after having received the
National Reports from participating countries. It also manages directly few actions of the
programmest,

At European level, the European Commission's Education, Audiovisual and Culture
Executive Agency (EACEA) is responsible for the implementation of actions under direct
management 5** which account for a small share of the total budget. The largest share of
the budget is implemented through indirect management. The European Commission
entrusts implementation and promotion tasks to National Agencies®* established in each
participating country, which implement those actions of the programme with the highest
volume 56 so as to bring the programme as close as possible to its beneficiaries and to adapt
to the diversity of national education, training and youth systems.

The programme actions are implemented mainly by means of open Calls for proposals,
while few others are implemented identified beneficiaries or public procurement.

The implementation of the programme is also supported through structures such as the
SALTO resource centres, which provide qualitative support to National Agencies and
programme stakeholders in the youth field, the National Erasmus+ offices (NEOSs)
deployed in third countries not associated to the programme with a role of promotion of
Erasmus+ opportunities.

513 These actions consist mainly of administrative expenditure (studies, external communication and
dissemination, IT systems, etc.), policy coordination and support actions, politically sensitive and new
actions, pilot projects and preparatory actions.

514 These actions are: large-scale European Voluntary Service (until 2018, when the action was discontinued
from Erasmus+ to be implemented under the European Solidarity Corps) and Joint Master Degrees (KAL),
Knowledge Alliances and Sector Skills Alliances (KA2), most of the KA3 actions, Jean Monnet activities
and sport actions.

515 By the end of the programming period 58 NAs (including the Serbian and UK NAs) were appointed and
supervised by the National Authorities in their respective country. Since 2014, their performance is also
controlled by Independent Audit Bodies identified in each country and delivering an Independent Audit
Opinion as part of the NAs’ yearly management declaration.

516 NAs manage KA1 mobility (except Erasmus Mundus Joint Master Degrees), KA2 strategic partnerships,
structured dialogue between young people and decision-makers under KA3.
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Erasmus+ 2021-2027
e |nputs

The 2021-2027 Erasmus+ programme is implemented under both direct and indirect
management in 33 countries, i.e. 27 EU Member States, three EFTA/EEA countries
(Iceland, Liechtenstein, Norway) and three candidate countries (North Macedonia,
Republic of Tlrkiye and Republic of Serbia).

In continuity with the 2014-2020 programme, the European Commission bears the
overall responsibility for the running of the programme, is assisted by the Erasmus+
programme committee composed of the representatives of the Member States, manages
the budget, and sets priorities, targets and criteria for the programme on an on-going basis.
Furthermore, it guides and monitors the general implementation, follow-up and evaluation
of the programme at European level. The European Commission also guides and
coordinates the structures in charge of implementing the programme at national level.
Additionally, it manages directly a few actions of the programme.

At the European level, the European Commission's European Education and Culture
Executive Agency (EACEA) is responsible for the implementation of Erasmus+ actions
under direct management.

The largest share of the programme’s budget is implemented through indirect
management. The European Commission entrusts implementation and promotion tasks to
National Agencies, established in each of the 33 countries participating in the programme.
The National Agencies bring Erasmus+ as close as possible to its beneficiaries at local,
regional and national level and adapt to the diversity of national education, training and
youth systems. The European Commission also entrusts implementation activities in
indirect management mode to some international organisations, mainly for better
knowledge purposes, including OECD or Council of Europe.

The implementation of the programme is also supported through structures such as the
SALTO resource centres, which provide qualitative support to National Agencies and
programme stakeholders, the National Erasmus+ offices (NEOs) and the Erasmus+
National Focal Points (ENFP) deployed in third countries not associated to the programme
with a role of promotion of Erasmus+ opportunities.

e Outputs and Activities
e Key action 1: Learning mobility

o Short and long-term group and individual mobility opportunities for learners
(all education and training sectors), and young people (youth) as well as for staff
(all programme sectors). These activities provide opportunities for formal, informal
and non-formal learning, which can be carried out through a physical or blended
mobility, i.e. a combination of physical mobility with a virtual component
facilitating a collaborative online learning exchange and teamwork.

o Mobility projects and accreditations: Erasmus+ learning mobilities of
individuals are designed in the context of projects providing a framework for the
preparation and follow up of the different activities they include. This allows
beneficiary organisations in the fields of education and training, youth and sport to
build or increase their capacity to work in an international environment and build
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future partnerships. Accredited organisations benefit from a simplified grant

application process.

Key Action 1: target groups, activities and outputs

Learners | staff |
3 All E&T fields All Ez;geslgg.n‘fuuth Schools (primary,
5 secondary and high
O| -« Higher Education * Young people (13-30 + Education and training schoals), higher
[C) students years old) staff (teachers, education institutions,
+| =+ VET students academic and VET organisations/
g' + VET apprentices administrative staff) providers, adult
",E + Recent graduated (HE + Youth workers and staff educ_atlo_n prowd_ers_,
= and VET) in youth organisations, organisations active in
* School pupils + Sport coaches and staff the labour market, sport
organisations, NGOs,
* Adult leamners associations,
. \ 4 4 ¥ = !
Mobility of learners M°b"";zo°g,g oung Mobility of Staff :
Accredited and
+ Studying at a partner 'tﬂul: Exchanges . + Teaching non-accredited |
institution +Youth participation activities: - Assistantships 5
4 2 outh-led local and SR rojects
g + Traineeships lyransnallunal initiatives run by « Participation in L s
+=| * Gaining experience as informal groups of young professional
'S an apprentice, assistant peaple and/or youth development activities
= or trainee abroad lganisit o, T abroad,
7] +DiscoverEU activities: L
ey opportunities for 18 years old * Job shadowing
young people to travel = Teaching and training
throughout Europe as an assignment
informal educational activity
Linguistic support to participants carrying out a mobility activity abroad, mainly via the
Erasmus Online Linguistic Support (OLS) tool

Source: EAC elaboration

e Key action 2: Cooperation among organisations and institutions

Transnational and international partnership opportunities for European, but also third
country organisations and institutions:

partnerships for cooperation, including small-scale partnerships, designed to widen
access to the programme to small-scale actors and individuals who are hard to reach
in education, training, youth and sport;

Large scale partnerships include the ‘Partnerships for excellence (European
Universities, Centres of Vocational Excellence, Erasmus+ Teacher academies and
Erasmus Mundus Joint Masters Degrees) and the ‘Partnerships for innovation
(Alliance for innovation and forward-looking projects), aiming at systemic impact
at European level and focussed on thematic areas that are strategic for Europe's
growth and competitiveness and social cohesion;

Capacity building in higher education, VET, youth and sport supporting
international cooperation through multilateral partnerships. The activities and
outcomes of these projects are geared to benefit the individuals, organisations and
systems in eligible third countries not associated to the programme.

Online platforms and tools for virtual cooperation.
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Key Action 2: target groups, activities and outputs

All E&T fields, Youth and Sport

ﬁ Schools (primary, secondary and high = Public bodies active in programme fields \
schools) + Local, regional and national authorities

(] + Higher education institutions = Accreditation, certification, recognition or
% « VET organisations/providers qualifications bodies
o + Adult education providers * Researchinstitutes

+ Organisations active in the labour + Innovation agencies
‘a market * Regional development agencies
e + NGOs, associations, foundations » Sport grassroot organisations (sport club, 'sport
= » Not-for-profit organisations for all' movement...)

» Sport confederations and committees
Any type of organisation active in any field of education, training, youth and sport

Partnerships for cooperation, large scale partnerships targeting excellence and
innovation, capacity building projects, not-for profit sport events, online platforms
for virtual cooperation

Kl'eaching, training and leamning activities = Elaboration ofinternational strategies \
+ Meetings and events = Transnational teaching modules or study
« Identifying, developing and testing new programmes
o learning and teaching methods + Development of non-formal learning methods,
.g + Production of guidelines, studies, pedagogic tools, new forms of youth work
g~ modules and tools = Knowledge transfer between E&T and
- + Cooperation, mutual learning, networking enterprises
& and exchange of good practices « Conception of transnational platform for
+ Dissemination activities cooperation
+ Communities of practice for teachers, = Preparation, organisation and follow-up of not-
trainers, youth workers, policy makers, other for-profit sport events
practitioners and learners j

Source: EAC elaboration
e Key action 3: Support to policy development and cooperation

This set of activities is featured for its diversified character, going from grants awarded
through open calls for proposals (e.g. policy experimentations, Civil society cooperation)
to other awarded to identified beneficiaries (e.g. activities supporting policy networks), via
contribution agreements or public procurement. They comprise: i) support to policy
development and cooperation at European Union level, including gathering evidence and
knowledge about education, training, youth and sport systems and policies at national and
European level, including via European policy experimentations; ii) support to tools (such
as Europass and Youthpass) and measures that foster the quality, transparency, and
recognition of skills, competences and qualifications; iii) policy dialogue and cooperation
with key stakeholders and international organisations; iv) activities for the quality and
inclusive implementation of the programme.
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Key Action 3: target groups, activities and outputs
All E&T fields, Youth and Sport

= Non-profit organisations, associations
[ Organisations and individual programme ] + NGOs (including European Youth NGOs and National

participants and potential participants across all Youth Councils)

sectors = Public authorities (local, regional and national level),
Education and research institutions

* Foundations, public and private companies

+ International organisations

Target groups

Activities implemented by means of projects awarded through
open calls for proposals, operating grants to identified

Activities for the quality and inclusive implementation
of the Programme implemented through NAs,
SALTOs, NEOs, ENFP, Eurodesk, national VET teams

beneficiaries, contribution agreements, procurement

= Studies, gathering of evidence and knowledge about
education, training, youth and sport systems & policies at
national and European level

* Evidence-based activities

« monitoring of education systems

= Activities supporting policy cooperation at EU level
 Policy experimentations

« Tools and platforms to facilitate the transparency & the
recognition of skillsand qualifications

+ Training, support and contact seminars of potential
Programme participants

+ Thematic activities linked to the Programme
objectives, priority target groups & themes

= Evaluation & analysis of Programme results

= Activities linked to European-level events

* Meetings & toolkits for DiscoverEU participants

= Sharing information about the programme

+ Meetings with multipliers

Activities

Source: EAC elaboration

Jean Monnet Actions: in the 2021-2027 programme the Jean Monnet Actions were
extended beyond the higher education sector to other fields of education and training.
These actions support teaching and research on EU integration, policy debates and wider
outreach beyond the academic context, as well as learning about the EU and its values in
schools and VET institutions. They also provide support to designated institutions pursuing
an aim of European interest that conduct research, including for preparing future policies,
and teaching for future staff of international organisations and for civil servants.

e 3. Results

The expected results of the programme intervention can be summarized at the level of
each key action as follows:

e Key action 1 — Learning mobility: the intervention seeks to bring positive change
for learners and staff in the form of improved skills and competences (including
language, digital, green and soft skills), enhanced personal developments, better
awareness of EU values. The intervention also aims to obtain a series of learning
outcomes linked to the four horizontal priorities of the programme.

The introduction of the accreditation scheme in the fields of VET, school education,
adult education and youth, and the overall project dimension in which individual
mobilities are framed allows to expect the development of higher capacity of
educational and training, and youth organisations to act in an international
environment and to develop partnerships and cooperation with organisations in other
countries.

e Key action 2 — Cooperation among organisations and institutions: the
programme seeks changes in pedagogies, methodologies, content and practices.
Transnational cooperation projects are expected to generate e.g. the development
and/or implementation of innovative and inclusive pedagogies or curricula, new
methods of youth work, the implementation of new organisational practices,
enhanced networking and exchange of good practices with foreign partners
(including outside Europe and from other fields). The intervention is also expected
to enhance the cooperation between organisations in view of increasing the response
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to the green transition and fostering digital readiness. These results are mainly seen
at the level of organisations and institutions.

e Key action 3 — Support to policy development and cooperation: the intervention

aims at improving the national education, training, youth and sport systems,
developing a European dimension, and enhancing the overall impact of the
programme at national and European level. The actions supported under key action
3 are designed to act at policy level and to support the quality implementation of the
other programme actions, facilitating the generation of their long-lasting effects at
individual and organisational level, producing a systemic effect. Given its systemic
character, this type of intervention is not intended to produce immediate results
on specific target groups but rather mid- and long-term impacts.

e Jean Monnet Actions: in the field of higher education the intervention supports all

over the world teaching, training, and research on European Union studies as well as
policy debate on Union policy priorities, involving the academic world, policy
makers and the wider society. As a result, better knowledge about the European
Union integration matters is expected, with a stronger role of the EU in a globalized
world. In other fields of E&T, it supports teaching and learning about the EU, its
functioning and its values in schools in programme countries. As a result of the
intervention, it is expected that teachers are better equipped to teach about the EU
and that the learning outcomes on EU matters in schools and VET institutes increase.

e Impacts

The impacts of the programme are identified at three levels:

Individual level: the intervention aims to contribute to enhance skills, employability,
entrepreneurship and innovation capacity of learners and young people, to ensure a
better transition to further levels of education. In the medium and long term, an
increased capacity of staff can be expected to trigger modernisation and international
opening of their organisations. The intervention should also contribute to develop a
European identity and sense of belonging, to foster more active participation in the
democratic life and civic society, to increase awareness of EU values and to ensure
deeper knowledge on the EU and its policies.

Institutional/organisational level: the intervention contributes to developing long-
lasting partnerships among organisations and institutions and to their
internationalisation, to fostering their adaptability to the digital transformation and the
green transition. At this level, the intervention aims to increase the capacity of
educational institutions by fostering internationalisation, the progressive adoption of
innovative teaching and learning methods and tools, and the recognition of youth work.
It is also expected that the programme will increase the capacity of higher education
institutions (HEIs) to teach about EU subjects and support the creation of structured
centres providing EU specific high-level knowledge in the field of European studies
worldwide.

Systemic/policy level: the main impacts are expected in relation to the programme
support to the establishment of the European Education Area and advancing the policy
cooperation in the fields supported by the programme. In the long term, it is expected
that the programme contributes to build more inclusive, innovative and digital
education systems, including non-formal and informal education, in order to foster
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innovation. It is also expected that the programme contributes to improve international
cooperation to build more cohesive communities and sustainable socio-economic
development.
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ANNEX VII. OVERVIEW OF INDICATORS

Erasmus+ 2014-2020

Table A - Programme indicators established in the 2014-2020 Erasmus+ Regulation: 2020
achievement versus 2020 targets?’

2020 yearly
Type Indicator®® 2013 baseline |achievemen| 2020 target
t
Output | The number of staff supported by the programme 86 000 203 000 136 000
Output The number off participants V\_/l_th §|1ogeC|aI needs or 26 700 43 000 77 000
ewer opportunities2
Indirect
Indirect | Management
management - p ZpS 800 /'
rojects: 11 000 / o
... |Organisation
Organisations: s 82 000
The number and type of organisations and 32 000 e 521
Output 520 . Direct /
projects Direct
management
management - P
. ) managed—
rojects: 800 / 2
Organisations: Soli)rgljg(;tséni
2 000 ko
sations:
3000
Education and Training
5?& 201 543000
Output The numbgr_of pupl_ls, students and trainees 301 000 350 000 [HE: 412. 000
participating in the programme VET: VET:
150 000] 131 000]
Output Thg number of higher educatlon students / 25 000 3900
receiving support to study in a partner country

517 Data on 2014-2020 indicator achievements refer to the latest reporting carried out under the 2022
Programme Performance Statement (PPS), based on a cut-off date of 21 December 2021, which is earlier
than the cutoff date of the evaluation (31 December 2023). For this reason, few discrepancies could be noted
with the total achievement referred to in the final evaluation of the 2014-2020 programme due to the longer
timeframe needed to complete projects, in particular mobility activities. More in general, any differences
presented between the PPS data and any other data presented in this document (stemming from Erasmus+
monitoring data extracted from DG EAC databases and dashboards) are due to the fact that DG EAC’s
databases are continuously updated. PPS documents present a static version of the programme’s performance
at a specific time period when data were extracted (i.e. usually, on the last day of each year). On the contrary,
DG EAC’s databases are regularly updated and present the performance of the programme in real-time. For
the purpose of this evaluation, data were frozen at 31 December 2023 to provide the most reliable and
possibly updated overview of programme performance.

518 The list of indicators set up in the 2014-2020 Erasmus+ Regulation also included the number of users of
Euroguidance, for which the last measurement took place in 2016 (achievement: 2 983 273). The indicator
was then discontinued as individual Euroguidance Centres were using different methodologies to estimate
and track numbers of users, making the reporting difficult.

519 KA2: only pupils in the School Exchange Partnerships action (KA229) are covered; KA3: young people
participating in the youth dialogue (KA347).

520 This composite indicator tracked i) the number of contracted projects per management mode (all key
actions, Jean Monnet activities and Sport), and ii) the number of participations of organisations.

521 No target was set for this indicator upon agreement with central services. This was due to the inherent
limitations at the encoding stage of organisations’ details that usually provide the source systems with
insufficient information.
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2020 yearly

to sport (Sport)

Type Indicator®® 2013 baseline |achievemen| 2020 target
t
The number of higher education students from a
Output | partner country coming to study in a programme / 37 000 15000
country
The number of partner country higher education
Output |institutions involved in mobility and cooperation 1000 1235 1300
actions
The percentage of participants who have
Result received a certificate, diploma or other kind of 100% HE 100% HE 100 HE
formal recognition of their participation in the 65% VET 91% VET 75% VET
programme (E&T)
The percentage of participants declaring that they 0 0 0
Result have increased their key competences (E&T) 81% 94% 88%
The percentage of participants in long-term
i . . . 94% HE 96% HE 98% HE
Result | mobility declaring that th_ey have increased their 81% VET 95% VET 90% VET
language skills (E&T)
The number of students receiving training
Result through Jean Monnet activities 120000 432000 360 000
Youth
Output | e number of young people engaged in 60 000 117000 | 124000
mobility actions supported by the programme
The number of youth organisations from both
Output programme countries gnd partner countries 5 300 6984 6 000
involved in international mobility and
cooperation actions
Output | The number of users of the Eurodesk network 140 000 300 000 140 000
The percentage of participants who have
Resylt | FEceived a certificate — for example a Youthpass 26% 91% 65%
—, diploma or other kind of formal recognition of
their participation in the programme
Result The percentage of participants declaring that they 750 96% 80%
have increased their key competences (Y outh)
The percentage of participants in voluntary
Result |activities declaring that they have increased their 87% 9594522 95%
language skills (Youth)
Size of membership of sport organisations
Output | applying for, and taking part in, the programme 0 40%°% 50%
(Sport)
Sport
The percentage of participants who have used the
Result | results of cross-border projects to combat threats 0 75%524 75%

522 Reported for the last time in 2019.
523 percentage of small grassroot organisations, less than 1 000 members, in projects. Reported until 2019.
524 The value corresponds to 2019, last year when the achievement for this indicator was reported.
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2020 yearly
Type Indicator®® 2013 baseline |achievemen| 2020 target
t

The percentage of participants who have used the
Result | results of cross-border projects to improve good 0 75% 75%
governance and dual careers (Sport)

The percentage of participants who have used the
results of cross-border projects to enhance social
inclusion, equal opportunities and participation
rates (Sport)

Indicators referring to European targets and benchmark for learning mobility (measurements
based on Eurostat data, not directly linked with programme participants)

Europe | Percentage of 18-24 years-old with only lower-

Result 0 75%5% 75%

2020 secondary education who are not enrolled in 11.9% 10.3% 10%
headline education or training
education| Percentage of 30-34 years-old with completed . . .
target®® tertiary or equivalent education Lo 41.6% >40%

Percentage of higher education graduates who
have had a period of higher education-related
study or training (including work placements)
Mobility abroad
benchma| Percentage of 18-34 years-old with an initial
rk®2” | vocational education and training qualification
who have had an initial vocational education and 2-3% 39652 6%
training-related study or training period
(including work placements) abroad

2.9% 10.79%°%8 20%

Erasmus+ 2021-2027
Table B - Indicators established in the 2021-2027 Erasmus+ Regulation

Progress to

. Achievement Target by
Type Indicator name level at end 2023 2027 2027530
target
Output | Number of participants in learning 3 246 360 51 8 215 900 40%
mobility activities under key action 1

525 The value corresponds to 2019, last year when the achievement for this indicator was reported.

526 Achievement for these indicators refer to Eurostat data from 2019, latest available data within the
programming period.

527 Achievements for these indicators refer to Eurostat data.

528 | atest data available: 2016.

529 Only 2014 data available.

5% For indicators with a cumulative target at the end of the programming period, progress-to-target is
calculated according to the formula (sum of results — baseline)/ (target — baseline). The baseline for all
indicators of the current programme was set at ‘0’ per corporate guidance. However, for those indicators in
continuity with the previous programming period, the achievement in 2020 is considered the baseline for the
current programme.

531 The methodology applied to calculate the yearly achievements in the Programme Performance Statement
is a combined methodology due to the sui generis structure, including rules, of the mobility strand of the
programme. More specifically, final data on (actual) participants (i.e. mobilities) are available once all
projects are administratively closed (between 2 to 4 years after the project starts, depending on the type of
action). Until mobility data are deemed as final, numbers are calculated based on estimates/provisional data
which are provided by organisations during the application phase of the projects. This explains the difference
between the figure reported for this indicator in table 7, with the number of actual participants at the cut-off
date of the evaluation (i.e. 1.6 million), mentioned in the text.

221

www.parlament.gv.at



. Progress to
. Achievement Target by
Type Indicator name level at end 2023 2027 2027530
target
Output |, Number of participants in virtual 211 600 264 300 80%
learning activities under key action 1
Number of people with fewer
Result | opportunities taking part in activities 445 635 924 810 48%
under key action 1
o KAL: 506
Number of organisations and KAL: 210 449 620 KAL: 42%
Output institutions taking part in the KA2: 63 445 KA2: 153 KA2: 41%
programme KA3:1401 520 KA3: 45%
KA3: 3092
Number of newcomer organisations
Output and institutions taking part in the 29533 79 915 37%
programme under key actions 1 and 2
Output Number of small-scale part_nershlps 5894 13 355 44%
supported under key action 2
Output Number of users of virtual cooperation
PUL | platforms supported under key action 2 2128723 6410 000 32%
P level at end 2023 VeIt Al 2027°%
Share of participants that consider they . %0 . g0
have benefited from their participation E&T: 99% E&Tj 95% E&T'_ 95%
Impact . . i L YOU: 99% YOU: 91% YOU: 95%
in learning mobility activities under - II70 o0 . ogo
key action 1 SPO: 99% SPO: 74% SPO: 95%
Share of participants that consider they . 200 20
have an increased European sense of E&T: 89% E&T:04% | E&T:85%
Impact . AR YOU: 96% YOU: 60% YOU: 68%
belonging after participation in SPO: 95% SPO: 55% - 0670
activities under key action 1 ‘ ' SPO: 70%
Share of organisations and institutions
Resylt | that consider they have developed [data not E&T: 67% E&T: 75%
high-quality practices as a result of available 53] YOU:67% | YOU:75%
their participation in key action 2 SPO: 65% SPO: 65%
Result taking part in the proaramme are YOU: 91% YOU: 62% YOU: 70%
g part In the progre SPO: 63% SPO: 55% SPO: 63%
proportionate and simple
. 0,
Share of activities addressing climate E&T:21% [not 20%
Output I : YOU: 86% . ]
objectives under key action 1 SPO: 34% available] [all fields]
Share of projects addressing climate E&1T: 36% E&T: 1% E&T: 25%
Output Ob.ecfiv er e ac?ion ) YOU: 24% YOU:17% | YOU: 25%
J y SPO: 11% SPO:15% | SPO: 15%

532 For all indicators expressed in form of percentage (non-cumulative) the progress to the final 2027 target
is 48%.

533 Data for 2023 is not available yet: data is captured from final reports, once projects are closed (2 to 4
years after start).
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Table C - Additional indicators established under Commission Delegated Regulation (EU)

2023/27105%4
.. Achievement level Target by
Type Name of the indicator at end 2023 2027
Output | The share of activities addressing digital transformation, 14% 20%
including the Digital Opportunity Traineeship (DOT) under
key action 1
Output | The share of projects addressing inclusion and diversity under 44% 35%
key action 2
Output | The share of projects addressing digital transformation under 40% 25%
key action 2
Output | The share of projects addressing participation and civic 28% 20%
engagement under key action 2
Output | The number of less experienced organisations taking part in 46 432 98 000
the programme under key actions 1 and 2
Result | The share of participants in learning mobility that consider 40% 60%
they have reached a better understanding of inclusion and
diversity in their society and/or are more committed to
working against discrimination, intolerance, xenophobia and
racism
Result | The share of participants in learning mobility that consider 30% 40%
they have learnt about environmental, climate and
sustainability issues and/or have changed their habits to
become more sustainable
Result | The share of participants in learning mobility that consider 30% 40%
they have learnt about new and useful ways to apply digital
technologies and/or are eager to use them in their study or
work
Result | The share of participants in learning mobility that consider 38% 60%
they have learnt more about Europe, the European Union and
European values or are more interested in participating in
elections, in other democratic processes, and in the life of
their local community
Result | The number of people with fewer opportunities receiving 146 5% /
Erasmus Mundus scholarships
Impact | Increased capacity of organisations Positive trend Increasing
and positive
trend
Impact | Contribution to policy development, strategies and Positive trend Level of
cooperation in education and training, youth and sport contribution
- Positive
trend

534 The baseline for these 12 indicators is ‘0°. Targets have been estimated and set only at the end of the
programming period, to be reviewed once more data is available, after the interim evaluation.
535 The tracking tools for this indicator were still under construction at the moment of the evaluation. The
completion of the field for “fewer opportunities” was not mandatory yet, therefore the figure is partial.
Moreover, data for 2022 and 2023 is provisional.
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ANNEX VIIlI. OVERVIEW OF CONTINUED AND DISCONTINUED ACTIONS BETWEEN
ErRAsMUS+ 2014-2020 AND ERASMUSH 2021-2027

PROGRAMMING PERIODS

Erasmus+ 2014-2020 Erasmus+ 2021-2027
Fields o Discontinued activities in orange e New activities in blue
e Actions moved from one key action to another are e Actions moved from one key action to another are
in green in green
* Mob!l!ty of higher education students and staff ¢ Mobility of higher education students and staff
e Mobility of VET learners and staff .
- o Mobility of VET learners and staff
o Mobility of school staff - .
« Mobility of adult education staff * Mobility of school pupils and staff
E&T e Students Loan Guarantee Facility e Mobility of adult education learners and staff
e Accreditations in HE. VET e Language learning opportunities
« Language assessment’ and support ¢ Virtual exchanges in higher education
e Erasmus Mundus Joint Master Degrees * Accreditations in HE, VET, SCH and ADU
e Mobility of young people
¢ Mobility of young people ¢ Mobility of youth workers
vouth o Mobility of youth workers e Youth participation activities
e Volunteering Charter e DiscoverEU activities
o EVS ¢ Virtual Exchanges in Youth
e Accreditation in Youth
Sport ¢ Not applicable ¢ Mobility of sport staff
e Strategic partnerships o Partnerships for cooperation, including small-scale
o Alliances (Knowledge Alliances, Sector Skills partnerships
Alliances) o Partnerships for excellence (including European
e Capacity building in the field of higher education Universities alliances, Centres of Vocational
e Transnational cooperation activities (TCA) Excellence®®, Erasmus+ Teachers Academies,
E&T e Virtual exchanges in higher education Erasmus Mundus Joint Master Degrees)
e T support platforms e Partnerships for innovation (including Alliances
for Innovation and Forward-looking projects)
¢ Online platforms and tools for virtual cooperation
e Capacity Building in the fields of higher education,
and VET
Youth « Strategic partnerships o Partnerships for cooperation, including small-scale
o Capacity Building in the field of youth parﬁ“erslh'fs 4 t00ls for virtual _
e Transnational cooperation activities (TCA) ° Oon he p at orms an too S tor virtual cooperation
e Capacity Building in the field of youth
Sport e Small collaborative partnerships e  Partnerships for cooperation, including small-
e  Collaborative partnerships scale partnerships
o  Not-for-profit European sport events o  Not-for-profit sport events
e Capacity Building in the field of Sport

536 European University alliances and Centres of Vocational Excellence are considered new actions of the
2021-2027 programme despite pilots carried out in the last years of the 2014-2020 programme
implementation.
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PROGRAMMING PERIODS

Key Action 3: Support to policy development and cooperation

Across ¢ Implementation of the Union policy agendas e Preparation and implementation of the EU general
sectors | e Implementation of EU transparency and recognition and sectoral policy agendas in education and
tools and support for Union-wide networks and training
European NGOs o Quality, transparency and recognition of skills and
o Policy dialogue with relevant European competences
stakeholders and international organisations o Policy dialogue and cooperation with stakeholders
e Support to resource centres and specific e Qualitative and inclusive implementation of the
organisations programme (including Training and Cooperation

Activities (TCA), SALTO Resource Centres,
Eurodesk, national VET teams, DiscoverEU
Learning Cycle

e Cooperation with other EU instruments and
support to other policy areas

e Dissemination and awareness-raising activities

Jean Monnet Actions

E&T e Jean Monnet in the field of higher education e Jean Monnet in the field of higher education
e Jean Monnet in other fields of education and
training
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